	Action Plan for Learning

	[image: ]
	School Name: Summit Middle

	
	School Goal(s):  Social Responsibility and Numeracy

	
	School Year: 2020-2021




	Goal / Inquiry 
Student learning

	Social Responsibility (SR) Goal  – I will contribute to a positive school community.  

Numeracy (N) Goal – I will develop my mathematical mindset to communicate and represent my thinking in multiple ways.




	Rationale
1-3 reasons for choosing goal

	
Social Responsibility Goal
· The intention is to have a simple yet memorable statement that staff and students can explore, engage in and expand upon throughout the school year through:
· a focus on student growth (growth mindset) and the idea of building a community from individual classrooms, to teams, to the school, and extending out to the community
· recognizing personal strengths, attributes and values that can positively impact a community, especially in collaboration with others
· Social emotional emphasis in students and staff – understanding the importance of kindness and its affect on self, others and the community at large. 
· Staff want students to feel safe, take risks, think for themselves and be kind.
· Through curriculum, students will explore their personal awareness and culture. We hoping this will lead to more compassion and acceptance for others and their differences. 
· This goal is a continuation from the previous year as remote learning took place for the last 3rd of the 2019/2020 school year.

Numeracy Goal
· Our understanding of numeracy and how kids learn has expanded over time, and in doing so has challenged teachers’ understanding and pedagogy, as well as students’ and parents’ understanding, of what being numerate means and looks like.
· Numeracy skills are needed across curricula; they are not solely contained or learned in a math class. 
· Summit Middle School is continuing with gradeless assessment in 2019-2020 school year. By doing so, we are hoping to have students focus on themselves as learners and ways they can grow and foster personal strengths.
· We want to foster a positive growth mindset in our students and staff because:
· understanding the “why” it works is just as important if not more than “how to do it”
· teaching practice and learning needs to reflect a more competency based approach rather than focusing on delivering content
· Creating a culture that strengthens students’ contribution to math class will foster more positive self-concept as math learners.




	References and sources to support actions

	
· Anecdotal evidence from teachers about progress of this year’s goal 
· Anecdotal evidence from staff about moving forward and ideas for upcoming goal  
· Gr. 7 MDI (2019-2020) Report reflects high understanding of empathy, but lower prosocial behavior. Teachers feel that if students better understand their ability to grow and contribute, they would deepen their connections with the school and community.

· “School connectedness is about creating a school community where everyone feels safe, seen, heard, supported, significant and cared for (BC School Based Mental Health Coalition, 2013). The focus in school connectedness is on building strong, positive relationships: among students, between students and school staff; between school staff, families and the larger community. The presence of caring relationships in schools — the heart of school connectedness — is increasingly recognized as a vital component of successful schools. The research is strong and consistent; students who feel connected to school do better academically and are healthier.” (https://healthyschoolsbc.ca/healthy-schools-bc-resources/school-connectedness/)

· There is a clear gap between what research has shown to work in teaching math and what happens in schools and at home. Math anxiety and lack of confidence are among the most difficult obstacles for classroom teachers to overcome. There is a wealth of research on what is currently understood about how children develop confidence and proficiency in mathematics. Activities and examples of conceptual, investigative math pedagogy help facilitate students’ growth in beliefs about themselves, as well as their personal roles in the mathematical problem solving process. (paraphrased from Mathematical Mindsets, by J. Boaler, focussed websites)  
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	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	
Continuing practices working well (1-3) 
· In-class community-building (class charters) to create buy-in with students to understand goal 
· Opportunities for teachers to meet regarding the goals during Wednesday collaboration time and team common planning time throughout each week
· Professional development embedded into monthly staff meetings to build capacity
· Support through the School Wellness Team (for students and staff)

What will we do differently? (1-3) 
· Move from theory to practice (provide context for achieving the goal) 
· Create ongoing dialogue at monthly staff meetings to keep conversations going and keep the goal at the forefront of staff’s minds (brief...i.e. 5 minutes at the start of staff meetings) 
· Focus school based professional development days and collaboration times on APL goals and building capacity 
· Create a student focus group that will meet 2 to 3 times during the school year.


How will we provide for staff development and collaboration? 
· Opportunity for staff to share what they are doing to achieve APL goals 
· Co-create lessons to build on the school goal that teachers can use in their classrooms (e.g. Traits & Talents lesson)
· Work to create concrete resources (potentially share at staff meetings) 
· Mixed team groupings at meetings to share ideas and brainstorm practical approaches 
· Have one Team Leader position whose portfolio of responsibilities include curriculum implementation/support
· Possible book clubs focussed on mathematical mindsets planning and assessment 

How will we involve parents? 
· Continuing to have the APL goal in the newsletter 
· Coffee and Conversation (inviting parents into the building once a month to discuss school happenings) 
· More opportunities for parents to come in and volunteer 
· Student-led and 3-way conferences
· Inviting parents to celebrate in student work / presentations (e.g. gallery walks for projects, film festivals) 

How will we involve students? 
· Building class charters at the beginning of the year 
· Reconnecting to the goals throughout the year 
· Class circles 
· Student leadership (e.g. Student voice and Student Public Relations) 
· Continual ice-breaker activities (e.g. ‘Question of the day’) 
· Cross-team connections (e.g. grade 6 classes working with grade 7/8 classes)
 
How will we monitor progress and adjust actions? 
· Monthly staff meeting discussions
· Anecdotal questions to staff for informal feedback at meeting/collaboration times
· Teacher reflection and feedback that is shared with colleagues
· Balance ideas and implemented activities with questions and discussion around how they were received
· Microsoft Forms – creating simple surveys that students and staff can take to collect data relating to the goal
· Representatives from each team in the school to attend monthly APL and ProD meetings.
· Teacher observations and anecdotal evidence 
· Teacher collaboration at staff meetings and Wednesday mornings
· Informally through class discussions and circles
· Student self-reflections
· Student and staff surveys given at 2 to 3 points during the school year
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Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	
1. MDI Survey:
· 65% of students reported a high understanding and feeling of empathy towards their peers (e.g., “I care about the feelings of others”), a decrease of 13% from the previous year’s report. 48% reported a high participation in prosocial behaviour (e.g., “I helped someone who is hurt”), an increase of 3% when compared to the previous year’s report. While the report data indicates that students are recognizing the feelings and perspectives of others, they are not acting on this. Our goal targets this discrepancy and will encourage students to put action to their empathy.
· 46% (a decrease of 22% compared to the previous year) of students responded in high agreement toward School Climate (e.g., “People care about each other in this school.”), while 22% (an increase of 14% compared to the previous year) responded in low agreement. 
· 47% (a decrease of 8% compared to the previous year) of students responded in high agreement toward School Belonging (e.g., “I feel like I am important to this school.”), while 22% (an increase of 7% compared to the previous year) responded in low agreement. 
· Overall, we would like to increase the number of students in the “high” and “agree a lot” sections.  
 
2. Student core competency reflections for their report card show growth in our practice of helping students identify their own strengths and stretches.
3. Students reflected on their learning and ways to share their learning.
4. Teams participated in activities to create hallway displays that demonstrate the connections between students (e.g. Traits and Talents chain)
5. Students and staff collaborated in teams to choose their team name and worked on a cheers and/or dances to create a sense of belonging for all students on each team. 
6. A variety of clubs were offered at lunch time and after school for students.
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	School Community Engagement Process
· How did you engage parents, teachers, students & support staff in developing your APL?
· How did you share your APL goals with parents, teachers, students & support staff?

	
· Monthly collaboration meeting for APL committee (all staff welcome), minutes shared with all staff
· Presentation & discussion at staff meetings to gain feedback and help direct future efforts
· Presentation & discussion on professional development day to collaborate with staff on next year’s goals
· Ongoing communication with parents through online portfolios and emails
· Goal updates in school newsletter 
· Parent participation in School Satisfaction Survey 
· Explicit discussion of school goal with students in class 
· Survey provided in mid-fall and early spring to teachers and students specifically related to the goals and student/school progress
· Staff participation in the satisfaction survey
· Encouragement of dedicating time to building connections 
· Feedback collected on the progress of the school goal and collected ideas for areas of focus
· Sharing APL minutes and lesson plans
· CDMC discussions around ideas for community engagement
· Field trips to provide volunteer opportunities for students
· Celebrating work toward the SR goal through student/class displays throughout the school
· Creation of a student focus group that met in November 2019 to discuss the SR goal
· Involving/sharing progress with PAC
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	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	
· Teachers have a clearer idea of the intentions behind the Social Responsibility and Numeracy goals for next year. The SR goal it is a continuation of this year’s. Each goal’s statement language is simplified to clearly focus on the intention and direction of each. 
· Our school goals tie in well with the “new” BC curriculum and a competency-based approach to learning
· As Summit is continuing with ‘gradeless’ assessment, student growth (growth mindset) and personal awareness are closely associated with our goal, as students need to know and understand themselves and their unique learning styles in order to recognize how they can contribute to the school and community
· We were surprised that while approximately half of teachers felt the need to focus on curricular content (communication and representation) in terms of a numeracy goal and focus on math, approximately half felt the need to focus on building math culture and mindset. 
· This demonstrates a continued need to continue conversation and collaboration between staff to create and share intentional activities and lessons next year to truly understand the dimensions and extensions of the numeracy, as well as understanding that numeracy skills are not taught or used only in math class.
· Capacity building will need to be a focus in our staff (external and internal motivation) to challenge one’s self and practice of planning and teaching numeracy as well as social responsibility. 
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	Literacy Data
Attach the following:
· Classroom Assessment 
· School Assessment
· FSA results















	
Classroom Based Assessment & School Based Assessment indicates:
 
Results not available this year due the implementation of remote learning after Spring Break.  

FSA Results (grade 7):

Reading (77.7% participation of total number of students)
· Extending – 1.9%
· On track – 61.3%
· Emerging – 36.8%

Writing (75.1% participation of total number of students)
· Extending – 8.8%
· On track – 82.4%
· Emerging – 8.8%
Math (78.8% participation of total number of students)
· Extending – 16.3%
· On track – 66.0%
· Emerging – 17.7%
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INTRODUCTION TO THE MDI


WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, ages 6 to 12, have critical and long lasting e�ects. They are powerful predictors of
adolescent adjustment and future success. During this time, children are experiencing signi�cant cognitive, social
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The
overall health and well-being of children in their middle years a�ects their ability to concentrate and learn, develop
and maintain friendships, and make thoughtful decisions.


During the late middle childhood years (also referred to as early adolescence), children have an increased awareness
of themselves and others. During middle childhood they are developing ideas about how they may or may not "�t in"
to their social and academic environments (Rubin et al., 2006). These ideas have the power to either promote health
and academic achievement or lead to negative outcomes such as depression and anxiety in adulthood (Jacobs et al.,
2008). Although middle childhood is a time of risk, it is also a time of opportunity. There is mounting evidence to
suggest that positive relationships to adults and peers during this critical time act to increase a child's resiliency and
school and life success.


WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and
comprehensive questionnaire that helps us gain a deeper understanding of how children are doing at this stage in
their lives. Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about
children's social-emotional health and well-being. In addition, the MDI is being used across sectors to support
collaboration and inform policy and practice.


The MDI uses a strengths-based approach to assess �ve areas of development that are strongly linked to well-being,
health and academic achievement. In addition, the MDI focuses on highlighting the promotive and protective factors
and assets that are known to support and optimize development in middle childhood. These areas are: Social and
Emotional Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School
Experiences. Each of these dimensions is made up of several measures. Each measure is made up of one or more
individual questions.


Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices: The Well-Being Index and the Assets Index.


The following illustrates the relationship between MDI dimensions and measures, and highlights which measures
contribute to the Well-Being and Assets Indices.







MDI DIMENSIONS & MEASURES


A measure in the Well-Being Index
A measure in the Assets Index


* A measure in the Grade 7 MDI only


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness


Absence of Sadness
Absence of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making


*Self-Awareness
*Perseverance
*Assertiveness
*Citizenship/Social
Responsibility


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast


Meals with Adults at Home
Frequency of Good Sleep


Body Image


CONNECTEDNESS
Measures


Adults at School
Adults in the  
Neighbourhood


Adults at Home
Peer Belonging
Friendship Intimacy


Important Adults


USE OF 
AFTER-SCHOOL TIME
Measures


Organized Activities
Educational Lessons or
Activities


Youth Organizations
Sports
Music or Arts


How Children Spend their Time
After-school People/Places
Children's Wishes and Barriers


SCHOOL 
EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying







ABOUT THE DATA
This report includes data reported by children in your school who participated in the MDI. It provides MDI data for
your school and includes comparisons to your school district averages.


Considerations when reviewing MDI data in this report


The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these questions
will often exceed 100%.
Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children
cannot be identi�ed.
Results are also suppressed for School Districts with fewer than 35 participating children.


The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 categories
of Well-Being: High, Medium and Low.


UNDERSTANDING MDI DATA
The 'MDI Technical Guide' provides information on all of the measures, including
questions, response options and scoring, for the MDI results found in this report. The
guide is available to download here (http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-


Technical-Guide-20170207.pdf) .


The 'MDI 101' resource helps to answer frequently asked questions including: Why the
MDI was created; how a population survey di�ers from individual assessments; and
How MDI questionnaires are collected and stored. Access this resource here
(http://www.discovermdi.ca/making-sense/mdi-101) .



http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf

http://www.discovermdi.ca/making-sense/mdi-101

http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf





2018/2019 RESULTS FOR SUMMIT MIDDLE SCHOOL
DEMOGRAPHICS


School Population Breakdown


School Total Sample 172 School District Total Sample 1979


Languages Spoken at Home


Aboriginal 1% Cantonese 9%


English 72% French 1%


Hindi 1% Japanese 1%


Korean 14% Mandarin 19%


Other 29% Punjabi 1%


Spanish 6% Filipino/Tagalog 1%


Vietnamese 0%


School Total Sample: Refers to the total number (#) of children represented in this report. Children are included in
the sample if they complete a question and the data are reported.


Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this
question is not reported at the school-level, but can be found in school district reports.


Languages Spoken at Home: Children are able to select more than one language spoken at home.


Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to
identify, if possible, the speci�c language. Aboriginal Language data are not publicly available.


Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an
opportunity to enter their own response(s).







WELL-BEING & ASSETS INDICES


Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Learn
more about the important relationship between individual measures, the well-being index and the assets index in the
MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/) .


WELL-BEING INDEX


The Well-Being Index combines MDI measures relating to children’s physical
health and social and emotional development that are of critical importance
during the middle years. These are: Optimism, Happiness, Self-Esteem,
Absence of Sadness and General Health.


Scores from these �ve measures are combined and reported by three
categories of well-being, providing a holistic summary of children’s mental
and physical health.


MEASURES


Optimism 
Happiness 


Self-Esteem 
Absence of Sadness 


General Health 


High Well-Being (Thriving)
Children who score in the
high range on at least 4 of the
5 measures of well-being and
have no low-range scores.


Medium Well-Being
Children who score in the
high range on fewer than 4 of
the 5 measures of well-being,
and have no low-range
scores.


Low Well-Being
Children who score in the low
range on at least 1 of the 5
measures of well-being.


39% Thriving


26% Medium


35% Low


172
Children


SUMMIT MIDDLE SCHOOL


32% Thriving


28% Medium


40% Low


1979
Children


COQUITLAM



http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/





ASSETS INDEX


The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s lives.
Assets are considered actionable, meaning that schools and communities can focus their e�orts in these areas to
create the conditions and contexts where children can thrive.


Note: School Experiences are also considered to be an asset that contribute to children's well-being; however, this
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer to
the School Climate and Bullying and Victimization measures for data related to this asset.


ADULT RELATIONSHIPS
Adults at School


Adults in the
Neighbourhood
Adults at Home


PEER RELATIONSHIPS
Peer Belonging


Friendship Intimacy


NUTRITION & SLEEP
Eating Breakfast


Meals with Adults at
Home


Frequency of Good Sleep


AFTER-SCHOOL ACTIVITIES
Organized Activities


Percentage of children reporting the presence of an asset


<70% 70-79% 80-89% 90%>


72%  
Adult


Relationships


92%  
After-School
Activities


90%  
Peer


Relationships


73%  
Nutrition &
Sleep


YOUR SCHOOL


70%  
Adult


Relationships


87%  
After-School
Activities


81%  
Peer


Relationships


62%  
Nutrition &
Sleep


COQUITLAM







SOCIAL & EMOTIONAL DEVELOPMENT


The development of social and emotional skills, including empathy, optimism and self-esteem, are important for
supporting positive mental health during middle childhood and at all ages to follow. These skills help children
understand and manage their emotions, build and maintain positive relationships, and regulate their own behaviour.
Opportunities to develop social and emotional skills can be created in many supportive environments: at school with
teachers and peers, in the home with elders, family or caregivers, and during after-school programs with community
members.


Detailed information on the MDI survey questions and response scales for Social and Emotional Development are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


OPTIMISM
Optimism refers to the mindset of having positive expectations for
the future. e.g., "I have more good times than bad times."


0% 25% 50% 75% 100%


Low    15%


Medium    34%


High    51%


EMPATHY
Empathy is the experience of understanding and sharing the
feelings of others. e.g., "I care about the feelings of others."


0% 25% 50% 75% 100%


Low     5%


Medium    17%


High    78%


PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that bene�t others. e.g., "I
helped someone who was hurt."


0% 25% 50% 75% 100%


Low    16%


Medium    39%


High    45%


SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g., "A lot of
things about me are good."


0% 25% 50% 75% 100%


Low    10%


Medium    24%


High    67%


HAPPINESS
Happiness refers to how content or satis�ed children are with their
lives. e.g., "I am happy with my life."


0% 25% 50% 75% 100%


Low    18%


Medium    32%


High    50%


ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g., "I
feel unhappy a lot of the time."


0% 25% 50% 75% 100%


Low    11%


Medium    32%


High    57%



http://discovermdi.ca/making-sense/social-emotional-development





ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g., "I worry
a lot that other people might not like me."


0% 25% 50% 75% 100%


Low    30%


Medium    25%


High    45%


SELF REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to
achieve a goal in the future. e.g., "If something isn't going
according to my plans, I change my actions to try and reach my
goal."


0% 25% 50% 75% 100%


Low     7%


Medium    33%


High    60%


SELF REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires
adapting behaviour or emotions to meet an immediate goal. e.g., "I
can calm myself down when I'm excited or upset."


0% 25% 50% 75% 100%


Low    10%


Medium    33%


High    57%


RESPONSIBLE DECISION-MAKING
Responsible decision-making is about understanding the
consequences of one's actions and making good choices about
personal behaviour. e.g., "When I make a decision, I think about
what might happen afterward."


0% 25% 50% 75% 100%


Low     2%


Medium    15%


High    83%


SELF-AWARENESS
Self-awareness is the ability to recognize one's emotions and
thoughts while understanding their in�uence on behaviour. e.g.,
"When I'm upset, I notice how I am feeling before I take action."


0% 25% 50% 75% 100%


Low    13%


Medium    36%


High    51%


PERSEVERANCE
Perseverance refers to determination. It means putting in
persistent e�ort to achieve goals, even in the face of setbacks. e.g.,
"Once I make a plan to get something done, I stick to it."


0% 25% 50% 75% 100%


Low    25%


Medium    37%


High    38%


ASSERTIVENESS
Assertiveness means communicating a personal point of view. It
includes the ability to stand up for oneself. e.g., "If I disagree with a
friend, I tell them."


0% 25% 50% 75% 100%


Low     2%


Medium    27%


High    71%







CITIZENSHIP AND SOCIAL RESPONSIBILITY


I believe I can make a di�erence in the world


Disagree a lot 5%


Disagree a little 6%


Don't agree or disagree 24%


Agree a little 39%


Agree a lot 27%


I try to make the world a better place


Disagree a lot 2%


Disagree a little 3%


Don't agree or disagree 17%


Agree a little 41%


Agree a lot 36%


HAVE YOU EVER  
VOLUNTEERED?


51%
Yes


49%
No


ARE YOU CURRENTLY  
VOLUNTEERING?


15%
Yes


85%
No


DO YOU PLAN TO VOLUNTEER  
IN THE FUTURE?


84%
Yes


16%
No







PHYSICAL HEALTH & WELL-BEING


Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life.
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with
their teachers, and are less likely to be bullied or bully others. Children bene�t from guidance and opportunities that
support the development of healthy habits, which they can carry forward into adolescence and adulthood. These
habits include regular physical activity, quality sleep and healthy, social meals.


Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are
available in the MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


GENERAL HEALTH
Children are asked, "In general, how would you describe your
health?"


0% 25% 50% 75% 100%


Low    10%


Medium    54%


High    36%


EATING BREAKFAST
Children are asked, "How often do you eat breakfast?"


0% 25% 50% 75% 100%


2 or fewer times a week    10%


3-4 times a week     9%


5+ times a week    81%


MEALS WITH ADULTS AT HOME
Children are asked, "How often do your parents or other adult
family members eat meals with you?"


0% 25% 50% 75% 100%


2 or fewer times a week     5%


3-4 times a week     6%


5+ times a week    89%


FREQUENCY OF GOOD SLEEP
Children are asked, "How often do you get a good night's sleep?"


0% 25% 50% 75% 100%


2 or fewer times a week    18%


3-4 times a week    17%


5+ times a week    65%


HOW OFTEN DO YOU LIKE THE WAY YOU LOOK?
0% 25% 50% 75% 100%


Always    15%


Often    36%


Sometimes    32%


Hardly ever    12%


Never     5%


HOW DO YOU RATE YOUR BODY WEIGHT?
0% 25% 50% 75% 100%


Very overweight     4%


Slightly overweight    24%


About the right weight    57%


Slightly underweight    12%


Very underweight     4%



http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being





WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?


 


5% 
Before 9 pm


 


38% 
9 pm - 10 pm


 


34% 
10 pm - 11 pm


 


16% 
11 pm - 12 am


 


6% 
After 12 am


HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?


 


27% 
Never-Once/week


 


56% 
2-4 times/week


 


17% 
5+ times/week


DO YOU HAVE A PHYSICAL OR HEALTH CONDITION THAT KEEPS YOU FROM DOING SOME THINGS OTHER KIDS YOUR
AGE DO?
For example, school activities, sports, or getting together with friends. (Children can select all of the options that
apply.)


No health condition 89%


Yes, a physical disability 0%


Yes, a long-term illness 5%


Yes, overweight 4%


Yes, something else 2%







CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can promote
positive mental health and minimize risks that may be present in children’s lives.


Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and believes
in them can make a powerful di�erence in a child’s life. For children, connectedness to extended family, community,
as well as land, language, and culture also play an important role in encouraging a strong and healthy sense of
identity.


Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI
Field Guide (http://discovermdi.ca/making-sense/connectedness) .


CONNECTEDNESS WITH ADULTS


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ADULTS AT SCHOOL
Assesses the quality of relationships children have with the adults
they interact with at school. e.g., "At my school there is an adult
who believes I will be a success."


0% 25% 50% 75% 100%


Low     9%


Medium    40%


High    51%


ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the adults
they interact with in their neighbourhood or community. e.g., "In
my neighbourhood/community there is an adult who really cares
about me."


0% 25% 50% 75% 100%


Low    24%


Medium    34%


High    41%


ADULTS AT HOME
Assesses the quality of relationships children have with the adults
in their home. e.g., "In my home there is a parent or other adult
who listens to me when I have something to say."


0% 25% 50% 75% 100%


Low     3%


Medium    14%


High    83%


NUMBER OF IMPORTANT ADULTS AT SCHOOL


2 or more One None


40% 7% 53%
School District


Average
33% 11% 56%



http://discovermdi.ca/making-sense/connectedness





CONNECTEDNESS WITH PEERS


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO:
(Percentage of children who responded "very much true")


 


24% 
Really care about me.


 


25% 
Believe that I will be a success.


 


25% 
Listen to me when I have something


to say.


WHAT MAKES AN ADULT IMPORTANT TO YOU?
(Children can select all the options that apply)


At School At Home


This person teaches me how to do things that I don't know. 81% 77%


I can share personal things and private feelings with this person. 22% 82%


This person likes me the way I am. 43% 77%


This person encourages me to pursue my goals and future plans. 54% 75%


I get to do a lot of fun things with this person or because of this person. 38% 74%


The person is like who I want to be when I am an adult. 15% 51%


The person is always fair to me and others. 57% 63%


The person stands up for me and others when we need it. 29% 63%


The person lets me make decisions for myself. 44% 67%


PEER BELONGING
Measures children's feelings of belonging to a social group. e.g.,
"When I am with other kids my age, I feel I belong."


0% 25% 50% 75% 100%


Low     5%


Medium    21%


High    75%


FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their
peers. e.g., "I have a friend I can tell everything to."


0% 25% 50% 75% 100%


Low     6%


Medium    17%


High    77%







USE OF AFTER-SCHOOL TIME


Participation in activities after school provides important developmental experiences for children in their middle
years. These activities create a variety of opportunities for children to build relationship skills and gain competencies.
Research has consistently found that children who are engaged in after-school activities are more likely to experience
greater academic and social success.


Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in
the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time) .


AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week after school (from 3 pm - 6 pm), how many days did you participate in?":


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ANY ORGANIZED ACTIVITY
Children who participated in any after-school activity that was
structured and supervised by an adult. (e.g., educational lessons,
youth organizations, music or art lessons and sports practice)


0% 25% 50% 75% 100%


Never     8%


Once a week     6%


Twice or more a week    86%


EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language
lessons, or some other academic related activity.


0% 25% 50% 75% 100%


Never    53%


Once a week    17%


Twice or more a week    30%


MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument
lessons or some other activity related to music or art.


0% 25% 50% 75% 100%


Never    46%


Once a week    30%


Twice or more a week    24%


YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some
other group organization.


0% 25% 50% 75% 100%


Never    80%


Once a week    16%


Twice or more a week     4%


INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or
another individual sport.


0% 25% 50% 75% 100%


Never    46%


Once a week    22%


Twice or more a week    32%


TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another team
sport.


0% 25% 50% 75% 100%


Never    52%


Once a week    12%


Twice or more a week    36%



http://discovermdi.ca/making-sense/after-school-time





HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the after-school hours of 3 pm - 6 pm:


Percentage of children who reported:


COMPUTER USE & TV
VIDEO OR COMPUTER GAMES


0% 25% 50% 75% 100%


Never    32%


Less than 30 min    23%


30 min to 1hr    18%


1-2 hrs    14%


2 or more hrs    14%


WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%


Never     5%


Less than 30 min    16%


30 min to 1hr    28%


1-2 hrs    23%


2 or more hrs    27%


SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS


0% 25% 50% 75% 100%


Never    29%


Less than 30 min    17%


30 min to 1hr    15%


1-2 hrs    10%


2 or more hrs    30%


USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS
0% 25% 50% 75% 100%


Never    21%


Less than 30 min    32%


30 min to 1hr    24%


1-2 hrs    14%


2 or more hrs     8%


READING & HOMEWORK
READ FOR FUN


0% 25% 50% 75% 100%


Never    24%


Less than 30 min    24%


30 min to 1hr    27%


1-2 hrs    15%


2 or more hrs    11%


DO HOMEWORK
0% 25% 50% 75% 100%


Never     4%


Less than 30 min    13%


30 min to 1hr    41%


1-2 hrs    24%


2 or more hrs    18%


ARTS & MUSIC
ARTS & CRAFTS


0% 25% 50% 75% 100%


Never    45%


Less than 30 min    26%


30 min to 1hr    17%


1-2 hrs     8%


2 or more hrs     4%


PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%


Never    39%


Less than 30 min    22%


30 min to 1hr    25%


1-2 hrs    11%


2 or more hrs     2%


SPORTS
PLAY SPORTS OR EXERCISE FOR FUN


0% 25% 50% 75% 100%


Never    16%


Less than 30 min    11%


30 min to 1hr    28%


1-2 hrs    22%


2 or more hrs    22%







WORKING & VOLUNTEERING
VOLUNTEER


0% 25% 50% 75% 100%


Never    85%


Less than 30 min     5%


30 min to 1hr     7%


1-2 hrs     2%


2 or more hrs     1%


WORK AT A JOB
0% 25% 50% 75% 100%


Never    88%


Less than 30 min     4%


30 min to 1hr     4%


1-2 hrs     1%


2 or more hrs     2%


WHAT CHILDREN WISH TO BE DOING
Children were asked what they want
to be doing during the after-school
hours of 3 pm - 6 pm:


I am already doing the activities I
want to be doing


84%
I wish I could do additional
activities


21%
I am doing some of the activities I
want, but I wish I could do more


5%


PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing the
activities they wish to be doing after school (3 pm - 6
pm):


(Number of students)


I have no barriers 60


I have to go straight home after school 26


I am too busy 41


It costs too much 16


The schedule does not �t the times I can attend 47


My parents do not approve 12


I don't know what's available 28


I need to take care of siblings or do things at
home


8


It is too di�cult to get there 18


None of my friends are interested or want to go 29


The activity that I want is not o�ered 26


I have too much homework to do 31


I am afraid I will not be good enough in that
activity


23


It is not safe for me to go 3


Other 14







AFTER-SCHOOL PEOPLE AND PLACES


WHERE DO YOU GO AFTER SCHOOL? (FROM 3 PM - 6 PM)


Never 1x /week 2x +/week


Home 2% 4% 94%


Stay at school for an activity 49% 23% 28%


After-school program or child care 71% 2% 27%


Friend's house 47% 40% 13%


Park/playground/community centre 49% 32% 18%


The mall or stores 52% 31% 17%


Someplace else 57% 25% 17%


WHO ARE YOU WITH AFTER SCHOOL? (FROM 3 PM - 6 PM)
(Children can select all of the options that apply)


By myself 35%


Friends about my age 44%


Younger brothers/sisters 29%


Older brothers/sisters 34%


Mother (or stepmother/foster mother) 75%


Father (or stepfather/foster father) 55%


Other adult (for example, elder, aunt or uncle, coach, babysitter) 8%


Grandparent(s) 6%


Other 6%


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE HANGING
OUT WITH FRIENDS:


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR AGE:


82%
Yes


3%
No


15%
Don't know


67%
Yes


4%
No


29%
Don't know







SCHOOL EXPERIENCES


Children's school experiences are important for their personal well-being and academic success. When children have
positive experiences at school they are more likely to believe they have a valued role in the school, feel more
engaged in class and achieve higher academic performance. Understanding children’s school experiences improves
our ability to cultivate school environments that are safe, caring, and supportive.


Detailed information on the MDI survey questions and response scales for School Experiences are available in the
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their
perceptions of themselves as students and how interested and
con�dent they feel in school. e.g., "I am certain I can learn the
skills taught in school this year."


0% 25% 50% 75% 100%


Low     2%


Medium    12%


High    86%


SCHOOL CLIMATE
The overall tone of the school environment, including the way
teachers and students interact and how students treat each other.
e.g., "People care about each other in this school."


0% 25% 50% 75% 100%


Low     8%


Medium    23%


High    68%


SCHOOL BELONGING
School belonging is the degree to which children feel connected
and valued at their school. e.g., "I feel like I am important to this
school."


0% 25% 50% 75% 100%


Low    15%


Medium    30%


High    55%


Percentage of children who feel it is very important to:


70%  
make friends


71%  
get good grades


71%  
learn new things


Percentage of children who agree a little or agree a lot that:


When I grow up, I have
goals and plans for the


future.


78%


I feel I have important
things to do in the


future.


85%


 


I plan to graduate from high school.


95%
Yes


5%
No


I plan to graduate from college,
university, or some other training


after high school.


97%
Yes


3%
No



http://discovermdi.ca/making-sense/school-experiences





VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: "During this school year, how often have you been bullied by other students in the following
ways?":


CYBER
0% 25% 50% 75% 100%


Many times a week     1%


About every week     0%


About every month     2%


Once or a few times     6%


Not at all this year    92%


PHYSICAL
0% 25% 50% 75% 100%


Many times a week     1%


About every week     1%


About every month     1%


Once or a few times    17%


Not at all this year    81%


SOCIAL
0% 25% 50% 75% 100%


Many times a week     1%


About every week     2%


About every month     4%


Once or a few times    30%


Not at all this year    64%


VERBAL
0% 25% 50% 75% 100%


Many times a week     1%


About every week     2%


About every month     6%


Once or a few times    30%


Not at all this year    61%







MOVING TO ACTION


MDI data can support planning, foster collaboration and inform action across schools, organizations and
communities. There are many opportunities for working with your MDI results and there are examples of successful
initiatives from across the province to learn from.


We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at
discovermdi.ca, an online resource where you can access information and research on the many aspects of well-
being in middle childhood, resources and tools for understanding and sharing MDI data, and to connect with MDI
Champions who are working on similar issues in their schools and communities. Here are some key resources and
tools to get you started:


UNDERSTAND YOUR MDI RESULTS
MDI reports provide information with both detail and
depth into the social and emotional lives of children.
Approach the results with a lens of curiosity, inquiry and
appreciation. The MDI Field Guide can help walk you
through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/) and
provide background information during your meaning-
making process.


CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many
opportunities for change presented in the MDI data.
Where will your focus be? What results do you have
some control or in�uence over? How will you make
change? We suggest narrowing your e�orts to one or
two key focus areas for improvement. The MDI Field
Guide provides in depth information on the MDI and its
dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) or
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start this
process.


ENGAGING OTHERS
Increasing local dialogue on the importance of child
well-being in the middle years is an excellent way to
start improving outcomes for children. Once you are
ready, review your MDI report with multiple audiences:
children, parents and elders, caregivers and teachers,
school administrators, after-school programmers, local
early/middle childhood committees, local government
and other community stakeholders. Visit the MDI Field
Guide for tips and tools to widen the conversation and
to think critically about the data together
(http://www.discovermdi.ca/making-change/sharing/) .


MAKING CHANGE
The MDI provides opportunities to weave together data
and local knowledge to create a change process that
re�ects the unique context of your school, district or
community. The Field Guide’s ‘Making Change
Workshops’ support school (http://www.discovermdi.ca/making-


change/school/) and community change-makers
(http://www.discovermdi.ca/making-change/community/) through
the process of facilitating exploration of MDI data,
creating action teams, and turning ideas into concrete
plans. There are full facilitation guides for each
workshop, paired with worksheets and companion slide
decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change) .


SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and clarify
results in these areas. Sharing data with children will
provide them with an opportunity to share their
perspectives and ideas on how to create environments
and interactions that help them thrive. If you are
wondering how to involve children of all ages and their
families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .


BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather
than simply duplicating them. Discover MDI provides
opportunities to connect with seasoned MDI Champions
(http://www.discovermdi.ca/connect/mdi-champions/) – check out
their advice and submit your burning questions, explore
the growing collection of MDI examples, stories, and
downloadable tools (http://www.discovermdi.ca/resources/) , and
access training opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/) . Be inspired,
edit, adapt or create new!


If you have any additional questions about the MDI
project, please visit our website at
earlylearning.ubc.ca/mdi or contact the MDI team at
mdi@help.ubc.ca.



http://www.discovermdi.ca/

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/

http://www.discovermdi.ca/understanding-the-mdi/mdi-101/

http://www.discovermdi.ca/mdi-references/

http://www.discovermdi.ca/making-change/sharing/

http://www.discovermdi.ca/making-change/school/

http://www.discovermdi.ca/making-change/community/

http://www.discovermdi.ca/making-change

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/mdi-champions/

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/events-training/

http://www.earlylearning.ubc.ca/mdi

mailto:mdi@help.ubc.ca
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School Connectedness:  What Does the Evidence Say? 


 


Why Should We Care about School Connectedness? 


The presence of caring relationships in schools — the heart of school connectedness — is increasingly recognized as a vital 


component of successful schools. The research is strong and consistent; students who feel connected to school do better 


academically and are healthier.  


 


Impact on Learning 


 Research has found correlations between school connectedness and four academic outcomes: attendance, dropout 


rates, self-reported grades and perceived academic competence. 


(McNeely, 2013) (Centers for Disease Control and Prevention, 2011) 


(Blum, 2005) (Monahan, 2010). 


 When students feel supported by adults at school, they feel more 


motivated to engage in class, do their homework, and are more likely to 


value school. (McNeely, 2013), (Blum, 2005). 


 The BC Adolescent Health Surveys (2008 and 2013) confirmed that 


students who report higher school connectedness are more likely to 


expect to continue their education beyond high school (Smith A. S., 


2014), (Smith, Poon, Stewart, Hoogeveen, Saewyc, & the McCreary 


Centre Society, 2011). 


Impact on Health and Wellbeing 


 A recent UBC study found that, for 4th grade students in Vancouver, school support was more important than family 


support as a predictor of their emotional wellbeing (Oberle, Schonert-Reichl, Guhn, Zumbo, & Hertzman, 2014). 


 The more connected youth feel to school, the more likely they are to report good or excellent health as well as 


higher self-esteem, and the less likely they are to have considered suicide (Smith, Poon, Stewart, Hoogeveen, 


Saewyc, & the McCreary Centre Society, 2011).Students who feel connected to school report fewer depressive 


symptoms in late adolescence (Monahan, 2010), (Rasic, Langille, Kisely, Flowerdew, & Cobbett, 2012)(McKay, 


2009). For females in nearly every vulnerable group, school connectedness is an even stronger protective factor 


than family connectedness for good or excellent health (Smith, Poon, Stewart, Hoogeveen, Saewyc, & the 


McCreary Centre Society, 2011).  


 There is strong evidence that students who feel connected to school are less likely to exhibit: 


o disruptive behavior (Monahan, 2010) (Loukas, Roalson, & Herrera, 


2010); 


o violence (Centers for Disease Control and Prevention, 2011); 


o substance and tobacco use (Centers for Disease Control and 


Prevention, 2011);  


o emotional distress (Monahan, 2010), (McKay, 2009); 


o early sexual initiation (Blum, 2005), (Centers for Disease Control and 


Prevention, 2011).  


 The impact of school connectedness can be long lasting. Longitudinal studies 


have provided strong evidence that school connectedness can have a positive 


effect reaching into young adulthood, resulting in lower rates of substance use, 


better mental health and higher school completion rates (Monahan, 2010). 


 School connectedness is also a protective factor for early adolescent conduct problems, and has been found to 


compensate for poor quality family relationships (Loukas, Roalson, & Herrera, 2010). 


School Connectedness is about creating 


a school community where everyone 


feels safe, seen, heard, supported, 


significant, and cared for. 


  - BC School Centred Mental Health Coalition 


Next to family nurturing, school 


connectedness is the most 


important protective factor in a 


young person’s life. 


  - Dan Reist, Centre for Addictions 


Research of BC 
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Strategies for Improving School Connectedness 
There is not a single "right way" to create a greater sense of connectedness within a school. BC schools are successfully 


increasing connectedness by implementing a variety of approaches that help students feel valued, included, respected, and 


cared about. The following strategies have been validated through research to contribute to school connectedness. 


 


 Create trusting and caring relationships that promote open communication among administrators, teachers, staff, 


students, families, and communities (Centers for Disease Control and 


Prevention, 2009) (Blum, 2005) . 


 School Leadership establishes structures and decision-making 


processes that facilitate student, family, and community engagement, 


academic achievement, and staff empowerment (Centers for Disease 


Control and Prevention, 2009). 


 Apply fair and consistent disciplinary policies that are collectively 


agreed upon and fairly enforced (Blum, 2005), (Daly, Buchanan, Dasch, 


Eichen, & Lenhart, 2010). 


 Support teachers' and other school staff professional learning to meet 


the diverse cognitive, emotional, and social needs of children and adolescents (Centers for Disease Control and 


Prevention, 2009), (Daly, Buchanan, Dasch, Eichen, & Lenhart, 2010). 


 Implement high standards and expectations and providing academic support to all students; (Blum, 2005), 


(Monahan, 2010). 


 Provide education and opportunities to enable families to be actively involved in their children’s academic and 


school life (Centers for Disease Control and Prevention, 2009).  


 Foster high parent/family expectations for school performance and school completion (Blum, 2005), (Monahan, 


2010).  


 Create small-sized learning environments (Monahan, 2010). 


 Provide social supports during times of academic change and transition (Joint Consortium for School Health, 2013). 


 Provide school- and community-based extra-curricular activities (Daly, Buchanan, Dasch, Eichen, & Lenhart, 2010) 


(Anderson-Butcher, 2010).  


 Learning is social: Provide students with emotional and social skills necessary to be actively engaged in school 


(Centers for Disease Control and Prevention, 2009)  


 Use effective teaching and learning methods & classroom management techniques to foster positive learning 


environments (Centers for Disease Control and Prevention, 2011). 


 Ensure that course content is relevant to the lives of students (Monahan, 2010). 


 Provide experiential, hands-on learning opportunities; mentorship programs; service learning and community 


service projects (Monahan, 2010). 


 Ensure that every student feels close to at least one supportive adult at school (Blum, 2005) (Monahan, 2010).  


Let's Make a Difference 
Let's work together to increase connectedness in BC schools; to create schools where:  


 every child and adolescent feels that the adults in the school community care about them as individuals and about 


their learning and; 


 every young person is challenged to reach his or her potential. 


For more information on School Connectedness visit www.healthyschoolsbc.ca/schoolconnectedness. 


  


Students feel supported and cared for 


when school staff dedicating their time, 


interest, attention and emotional 


support to them. 


  - CDC 



http://www.healthyschoolsbc.ca/schoolconnectedness
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INTRODUCTION TO THE MDI


WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, especially between the ages of 10 to 13, have critical and long lasting e�ects. They are powerful
predictors of adolescent adjustment and future success. During this time, children are experiencing significant cognitive, social and
emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The overall health and
well-being of children in their middle years a�ects their ability to concentrate and learn, develop and maintain friendships and
make thoughtful decisions.


During the late middle childhood years (also referred to as early adolescence), children have an increased awareness of themselves
and others. During middle childhood they are developing ideas about how they may or may not "fit in" to their social and academic
environments (Rubin et al., 2006). These ideas have the power to either promote health and academic achievement or lead to
negative outcomes such as depression and anxiety in adulthood (Jacobs et al., 2008). Although middle childhood is a time of risk, it
is also a time of opportunity. There is mounting evidence to suggest that positive relationships to adults and peers during this
critical time act to increase a child's resiliency and school and life success.


WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and Grade 7 about their
thoughts, feelings and experiences in school and in the community. It is a unique and comprehensive questionnaire that helps us
gain a deeper understanding of how children are doing at this stage in their lives. Researchers working at the Human Early Learning
Partnership (HELP) are using results to learn more about children's social-emotional health and well-being. In addition, the MDI is
being used across sectors to support collaboration and inform policy and practice.


The MDI uses a strengths-based approach to assess five areas of development that are strongly linked to well-being, health and
academic achievement. In addition, the MDI focuses on highlighting the promotive and protective factors and assets that are
known to support and optimize development in middle childhood. These areas are: Social and Emotional Development, Physical
Health and Well-Being, Connectedness, Use of A�er-School Time and School Experiences. Each of these dimensions is made up of
several measures. Each measure is made up of one or more individual questions.


Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-being and the
assets that contribute to their healthy development. The results for key MDI measures are summarized by two indices: The Well-
Being Index and the Assets Index.


The following illustrates the relationship between MDI dimensions and measures, and highlights which measures contribute to the
Well-Being and Assets Indices.







MDI DIMENSIONS & MEASURES


A measure in the Well-Being Index
A measure in the Assets Index


* A measure in the Grade 7 MDI only


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness


Absence of Sadness
Absence of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making


*Self-Awareness
*Perseverance
*Assertiveness
*Citizenship/Social Responsibility


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast
Meals at Home with Your Family
Junk Food


Frequency of Good Sleep
Help-Seeking for Emotional Well-
Being


Transportation To and From
School


CONNECTEDNESS
Measures


Adults at School
Adults in the 
Neighbourhood


Adults at Home
Peer Belonging
Friendship Intimacy


Important Adults


USE OF AFTER-SCHOOL TIME
Measures


Organized Activities
Educational Lessons or
Activities


Youth Organizations
Sports
Music or Arts


How Children Spend their Time
A�er-school People/Places
Children's Wishes and Barriers


SCHOOL EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying


For more information on all of the measures, including questions, response options and scoring for the MDI results found in this
report, please refer to the MDI Technical Guide (https://bit.ly/mdi-technical-guide-v1) . For additional resources visit, the Discover MDI Field
Guide (http://www.discovermdi.ca) .



https://bit.ly/mdi-technical-guide-v1

http://www.discovermdi.ca/





CONNECTING THE MDI WITH THE PERSONAL AND SOCIAL COMPETENCIES OF THE BC CURRICULUM
Your MDI data provide a unique approach to understanding children’s social and emotional development and well-being in relation
to the BC Ministry of Education’s Personal and Social Competencies (http://curriculum.gov.bc.ca/competencies) .


Areas measured by the MDI reflect facets of the “Personal and Social Competency” domain of BC’s Redesigned Curriculum,
providing valuable information for understanding children’s growth and progress within this core competency. The MDI questions
provide an opportunity for students to self-assess and reflect on their social and personal competency, including reflecting on MDI
concepts, questions and results.


PERSONAL & SOCIAL COMPETENCIES


Positive Personal & Cultural Identity


Related MDI Measures:
Connectedness to Adults at Home,
School and Community
Peer Belonging
Friendship Intimacy
Empathy
School Belonging
School Climate
Self-Esteem
Academic Self-Concept
Importance of Grades
Friends & Learning
Self-Awareness
Perseverance
Responsible Decision-Making


Personal Awareness &
Responsibility


Related MDI Measures:
Academic Self-Concept
Self-Esteem
Self-Regulation
General Health
Optimism
Self-Awareness
Perseverance
Responsible Decision-Making
Assertiveness
Use of A�er-School Time


Social Responsibility


Related MDI Measures:
Citizenship and Social
Responsibility
Prosocial Behaviour
Empathy
School Climate
Connectedness to Adults at School
Connectedness to Peers
Self-Regulation
Assertiveness



http://curriculum.gov.bc.ca/competencies





ABOUT THE DATA
This report includes data reported by children in your school who participated in the MDI. It provides MDI data for your school and
includes comparisons to your school district averages.


Considerations when reviewing MDI data in this report


The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these questions will o�en
exceed 100%.
Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children cannot be
identified.
Results are also suppressed for School Districts with fewer than 35 participating children.


The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 categories of Well-Being:
High, Medium and Low.


UNDERSTANDING MDI DATA
The MDI Technical Guide provides information on all of the measures, including questions,
response options and scoring, for the MDI results found in this report. The guide is available to
download here (https://bit.ly/mdi-technical-guide-v1) .


The 'MDI 101' resource helps to answer frequently asked questions including: Why the MDI was
created; how a population survey di�ers from individual assessments; and How MDI
questionnaires are collected and stored. Access this resource here (http://www.discovermdi.ca/making-


sense/mdi-101) .



https://bit.ly/mdi-technical-guide-v1

http://www.discovermdi.ca/making-sense/mdi-101

http://www.discovermdi.ca/wp-content/uploads/2020/04/MDI-Technical_Guide-v1-202004.pdf





2019/2020 RESULTS FOR SUMMIT MIDDLE SCHOOL
DEMOGRAPHICS


School Population Breakdown


School Total Sample 245 School District Total Sample 2214


First Nations, Inuit or Métis 0% Mandarin 17%


Cantonese 6% Punjabi 1%


English 75% Spanish 4%


French 1% Filipino/Tagalog 1%


Hindi 2% Vietnamese 2%


Japanese 2% Other 22%


Korean 14%


Languages Spoken at Home


School Total Sample: Refers to the total number (#) of children represented in this report. Children are included in the sample if
they complete a question and the data are reported.


Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this question is not
reported at the school-level, but can be found in school district reports.


Languages Spoken at Home: Children are able to select more than one language spoken at home.


First Nations, Inuit or Métis Languages: If a child selects "First Nations, Inuit or Métis" as a language spoken in the home, they are
then asked to identify, if possible, the specific language. First Nations, Inuit or Métis language data are not publicly available.


Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an opportunity to
enter their own response(s).







WELL-BEING & ASSETS INDICES
Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-being and the
assets that contribute to their healthy development. The results for key MDI measures are summarized by two indices. This section
of the report focuses on results for the Well-Being Index and the Assets Index. Learn more about the important relationship
between individual measures, the well-being index and the assets index in the Discover MDI Field Guide
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/) .


WELL-BEING INDEX


The Well-Being Index combines MDI measures relating to children’s physical health
and social and emotional development that are of critical importance during the
middle years. These are: Optimism, Happiness, Self-Esteem, Absence of Sadness and
General Health.


Scores from these five measures are combined and reported by three categories of
well-being, providing a holistic summary of children’s mental and physical health.


MEASURES


Optimism
Happiness


Self-Esteem
Absence of Sadness


General Health


High Well-Being (Thriving)
Children who score in the high
range on at least 4 of the 5
measures of well-being and have
no low-range scores.


Medium Well-Being
Children who score in the high
range on fewer than 4 of the 5
measures of well-being, and
have no low-range scores.


Low Well-Being
Children who score in the low
range on at least 1 of the 5
measures of well-being.


29% Thriving


30% Medium


40% Low


245
Children


SUMMIT MIDDLE SCHOOL


32% Thriving


29% Medium


39% Low


2214
Children


COQUITLAM



http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/





ASSETS INDEX


The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive development and
well-being. Assets are positive experiences, relationships or behaviours present in children’s lives. Assets are considered
actionable, meaning that schools and communities can focus their e�orts in these areas to create the conditions and contexts
where children can thrive.


Note: School Experiences are also considered to be an asset that contribute to children's well-being; however, this asset is not
reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer to the School Climate and
Bullying and Victimization measures for data related to this asset.


ADULT RELATIONSHIPS
Adults at School


Adults in the Neighbourhood
Adults at Home


PEER RELATIONSHIPS
Peer Belonging


Friendship Intimacy


NUTRITION & SLEEP
Eating Breakfast


Meals at Home with Your
Family


Frequency of Good Sleep


AFTER-SCHOOL ACTIVITIES
Organized Activities


Percentage of children reporting the presence of an asset


<70% 70-79% 80-89% 90%>


69% 


Adult
Relationships


84% 


A�er-School
Activities


80% 


Peer Relationships


64% 


Nutrition & Sleep


YOUR SCHOOL


72% 


Adult
Relationships


85% 


A�er-School
Activities


81% 


Peer Relationships


64% 


Nutrition & Sleep


COQUITLAM







SOCIAL & EMOTIONAL DEVELOPMENT


The development of social and emotional skills, including empathy, optimism and self-esteem, are important for supporting
positive mental health during middle childhood and at all ages to follow. These skills help children understand and manage their
emotions, build and maintain positive relationships, and regulate their own behaviour. Opportunities to develop social and
emotional skills can be created in many supportive environments: at school with teachers and peers, in the home with elders,
family or caregivers and during a�er-school programs with community members.


Detailed information on the MDI survey questions and response scales for Social and Emotional Development are available in the
Discover MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


OPTIMISM
Optimism refers to the mindset of having positive expectations for the
future. e.g., "I have more good times than bad times."


0% 25% 50% 75% 100%


Low    25%


Medium    30%


High    45%


EMPATHY
Empathy is the experience of understanding and sharing the feelings of
others. e.g., "I care about the feelings of others."


0% 25% 50% 75% 100%


Low     8%


Medium    27%


High    65%


PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that benefit others. e.g., "I helped
someone who was hurt."


0% 25% 50% 75% 100%


Low    18%


Medium    34%


High    48%


SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g., "A lot of things
about me are good."


0% 25% 50% 75% 100%


Low    16%


Medium    24%


High    60%


HAPPINESS
Happiness refers to how content or satisfied children are with their lives.
e.g., "I am happy with my life."


0% 25% 50% 75% 100%


Low    23%


Medium    37%


High    40%


ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g., "I feel
unhappy a lot of the time."


0% 25% 50% 75% 100%


Low    19%


Medium    31%


High    50%



http://discovermdi.ca/making-sense/social-emotional-development





ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g., "I worry a lot
that other people might not like me."


0% 25% 50% 75% 100%


Low    26%


Medium    25%


High    49%


SELF-REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to achieve
a goal in the future. e.g., "If something isn't going according to my plans, I
change my actions to try and reach my goal."


0% 25% 50% 75% 100%


Low    12%


Medium    41%


High    47%


SELF-REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires adapting
behaviour or emotions to meet an immediate goal. e.g., "I can calm myself
down when I'm excited or upset."


0% 25% 50% 75% 100%


Low    17%


Medium    40%


High    43%


RESPONSIBLE DECISION-MAKING
Responsible decision-making is about understanding the consequences of
one's actions and making good choices about personal behaviour. e.g.,
"When I make a decision, I think about what might happen a�erward."


0% 25% 50% 75% 100%


Low     5%


Medium    27%


High    68%


SELF-AWARENESS
Self-awareness is the ability to recognize one's emotions and thoughts
while understanding their influence on behaviour. e.g., "When I'm upset, I
notice how I am feeling before I take action."


0% 25% 50% 75% 100%


Low    17%


Medium    39%


High    44%


PERSEVERANCE
Perseverance refers to determination. It means putting in persistent e�ort
to achieve goals, even in the face of setbacks. e.g., "Once I make a plan to
get something done, I stick to it."


0% 25% 50% 75% 100%


Low    29%


Medium    34%


High    36%


ASSERTIVENESS
Assertiveness means communicating a personal point of view. It includes
the ability to stand up for oneself. e.g., "If I disagree with a friend, I tell
them."


0% 25% 50% 75% 100%


Low     5%


Medium    34%


High    61%







CITIZENSHIP AND SOCIAL RESPONSIBILITY


I believe I can make a di�erence in the world


Disagree a lot 9%


Disagree a little 8%


Don't agree or disagree 26%


Agree a little 34%


Agree a lot 23%


I try to make the world a better place


Disagree a lot 5%


Disagree a little 3%


Don't agree or disagree 17%


Agree a little 43%


Agree a lot 31%


HAVE YOU EVER 
VOLUNTEERED?


60%
Yes


40%
No


ARE YOU CURRENTLY 
VOLUNTEERING?


17%
Yes


83%
No


DO YOU PLAN TO VOLUNTEER 
IN THE FUTURE?


83%
Yes


17%
No


RESEARCH HIGHLIGHTS
SOCIAL AND EMOTIONAL DEVELOPMENT


Social and emotional competencies include children’s
ability to recognize, understand, and e�ectively
respond to emotions, manage stress and be optimistic.
They also include showing concern for others,
sustaining healthy relationships and making e�ective
personal and social decisions (Weissberg, Durlak,
Domitrovitch, & Gullota, 2015).


Middle childhood is an important time for promoting
self-regulation and problem-solving strategies to help
children persevere in the face of obstacles and
setbacks. Related skills and strategies learned during
middle childhood tend to stick with children
throughout the rest of their lives (Skinner et al., 2016).


A Vancouver-based study asked Grade 10 children to
volunteer 1-1.5 hours per week with elementary school
children. A�er 10 weeks researchers found participants
had significantly decreased their risk for cardiovascular
disease. The greatest health benefits were seen in
adolescents who displayed the highest self-report
measures of empathy (Schreier, Schonert-Reichl, &
Chen, 2013).







PHYSICAL HEALTH & WELL-BEING


Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life. Children who report
feeling healthy are more likely to be engaged in school, have a feeling of connectedness with their teachers and are less likely to be
bullied or bully others. Children benefit from guidance and opportunities that support the development of healthy habits, which
they can carry forward into adolescence and adulthood. These habits include regular physical activity, quality sleep and healthy,
social meals.


Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are available in the
Discover MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


GENERAL HEALTH
Children are asked, "In general, how would you describe your health?"


0% 25% 50% 75% 100%


Low    14%


Medium    47%


High    38%


EATING BREAKFAST
Children are asked, "How o�en do you eat breakfast?"


0% 25% 50% 75% 100%


2 or fewer times a week    17%


3-4 times a week     8%


5+ times a week    76%


MEALS AT HOME WITH YOUR FAMILY
Children are asked, "How o�en do your parents or other adult family
members eat meals with you?"


0% 25% 50% 75% 100%


2 or fewer times a week     9%


3-4 times a week    11%


5+ times a week    80%


FREQUENCY OF GOOD SLEEP
Children are asked, "How o�en do you get a good night's sleep?"


0% 25% 50% 75% 100%


2 or fewer times a week    25%


3-4 times a week    19%


5+ times a week    56%


WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?


7%
Before 9 pm


33%
9 pm - 10 pm


31%
10 pm - 11 pm


13%
11 pm - 12 am


16%
A�er 12 am



http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being





HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?


28%
Never-Once/week


48%
2-4 times/week


24%
5+ times/week


WHO WOULD YOU TALK TO IF YOU WERE FEELING SAD, STRESSED, OR WORRIED?
Examples provided include a teacher, school counselor, parent, grandparent, older sibling or cousin, elder, a�er-school program
sta�, doctor, nurse etc. (Children can select all of the options that apply; therefore, percentages may not total 100%.)


An adult at school 15%


A family member 68%


An adult in my community 7%


A health professional 11%


My friend(s) 62%


Don't know who to talk to 11%


Prefer to handle it on my own 35%


Talk to someone else (someone not on this list) 2%


TRANSPORTATION TO AND FROM SCHOOL
Children are asked, “How do you usually get to school?”; “How do you usually get home from school?” and “If you could choose,
how would you wish to get to and from school?”


To School From School Wish


Car 74% 57% 58%


School bus 0% 1% 3%


Public transportation (public bus, train or ferry) 8% 9% 6%


Walk 18% 31% 23%


Cycle, skateboard, scooter or rollerblade 0% 0% 5%


Something else 0% 1% 5%


RESEARCH HIGHLIGHTS
PHYSICAL HEALTH & WELL-BEING


Eating meals together as a family o�en is related to
increased self-esteem and school success, and
decreased chance of eating disorders, substance
abuse, violent behaviour and symptoms of depression
(Harrison et al., 2015).


Children ages 5 to 13 need 9–11 hours of uninterrupted
sleep a night (Hirshkowitz et al., 2015). When children
do not get enough sleep they are more likely to have
troubles at school, be involved in family disagreements
and display symptoms of depression (Smaldone,
Honig, & Byrne, 2007).


Because of changes in the brain that take place
around the time of puberty, children are more strongly
attracted to junk foods that contain high amounts of
fat and sugar than adults (Reichelt, 2016).







CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close relationships and a
sense of belonging with adults and peers at home, in school and in the community, can promote positive mental health and
minimize risks that may be present in children’s lives.


Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and believes in them can
make a powerful di�erence in a child’s life. For children, connectedness to extended family, community, as well as land, language
and culture also play an important role in encouraging a strong and healthy sense of identity.


Detailed information on the MDI survey questions and response scales for Connectedness is available in the Discover MDI Field
Guide (http://discovermdi.ca/making-sense/connectedness) .


CONNECTEDNESS WITH ADULTS


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ADULTS AT SCHOOL
Assesses the quality of relationships children have with the adults they
interact with at school. e.g., "At my school there is an adult who believes I
will be a success."


0% 25% 50% 75% 100%


Low    11%


Medium    38%


High    51%


ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the adults they
interact with in their neighbourhood or community. e.g., "In my
neighbourhood/community there is an adult who really cares about me."


0% 25% 50% 75% 100%


Low    25%


Medium    26%


High    49%


ADULTS AT HOME
Assesses the quality of relationships children have with the adults in their
home. e.g., "In my home there is a parent or other adult who listens to me
when I have something to say."


0% 25% 50% 75% 100%


Low     5%


Medium    20%


High    74%



http://discovermdi.ca/making-sense/connectedness





NUMBER OF IMPORTANT ADULTS AT SCHOOL


2 or more One None


39% 11% 50%
School District Average 42% 11% 46%


In 2018-2019, the ‘Number of Important Adults at School’ question appeared di�erently on the online questionnaire as
compared to previous years and the current reports (2019-2020). We caution direct comparisons of the 2018-2019 ‘Number of
Important Adults at School’ question to previous years and to this report. We recommend you read our Data Highlights and
Trends 2019-2020 report (https://bit.ly/2019-20-mdi-data-trends) for more information as you interpret the ‘Number of Important
Adults at School’ data this year.


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO:
(Percentage of children who responded "very much true")


18%
Really care about me.


18%
Believe that I will be a success.


20%
Listen to me when I have something to


say.


WHAT MAKES AN ADULT IMPORTANT TO YOU?
(Children can select all the options that apply)


At School At Home


This person teaches me how to do things that I don't know. 75% 76%


I can share personal things and private feelings with this person. 28% 76%


This person likes me the way I am. 51% 79%


This person encourages me to pursue my goals and future plans. 56% 77%


I get to do a lot of fun things with this person or because of this person. 41% 80%


The person is like who I want to be when I am an adult. 16% 44%


The person is always fair to me and others. 58% 70%


The person stands up for me and others when we need it. 34% 69%


The person lets me make decisions for myself. 44% 71%



https://bit.ly/2019-20-mdi-data-trends





CONNECTEDNESS WITH PEERS


PEER BELONGING
Measures children's feelings of belonging to a social group. e.g., "When I
am with other kids my age, I feel I belong."


0% 25% 50% 75% 100%


Low    13%


Medium    21%


High    66%


FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their peers. e.g., "I
have a friend I can tell everything to."


0% 25% 50% 75% 100%


Low    12%


Medium    20%


High    68%


RESEARCH HIGHLIGHTS
CONNECTEDNESS


Children who do not feel part of a group or feel cast
out by their own group are at risk of anxiety and
depression. They are also at higher risk of low school
attendance and future school drop-out (Veiga et al.,
2014).


Strong social connections in adolescence are a better
predictor of well-being in adulthood than their
academic achievement (Olsson, 2013).


For younger students during elementary and middle
school years, a nurturing and caring relationship with
a classroom teacher is vital. Connections with warm
and accepting teachers enhance emotional well-being,
increase motivation, engagement and success in
school for children in early adolescence. They are also
bu�ers for children who are experiencing mental health
problems (Oberle, 2018).


Social competencies and friendship-building skills can
bu�er children against bullying, anxiety and
depression (Guhn et al., 2013).







USE OF AFTER-SCHOOL TIME


Participation in activities a�er school provides important developmental experiences for children in their middle years. These
activities create a variety of opportunities for children to build relationship skills and gain competencies. Research has consistently
found that children who are engaged in a�er-school activities are more likely to experience greater academic and social success.


Detailed information on the MDI survey questions and response scales for Use of A�er-School Time is available in the Discover MDI
Field Guide (http://discovermdi.ca/making-sense/a�er-school-time) .


AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week a�er school (from 3 pm - 6 pm), how many days did you participate in?":


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ANY ORGANIZED ACTIVITY
Children who participated in any a�er-school activity that was structured
and supervised by an adult (e.g., educational lessons, youth organizations,
music or art lessons and sports practice).


0% 25% 50% 75% 100%


Never    16%


Once a week     8%


Twice or more a week    76%


EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language lessons,
or some other academic related activity.


0% 25% 50% 75% 100%


Never    51%


Once a week    22%


Twice or more a week    27%


MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument lessons or
some other activity related to music or art.


0% 25% 50% 75% 100%


Never    57%


Once a week    25%


Twice or more a week    18%


YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some other
group organization.


0% 25% 50% 75% 100%


Never    86%


Once a week    10%


Twice or more a week     4%


INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or another
individual sport.


0% 25% 50% 75% 100%


Never    50%


Once a week    17%


Twice or more a week    33%


TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another team sport.


0% 25% 50% 75% 100%


Never    56%


Once a week     8%


Twice or more a week    36%



http://discovermdi.ca/making-sense/after-school-time





HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the a�er-school hours of 3 pm - 6 pm:


Percentage of children who reported:


COMPUTER USE & TV
VIDEO OR COMPUTER GAMES


0% 25% 50% 75% 100%


Never    27%


Less than 30 min    16%


30 min to 1hr    21%


1-2 hrs    16%


2 or more hrs    20%


WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%


Never     5%


Less than 30 min    14%


30 min to 1hr    24%


1-2 hrs    24%


2 or more hrs    33%


SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS


0% 25% 50% 75% 100%


Never    37%


Less than 30 min     9%


30 min to 1hr    12%


1-2 hrs    15%


2 or more hrs    27%


USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS
0% 25% 50% 75% 100%


Never    22%


Less than 30 min    24%


30 min to 1hr    25%


1-2 hrs    10%


2 or more hrs    18%


READING & HOMEWORK
READ FOR FUN


0% 25% 50% 75% 100%


Never    23%


Less than 30 min    28%


30 min to 1hr    26%


1-2 hrs    13%


2 or more hrs    10%


DO HOMEWORK
0% 25% 50% 75% 100%


Never     8%


Less than 30 min    16%


30 min to 1hr    36%


1-2 hrs    21%


2 or more hrs    19%


ARTS & MUSIC
ARTS & CRAFTS


0% 25% 50% 75% 100%


Never    47%


Less than 30 min    25%


30 min to 1hr    16%


1-2 hrs     5%


2 or more hrs     6%


PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%


Never    53%


Less than 30 min    22%


30 min to 1hr    15%


1-2 hrs     8%


2 or more hrs     3%







SPORTS
PLAY SPORTS OR EXERCISE FOR FUN


0% 25% 50% 75% 100%


Never    23%


Less than 30 min    15%


30 min to 1hr    21%


1-2 hrs    20%


2 or more hrs    21%


WORKING & VOLUNTEERING
VOLUNTEER


0% 25% 50% 75% 100%


Never    80%


Less than 30 min     7%


30 min to 1hr     8%


1-2 hrs     3%


2 or more hrs     3%


WORK AT A JOB
0% 25% 50% 75% 100%


Never    87%


Less than 30 min     4%


30 min to 1hr     6%


1-2 hrs     2%


2 or more hrs     2%







WHAT CHILDREN WISH TO BE DOING
Children were asked what they want to
be doing during the a�er-school hours
of 3 pm - 6 pm:


I am already doing the activities I want
to be doing


75%


I wish I could do additional activities


29%


I am doing some of the activities I want,
but I wish I could do more


4%


PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing the
activities they wish to be doing a�er school (3 pm - 6 pm):


(Number of
Children)


I have no barriers 97


I have to go straight home a�er school 47


I am too busy 52


It costs too much 28


The schedule does not fit the times I can
attend


68


My parents do not approve 26


I don't know what's available 25


I need to take care of siblings or do things at
home


13


It is too di�icult to get there 27


None of my friends are interested or want to
go


49


The activity that I want is not o�ered 47


I have too much homework to do 46


I am afraid I will not be good enough in that
activity


28


It is not safe for me to go 6


Other 18







AFTER-SCHOOL PEOPLE AND PLACES


WHERE DO YOU GO AFTER SCHOOL? (FROM 3 PM - 6 PM)
Never 1x /week 2x +/week


Home 2% 3% 95%


Stay at school for an activity 57% 18% 26%


A�er-school program or child care 68% 5% 26%


Friend's house 48% 33% 19%


Park/playground/community centre 57% 26% 16%


The mall or stores 44% 38% 18%


Someplace else 56% 24% 20%


WHO ARE YOU WITH AFTER SCHOOL? (FROM 3 PM - 6 PM)
(Children can select all of the options that apply)


By myself 52%


Friends about my age 43%


Younger brothers/sisters 30%


Older brothers/sisters 30%


Mother (or stepmother/foster mother) 71%


Father (or stepfather/foster father) 50%


Other adult (for example, elder, aunt or uncle, coach, babysitter) 7%


Grandparent(s) 8%


Other 9%


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE HANGING
OUT WITH FRIENDS:


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR AGE:


78%
Yes


5%
No


17%
Don't know


74%
Yes


4%
No


22%
Don't know







RESEARCH HIGHLIGHTS
USE OF AFTER-SCHOOL TIME


Participation in a�er-school programs can result in
greater connectedness to school and success in school
as well as decreased negative behaviours (Durlak et al.,
2010).


Children who demonstrate a lack of self-control and
problem solving skills may experience the greatest
benefit from activities such as music, arts and sports
that help to develop these skills (Diamond, 2014).


Challenging and enjoyable a�er-school activities can
improve youth’s ability to reason and problem solve,
exercise choice and discipline and be creative and
flexible, which are strong predictors of academic,
career, and life success (Diamond, 2014).


Quiet reflection time and daydreaming is just as
essential to brain health and development as active
and focused activities (Immordino-Yang, 2012).


A study examining the experiences of children in
Grades 1–5 who participated in a�er-school programs
found that children who participated in high-quality,
structured a�er-school programs had increased social-
emotional skills, in addition to fewer conduct problems
and higher social self-control and assertion (Wade,
2015).







SCHOOL EXPERIENCES


Children's school experiences are important for their personal well-being and academic success. When children have positive
experiences at school they are more likely to believe they have a valued role in the school, feel more engaged in class and achieve
higher academic performance. Understanding children’s school experiences improves our ability to cultivate school environments
that are safe, caring and supportive.


Detailed information on the MDI survey questions and response scales for School Experiences are available in the Discover MDI
Field Guide (http://discovermdi.ca/making-sense/school-experiences) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their perceptions
of themselves as students and how interested and confident they feel in
school. e.g., "I am certain I can learn the skills taught in school this year."


0% 25% 50% 75% 100%


Low     9%


Medium    16%


High    76%


SCHOOL CLIMATE
The overall tone of the school environment, including the way teachers
and students interact and how students treat each other. e.g., "People care
about each other in this school."


0% 25% 50% 75% 100%


Low    22%


Medium    32%


High    46%


SCHOOL BELONGING
School belonging is the degree to which children feel connected and
valued at their school. e.g., "I feel like I am important to this school."


0% 25% 50% 75% 100%


Low    22%


Medium    31%


High    47%


Percentage of children who feel it is very important to:


61% 


make friends


68% 


get good grades


55% 


learn new things


Percentage of children who agree a little or agree a lot that:


When I grow up, I have
goals and plans for the


future.


82%


I feel I have important
things to do in the future.


80%


I plan to graduate from high school.


95%
Yes


5%
No


I plan to graduate from college,
university, or some other training a�er


high school.


96%
Yes


4%
No



http://discovermdi.ca/making-sense/school-experiences





VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: "During this school year, how o�en have you been bullied by other students in the following ways?":


CYBER
0% 25% 50% 75% 100%


Many times a week     2%


About every week     1%


About every month     1%


Once or a few times    13%


Not at all this year    83%


PHYSICAL
0% 25% 50% 75% 100%


Many times a week     3%


About every week     1%


About every month     2%


Once or a few times    23%


Not at all this year    72%


SOCIAL
0% 25% 50% 75% 100%


Many times a week     4%


About every week     3%


About every month     5%


Once or a few times    26%


Not at all this year    63%


VERBAL
0% 25% 50% 75% 100%


Many times a week     3%


About every week     9%


About every month     7%


Once or a few times    31%


Not at all this year    51%


RESEARCH HIGHLIGHTS
SCHOOL EXPERIENCES


Children’s perception of kindness within a school is a
consistent indicator of a positive school climate.
Students who see kind behaviours in students, teachers
and sta� also describe their school environments as
being safe and encouraging places to learn. As
children transition from Grade 4 to Grade 8,
perceptions of kindness in schools decrease (Binfet,
Gadermann & Schonert-Reichl, 2016).


Feelings of belonging are associated with lower
emotional distress, the reduction of negative
behaviours (such as bullying and mental health issues)
and are associated to rates of higher resilience later in
life (van Harmelen et al., 2016).


Children and youth who demonstrate empathy are less
likely to bully others and are more likely to defend
against bullying. Research shows that specific empathy
skills di�er between those who bully, are victimized,
defend or are bystanders. Focusing on developing
children’s understanding of what others feel results
both in less bullying and more defending behaviours
(van Noorden et al, 2015).







MOVING TO ACTION WITH DISCOVERMDI.CA


MDI data can support planning, foster collaboration and inform action across schools, organizations and communities. There are
many opportunities for working with your MDI results and there are examples of successful initiatives from across the province to
learn from.


We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at discovermdi.ca, an online
resource where you can access information and research on the many aspects of well-being in middle childhood, resources and
tools for understanding and sharing MDI data and to connect with MDI Champions who are working on similar issues in their
schools and communities. Here are some key resources and tools to get you started:


UNDERSTAND YOUR MDI DATA
MDI reports provide information with both detail and depth
into the social and emotional lives of children. Approach the
results with a lens of curiosity, inquiry and appreciation. The
Discover MDI Field Guide can walk you through how to read
and interpret your MDI data (http://www.discovermdi.ca/understanding-


the-mdi/mdi-data/) . It also provides background research to
support further understanding of the MDI data.


CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many opportunities for
change presented in the MDI data. Where will your focus be?
What results do you have some influence over? How will you
make change? For example, if you are interested in the area of
social and emotional development, the Discover MDI Field
Guide provides in-depth information on the MDI and its
dimensions and measures (http://www.discovermdi.ca/understanding-


the-mdi/dimensions/) , including the measures of social and
emotional development (http://www.discovermdi.ca/understanding-the-


mdi/dimensions/social-emotional-development/) .


ENGAGING OTHERS
Increasing local dialogue on the importance of child well-being
in the middle years is an excellent way to start improving
outcomes for children. Once you are ready, review your MDI
report with multiple audiences: children, parents and elders,
caregivers and teachers, school administrators, a�er-school
programmers, local early/middle childhood committees, local
government and other community stakeholders. Visit the
Discover MDI Field Guide for tips and tools to widen the
conversation and to think critically about the data together
(http://www.discovermdi.ca/making-change/sharing/) .


MAKING CHANGE
The MDI provides opportunities to weave together data and
local knowledge to create a change process that reflects the
unique context of your school, district or community. The
Discover MDI Field Guide’s ‘Making Change Workshops’ support
school and community change-makers through the process of
facilitating exploration of MDI data, creating action teams and
turning ideas into concrete plans. There are full facilitation
guides for each workshop, paired with worksheets and
companion slide decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change) .


SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and clarify results
in these areas. Sharing data with children will provide them
with an opportunity to share their perspectives and ideas on
how to create environments and interactions that help them
thrive. If you are wondering how to involve children of all ages
and their families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .


BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather than
simply duplicating them. The Discover MDI Field Guide provides
opportunities to learn from seasoned MDI Champions
(http://www.discovermdi.ca/connect/mdi-champions/) – check out their
stories and learn from their approaches, explore the collection
of downloadable tools (http://www.discovermdi.ca/resources/) and find
upcoming training and learning opportunities
(http://www.discovermdi.ca/connect/events-training/) . Be inspired, edit,
adapt or create new!


If you have any additional questions about the MDI project,
please visit our website at earlylearning.ubc.ca/mdi or contact
the MDI team at mdi@help.ubc.ca.



http://www.discovermdi.ca/

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/

http://www.discovermdi.ca/understanding-the-mdi/dimensions/

http://www.discovermdi.ca/understanding-the-mdi/dimensions/social-emotional-development/

http://www.discovermdi.ca/making-change/sharing/

http://www.discovermdi.ca/making-change

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/mdi-champions/

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/events-training/

http://www.earlylearning.ubc.ca/mdi
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Communicating and Representing Building Math Mindset and Culture 


 
Why is this important to us: 
 


 Being able to explain your thinking and 
having the right words to justify your 
ideas in many different ways.  


 
 
 


 
Why is this important to us: 
 


 Growth Mindset  you need to be okay 
with failure in order to learn.  


 Process of trying  


 Connection to everyday life. Not just 
thinking about it as a subject in school that 
we have to do.  


 To be able to see math throughout all 
curriculum it is cross-curricular.  


 Emphasis on perseverance and not just 
memorization. 


 And by sharing when we are 
communicating with math there is more 
than one way to get to the solution.  


 It goes beyond math, are we able to take 
turns, accept other points of view, and to 
collaboratively explore and build upon the 
ideas of others.  


 It is important to understand and respect 
different perspectives. 
 


 


Communicating and Representing Building Math Mindset and Culture 


-Variety of ways to show thinking (pictures, 
symbols, words, models, manipulatives). 
-Shows understanding of concepts, as opposed 
to just the answer 
-Shows process or steps through solving a 
problem 
-Addresses different learning styles and levels 
of understanding 
-Real life examples as opposed to formulas 
(How would an Architect use this concept? How 
would a Banker use this?) 
-Multiple access points for all learners 
-Ability to teach others in a variety of ways 
 
 


-Shifting from the need for formulas to show 
understanding 
-Growth mindset (not about speed, or how many 
questions I get right, but how I got there *Joe 
Boler*) 
-Appreciating there is more than one way to solve 
a problem. There is more than one way to explain a 
concept. 
-The need to create a Math Literate learner 
-Building a learner who doesn’t need a mark on a 
test. Encouraging self-reflection and assessment. 
 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


Communicating and Representing Building Math Mindset and Culture 


 Demonstrates a more thorough 
understanding of concepts 


 Will encourage teachers to think about 
things (concepts/problems, etc) in 
different ways 


 Encourages problem-solving in multiple 
ways 


 Differentiates proficiency levels 


 Emphasizes process and thinking 


 Encourages differentiation- not all 
students can always write everything 
down or communicate in one specific 
ways, encourages students to show work 
in many ways and could highlight 
different strengths 


 Extends into a deeper understanding 
when we are asked to think about things 
(Concepts?) in different/multiple ways 


 Can take school/Math/numeracy 
“outside the classroom”- apply skills to 
real life 


 Builds confidence in students, changes 
“negative perception”  


 Changes “I can’t”, creates more success 


 Eliminates Math fear 


 Inclusive- allows everyone to see 
themselves as a “math person”- not 
focused on outcomes (i.e. marks/grades) 


 Creates situations where all kids can feel 
successful 


 Allows for concepts to be applied in 
different ways, all across life/different 
subjects, understand that Math is not just 
Math class 


 Fosters a “joy” for Math/numeracy, 
change the perception of “Math class” 


 Changes the perception to see Math as 
ongoing, not single/stand-alone units 
that are separate from each other 


 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Communicating and Representing Building Math Mindset and Culture 


 
- Important to be able to explain your 


thinking/answer; explaining is more 
difficult on the hierarchy of thinking 
skills 


- Students need to understand that 
Numeracy is beyond computation 


- Gives students a variety of ways to 
demonstrate their understanding and 
thinking (symbolically, verbally, 
pictorially etc.) 


- Allows students flexibility in their 
thinking, gets them away from rote 
memorization and allows them to apply 
concepts to a variety of contexts 


- Students will to understand why the 
process works not just how to follow 
steps 


- Students will understand the broad 
concepts and will be able to extrapolate 
the individual steps as well as vice-versa 
(flexible thinking) 


 
 
 
 
 
 
 
 
 
 
 


- Gets students away from the fear of Math 
- Math is in many parts of your every day life 
- Builds confidence in students to use Math 


in an every day context; serves to create a 
growth mindset when they understand 
that there are applications to a lot of the 
things they are learning 


- Builds interconnectedness between 
concepts 


- Math culture is evolving because 
everything is more easily accessible with 
technology 


Communicating and Representing Building Math Mindset and Culture 


- So many ways to come to an answer so 
we need to be able to understand how 
you did it and got there 


-  Finding different ways that are 
strengths and stretches for students in 
their representing and focusing on both 
areas 


- Learning is Social-> When you are 
problem solving, together we are 
smarter 


- Math is visual -> multiple ways of 
expressing knowledge and skills 


- Extending math for critical thinking 
skills development  


- Real World Application 
- Math is everywhere and is useful to focus 


on that framework 
- Math can help with important decisions 


(ie. Banking, finance, credit cards, etc.) 
- See the usefulness of it later in life (past 


school career) 
- Lots of anxiety around math-> want to help 


address that; socially acceptable to 
downplay math abilities (as opposed to 
reading, for example) 


- A positive math culture is one where you 
value mistakes; depth vs. speed; questions 
are valued; process vs. outcome  


- Everyone can learn Math 
- Math mindset allows for a growth mindset 


 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Communicating and Representing Building Math Mindset and Culture 


What we want: students to use math skills to 
solve problems in other areas or situations (in 
school and outside of school)  
Why do we want this: life skill they can carry 
with them for the rest of their lives  
Benefit: safety, help to get jobs in future, 
making good financial decisions for their future  
-help to see mistakes or ‘what went wrong’  
-helps to make an educated decision financially, 
etc..  
-understand how to read graphs, understanding 
percentages, the studies that we are given and 
being able to read them with critical thinking  
 


What we want: positive growth mindset in our 
students + staff  
Why do we want this: so they can make mistakes 
and learn from it (students and staff!) 
-problem solve  
-change their experiences throughout the 3 years 
with us  
-positive outlook on mathematical thinking when 
using logical thinking 
-understand that math doesn’t just happen in a 
isolated classroom, but it all situations  
-help us to think of Math as Numeracy rather than 
just as subject (Numeracy Mindset)  


Communicating and Representing Building Math Mindset and Culture 


- Math can be represented in different 
ways 


- Math involves more than computation; 
spatial, visualization, problem solving, 
logic and puzzles… 


- To give students the ability to 
communicate what they know, how 
they ‘do’, what they understand and 
not necessarily focus on the speed 


- There is more than one way to attack 
and solve a problem and represent it 


- Everyone has something to contribute 
when conducting a math 
talk/conversation around a numeracy 
activity 


- Open access points for all students – 
equity 


- To be able to explain their thought 
process 


- Real-life; math is all around us and we are 
involved in numeracy every day 


- People are scared of math, including 
adults, and that is it socially acceptable to 
be scared of math or not ‘good at it’,  
wewould like to change that attitude 


- To be comfortable with struggle 
- To build capacity; so learners of many 


levels can work together on a numeracy 
task 


- To build confidence 
-  


 


Communicating and Representing Building Math Mindset and Culture 


 Metacognition 


 Promotes deeper understanding 


 Assess gaps in learning 


 Confidence 


 Multiple ways of showing what you 
know 


 Sharing out helps students organize and 
connect their mathematical concepts 
and to real life 


 Develops math vocab 
 


 Reduce math anxiety 


 Growth mindset 


 Common language 


 Perseverance 


 Failure happens and is part of learning 


 Promote open-ended thinking 


 Promotes collaboration 


 Diversity of thinking 


 Everyone feels like they can contribute 
 







 


 


 


 


 


 


Wording of the numeracy that will be brought to next CDMC: 
 


I will develop my mathematical mindset to communicate and 


represent my thinking in multiple ways. 


 


 


 
 


Building Math Mindset and Culture 


 Relating math to the real world 


 Process over product 


 Removing the stigma of who is ‘bad’ at 
math 


 It is understanding the why it works, rather 
than how to do it 


 Shows the thinking process  
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Mathematical Mindsets 
Boaler, Jo 


2016  Jossey-Bass                            Pages: 292                                    Equity Leadership: Books 


 


       Leadership in Mathematics Education  Posted 2017 
       www.mathedleadership.org  Submitted by: Larry Sizemore 


DESCRIPTION  
 


Mathematical Mindsets by Jo Boaler provides concrete and 


actionable supports and resources for mathematics leaders and 


teachers in facilitating equitable access to mathematics. While 


math anxiety and lack of confidence are among the most difficult 


obstacles for classroom teachers to overcome, this resource 


provides a wealth of research on what is currently understood 


about how children develop confidence and proficiency in 


mathematics. Activities and examples of conceptual, investigative 


math pedagogy are provided throughout the book, along with 


research that supports this approach as being the one that facilitates students’ growth in 


beliefs about themselves, as well as their personal roles in the mathematical problem-


solving process. Mathematical Mindsets provides a number of powerful frameworks for 


developing equitable mathematics instruction. 
 


STAGE 1 LEADERSHIP 
 


Mathematical Mindsets facilitates Stage 1 development of mathematics coaches and leaders. 


Jo Boaler has shown that there is a tremendous discrepancy between what the research 


tells us about how children learn mathematics and the practices typically seen in the 


mathematics classroom. The research and scientific discussions provide a powerful base of 


information for instructional leaders on how students come to understand and develop 


positive dispositions about mathematics. Mathematics leaders will find clear actions and 


steps that can be developed into professional learning opportunities when working with 


teachers. The topics range from large-scale ideas, such as equity, assessment, and 


reporting, to classroom-level actions, such as specific math tasks and methodology. 


Coaches and leaders can reference all these topics in their work with classroom teachers. 
 


STAGE 2 LEADERSHIP 
 


Mathematical Mindsets also facilitates Stage 2 development of mathematics coaches and 


leaders in that it can inform their work with teachers in planning and implementing 


mathematics instruction that supports the development of proficiency and confidence for 


all students.  
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Detailed support is provided to facilitate teachers’ exploration and understanding of:  


 The neuroscience behind how the brain processes and learns mathematics 


 The power of productive struggle and how to positively support it 


 The impact of rich tasks on facilitating positive and confident learners, along with 


specific actions for making mathematical tasks richer 


 Actionable steps and strategies for equitable math instruction 


 Facilitating an appreciation for mathematics in students 


 


Additionally, a large number of activities are provided that serve as positive mindset 


exemplars of mathematics pedagogy. 
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Community Building – Traits and Talents



Pre-instructional Planning

OBJECTIVES

Students will:

· Complete a list of personal talents and traits

· Learn how their and their peers' talents contribute to class pride

· Set realistic personal goals for themselves



MATERIALS

· Colored construction paper

· Paper cutter

· Markers

· Journal notebooks or writing paper

· Pencils

· Staplers

During Instruction



SET UP

1. Use a paper cutter to cut the construction paper into inch-wide strips. You will need at least five strips per student.

2. Write several of your special talents on construction paper strips to use as examples. These can be traits (kind, helpful, compassionate, organized, etc.) or talents (play an instrument, artistic, athletic, etc.).



LESSON DIRECTIONS

PART I: CLASS PRIDE

Step 1: Ask students to think about their special traits and talents. Have them write down at least five things they do well.

Step 2: After students have finished writing, call on different students to share some of their talents. Briefly discuss some of the traits and talents in the classroom. Emphasize the importance of having many different traits and talents in one community.

Step 3: Show students your example construction paper strips. Have students select five different colored construction paper strips. Ask them to use markers to write one of their traits or talents on each strip of paper.

Step 4: Have students connect their construction paper strips together in a chain. They should curl one strip into a circle and staple it together, then thread the next strip through the first and staple in a circle.

Step 5: When students have made small paper chains with their own paper strips, help the class connect all of their paper chains into one long chain.

Step 6: Once the entire chain is constructed and linked together, have all students stand and hold their portion of the chain. Ask the class what this chain demonstrates (that all students have talents that they do well).

Step 7: Ask students to write about the outcomes of this activity in their journals. Hang the completed chain up in your room to remind students of their unique talents (individually and collectively) and refer to it as needed.



PART II: SETTING PERSONAL GOALS

Step 1: Explain the relationship between goals and self-esteem. Reaching a goal helps your self-esteem because you have succeeded in doing something that you wanted to do. You have a sense of accomplishment and pride.

Step 2: Many students may have goals to which they aspire without really knowing how to achieve them. Ask students to choose a goal that they want to achieve. Have them think and write about what they will have to do in order to reach that goal.

Step 3: Either ask students to share their goals and plans with the class or break students into small groups to share their goals.
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Action Plan for Learning (2018-2019)



I will use my learning to help me grow

while building a positive community



Group discussion questions:

1. What does success with this goal look like?

2. What is achievable for you between now and June? (How can you incorporate our goal into your practice?)

3. Does the goal and/or the language of the goal need to change?



Directions: Below are the responses to the final question staff completed on the survey from our last staff meeting. They have been placed into 4 general categories. Highlight any comments that jump out for you and then use the 3 guiding questions above to spark discussion at your table.



With our school goal in mind (and considering competency-based curriculum/assessment), what should we do, moving forward this year, to improve students' understanding of their learning? Are there any areas that we should focus on as a staff? What other supports do we need as a school?



General Comments:

· We shouldn't do anything else. We need to focus on slowing down and focusing on the stuff we are currently doing before piling on more stuff. 

· I think we are doing a good job overall and hope we continue on a similar trajectory.

· I think that we should continue with this goal and continue leaning in this manner.

· Continue to stress that they are on a learning journey and where they are today is not where they will be tomorrow.  I would like to see some motivational speakers come in to discuss how they overcame their goals. 

· I think there needs to be continued focus on improving students' understanding of their learning.  I think the school goal should remain the same, so that there is some traction and time to dig in. 

· I think that we (or maybe just me) should make our school goal more explicit. I do think we all value our school goal and reinforce it; however I don’t think many of us (or maybe just myself) really circles back around to it explicitly. 

· As a staff, I feel that we have been very successful in creating a welcoming environment for our students.  I would like to see us change our focus to creating competency based academic units. 

· Perhaps we could have student artists complete posters/ images/ videos about what this means to students in our community. 

· Continue collab and pro d time for the APL?



Proficiency Scale Language:

· Come up with common language and understanding of competency based assessment

· We need to operationalize the language we use for assessment before we can expect our students and parents and students to be clear in their understanding. 

· Not sure, as I don't know what has already been done. (Just returning from leave)

· Yes, having a similar understanding of the proficiency language

· We could focus on a common understanding of the proficiency scale.

· having a similar understanding of the proficiency scale

· More consistency between teachers as to what the proficiency scale looks like. 

· Common understanding of language 

· Come up with consistent descriptors for Emerging/Developing/Proficient and Expanding. I think this is very important and we should have it in writing as a reference.

· Continue using the language, students helping to create criteria.... parents need a lot more help to understand



Assessment Strategies/Practices:

· I think we can continue to work on developing our assessment practices to support teachers in developing their ability to give students feedback that helps them understand their strengths and stretches.

· continue with the discussion around the performance scale and share about when and why we use it. I am not ready to take on anything new to work on... we have done so much and have taken on so many new things, that I would rather continue focusing on what we are currently doing so I can learn to do it well.

· Continued support for staff and especially parents re: the purpose of gradeless assessment.  Continue to offer opportunities for teachers to collaborate on learning activities that focus on skills and growth instead of "tasks".  

· Continue to share different ways people are assessing without grades, especially in Math, support in Numeracy

· Offer more opportunities for students to reflect on their own learning. In Explorations, this might mean a Student Perspective for every project completed rather than for the whole term.

· Rid the scale. Just talk and write about how the child can improve. A child maybe satisfied with proficient but is capable of extending for example. Or dev. and settles for that. 

· More conferencing one-to-one. Less use of the proficiency scale. 

· Perhaps more discussion on what competency-based is vs. content knowledge and how to co-create assessment tools with students.  Strategies to assess that are not summative based and application - how does that look like ideas.

· Perhaps more opportunities to share what people are currently doing in their classrooms. I feel that often I will do what "works" and would love to try new things! having the chance to see different ways of doing things is very helpful!!



Community Building:

· I think that it is important to emphasize their role in building a positive school community. The community is made up of individuals and we each have a role in making this a positive and safe space for everyone. Students need to think critically about how their actions are affecting not only themselves but the community as a whole. 

· incorporate the school goal into spirit days and assemblies showcasing what we can do to embrace it in our everyday lives.  Doesn't need to be a 'special' occasion

· Continue to offer extra-curricular and during class activities that inspire students to improve.

· Questions around connection to the community; what does this look like?
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School Goal Focus group – (November 29, 2019) 
 
During an APL Collaboration time, 12 teachers developed focus group questions designed to elicit 


meaningful responses from a group of 18 students (6 grade 6s; 6 grade 7s; 6 grade 8s). In selecting 


students for the focus group, each school team (Yellow, Purple, Green, Red, Orange and Blue) was asked 


to identify 4 to 5 students that they notice as being individuals who enjoy contributing to class 


discussions, have opinions that they are open to sharing, and are open to maturely debate when 


disagreements occur. Selection was not focused on students’ leadership qualities or academic standing. 


From the list of students teams provided, 18 students were selected to create a gender balance in the 


focus group. It was expected that 3 to 4 students would not attend the focus group for various reasons 


on the given day of the meeting. The intention was to have close to 15 students participate at the end of 


term one, term two and term three of the school year. 


 


IMPLEMENTATION 
1 facilitator (adult), 1 note taker (adult) and 15 students met in a classroom during the lunch hour. Pizza 


was provided to student during the meeting. 


Probe Questions 
1. How familiar are you with the school goal? 


 Have touched on it a few times but the expectation is that we know it 


 Try to make the school environment a better place 


 Contributing to a positive school community 


 Have done a sheet about it and rules around the school but have not come back to it 


 Student PR – talked about how to fundraise and contribute to school 


 Show of hands who knows about it = 11 (so-so familiar), 2 (don’t know too much) 


 


2. Why do we have this goal in the first place? 


 Everyone has to play a part in making this a positive place 


 Keep trying, positive self-talk, growth mindset 


 Make the school a more enjoyable and successful place for students to actually want to come 


here 


 To remind students to take part so everyone enjoys themselves 


 


3. Another reason for the goal? 


 To make school a safer community 


 Makes people feel like they’re in a safe place, like you belong 


 A clean environment 


 


4.  What do you see others in your class doing, that contributes to the school goal? 


 Picking up garbage on the floor 







School Goal Focus group – (November 29, 2019) 
 


 Helping each other with work 


 Holding the door open for others 


 Includes everyone 


 If a pencil box falls and opens, everyone helps clean it up 


 If someone spills food, everyone helps to clean it up (3-4 people) 


 If someone is struggling with their books/stuff, a student comes to offer to help carry things 


 Someone gets hurt, others step in to go get ice 


 During tense moments, some students joke to lighten the mood. 


 For tests, when students are stressed, someone brought in gum to share as a strategy to 


calm nerves. 


 Some people will crowd control in the hallway when needed to help others through (Mae) 


Follow-up Questions 
5. What does it feel like to be part of a positive community? 


 Feels good knowing that it’s a safe place where you don’t have to worry as much about 


what’s going to happen (ie. hallway/lockers). 


 Safe 


 Excited to go to school 


 Stress free 


 Feel like you belong here 


 You can contribute to something 


 Your mind is more open, you can work better 


 You feel like you’re useful to others – by helping, valued – you play a role in this 


 It makes you look and think more about opportunities to help – the more you see it 


 


6. How can we encourage students to contribute more to a positive school community. 


 The power of one – trickledown effect (butterfly effect) 


 One person’s actions influence another person’s 


 Review and check-in as a regular basis as a class/team 


 Goal check-in – personal goal and school goal 


 Random acts of kindness to someone you didn’t know, share it afterwards with the class, 


inspire others 


 


7. What does the word Contribute means? 


 Add-on to an idea or activity 


 To take part in 


 To include yourself 


 


8. What can be done differently in working toward our school goal? How can we do better? 


 Post it up in hallways/make it more visible 







School Goal Focus group – (November 29, 2019) 
 


 Recognition – make others aware that people have done something great 


 Posters – drawing examples of contributing 


 School website page – some examples 


 Make a slideshow, show the school at the next assembly 


 Catchy phrase, stand out, be unique, make it memorable (from other posters) 


 Turn it into a poem 


 Box of suggestions/ideas anonymously  
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DESCRIPTION  
 


Mathematical Mindsets by Jo Boaler provides concrete and 


actionable supports and resources for mathematics leaders and 


teachers in facilitating equitable access to mathematics. While 


math anxiety and lack of confidence are among the most difficult 


obstacles for classroom teachers to overcome, this resource 


provides a wealth of research on what is currently understood 


about how children develop confidence and proficiency in 


mathematics. Activities and examples of conceptual, investigative 


math pedagogy are provided throughout the book, along with 


research that supports this approach as being the one that facilitates students’ growth in 


beliefs about themselves, as well as their personal roles in the mathematical problem-


solving process. Mathematical Mindsets provides a number of powerful frameworks for 


developing equitable mathematics instruction. 
 


STAGE 1 LEADERSHIP 
 


Mathematical Mindsets facilitates Stage 1 development of mathematics coaches and leaders. 


Jo Boaler has shown that there is a tremendous discrepancy between what the research 


tells us about how children learn mathematics and the practices typically seen in the 


mathematics classroom. The research and scientific discussions provide a powerful base of 


information for instructional leaders on how students come to understand and develop 


positive dispositions about mathematics. Mathematics leaders will find clear actions and 


steps that can be developed into professional learning opportunities when working with 


teachers. The topics range from large-scale ideas, such as equity, assessment, and 


reporting, to classroom-level actions, such as specific math tasks and methodology. 


Coaches and leaders can reference all these topics in their work with classroom teachers. 
 


STAGE 2 LEADERSHIP 
 


Mathematical Mindsets also facilitates Stage 2 development of mathematics coaches and 


leaders in that it can inform their work with teachers in planning and implementing 


mathematics instruction that supports the development of proficiency and confidence for 


all students.  
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Detailed support is provided to facilitate teachers’ exploration and understanding of:  


 The neuroscience behind how the brain processes and learns mathematics 


 The power of productive struggle and how to positively support it 


 The impact of rich tasks on facilitating positive and confident learners, along with 


specific actions for making mathematical tasks richer 


 Actionable steps and strategies for equitable math instruction 


 Facilitating an appreciation for mathematics in students 


 


Additionally, a large number of activities are provided that serve as positive mindset 


exemplars of mathematics pedagogy. 
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INTRODUCTION TO THE MDI


WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, ages 6 to 12, have critical and long lasting e�ects. They are powerful predictors of
adolescent adjustment and future success. During this time, children are experiencing signi�cant cognitive, social
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The
overall health and well-being of children in their middle years a�ects their ability to concentrate and learn, develop
and maintain friendships, and make thoughtful decisions.


Early adolescent children have an increased awareness of themselves and others. During middle childhood they
are developing ideas about how they may or may not "�t in" to their social and academic environments (Rubin et
al., 2006). These ideas have the power to either promote health and academic achievement or lead to negative
outcomes such as depression and anxiety in adulthood (Jacobs et al., 2008). Although middle childhood is a time of
risk, it is also a time of opportunity. There is mounting evidence to suggest that positive relationships to adults and
peers during this critical time act to increase a child's resiliency and success.


WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and
comprehensive tool that helps us gain a deeper understanding of how children are doing at this stage in their lives.
Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about
children's social-emotional health and well-being. In addition the MDI is being used across sectors and to support
collaboration and inform policy and practice.


The MDI uses a strengths-based approach to assess �ve areas of development that are strongly linked to well-
being, health and academic achievement. In addition, it focuses on highlighting the protective factors and assets
that are known to support and optimize development in middle childhood. These areas are: Social and Emotional
Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School Experiences.
Each of these dimensions is made up of several measures. Each measure is made up of one or more individual
questions. The navigation map below illustrates the relationship between MDI dimensions, measures and
questions.


5 DIMENSIONS OF THE MDI


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness
Absence of Sadness


Absense of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making
*Self-Awareness
*Perseverance


*Assertiveness
*Citizenship/Social
Responsibility
* Grade 7 only


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast


Meals with Adults at Home
Frequency of Good Sleep


Body Image







CONNECTEDNESS
Measures


Adults at School
Adults in the Neighbourhood


Adults at Home
Peer Belonging


Friendship Intimacy
Important Adults


USE OF AFTER-SCHOOL TIME
Measures


Organized Activities
Educational Lessons or
Activities
Youth Organizations


Sports
Music or Arts


How Children Spend their
Time


After-school People/Places
Children's Wishes and Barriers


SCHOOL EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying


ABOUT THE DATA
This report includes data reported by children in your school who participated in the MDI.It provides MDI data for
your school and includes comparisons to your school district averages.


Considerations when reviewing MDI data in this report


The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these
questions will often exceed 100%.
Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children
cannot be identi�ed.
Results are also suppressed for School Districts with fewer than 35 participating children.


The data in this report focus on children's self-reported well-being. Most of the data are represented by 3
categories of Well-Being: High, Medium and Low.


High Well-Being (Thriving)
Children who are reporting
positive responses.


Medium to High Well-Being
Children who are reporting
neither positive nor negative
responses.


Low Well-Being
Children who are reporting
negative responses.


UNDERSTANDING MDI DATA
The 'MDI Technical Guide' provides information on all of the measures, including
questions, response options and scoring, for the MDI results found in this report. The
guide is available to download here (http://www.discovermdi.ca/wp-


content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf) .


The 'MDI 101' resource helps to answer frequently asked questions including: Why
the MDI was created; how a population survey di�ers from individual assessments;
and How MDI questionnaires are collected and stored. Access this resource here
(http://www.discovermdi.ca/making-sense/mdi-101) .



http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf

http://www.discovermdi.ca/making-sense/mdi-101
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2017/2018 RESULTS FOR SUMMIT MIDDLE
SCHOOL


DEMOGRAPHICS FOR YOUR SCHOOL


School Population Breakdown


School Total Sample 189 School District Total Sample 1950


Languages Spoken at Home


Aboriginal 0% Cantonese 5%


English 73% French 3%


Hindi 1% Japanese 0%


Korean 21% Mandarin 18%


Other 26% Punjabi 2%


Spanish 2% Tagalog 1%


Vietnamese 1%


School Total Sample: Refers to the total number (#) of children represented in this report. Children are included
in the school sample if they complete a question and the data are reported.


Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this
question is not reported at the school-level, but can be found in the school district reports.


Languages at Home: Children are able to select more than one language spoken at home.


Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to
identify, if possible, the speci�c language. Aboriginal Language data are not publicly available.


Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an
opportunity to enter their own response(s). For a list of common responses given for "other" languages, please
contact us: mdi@help.ubc.ca



mailto:mdi@help.ubc.ca





SOCIAL & EMOTIONAL DEVELOPMENT


The development of social and emotional skills, including empathy, optimism and self-esteem, are important for
supporting positive mental health during middle childhood and at all ages to follow. These skills help children
understand and manage their emotions, build and maintain positive relationships, and regulate their own
behaviour. Opportunities to develop social and emotional skills can be created in many supportive environments:
at school with teachers and peers, in the home with elders, family or caregivers, and during after-school programs
with community members.


Detailed information on the MDI survey questions and response scales for Social and Emotional Development are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


OPTIMISM
Optimism refers to the mindset of having positive expectations
for the future. e.g. "I have more good times than bad times."


0% 25% 50% 75% 100%


Low    12%


Medium    33%


High    55%


EMPATHY
Empathy is the experience of understanding and sharing the
feelings of others. e.g. "I care about the feelings of others."


0% 25% 50% 75% 100%


Low     3%


Medium    24%


High    73%


PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that bene�t others. e.g. "I
helped someone who was hurt."


0% 25% 50% 75% 100%


Low    16%


Medium    36%


High    48%


SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g. "A lot of
things about me are good."


0% 25% 50% 75% 100%


Low     9%


Medium    17%


High    75%


HAPPINESS
Happiness refers to how content or satis�ed children are with
their lives. e.g. "I am happy with my life."


0% 25% 50% 75% 100%


Low    12%


Medium    32%


High    56%


ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g. "I
feel unhappy a lot of the time."


0% 25% 50% 75% 100%


Low    14%


Medium    28%


High    58%



http://discovermdi.ca/making-sense/social-emotional-development





ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g. "I
worry a lot that other people might not like me."


0% 25% 50% 75% 100%


Low    24%


Medium    31%


High    45%


SELF REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to
achieve a goal in the future. e.g. "If something isn't going
according to my plans, I change my actions to try and reach my
goal."


0% 25% 50% 75% 100%


Low     5%


Medium    31%


High    64%


SELF REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires
adapting behaviour or emotions to meet an immediate goal. e.g.
"I can calm myself down when I'm excited or upset."


0% 25% 50% 75% 100%


Low     9%


Medium    35%


High    56%


RESPONSIBLE DECISION-MAKING
Responsible decision-making is about understanding the
consequences of one's actions and making good choices about
personal behaviour. e.g. "When I make a decision, I think about
what might happen afterward."


0% 25% 50% 75% 100%


Low     3%


Medium    18%


High    79%


SELF-AWARENESS
Self-awareness is the ability to recognize one's emotions and
thoughts while understanding their in�uence on behaviour. e.g.
"When I'm upset, I notice how I am feeling before I do
something."


0% 25% 50% 75% 100%


Low     8%


Medium    38%


High    53%


PERSEVERANCE
Perseverance refers to determination. It means putting in
persistent e�ort to achieve goals, even in the face of setbacks.
e.g. "Once I make a plan to get something done, I stick to it."


0% 25% 50% 75% 100%


Low    24%


Medium    34%


High    42%


ASSERTIVENESS
Assertiveness means communicating a personal point of view. It
includes the ability to stand up for oneself. e.g. "If I disagree with
a friend, I tell them."


0% 25% 50% 75% 100%


Low     2%


Medium    30%


High    68%







CITIZENSHIP AND SOCIAL RESPONSIBILITY


I believe I can make a di�erence in the world


Disagree a lot 8%


Disagree a little 8%


Don't agree or disagree 20%


Agree a little 32%


Agree a lot 32%


I try to make the world a better place


Disagree a lot 3%


Disagree a little 5%


Don't agree or disagree 18%


Agree a little 38%


Agree a lot 36%


HAVE YOU EVER VOLUNTEERED?


63%
Yes


37%
No


ARE YOU CURRENTLY
VOLUNTEERING?


13%
Yes


87%
No


DO YOU PLAN TO VOLUNTEER IN
THE FUTURE?


85%
Yes


15%
No







PHYSICAL HEALTH & WELL-BEING


Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life.
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with
their teachers, and are less likely to be bullied or bully others. Children bene�t from guidance and opportunities
that support the development of healthy habits, which they can carry forward into adolescence and adulthood.
These habits include regular physical activity, quality sleep and healthy, social meals.


Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/physical-health-and-well-being) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


GENERAL HEALTH
Children are asked, "In general, how would you describe your
health?"


0% 25% 50% 75% 100%


Low    11%


Medium    41%


High    48%


EATING BREAKFAST
Children are asked, "How often do you eat breakfast?"


0% 25% 50% 75% 100%


or fewer times a week     9%


3-4 times a week     7%


5+ times a week    84%


MEALS WITH ADULTS AT HOME
Children are asked, "How often do your parents or other adult
family members eat meals with you?"


0% 25% 50% 75% 100%


or fewer times a week     7%


3-4 times a week     5%


5+ times a week    88%


FREQUENCY OF GOOD SLEEP
Children are asked, "How often do you get a good night's sleep?"


0% 25% 50% 75% 100%


or fewer times a week    16%


3-4 times a week    22%


5+ times a week    62%


HOW OFTEN DO YOU LIKE THE WAY YOU LOOK?


0% 25% 50% 75% 100%


Always    21%


Often    39%


Sometimes    31%


Hardly ever     6%


Never     3%


HOW WOULD YOU RATE YOUR BODYWEIGHT?


0% 25% 50% 75% 100%


Very overweight     2%


Slight overweight    21%


About the right weight    53%


Slightly underweight    19%


Very underweight     5%



http://discovermdi.ca/making-sense/physical-health-and-well-being





WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?


 


7%
 Before 9:00pm


 


33%
 9:00pm to


10:00pm


 


31%
 10:00pm to


11:00pm


 


20%
 11:00pm to


12:00am


 


9%
 After 12:00am


HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?


 


29%
 Never-Once/week


 


46%
 2-4 times/week


 


25%
 5+ times/week


Do you have a physical or health condition that keeps you from doing some things other kids your age do? For
example, school activities, sports, or getting together with friends. (Children can select all of the options that
apply.)


No health condition 90%


Yes, a physical disability 2%


Yes, a long-term illness 4%


Yes, overweight 3%


Yes, something else 2%







CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can
promote positive mental health and minimize risks that may be present in children’s lives.


Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and
believes in them can make a powerful di�erence in a child’s life. For children, connectedness to extended family,
community, as well as land, language, and culture also play an important role in encouraging a strong and healthy
sense of identity.


Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI
Field Guide (http://discovermdi.ca/making-sense/connectedness) .


CONNECTEDNESS WITH ADULTS


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ADULTS AT SCHOOL
Assesses the quality of relationships children have with the
adults they interact with at school. e.g. "At my school there is an
adult who believes I will be a success."


0% 25% 50% 75% 100%


Low     8%


Medium    32%


High    60%


ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the
adults they interact with in their neighbourhood or community.
e.g. "In my neighbourhood/community there is an adult who
really cares about me."


0% 25% 50% 75% 100%


Low    25%


Medium    30%


High    45%


ADULTS AT HOME
Assesses the quality of relationships children have with the
adults in their home. e.g. "In my home there is a parent or other
adult who listens to me when I have something to say."


0% 25% 50% 75% 100%


Low     2%


Medium    12%


High    86%


NUMBER OF IMPORTANT ADULTS AT SCHOOL


 


43%
 2 or more


 


9%
 One


 


48%
 None



http://discovermdi.ca/making-sense/connectedness





CONNECTEDNESS WITH PEERS


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO
(Percentage of children who responded "very much true")


 


29%
 Really care about me.


 


26%
 Believe that I will be a success.


 


27%
 Listen to me when I have


something to say.


WHAT MAKES AN ADULT IMPORTANT TO YOU?
(Children can select all the options that apply)


At School At Home


This person teaches me how to do things that I don't know. 79% 76%


I can share personal things and private feelings with this person. 27% 81%


This person likes me the way I am. 52% 81%


This person encourages me to pursue my goals and future plans. 52% 78%


I get to do a lot of fun things with this person or because of this person. 43% 78%


The person is like who I want to be when I am an adult. 21% 56%


The person is always fair to me and others. 51% 69%


The person stands up for me and others when we need it. 29% 66%


The person lets me make decisions for myself. 49% 76%


PEER BELONGING
Measures children's feelings of belonging to a social group. e.g.
"When I am with other kids my age, I feel I belong."


0% 25% 50% 75% 100%


Low     4%


Medium    26%


High    70%


FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their
peers. e.g. "I have a friend I can tell everything to."


0% 25% 50% 75% 100%


Low    10%


Medium    17%


High    73%







USE OF AFTER-SCHOOL TIME


Participation in activities after school provides important developmental experiences for children in their middle
years. These activities create a variety of opportunities for children to build relationship skills and gain
competencies. Research has consistently found that children who are engaged in after-school activities are more
likely to experience greater academic and social success.


Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in
the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time) .


AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week after school (from 3pm-6pm), how many days did you participate in:


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ANY ORGANIZED ACTIVITY
Children who participated in any after-school activity that was
structured and supervised by an adult. (e.g. educational lessons,
youth organizations, music or art lessons and sports practice)


0% 25% 50% 75% 100%


Never    10%


Once a week     8%


Twice or more a week    83%


EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language
lessons, or some other academic related activity.


0% 25% 50% 75% 100%


Never    49%


Once a week    21%


Twice or more a week    31%


MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument
lessons or some other activity related to music or art.


0% 25% 50% 75% 100%


Never    48%


Once a week    27%


Twice or more a week    25%


YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some
other group organization.


0% 25% 50% 75% 100%


Never    86%


Once a week    10%


Twice or more a week     4%


INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or
another individual sport.


0% 25% 50% 75% 100%


Never    48%


Once a week    17%


Twice or more a week    35%


TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another
team sport.


0% 25% 50% 75% 100%


Never    44%


Once a week    12%


Twice or more a week    44%



http://discovermdi.ca/making-sense/after-school-time





HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the after-school hours of 3pm-6pm:


Percentage of children who reported:


TV & COMPUTER USE
VIDEO OR COMPUTER GAMES


0% 25% 50% 75% 100%


Never    35%


Less than 30min    13%


30 min to 1hr    15%


1-2 hrs    13%


2 or more hrs    25%


WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE


0% 25% 50% 75% 100%


Never     4%


Less than 30min    17%


30 min to 1hr    23%


1-2 hrs    18%


2 or more hrs    37%


SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS


0% 25% 50% 75% 100%


Never    36%


Less than 30min    10%


30 min to 1hr    12%


1-2 hrs    15%


2 or more hrs    28%


USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS


0% 25% 50% 75% 100%


Never    23%


Less than 30min    27%


30 min to 1hr    21%


1-2 hrs    13%


2 or more hrs    16%


READING & HOMEWORK
READ FOR FUN


0% 25% 50% 75% 100%


Never    25%


Less than 30min    25%


30 min to 1hr    26%


1-2 hrs    13%


2 or more hrs    11%


DO HOMEWORK


0% 25% 50% 75% 100%


Never     2%


Less than 30min    18%


30 min to 1hr    41%


1-2 hrs    25%


2 or more hrs    14%


MUSIC & ARTS
ARTS & CRAFTS


0% 25% 50% 75% 100%


Never    48%


Less than 30min    28%


30 min to 1hr    14%


1-2 hrs     7%


2 or more hrs     3%


PRACTICE A MUSICAL INSTRUMENT


0% 25% 50% 75% 100%


Never    43%


Less than 30min    23%


30 min to 1hr    25%


1-2 hrs     4%


2 or more hrs     5%


SPORTS
PLAY SPORTS OR EXERCISE FOR FUN


0% 25% 50% 75% 100%


Never    24%


Less than 30min    13%


30 min to 1hr    26%


1-2 hrs    18%


2 or more hrs    19%







WORKING & VOLUNTEERING
VOLUNTEER


0% 25% 50% 75% 100%


Never    82%


Less than 30min     8%


30 min to 1hr     3%


1-2 hrs     4%


2 or more hrs     3%


WORK AT A JOB


0% 25% 50% 75% 100%


Never    79%


Less than 30min     6%


30 min to 1hr     4%


1-2 hrs     5%


2 or more hrs     5%


WHAT CHILDREN WISH TO BE DOING
Children were asked what
they want to be doing
during the after-school
hours of 3pm-6pm:


I am already doing the
activities I want to be
doing


85%
I wish I could do
additional activities


17%
I am doing some of the
activities I want, but I
wish I could do more


2%


PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing
the activities they wish to be doing after school (3pm-
6pm):


(Number of Students)


I have no barriers 78


I have to go straight home after school 31


I am too busy 43


It costs too much 13


The schedule does not �t the times I can attend 53


My parents do not approve 14


I don't know what's available 15


I need to take care of siblings or do things at home 8


It is too di�cult to get there 13


None of my friends are interested or want to go 28


The activity that I want is not o�ered 26


I have too much homework to do 31


I am afraid I will not be good enough in that activity 13


It is not safe for me to go 3


Other 19







AFTER-SCHOOL PEOPLE AND PLACES


WHERE DO YOU GO AFTER SCHOOL? (FROM 3PM-6PM)


Never 1x /week 2x +/week


Home 3% 3% 94%


Stay at school for an activity 54% 12% 33%


After-school program or child care 74% 6% 20%


Friend's house 43% 40% 17%


Park/playground/community centre 50% 27% 23%


The mall or stores 49% 30% 21%


Someplace else 53% 27% 19%


WHO ARE YOU WITH AFTER SCHOOL? (FROM 3PM-6PM)
(Children can select all of the options that apply)


By myself 41%


Friends about my age 44%


Younger brothers/sisters 37%


Older brothers/sisters 33%


Mother (or stepmother/foster mother) 70%


Father (or stepfather/foster father) 53%


Other adult (such as grandparent, aunt or uncle, coach, babysitter) 16%


Other 5%


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE
HANGING OUT WITH FRIENDS:


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR
AGE:


84%
Yes


4%
No


12%
Don't know


71%
Yes


7%
No


22%
Don't know







SCHOOL EXPERIENCES


Children's school experiences are important for their personal well-being and academic success. When children
have positive experiences at school they are more likely to believe they have a valued role in the school, feel more
engaged in class and achieve higher academic performance. Understanding children’s school experiences
improves our ability to cultivate school environments that are safe, caring, and supportive.


Detailed information on the MDI survey questions and response scales for School Experiences are available in the
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their
perceptions of themselves as students and how interested and
con�dent they feel in school. e.g. "I am certain I can learn the
skills taught in school this year."


0% 25% 50% 75% 100%


Low     4%


Medium    16%


High    80%


SCHOOL CLIMATE
The overall tone of the school environment, including the way
teachers and students interact and how students treat each
other. e.g. "People care about each other in this school."


0% 25% 50% 75% 100%


Low    14%


Medium    30%


High    56%


SCHOOL BELONGING
School belonging is the degree to which children feel connected
and valued at their school. e.g. "I feel like I am important to this
school."


0% 25% 50% 75% 100%


Low    13%


Medium    30%


High    57%


In your school, children feel it is very important to:


70% 
 make friends


73% 
 get good grades


67% 
 learn new things


Percentage of children who agree a little or agree a lot that:


When I grow up, I
have goals and plans


for the future.


84%


I feel I have important
things to do in the


future.


86%


 


I plan to graduate from high school.


97%
Yes


3%
No


I plan to graduate from college,
university, or some other training


after high school.


98%
Yes


2%
No



http://discovermdi.ca/making-sense/school-experiences





VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: 'During this school year, how often have you been bullied by other students in the following
ways?':


CYBER


0% 25% 50% 75% 100%


Many times a week     2%


About every week     1%


About every month     2%


Once or a few times     9%


Not at all this year    86%


PHYSICAL


0% 25% 50% 75% 100%


Many times a week     3%


About every week     2%


About every month     2%


Once or a few times    17%


Not at all this year    76%


SOCIAL


0% 25% 50% 75% 100%


Many times a week     5%


About every week     2%


About every month     6%


Once or a few times    26%


Not at all this year    60%


VERBAL


0% 25% 50% 75% 100%


Many times a week     7%


About every week     6%


About every month     6%


Once or a few times    28%


Not at all this year    53%







WELL-BEING & ASSETS INDICES


Combining select measures from the MDI helps us paint a fuller picture of children’s overall well-being and the
assets that contribute to their healthy development. The results for key MDI measures are summarized by two
indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Click on the
measures button below each dimension to see which ones contribute to each index.


▪ A measure in the Well-Being
Index


▪ A measure in the Assets Index


5 DIMENSIONS OF THE MDI


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness
Absence of Sadness


Absense of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making
*Self-Awareness
*Perseverance


*Assertiveness
*Citizenship/Social
Responsibility
* Grade 7 only


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast


Meals with Adults at Home
Frequency of Good Sleep


Body Image


CONNECTEDNESS
Measures


Adults at School
Adults in the
Neighbourhood


Adults at Home
Peer Belonging
Friendship Intimacy


Important Adults


USE OF AFTER-SCHOOL TIME
Measures


Organized Activities
Educational Lessons or
Activities
Youth Organizations


Sports
Music or Arts


How Children Spend their
Time


After-school People/Places
Children's Wishes and Barriers


SCHOOL EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying







WELL-BEING INDEX


The Well-Being Index consists of measures relating to children's physical health and social and emotional
development that are of importance during the middle years: Optimism, Happiness, Self-Esteem, Absence of
Sadness and General Health.


Scores from these �ve measures are combined and reported by three categories of well-being, providing a holistic
summary of children’s mental and physical health.


High Well-Being (Thriving)
Children who are reporting
positive responses.


Medium to High Well-Being
Children who are reporting
neither positive nor negative
responses.


Low Well-Being
Children who are reporting
negative responses.


31% Low


29% Medium


39% Thriving


189
Children


SUMMIT MIDDLE SCHOOL


34% Low


28% Medium


37% Thriving


1950
Children


COQUITLAM







ASSET INDEX


The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s
lives. Assets are considered actionable, meaning that schools and communities can focus their e�orts in these
areas to create the conditions and contexts where children can thrive.


Note: School Experiences are also considered to be an asset that contributes to children's well-being; however, this
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or districts. Please
refer to the School Climate and Bullying and Victimization measures for data related to this asset.


ADULT RELATIONSHIPS PEER RELATIONSHIPS NUTRITION & SLEEP AFTER-SCHOOL ACTIVITIES


ASSETS INDEX FOR SUMMIT MIDDLE SCHOOL


Percentage of children reporting the presence of an asset


<70% 70-79% 80-89% 90%>


69% 
 Adult Relationships


90% 
 After-School


Activities


88% 
 Peer Relationships


73% 
 Nutrition and Sleep


Your School


75% 
 Adult Relationships


86% 
 After-School


Activities


85% 
 Peer Relationships


68% 
 Nutrition and Sleep


Your District







MOVING TO ACTION


MDI data can support planning, foster collaboration and inform action across schools, organizations and
communities. There are many opportunities for working with your MDI results and there are examples of
successful initiatives from across the province to learn from.


DISCOVER MDI
A Field Guide to Well-Being in Middle Childhood is an
online resource to help you interpret the MDI reports
and move forward with action. The MDI Field Guide
supports your journey from data to action with tools
for understanding, sharing and making change with
MDI data. It provides a solid orientation to the MDI, a
deeper look at the research, and action planning
suggestions.


For this in-depth resource on moving to action visit
discovermdi.ca (http://www.discovermdi.ca) or get started
with key DiscoverMDI resources and tools:


UNDERSTAND YOUR MDI RESULTS
MDI reports provide information with both detail and
depth into the social and emotional lives of children.
Approach the results with a lens of curiosity, inquiry
and appreciation. The MDI Field Guide can help walk
you through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/) and
provide background information during your meaning-
making process.


CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many
opportunities for change presented in the MDI data.
Where will your focus be? What results do you have
some control or in�uence over? How will you make
change? We suggest narrowing your e�orts to one or
two key focus areas for improvement. The MDI Field
Guide provides in depth information on the MDI and
its dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) or
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start
this process.


MAKING CHANGE IN SCHOOLS
There are many ways to move from data to action.
School sta� and district leadership will have unique
ways of learning and working together to make change
both inside and outside the classroom. The key is to
begin the conversation by weaving MDI data together
with the knowledge that exists in schools (and beyond)
and taking advantage of the skills of educators and
sta� to in�uence how we support children’s well-being.
Learn more about our approach to 'Making Change in
Schools' and access related tools
(http://www.discovermdi.ca/making-change/school/) .


SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and
clarify results in these areas. Sharing data with children
will provide them with an opportunity to share their
perspectives and ideas on how to create environments
and interactions that help them thrive. If you are
wondering how to involve children of all ages and their
families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .


BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather
than simply duplicating them. DiscoverMDI provides
opportunities to connect with seasoned MDI
Champions (http://www.discovermdi.ca/connect/mdi-


champions/) : Check out their advice and submit your
burning questions, explore the growing collection of
MDI examples, stories, and downloadable tools
(http://www.discovermdi.ca/resources/) , and access training
opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/) . Be
inspired, edit, adapt or create new!


 
If you have any additional questions about the MDI
report itself, or simply want to �nd out more about the
MDI, please visit our website at
earlylearning.ubc.ca/mdi
(http://www.earlylearning.ubc.ca/mdi)  or contact the MDI
team at mdi@help.ubc.ca.



http://www.discovermdi.ca/

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/

http://www.discovermdi.ca/understanding-the-mdi/mdi-101/

http://www.discovermdi.ca/mdi-references/

http://www.discovermdi.ca/making-change/school/

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/mdi-champions/

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/events-training/

http://www.earlylearning.ubc.ca/mdi

mailto:mdi@help.ubc.ca
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INTRODUCTION TO THE MDI


WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, ages 6 to 12, have critical and long lasting e�ects. They are powerful predictors of
adolescent adjustment and future success. During this time, children are experiencing signi�cant cognitive, social
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The
overall health and well-being of children in their middle years a�ects their ability to concentrate and learn, develop
and maintain friendships, and make thoughtful decisions.


During the late middle childhood years (also referred to as early adolescence), children have an increased awareness
of themselves and others. During middle childhood they are developing ideas about how they may or may not "�t in"
to their social and academic environments (Rubin et al., 2006). These ideas have the power to either promote health
and academic achievement or lead to negative outcomes such as depression and anxiety in adulthood (Jacobs et al.,
2008). Although middle childhood is a time of risk, it is also a time of opportunity. There is mounting evidence to
suggest that positive relationships to adults and peers during this critical time act to increase a child's resiliency and
school and life success.


WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and
comprehensive questionnaire that helps us gain a deeper understanding of how children are doing at this stage in
their lives. Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about
children's social-emotional health and well-being. In addition, the MDI is being used across sectors to support
collaboration and inform policy and practice.


The MDI uses a strengths-based approach to assess �ve areas of development that are strongly linked to well-being,
health and academic achievement. In addition, the MDI focuses on highlighting the promotive and protective factors
and assets that are known to support and optimize development in middle childhood. These areas are: Social and
Emotional Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School
Experiences. Each of these dimensions is made up of several measures. Each measure is made up of one or more
individual questions.


Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices: The Well-Being Index and the Assets Index.


The following illustrates the relationship between MDI dimensions and measures, and highlights which measures
contribute to the Well-Being and Assets Indices.







MDI DIMENSIONS & MEASURES


A measure in the Well-Being Index
A measure in the Assets Index


* A measure in the Grade 7 MDI only


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness


Absence of Sadness
Absence of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making


*Self-Awareness
*Perseverance
*Assertiveness
*Citizenship/Social
Responsibility


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast


Meals with Adults at Home
Frequency of Good Sleep


Body Image


CONNECTEDNESS
Measures


Adults at School
Adults in the  
Neighbourhood


Adults at Home
Peer Belonging
Friendship Intimacy


Important Adults


USE OF 
AFTER-SCHOOL TIME
Measures


Organized Activities
Educational Lessons or
Activities


Youth Organizations
Sports
Music or Arts


How Children Spend their Time
After-school People/Places
Children's Wishes and Barriers


SCHOOL 
EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying







ABOUT THE DATA
This report includes data reported by children in your school who participated in the MDI. It provides MDI data for
your school and includes comparisons to your school district averages.


Considerations when reviewing MDI data in this report


The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these questions
will often exceed 100%.
Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children
cannot be identi�ed.
Results are also suppressed for School Districts with fewer than 35 participating children.


The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 categories
of Well-Being: High, Medium and Low.


UNDERSTANDING MDI DATA
The 'MDI Technical Guide' provides information on all of the measures, including
questions, response options and scoring, for the MDI results found in this report. The
guide is available to download here (http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-


Technical-Guide-20170207.pdf) .


The 'MDI 101' resource helps to answer frequently asked questions including: Why the
MDI was created; how a population survey di�ers from individual assessments; and
How MDI questionnaires are collected and stored. Access this resource here
(http://www.discovermdi.ca/making-sense/mdi-101) .



http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf

http://www.discovermdi.ca/making-sense/mdi-101

http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf





2018/2019 RESULTS FOR SUMMIT MIDDLE SCHOOL
DEMOGRAPHICS


School Population Breakdown


School Total Sample 172 School District Total Sample 1979


Languages Spoken at Home


Aboriginal 1% Cantonese 9%


English 72% French 1%


Hindi 1% Japanese 1%


Korean 14% Mandarin 19%


Other 29% Punjabi 1%


Spanish 6% Filipino/Tagalog 1%


Vietnamese 0%


School Total Sample: Refers to the total number (#) of children represented in this report. Children are included in
the sample if they complete a question and the data are reported.


Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this
question is not reported at the school-level, but can be found in school district reports.


Languages Spoken at Home: Children are able to select more than one language spoken at home.


Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to
identify, if possible, the speci�c language. Aboriginal Language data are not publicly available.


Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an
opportunity to enter their own response(s).







WELL-BEING & ASSETS INDICES


Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-
being and the assets that contribute to their healthy development. The results for key MDI measures are summarized
by two indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Learn
more about the important relationship between individual measures, the well-being index and the assets index in the
MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/) .


WELL-BEING INDEX


The Well-Being Index combines MDI measures relating to children’s physical
health and social and emotional development that are of critical importance
during the middle years. These are: Optimism, Happiness, Self-Esteem,
Absence of Sadness and General Health.


Scores from these �ve measures are combined and reported by three
categories of well-being, providing a holistic summary of children’s mental
and physical health.


MEASURES


Optimism 
Happiness 


Self-Esteem 
Absence of Sadness 


General Health 


High Well-Being (Thriving)
Children who score in the
high range on at least 4 of the
5 measures of well-being and
have no low-range scores.


Medium Well-Being
Children who score in the
high range on fewer than 4 of
the 5 measures of well-being,
and have no low-range
scores.


Low Well-Being
Children who score in the low
range on at least 1 of the 5
measures of well-being.


39% Thriving


26% Medium


35% Low


172
Children


SUMMIT MIDDLE SCHOOL


32% Thriving


28% Medium


40% Low


1979
Children


COQUITLAM



http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/





ASSETS INDEX


The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s lives.
Assets are considered actionable, meaning that schools and communities can focus their e�orts in these areas to
create the conditions and contexts where children can thrive.


Note: School Experiences are also considered to be an asset that contribute to children's well-being; however, this
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer to
the School Climate and Bullying and Victimization measures for data related to this asset.


ADULT RELATIONSHIPS
Adults at School


Adults in the
Neighbourhood
Adults at Home


PEER RELATIONSHIPS
Peer Belonging


Friendship Intimacy


NUTRITION & SLEEP
Eating Breakfast


Meals with Adults at
Home


Frequency of Good Sleep


AFTER-SCHOOL ACTIVITIES
Organized Activities


Percentage of children reporting the presence of an asset


<70% 70-79% 80-89% 90%>


72%  
Adult


Relationships


92%  
After-School
Activities


90%  
Peer


Relationships


73%  
Nutrition &
Sleep


YOUR SCHOOL


70%  
Adult


Relationships


87%  
After-School
Activities


81%  
Peer


Relationships


62%  
Nutrition &
Sleep


COQUITLAM







SOCIAL & EMOTIONAL DEVELOPMENT


The development of social and emotional skills, including empathy, optimism and self-esteem, are important for
supporting positive mental health during middle childhood and at all ages to follow. These skills help children
understand and manage their emotions, build and maintain positive relationships, and regulate their own behaviour.
Opportunities to develop social and emotional skills can be created in many supportive environments: at school with
teachers and peers, in the home with elders, family or caregivers, and during after-school programs with community
members.


Detailed information on the MDI survey questions and response scales for Social and Emotional Development are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


OPTIMISM
Optimism refers to the mindset of having positive expectations for
the future. e.g., "I have more good times than bad times."


0% 25% 50% 75% 100%


Low    15%


Medium    34%


High    51%


EMPATHY
Empathy is the experience of understanding and sharing the
feelings of others. e.g., "I care about the feelings of others."


0% 25% 50% 75% 100%


Low     5%


Medium    17%


High    78%


PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that bene�t others. e.g., "I
helped someone who was hurt."


0% 25% 50% 75% 100%


Low    16%


Medium    39%


High    45%


SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g., "A lot of
things about me are good."


0% 25% 50% 75% 100%


Low    10%


Medium    24%


High    67%


HAPPINESS
Happiness refers to how content or satis�ed children are with their
lives. e.g., "I am happy with my life."


0% 25% 50% 75% 100%


Low    18%


Medium    32%


High    50%


ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g., "I
feel unhappy a lot of the time."


0% 25% 50% 75% 100%


Low    11%


Medium    32%


High    57%



http://discovermdi.ca/making-sense/social-emotional-development





ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g., "I worry
a lot that other people might not like me."


0% 25% 50% 75% 100%


Low    30%


Medium    25%


High    45%


SELF REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to
achieve a goal in the future. e.g., "If something isn't going
according to my plans, I change my actions to try and reach my
goal."


0% 25% 50% 75% 100%


Low     7%


Medium    33%


High    60%


SELF REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires
adapting behaviour or emotions to meet an immediate goal. e.g., "I
can calm myself down when I'm excited or upset."


0% 25% 50% 75% 100%


Low    10%


Medium    33%


High    57%


RESPONSIBLE DECISION-MAKING
Responsible decision-making is about understanding the
consequences of one's actions and making good choices about
personal behaviour. e.g., "When I make a decision, I think about
what might happen afterward."


0% 25% 50% 75% 100%


Low     2%


Medium    15%


High    83%


SELF-AWARENESS
Self-awareness is the ability to recognize one's emotions and
thoughts while understanding their in�uence on behaviour. e.g.,
"When I'm upset, I notice how I am feeling before I take action."


0% 25% 50% 75% 100%


Low    13%


Medium    36%


High    51%


PERSEVERANCE
Perseverance refers to determination. It means putting in
persistent e�ort to achieve goals, even in the face of setbacks. e.g.,
"Once I make a plan to get something done, I stick to it."


0% 25% 50% 75% 100%


Low    25%


Medium    37%


High    38%


ASSERTIVENESS
Assertiveness means communicating a personal point of view. It
includes the ability to stand up for oneself. e.g., "If I disagree with a
friend, I tell them."


0% 25% 50% 75% 100%


Low     2%


Medium    27%


High    71%







CITIZENSHIP AND SOCIAL RESPONSIBILITY


I believe I can make a di�erence in the world


Disagree a lot 5%


Disagree a little 6%


Don't agree or disagree 24%


Agree a little 39%


Agree a lot 27%


I try to make the world a better place


Disagree a lot 2%


Disagree a little 3%


Don't agree or disagree 17%


Agree a little 41%


Agree a lot 36%


HAVE YOU EVER  
VOLUNTEERED?


51%
Yes


49%
No


ARE YOU CURRENTLY  
VOLUNTEERING?


15%
Yes


85%
No


DO YOU PLAN TO VOLUNTEER  
IN THE FUTURE?


84%
Yes


16%
No







PHYSICAL HEALTH & WELL-BEING


Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life.
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with
their teachers, and are less likely to be bullied or bully others. Children bene�t from guidance and opportunities that
support the development of healthy habits, which they can carry forward into adolescence and adulthood. These
habits include regular physical activity, quality sleep and healthy, social meals.


Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are
available in the MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


GENERAL HEALTH
Children are asked, "In general, how would you describe your
health?"


0% 25% 50% 75% 100%


Low    10%


Medium    54%


High    36%


EATING BREAKFAST
Children are asked, "How often do you eat breakfast?"


0% 25% 50% 75% 100%


2 or fewer times a week    10%


3-4 times a week     9%


5+ times a week    81%


MEALS WITH ADULTS AT HOME
Children are asked, "How often do your parents or other adult
family members eat meals with you?"


0% 25% 50% 75% 100%


2 or fewer times a week     5%


3-4 times a week     6%


5+ times a week    89%


FREQUENCY OF GOOD SLEEP
Children are asked, "How often do you get a good night's sleep?"


0% 25% 50% 75% 100%


2 or fewer times a week    18%


3-4 times a week    17%


5+ times a week    65%


HOW OFTEN DO YOU LIKE THE WAY YOU LOOK?
0% 25% 50% 75% 100%


Always    15%


Often    36%


Sometimes    32%


Hardly ever    12%


Never     5%


HOW DO YOU RATE YOUR BODY WEIGHT?
0% 25% 50% 75% 100%


Very overweight     4%


Slightly overweight    24%


About the right weight    57%


Slightly underweight    12%


Very underweight     4%



http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being





WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?


 


5% 
Before 9 pm


 


38% 
9 pm - 10 pm


 


34% 
10 pm - 11 pm


 


16% 
11 pm - 12 am


 


6% 
After 12 am


HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?


 


27% 
Never-Once/week


 


56% 
2-4 times/week


 


17% 
5+ times/week


DO YOU HAVE A PHYSICAL OR HEALTH CONDITION THAT KEEPS YOU FROM DOING SOME THINGS OTHER KIDS YOUR
AGE DO?
For example, school activities, sports, or getting together with friends. (Children can select all of the options that
apply.)


No health condition 89%


Yes, a physical disability 0%


Yes, a long-term illness 5%


Yes, overweight 4%


Yes, something else 2%







CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can promote
positive mental health and minimize risks that may be present in children’s lives.


Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and believes
in them can make a powerful di�erence in a child’s life. For children, connectedness to extended family, community,
as well as land, language, and culture also play an important role in encouraging a strong and healthy sense of
identity.


Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI
Field Guide (http://discovermdi.ca/making-sense/connectedness) .


CONNECTEDNESS WITH ADULTS


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ADULTS AT SCHOOL
Assesses the quality of relationships children have with the adults
they interact with at school. e.g., "At my school there is an adult
who believes I will be a success."


0% 25% 50% 75% 100%


Low     9%


Medium    40%


High    51%


ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the adults
they interact with in their neighbourhood or community. e.g., "In
my neighbourhood/community there is an adult who really cares
about me."


0% 25% 50% 75% 100%


Low    24%


Medium    34%


High    41%


ADULTS AT HOME
Assesses the quality of relationships children have with the adults
in their home. e.g., "In my home there is a parent or other adult
who listens to me when I have something to say."


0% 25% 50% 75% 100%


Low     3%


Medium    14%


High    83%


NUMBER OF IMPORTANT ADULTS AT SCHOOL


2 or more One None


40% 7% 53%
School District


Average
33% 11% 56%



http://discovermdi.ca/making-sense/connectedness





CONNECTEDNESS WITH PEERS


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO:
(Percentage of children who responded "very much true")


 


24% 
Really care about me.


 


25% 
Believe that I will be a success.


 


25% 
Listen to me when I have something


to say.


WHAT MAKES AN ADULT IMPORTANT TO YOU?
(Children can select all the options that apply)


At School At Home


This person teaches me how to do things that I don't know. 81% 77%


I can share personal things and private feelings with this person. 22% 82%


This person likes me the way I am. 43% 77%


This person encourages me to pursue my goals and future plans. 54% 75%


I get to do a lot of fun things with this person or because of this person. 38% 74%


The person is like who I want to be when I am an adult. 15% 51%


The person is always fair to me and others. 57% 63%


The person stands up for me and others when we need it. 29% 63%


The person lets me make decisions for myself. 44% 67%


PEER BELONGING
Measures children's feelings of belonging to a social group. e.g.,
"When I am with other kids my age, I feel I belong."


0% 25% 50% 75% 100%


Low     5%


Medium    21%


High    75%


FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their
peers. e.g., "I have a friend I can tell everything to."


0% 25% 50% 75% 100%


Low     6%


Medium    17%


High    77%







USE OF AFTER-SCHOOL TIME


Participation in activities after school provides important developmental experiences for children in their middle
years. These activities create a variety of opportunities for children to build relationship skills and gain competencies.
Research has consistently found that children who are engaged in after-school activities are more likely to experience
greater academic and social success.


Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in
the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time) .


AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week after school (from 3 pm - 6 pm), how many days did you participate in?":


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ANY ORGANIZED ACTIVITY
Children who participated in any after-school activity that was
structured and supervised by an adult. (e.g., educational lessons,
youth organizations, music or art lessons and sports practice)


0% 25% 50% 75% 100%


Never     8%


Once a week     6%


Twice or more a week    86%


EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language
lessons, or some other academic related activity.


0% 25% 50% 75% 100%


Never    53%


Once a week    17%


Twice or more a week    30%


MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument
lessons or some other activity related to music or art.


0% 25% 50% 75% 100%


Never    46%


Once a week    30%


Twice or more a week    24%


YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some
other group organization.


0% 25% 50% 75% 100%


Never    80%


Once a week    16%


Twice or more a week     4%


INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or
another individual sport.


0% 25% 50% 75% 100%


Never    46%


Once a week    22%


Twice or more a week    32%


TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another team
sport.


0% 25% 50% 75% 100%


Never    52%


Once a week    12%


Twice or more a week    36%



http://discovermdi.ca/making-sense/after-school-time





HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the after-school hours of 3 pm - 6 pm:


Percentage of children who reported:


COMPUTER USE & TV
VIDEO OR COMPUTER GAMES


0% 25% 50% 75% 100%


Never    32%


Less than 30 min    23%


30 min to 1hr    18%


1-2 hrs    14%


2 or more hrs    14%


WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%


Never     5%


Less than 30 min    16%


30 min to 1hr    28%


1-2 hrs    23%


2 or more hrs    27%


SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS


0% 25% 50% 75% 100%


Never    29%


Less than 30 min    17%


30 min to 1hr    15%


1-2 hrs    10%


2 or more hrs    30%


USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS
0% 25% 50% 75% 100%


Never    21%


Less than 30 min    32%


30 min to 1hr    24%


1-2 hrs    14%


2 or more hrs     8%


READING & HOMEWORK
READ FOR FUN


0% 25% 50% 75% 100%


Never    24%


Less than 30 min    24%


30 min to 1hr    27%


1-2 hrs    15%


2 or more hrs    11%


DO HOMEWORK
0% 25% 50% 75% 100%


Never     4%


Less than 30 min    13%


30 min to 1hr    41%


1-2 hrs    24%


2 or more hrs    18%


ARTS & MUSIC
ARTS & CRAFTS


0% 25% 50% 75% 100%


Never    45%


Less than 30 min    26%


30 min to 1hr    17%


1-2 hrs     8%


2 or more hrs     4%


PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%


Never    39%


Less than 30 min    22%


30 min to 1hr    25%


1-2 hrs    11%


2 or more hrs     2%


SPORTS
PLAY SPORTS OR EXERCISE FOR FUN


0% 25% 50% 75% 100%


Never    16%


Less than 30 min    11%


30 min to 1hr    28%


1-2 hrs    22%


2 or more hrs    22%







WORKING & VOLUNTEERING
VOLUNTEER


0% 25% 50% 75% 100%


Never    85%


Less than 30 min     5%


30 min to 1hr     7%


1-2 hrs     2%


2 or more hrs     1%


WORK AT A JOB
0% 25% 50% 75% 100%


Never    88%


Less than 30 min     4%


30 min to 1hr     4%


1-2 hrs     1%


2 or more hrs     2%


WHAT CHILDREN WISH TO BE DOING
Children were asked what they want
to be doing during the after-school
hours of 3 pm - 6 pm:


I am already doing the activities I
want to be doing


84%
I wish I could do additional
activities


21%
I am doing some of the activities I
want, but I wish I could do more


5%


PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing the
activities they wish to be doing after school (3 pm - 6
pm):


(Number of students)


I have no barriers 60


I have to go straight home after school 26


I am too busy 41


It costs too much 16


The schedule does not �t the times I can attend 47


My parents do not approve 12


I don't know what's available 28


I need to take care of siblings or do things at
home


8


It is too di�cult to get there 18


None of my friends are interested or want to go 29


The activity that I want is not o�ered 26


I have too much homework to do 31


I am afraid I will not be good enough in that
activity


23


It is not safe for me to go 3


Other 14







AFTER-SCHOOL PEOPLE AND PLACES


WHERE DO YOU GO AFTER SCHOOL? (FROM 3 PM - 6 PM)


Never 1x /week 2x +/week


Home 2% 4% 94%


Stay at school for an activity 49% 23% 28%


After-school program or child care 71% 2% 27%


Friend's house 47% 40% 13%


Park/playground/community centre 49% 32% 18%


The mall or stores 52% 31% 17%


Someplace else 57% 25% 17%


WHO ARE YOU WITH AFTER SCHOOL? (FROM 3 PM - 6 PM)
(Children can select all of the options that apply)


By myself 35%


Friends about my age 44%


Younger brothers/sisters 29%


Older brothers/sisters 34%


Mother (or stepmother/foster mother) 75%


Father (or stepfather/foster father) 55%


Other adult (for example, elder, aunt or uncle, coach, babysitter) 8%


Grandparent(s) 6%


Other 6%


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE HANGING
OUT WITH FRIENDS:


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR AGE:


82%
Yes


3%
No


15%
Don't know


67%
Yes


4%
No


29%
Don't know







SCHOOL EXPERIENCES


Children's school experiences are important for their personal well-being and academic success. When children have
positive experiences at school they are more likely to believe they have a valued role in the school, feel more
engaged in class and achieve higher academic performance. Understanding children’s school experiences improves
our ability to cultivate school environments that are safe, caring, and supportive.


Detailed information on the MDI survey questions and response scales for School Experiences are available in the
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their
perceptions of themselves as students and how interested and
con�dent they feel in school. e.g., "I am certain I can learn the
skills taught in school this year."


0% 25% 50% 75% 100%


Low     2%


Medium    12%


High    86%


SCHOOL CLIMATE
The overall tone of the school environment, including the way
teachers and students interact and how students treat each other.
e.g., "People care about each other in this school."


0% 25% 50% 75% 100%


Low     8%


Medium    23%


High    68%


SCHOOL BELONGING
School belonging is the degree to which children feel connected
and valued at their school. e.g., "I feel like I am important to this
school."


0% 25% 50% 75% 100%


Low    15%


Medium    30%


High    55%


Percentage of children who feel it is very important to:


70%  
make friends


71%  
get good grades


71%  
learn new things


Percentage of children who agree a little or agree a lot that:


When I grow up, I have
goals and plans for the


future.


78%


I feel I have important
things to do in the


future.


85%


 


I plan to graduate from high school.


95%
Yes


5%
No


I plan to graduate from college,
university, or some other training


after high school.


97%
Yes


3%
No
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VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: "During this school year, how often have you been bullied by other students in the following
ways?":


CYBER
0% 25% 50% 75% 100%


Many times a week     1%


About every week     0%


About every month     2%


Once or a few times     6%


Not at all this year    92%


PHYSICAL
0% 25% 50% 75% 100%


Many times a week     1%


About every week     1%


About every month     1%


Once or a few times    17%


Not at all this year    81%


SOCIAL
0% 25% 50% 75% 100%


Many times a week     1%


About every week     2%


About every month     4%


Once or a few times    30%


Not at all this year    64%


VERBAL
0% 25% 50% 75% 100%


Many times a week     1%


About every week     2%


About every month     6%


Once or a few times    30%


Not at all this year    61%







MOVING TO ACTION


MDI data can support planning, foster collaboration and inform action across schools, organizations and
communities. There are many opportunities for working with your MDI results and there are examples of successful
initiatives from across the province to learn from.


We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at
discovermdi.ca, an online resource where you can access information and research on the many aspects of well-
being in middle childhood, resources and tools for understanding and sharing MDI data, and to connect with MDI
Champions who are working on similar issues in their schools and communities. Here are some key resources and
tools to get you started:


UNDERSTAND YOUR MDI RESULTS
MDI reports provide information with both detail and
depth into the social and emotional lives of children.
Approach the results with a lens of curiosity, inquiry and
appreciation. The MDI Field Guide can help walk you
through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/) and
provide background information during your meaning-
making process.


CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many
opportunities for change presented in the MDI data.
Where will your focus be? What results do you have
some control or in�uence over? How will you make
change? We suggest narrowing your e�orts to one or
two key focus areas for improvement. The MDI Field
Guide provides in depth information on the MDI and its
dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) or
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start this
process.


ENGAGING OTHERS
Increasing local dialogue on the importance of child
well-being in the middle years is an excellent way to
start improving outcomes for children. Once you are
ready, review your MDI report with multiple audiences:
children, parents and elders, caregivers and teachers,
school administrators, after-school programmers, local
early/middle childhood committees, local government
and other community stakeholders. Visit the MDI Field
Guide for tips and tools to widen the conversation and
to think critically about the data together
(http://www.discovermdi.ca/making-change/sharing/) .


MAKING CHANGE
The MDI provides opportunities to weave together data
and local knowledge to create a change process that
re�ects the unique context of your school, district or
community. The Field Guide’s ‘Making Change
Workshops’ support school (http://www.discovermdi.ca/making-


change/school/) and community change-makers
(http://www.discovermdi.ca/making-change/community/) through
the process of facilitating exploration of MDI data,
creating action teams, and turning ideas into concrete
plans. There are full facilitation guides for each
workshop, paired with worksheets and companion slide
decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change) .


SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and clarify
results in these areas. Sharing data with children will
provide them with an opportunity to share their
perspectives and ideas on how to create environments
and interactions that help them thrive. If you are
wondering how to involve children of all ages and their
families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .


BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather
than simply duplicating them. Discover MDI provides
opportunities to connect with seasoned MDI Champions
(http://www.discovermdi.ca/connect/mdi-champions/) – check out
their advice and submit your burning questions, explore
the growing collection of MDI examples, stories, and
downloadable tools (http://www.discovermdi.ca/resources/) , and
access training opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/) . Be inspired,
edit, adapt or create new!


If you have any additional questions about the MDI
project, please visit our website at
earlylearning.ubc.ca/mdi or contact the MDI team at
mdi@help.ubc.ca.
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Student Core Comp Reflection.docx
Below you will reflect on and discuss your growth in each of the areas below (3).  You should discuss your strengths with examples, as well as your stretches. For your stretches, we would like to know how you will continue to work on them. 

 

Use this link to support you:

https://curriculum.gov.bc.ca/competencies[image: C:\Users\brhealy\AppData\Local\Packages\Microsoft.Office.OneNote_8wekyb3d8bbwe\TempState\msohtmlclip\clip_image001.png]
[image: C:\Users\brhealy\AppData\Local\Packages\Microsoft.Office.OneNote_8wekyb3d8bbwe\TempState\msohtmlclip\clip_image002.png]
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COMMUNICATION

THINKING

PERSONAL / SOCIAL
RESPONSIBILITY

Write Here:

My strength for this entire year was and still is Communication. I love sharing my
ideas, progress, and learnings to others. | know how to project my voice in a way that
not a lot of kids at my age can do, thanks to Taekwondo. | find that communication
comes very easy, and natural to me, witch is very lucky considering a hefty amount
of people in the world hate public speaking. | have now gotten even better at
communication because | do Taekwondo more often so | know what it's like to talk
with other people. Not just louder, but more effectively, and efficiently.

My stretch for Communication is that | need to work on my | statements. Also | need
to let other people share their ideas as well. | will work on this by not speaking so
much, and knowing when and where to speak my mind, such as a group activity. | am
not going to just blabble anything out of my head, I will wait until it is my turn and be
humble.

Write Here:

My strength for this entire year was and still is critical thinking. | can show my
understanding of many thing very clearly, concisely, and effectively. Most of the time
you use critical thinking for math and | have demonstrated that | am very successful
with that area of thinking.

My stretch for this term is still Creative Thinking because | have lost the ability to
think creatively over the years. Creative thinking comes hard to me and | believe its
because of too many video games. Because of this, | will attempt to spend less time
in front of a screen. An example of me demonstrating my lack of creativity was in art.
I couldn't draw anything because nothing came to my mind. This demonstrated that |
must work hard to let my creative mind flourish.

Write Here:

My strength is going to be Social Responsibility because | know how to pick my
friends. | know which ones are probably going down a bad road, so | can pick friends
that help the community. | also have volunteered for 4 years now, before getting a
job. I know what it's like to give back to the community.

My stretch for Personal/Social Responsibility is Positive Personal & Cultural Identity
because | don't appreciate the hundreds of different cultures in Canada as much as |
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SHOUA. T als0 doll L appretiate thysetl huch, Treally need 1o appretiate myseit more.
1 will work on this by making this a routine everyday.
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INTRODUCTION TO THE MDI


WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, especially between the ages of 10 to 13, have critical and long lasting e�ects. They are powerful
predictors of adolescent adjustment and future success. During this time, children are experiencing significant cognitive, social and
emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The overall health and
well-being of children in their middle years a�ects their ability to concentrate and learn, develop and maintain friendships and
make thoughtful decisions.


During the late middle childhood years (also referred to as early adolescence), children have an increased awareness of themselves
and others. During middle childhood they are developing ideas about how they may or may not "fit in" to their social and academic
environments (Rubin et al., 2006). These ideas have the power to either promote health and academic achievement or lead to
negative outcomes such as depression and anxiety in adulthood (Jacobs et al., 2008). Although middle childhood is a time of risk, it
is also a time of opportunity. There is mounting evidence to suggest that positive relationships to adults and peers during this
critical time act to increase a child's resiliency and school and life success.


WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and Grade 7 about their
thoughts, feelings and experiences in school and in the community. It is a unique and comprehensive questionnaire that helps us
gain a deeper understanding of how children are doing at this stage in their lives. Researchers working at the Human Early Learning
Partnership (HELP) are using results to learn more about children's social-emotional health and well-being. In addition, the MDI is
being used across sectors to support collaboration and inform policy and practice.


The MDI uses a strengths-based approach to assess five areas of development that are strongly linked to well-being, health and
academic achievement. In addition, the MDI focuses on highlighting the promotive and protective factors and assets that are
known to support and optimize development in middle childhood. These areas are: Social and Emotional Development, Physical
Health and Well-Being, Connectedness, Use of A�er-School Time and School Experiences. Each of these dimensions is made up of
several measures. Each measure is made up of one or more individual questions.


Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-being and the
assets that contribute to their healthy development. The results for key MDI measures are summarized by two indices: The Well-
Being Index and the Assets Index.


The following illustrates the relationship between MDI dimensions and measures, and highlights which measures contribute to the
Well-Being and Assets Indices.







MDI DIMENSIONS & MEASURES


A measure in the Well-Being Index
A measure in the Assets Index


* A measure in the Grade 7 MDI only


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness


Absence of Sadness
Absence of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making


*Self-Awareness
*Perseverance
*Assertiveness
*Citizenship/Social Responsibility


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast
Meals at Home with Your Family
Junk Food


Frequency of Good Sleep
Help-Seeking for Emotional Well-
Being


Transportation To and From
School


CONNECTEDNESS
Measures


Adults at School
Adults in the 
Neighbourhood


Adults at Home
Peer Belonging
Friendship Intimacy


Important Adults


USE OF AFTER-SCHOOL TIME
Measures


Organized Activities
Educational Lessons or
Activities


Youth Organizations
Sports
Music or Arts


How Children Spend their Time
A�er-school People/Places
Children's Wishes and Barriers


SCHOOL EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying


For more information on all of the measures, including questions, response options and scoring for the MDI results found in this
report, please refer to the MDI Technical Guide (https://bit.ly/mdi-technical-guide-v1) . For additional resources visit, the Discover MDI Field
Guide (http://www.discovermdi.ca) .
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CONNECTING THE MDI WITH THE PERSONAL AND SOCIAL COMPETENCIES OF THE BC CURRICULUM
Your MDI data provide a unique approach to understanding children’s social and emotional development and well-being in relation
to the BC Ministry of Education’s Personal and Social Competencies (http://curriculum.gov.bc.ca/competencies) .


Areas measured by the MDI reflect facets of the “Personal and Social Competency” domain of BC’s Redesigned Curriculum,
providing valuable information for understanding children’s growth and progress within this core competency. The MDI questions
provide an opportunity for students to self-assess and reflect on their social and personal competency, including reflecting on MDI
concepts, questions and results.


PERSONAL & SOCIAL COMPETENCIES


Positive Personal & Cultural Identity


Related MDI Measures:
Connectedness to Adults at Home,
School and Community
Peer Belonging
Friendship Intimacy
Empathy
School Belonging
School Climate
Self-Esteem
Academic Self-Concept
Importance of Grades
Friends & Learning
Self-Awareness
Perseverance
Responsible Decision-Making


Personal Awareness &
Responsibility


Related MDI Measures:
Academic Self-Concept
Self-Esteem
Self-Regulation
General Health
Optimism
Self-Awareness
Perseverance
Responsible Decision-Making
Assertiveness
Use of A�er-School Time


Social Responsibility


Related MDI Measures:
Citizenship and Social
Responsibility
Prosocial Behaviour
Empathy
School Climate
Connectedness to Adults at School
Connectedness to Peers
Self-Regulation
Assertiveness



http://curriculum.gov.bc.ca/competencies





ABOUT THE DATA
This report includes data reported by children in your school who participated in the MDI. It provides MDI data for your school and
includes comparisons to your school district averages.


Considerations when reviewing MDI data in this report


The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
Many questions on the MDI allow children to provide multiple responses. Percentage totals for these questions will o�en
exceed 100%.
Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children cannot be
identified.
Results are also suppressed for School Districts with fewer than 35 participating children.


The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 categories of Well-Being:
High, Medium and Low.


UNDERSTANDING MDI DATA
The MDI Technical Guide provides information on all of the measures, including questions,
response options and scoring, for the MDI results found in this report. The guide is available to
download here (https://bit.ly/mdi-technical-guide-v1) .


The 'MDI 101' resource helps to answer frequently asked questions including: Why the MDI was
created; how a population survey di�ers from individual assessments; and How MDI
questionnaires are collected and stored. Access this resource here (http://www.discovermdi.ca/making-


sense/mdi-101) .



https://bit.ly/mdi-technical-guide-v1

http://www.discovermdi.ca/making-sense/mdi-101

http://www.discovermdi.ca/wp-content/uploads/2020/04/MDI-Technical_Guide-v1-202004.pdf





2019/2020 RESULTS FOR SUMMIT MIDDLE SCHOOL
DEMOGRAPHICS


School Population Breakdown


School Total Sample 245 School District Total Sample 2214


First Nations, Inuit or Métis 0% Mandarin 17%


Cantonese 6% Punjabi 1%


English 75% Spanish 4%


French 1% Filipino/Tagalog 1%


Hindi 2% Vietnamese 2%


Japanese 2% Other 22%


Korean 14%


Languages Spoken at Home


School Total Sample: Refers to the total number (#) of children represented in this report. Children are included in the sample if
they complete a question and the data are reported.


Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this question is not
reported at the school-level, but can be found in school district reports.


Languages Spoken at Home: Children are able to select more than one language spoken at home.


First Nations, Inuit or Métis Languages: If a child selects "First Nations, Inuit or Métis" as a language spoken in the home, they are
then asked to identify, if possible, the specific language. First Nations, Inuit or Métis language data are not publicly available.


Other: A limited selection of languages is o�ered on the MDI questionnaire. The "Other" category gives children an opportunity to
enter their own response(s).







WELL-BEING & ASSETS INDICES
Combining select measures from the MDI helps us paint a more comprehensive portrait of children’s overall well-being and the
assets that contribute to their healthy development. The results for key MDI measures are summarized by two indices. This section
of the report focuses on results for the Well-Being Index and the Assets Index. Learn more about the important relationship
between individual measures, the well-being index and the assets index in the Discover MDI Field Guide
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/) .


WELL-BEING INDEX


The Well-Being Index combines MDI measures relating to children’s physical health
and social and emotional development that are of critical importance during the
middle years. These are: Optimism, Happiness, Self-Esteem, Absence of Sadness and
General Health.


Scores from these five measures are combined and reported by three categories of
well-being, providing a holistic summary of children’s mental and physical health.


MEASURES


Optimism
Happiness


Self-Esteem
Absence of Sadness


General Health


High Well-Being (Thriving)
Children who score in the high
range on at least 4 of the 5
measures of well-being and have
no low-range scores.


Medium Well-Being
Children who score in the high
range on fewer than 4 of the 5
measures of well-being, and
have no low-range scores.


Low Well-Being
Children who score in the low
range on at least 1 of the 5
measures of well-being.


29% Thriving


30% Medium


40% Low


245
Children


SUMMIT MIDDLE SCHOOL


32% Thriving


29% Medium


39% Low


2214
Children


COQUITLAM



http://www.discovermdi.ca/understanding-the-mdi/mdi-data/data-primer/





ASSETS INDEX


The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive development and
well-being. Assets are positive experiences, relationships or behaviours present in children’s lives. Assets are considered
actionable, meaning that schools and communities can focus their e�orts in these areas to create the conditions and contexts
where children can thrive.


Note: School Experiences are also considered to be an asset that contribute to children's well-being; however, this asset is not
reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer to the School Climate and
Bullying and Victimization measures for data related to this asset.


ADULT RELATIONSHIPS
Adults at School


Adults in the Neighbourhood
Adults at Home


PEER RELATIONSHIPS
Peer Belonging


Friendship Intimacy


NUTRITION & SLEEP
Eating Breakfast


Meals at Home with Your
Family


Frequency of Good Sleep


AFTER-SCHOOL ACTIVITIES
Organized Activities


Percentage of children reporting the presence of an asset


<70% 70-79% 80-89% 90%>


69% 


Adult
Relationships


84% 


A�er-School
Activities


80% 


Peer Relationships


64% 


Nutrition & Sleep


YOUR SCHOOL


72% 


Adult
Relationships


85% 


A�er-School
Activities


81% 


Peer Relationships


64% 


Nutrition & Sleep


COQUITLAM







SOCIAL & EMOTIONAL DEVELOPMENT


The development of social and emotional skills, including empathy, optimism and self-esteem, are important for supporting
positive mental health during middle childhood and at all ages to follow. These skills help children understand and manage their
emotions, build and maintain positive relationships, and regulate their own behaviour. Opportunities to develop social and
emotional skills can be created in many supportive environments: at school with teachers and peers, in the home with elders,
family or caregivers and during a�er-school programs with community members.


Detailed information on the MDI survey questions and response scales for Social and Emotional Development are available in the
Discover MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


OPTIMISM
Optimism refers to the mindset of having positive expectations for the
future. e.g., "I have more good times than bad times."


0% 25% 50% 75% 100%


Low    25%


Medium    30%


High    45%


EMPATHY
Empathy is the experience of understanding and sharing the feelings of
others. e.g., "I care about the feelings of others."


0% 25% 50% 75% 100%


Low     8%


Medium    27%


High    65%


PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that benefit others. e.g., "I helped
someone who was hurt."


0% 25% 50% 75% 100%


Low    18%


Medium    34%


High    48%


SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g., "A lot of things
about me are good."


0% 25% 50% 75% 100%


Low    16%


Medium    24%


High    60%


HAPPINESS
Happiness refers to how content or satisfied children are with their lives.
e.g., "I am happy with my life."


0% 25% 50% 75% 100%


Low    23%


Medium    37%


High    40%


ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g., "I feel
unhappy a lot of the time."


0% 25% 50% 75% 100%


Low    19%


Medium    31%


High    50%



http://discovermdi.ca/making-sense/social-emotional-development





ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g., "I worry a lot
that other people might not like me."


0% 25% 50% 75% 100%


Low    26%


Medium    25%


High    49%


SELF-REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to achieve
a goal in the future. e.g., "If something isn't going according to my plans, I
change my actions to try and reach my goal."


0% 25% 50% 75% 100%


Low    12%


Medium    41%


High    47%


SELF-REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires adapting
behaviour or emotions to meet an immediate goal. e.g., "I can calm myself
down when I'm excited or upset."


0% 25% 50% 75% 100%


Low    17%


Medium    40%


High    43%


RESPONSIBLE DECISION-MAKING
Responsible decision-making is about understanding the consequences of
one's actions and making good choices about personal behaviour. e.g.,
"When I make a decision, I think about what might happen a�erward."


0% 25% 50% 75% 100%


Low     5%


Medium    27%


High    68%


SELF-AWARENESS
Self-awareness is the ability to recognize one's emotions and thoughts
while understanding their influence on behaviour. e.g., "When I'm upset, I
notice how I am feeling before I take action."


0% 25% 50% 75% 100%


Low    17%


Medium    39%


High    44%


PERSEVERANCE
Perseverance refers to determination. It means putting in persistent e�ort
to achieve goals, even in the face of setbacks. e.g., "Once I make a plan to
get something done, I stick to it."


0% 25% 50% 75% 100%


Low    29%


Medium    34%


High    36%


ASSERTIVENESS
Assertiveness means communicating a personal point of view. It includes
the ability to stand up for oneself. e.g., "If I disagree with a friend, I tell
them."


0% 25% 50% 75% 100%


Low     5%


Medium    34%


High    61%







CITIZENSHIP AND SOCIAL RESPONSIBILITY


I believe I can make a di�erence in the world


Disagree a lot 9%


Disagree a little 8%


Don't agree or disagree 26%


Agree a little 34%


Agree a lot 23%


I try to make the world a better place


Disagree a lot 5%


Disagree a little 3%


Don't agree or disagree 17%


Agree a little 43%


Agree a lot 31%


HAVE YOU EVER 
VOLUNTEERED?


60%
Yes


40%
No


ARE YOU CURRENTLY 
VOLUNTEERING?


17%
Yes


83%
No


DO YOU PLAN TO VOLUNTEER 
IN THE FUTURE?


83%
Yes


17%
No


RESEARCH HIGHLIGHTS
SOCIAL AND EMOTIONAL DEVELOPMENT


Social and emotional competencies include children’s
ability to recognize, understand, and e�ectively
respond to emotions, manage stress and be optimistic.
They also include showing concern for others,
sustaining healthy relationships and making e�ective
personal and social decisions (Weissberg, Durlak,
Domitrovitch, & Gullota, 2015).


Middle childhood is an important time for promoting
self-regulation and problem-solving strategies to help
children persevere in the face of obstacles and
setbacks. Related skills and strategies learned during
middle childhood tend to stick with children
throughout the rest of their lives (Skinner et al., 2016).


A Vancouver-based study asked Grade 10 children to
volunteer 1-1.5 hours per week with elementary school
children. A�er 10 weeks researchers found participants
had significantly decreased their risk for cardiovascular
disease. The greatest health benefits were seen in
adolescents who displayed the highest self-report
measures of empathy (Schreier, Schonert-Reichl, &
Chen, 2013).







PHYSICAL HEALTH & WELL-BEING


Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life. Children who report
feeling healthy are more likely to be engaged in school, have a feeling of connectedness with their teachers and are less likely to be
bullied or bully others. Children benefit from guidance and opportunities that support the development of healthy habits, which
they can carry forward into adolescence and adulthood. These habits include regular physical activity, quality sleep and healthy,
social meals.


Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are available in the
Discover MDI Field Guide (http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


GENERAL HEALTH
Children are asked, "In general, how would you describe your health?"


0% 25% 50% 75% 100%


Low    14%


Medium    47%


High    38%


EATING BREAKFAST
Children are asked, "How o�en do you eat breakfast?"


0% 25% 50% 75% 100%


2 or fewer times a week    17%


3-4 times a week     8%


5+ times a week    76%


MEALS AT HOME WITH YOUR FAMILY
Children are asked, "How o�en do your parents or other adult family
members eat meals with you?"


0% 25% 50% 75% 100%


2 or fewer times a week     9%


3-4 times a week    11%


5+ times a week    80%


FREQUENCY OF GOOD SLEEP
Children are asked, "How o�en do you get a good night's sleep?"


0% 25% 50% 75% 100%


2 or fewer times a week    25%


3-4 times a week    19%


5+ times a week    56%


WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?


7%
Before 9 pm


33%
9 pm - 10 pm


31%
10 pm - 11 pm


13%
11 pm - 12 am


16%
A�er 12 am



http://www.discovermdi.ca/understanding-the-mdi/dimensions/physical-health-well-being





HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?


28%
Never-Once/week


48%
2-4 times/week


24%
5+ times/week


WHO WOULD YOU TALK TO IF YOU WERE FEELING SAD, STRESSED, OR WORRIED?
Examples provided include a teacher, school counselor, parent, grandparent, older sibling or cousin, elder, a�er-school program
sta�, doctor, nurse etc. (Children can select all of the options that apply; therefore, percentages may not total 100%.)


An adult at school 15%


A family member 68%


An adult in my community 7%


A health professional 11%


My friend(s) 62%


Don't know who to talk to 11%


Prefer to handle it on my own 35%


Talk to someone else (someone not on this list) 2%


TRANSPORTATION TO AND FROM SCHOOL
Children are asked, “How do you usually get to school?”; “How do you usually get home from school?” and “If you could choose,
how would you wish to get to and from school?”


To School From School Wish


Car 74% 57% 58%


School bus 0% 1% 3%


Public transportation (public bus, train or ferry) 8% 9% 6%


Walk 18% 31% 23%


Cycle, skateboard, scooter or rollerblade 0% 0% 5%


Something else 0% 1% 5%


RESEARCH HIGHLIGHTS
PHYSICAL HEALTH & WELL-BEING


Eating meals together as a family o�en is related to
increased self-esteem and school success, and
decreased chance of eating disorders, substance
abuse, violent behaviour and symptoms of depression
(Harrison et al., 2015).


Children ages 5 to 13 need 9–11 hours of uninterrupted
sleep a night (Hirshkowitz et al., 2015). When children
do not get enough sleep they are more likely to have
troubles at school, be involved in family disagreements
and display symptoms of depression (Smaldone,
Honig, & Byrne, 2007).


Because of changes in the brain that take place
around the time of puberty, children are more strongly
attracted to junk foods that contain high amounts of
fat and sugar than adults (Reichelt, 2016).







CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close relationships and a
sense of belonging with adults and peers at home, in school and in the community, can promote positive mental health and
minimize risks that may be present in children’s lives.


Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and believes in them can
make a powerful di�erence in a child’s life. For children, connectedness to extended family, community, as well as land, language
and culture also play an important role in encouraging a strong and healthy sense of identity.


Detailed information on the MDI survey questions and response scales for Connectedness is available in the Discover MDI Field
Guide (http://discovermdi.ca/making-sense/connectedness) .


CONNECTEDNESS WITH ADULTS


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ADULTS AT SCHOOL
Assesses the quality of relationships children have with the adults they
interact with at school. e.g., "At my school there is an adult who believes I
will be a success."


0% 25% 50% 75% 100%


Low    11%


Medium    38%


High    51%


ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the adults they
interact with in their neighbourhood or community. e.g., "In my
neighbourhood/community there is an adult who really cares about me."


0% 25% 50% 75% 100%


Low    25%


Medium    26%


High    49%


ADULTS AT HOME
Assesses the quality of relationships children have with the adults in their
home. e.g., "In my home there is a parent or other adult who listens to me
when I have something to say."


0% 25% 50% 75% 100%


Low     5%


Medium    20%


High    74%



http://discovermdi.ca/making-sense/connectedness





NUMBER OF IMPORTANT ADULTS AT SCHOOL


2 or more One None


39% 11% 50%
School District Average 42% 11% 46%


In 2018-2019, the ‘Number of Important Adults at School’ question appeared di�erently on the online questionnaire as
compared to previous years and the current reports (2019-2020). We caution direct comparisons of the 2018-2019 ‘Number of
Important Adults at School’ question to previous years and to this report. We recommend you read our Data Highlights and
Trends 2019-2020 report (https://bit.ly/2019-20-mdi-data-trends) for more information as you interpret the ‘Number of Important
Adults at School’ data this year.


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO:
(Percentage of children who responded "very much true")


18%
Really care about me.


18%
Believe that I will be a success.


20%
Listen to me when I have something to


say.


WHAT MAKES AN ADULT IMPORTANT TO YOU?
(Children can select all the options that apply)


At School At Home


This person teaches me how to do things that I don't know. 75% 76%


I can share personal things and private feelings with this person. 28% 76%


This person likes me the way I am. 51% 79%


This person encourages me to pursue my goals and future plans. 56% 77%


I get to do a lot of fun things with this person or because of this person. 41% 80%


The person is like who I want to be when I am an adult. 16% 44%


The person is always fair to me and others. 58% 70%


The person stands up for me and others when we need it. 34% 69%


The person lets me make decisions for myself. 44% 71%



https://bit.ly/2019-20-mdi-data-trends





CONNECTEDNESS WITH PEERS


PEER BELONGING
Measures children's feelings of belonging to a social group. e.g., "When I
am with other kids my age, I feel I belong."


0% 25% 50% 75% 100%


Low    13%


Medium    21%


High    66%


FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their peers. e.g., "I
have a friend I can tell everything to."


0% 25% 50% 75% 100%


Low    12%


Medium    20%


High    68%


RESEARCH HIGHLIGHTS
CONNECTEDNESS


Children who do not feel part of a group or feel cast
out by their own group are at risk of anxiety and
depression. They are also at higher risk of low school
attendance and future school drop-out (Veiga et al.,
2014).


Strong social connections in adolescence are a better
predictor of well-being in adulthood than their
academic achievement (Olsson, 2013).


For younger students during elementary and middle
school years, a nurturing and caring relationship with
a classroom teacher is vital. Connections with warm
and accepting teachers enhance emotional well-being,
increase motivation, engagement and success in
school for children in early adolescence. They are also
bu�ers for children who are experiencing mental health
problems (Oberle, 2018).


Social competencies and friendship-building skills can
bu�er children against bullying, anxiety and
depression (Guhn et al., 2013).







USE OF AFTER-SCHOOL TIME


Participation in activities a�er school provides important developmental experiences for children in their middle years. These
activities create a variety of opportunities for children to build relationship skills and gain competencies. Research has consistently
found that children who are engaged in a�er-school activities are more likely to experience greater academic and social success.


Detailed information on the MDI survey questions and response scales for Use of A�er-School Time is available in the Discover MDI
Field Guide (http://discovermdi.ca/making-sense/a�er-school-time) .


AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week a�er school (from 3 pm - 6 pm), how many days did you participate in?":


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ANY ORGANIZED ACTIVITY
Children who participated in any a�er-school activity that was structured
and supervised by an adult (e.g., educational lessons, youth organizations,
music or art lessons and sports practice).


0% 25% 50% 75% 100%


Never    16%


Once a week     8%


Twice or more a week    76%


EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language lessons,
or some other academic related activity.


0% 25% 50% 75% 100%


Never    51%


Once a week    22%


Twice or more a week    27%


MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument lessons or
some other activity related to music or art.


0% 25% 50% 75% 100%


Never    57%


Once a week    25%


Twice or more a week    18%


YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some other
group organization.


0% 25% 50% 75% 100%


Never    86%


Once a week    10%


Twice or more a week     4%


INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or another
individual sport.


0% 25% 50% 75% 100%


Never    50%


Once a week    17%


Twice or more a week    33%


TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another team sport.


0% 25% 50% 75% 100%


Never    56%


Once a week     8%


Twice or more a week    36%



http://discovermdi.ca/making-sense/after-school-time





HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the a�er-school hours of 3 pm - 6 pm:


Percentage of children who reported:


COMPUTER USE & TV
VIDEO OR COMPUTER GAMES


0% 25% 50% 75% 100%


Never    27%


Less than 30 min    16%


30 min to 1hr    21%


1-2 hrs    16%


2 or more hrs    20%


WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%


Never     5%


Less than 30 min    14%


30 min to 1hr    24%


1-2 hrs    24%


2 or more hrs    33%


SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS


0% 25% 50% 75% 100%


Never    37%


Less than 30 min     9%


30 min to 1hr    12%


1-2 hrs    15%


2 or more hrs    27%


USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS
0% 25% 50% 75% 100%


Never    22%


Less than 30 min    24%


30 min to 1hr    25%


1-2 hrs    10%


2 or more hrs    18%


READING & HOMEWORK
READ FOR FUN


0% 25% 50% 75% 100%


Never    23%


Less than 30 min    28%


30 min to 1hr    26%


1-2 hrs    13%


2 or more hrs    10%


DO HOMEWORK
0% 25% 50% 75% 100%


Never     8%


Less than 30 min    16%


30 min to 1hr    36%


1-2 hrs    21%


2 or more hrs    19%


ARTS & MUSIC
ARTS & CRAFTS


0% 25% 50% 75% 100%


Never    47%


Less than 30 min    25%


30 min to 1hr    16%


1-2 hrs     5%


2 or more hrs     6%


PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%


Never    53%


Less than 30 min    22%


30 min to 1hr    15%


1-2 hrs     8%


2 or more hrs     3%







SPORTS
PLAY SPORTS OR EXERCISE FOR FUN


0% 25% 50% 75% 100%


Never    23%


Less than 30 min    15%


30 min to 1hr    21%


1-2 hrs    20%


2 or more hrs    21%


WORKING & VOLUNTEERING
VOLUNTEER


0% 25% 50% 75% 100%


Never    80%


Less than 30 min     7%


30 min to 1hr     8%


1-2 hrs     3%


2 or more hrs     3%


WORK AT A JOB
0% 25% 50% 75% 100%


Never    87%


Less than 30 min     4%


30 min to 1hr     6%


1-2 hrs     2%


2 or more hrs     2%







WHAT CHILDREN WISH TO BE DOING
Children were asked what they want to
be doing during the a�er-school hours
of 3 pm - 6 pm:


I am already doing the activities I want
to be doing


75%


I wish I could do additional activities


29%


I am doing some of the activities I want,
but I wish I could do more


4%


PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing the
activities they wish to be doing a�er school (3 pm - 6 pm):


(Number of
Children)


I have no barriers 97


I have to go straight home a�er school 47


I am too busy 52


It costs too much 28


The schedule does not fit the times I can
attend


68


My parents do not approve 26


I don't know what's available 25


I need to take care of siblings or do things at
home


13


It is too di�icult to get there 27


None of my friends are interested or want to
go


49


The activity that I want is not o�ered 47


I have too much homework to do 46


I am afraid I will not be good enough in that
activity


28


It is not safe for me to go 6


Other 18







AFTER-SCHOOL PEOPLE AND PLACES


WHERE DO YOU GO AFTER SCHOOL? (FROM 3 PM - 6 PM)
Never 1x /week 2x +/week


Home 2% 3% 95%


Stay at school for an activity 57% 18% 26%


A�er-school program or child care 68% 5% 26%


Friend's house 48% 33% 19%


Park/playground/community centre 57% 26% 16%


The mall or stores 44% 38% 18%


Someplace else 56% 24% 20%


WHO ARE YOU WITH AFTER SCHOOL? (FROM 3 PM - 6 PM)
(Children can select all of the options that apply)


By myself 52%


Friends about my age 43%


Younger brothers/sisters 30%


Older brothers/sisters 30%


Mother (or stepmother/foster mother) 71%


Father (or stepfather/foster father) 50%


Other adult (for example, elder, aunt or uncle, coach, babysitter) 7%


Grandparent(s) 8%


Other 9%


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
SAFE PLACES WHERE YOU FEEL COMFORTABLE HANGING
OUT WITH FRIENDS:


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR AGE:


78%
Yes


5%
No


17%
Don't know


74%
Yes


4%
No


22%
Don't know







RESEARCH HIGHLIGHTS
USE OF AFTER-SCHOOL TIME


Participation in a�er-school programs can result in
greater connectedness to school and success in school
as well as decreased negative behaviours (Durlak et al.,
2010).


Children who demonstrate a lack of self-control and
problem solving skills may experience the greatest
benefit from activities such as music, arts and sports
that help to develop these skills (Diamond, 2014).


Challenging and enjoyable a�er-school activities can
improve youth’s ability to reason and problem solve,
exercise choice and discipline and be creative and
flexible, which are strong predictors of academic,
career, and life success (Diamond, 2014).


Quiet reflection time and daydreaming is just as
essential to brain health and development as active
and focused activities (Immordino-Yang, 2012).


A study examining the experiences of children in
Grades 1–5 who participated in a�er-school programs
found that children who participated in high-quality,
structured a�er-school programs had increased social-
emotional skills, in addition to fewer conduct problems
and higher social self-control and assertion (Wade,
2015).







SCHOOL EXPERIENCES


Children's school experiences are important for their personal well-being and academic success. When children have positive
experiences at school they are more likely to believe they have a valued role in the school, feel more engaged in class and achieve
higher academic performance. Understanding children’s school experiences improves our ability to cultivate school environments
that are safe, caring and supportive.


Detailed information on the MDI survey questions and response scales for School Experiences are available in the Discover MDI
Field Guide (http://discovermdi.ca/making-sense/school-experiences) .


RESULTS FOR SUMMIT MIDDLE SCHOOL


| School District Average


ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their perceptions
of themselves as students and how interested and confident they feel in
school. e.g., "I am certain I can learn the skills taught in school this year."


0% 25% 50% 75% 100%


Low     9%


Medium    16%


High    76%


SCHOOL CLIMATE
The overall tone of the school environment, including the way teachers
and students interact and how students treat each other. e.g., "People care
about each other in this school."


0% 25% 50% 75% 100%


Low    22%


Medium    32%


High    46%


SCHOOL BELONGING
School belonging is the degree to which children feel connected and
valued at their school. e.g., "I feel like I am important to this school."


0% 25% 50% 75% 100%


Low    22%


Medium    31%


High    47%


Percentage of children who feel it is very important to:


61% 


make friends


68% 


get good grades


55% 


learn new things


Percentage of children who agree a little or agree a lot that:


When I grow up, I have
goals and plans for the


future.


82%


I feel I have important
things to do in the future.


80%


I plan to graduate from high school.


95%
Yes


5%
No


I plan to graduate from college,
university, or some other training a�er


high school.


96%
Yes


4%
No



http://discovermdi.ca/making-sense/school-experiences





VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: "During this school year, how o�en have you been bullied by other students in the following ways?":


CYBER
0% 25% 50% 75% 100%


Many times a week     2%


About every week     1%


About every month     1%


Once or a few times    13%


Not at all this year    83%


PHYSICAL
0% 25% 50% 75% 100%


Many times a week     3%


About every week     1%


About every month     2%


Once or a few times    23%


Not at all this year    72%


SOCIAL
0% 25% 50% 75% 100%


Many times a week     4%


About every week     3%


About every month     5%


Once or a few times    26%


Not at all this year    63%


VERBAL
0% 25% 50% 75% 100%


Many times a week     3%


About every week     9%


About every month     7%


Once or a few times    31%


Not at all this year    51%


RESEARCH HIGHLIGHTS
SCHOOL EXPERIENCES


Children’s perception of kindness within a school is a
consistent indicator of a positive school climate.
Students who see kind behaviours in students, teachers
and sta� also describe their school environments as
being safe and encouraging places to learn. As
children transition from Grade 4 to Grade 8,
perceptions of kindness in schools decrease (Binfet,
Gadermann & Schonert-Reichl, 2016).


Feelings of belonging are associated with lower
emotional distress, the reduction of negative
behaviours (such as bullying and mental health issues)
and are associated to rates of higher resilience later in
life (van Harmelen et al., 2016).


Children and youth who demonstrate empathy are less
likely to bully others and are more likely to defend
against bullying. Research shows that specific empathy
skills di�er between those who bully, are victimized,
defend or are bystanders. Focusing on developing
children’s understanding of what others feel results
both in less bullying and more defending behaviours
(van Noorden et al, 2015).







MOVING TO ACTION WITH DISCOVERMDI.CA


MDI data can support planning, foster collaboration and inform action across schools, organizations and communities. There are
many opportunities for working with your MDI results and there are examples of successful initiatives from across the province to
learn from.


We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at discovermdi.ca, an online
resource where you can access information and research on the many aspects of well-being in middle childhood, resources and
tools for understanding and sharing MDI data and to connect with MDI Champions who are working on similar issues in their
schools and communities. Here are some key resources and tools to get you started:


UNDERSTAND YOUR MDI DATA
MDI reports provide information with both detail and depth
into the social and emotional lives of children. Approach the
results with a lens of curiosity, inquiry and appreciation. The
Discover MDI Field Guide can walk you through how to read
and interpret your MDI data (http://www.discovermdi.ca/understanding-


the-mdi/mdi-data/) . It also provides background research to
support further understanding of the MDI data.


CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many opportunities for
change presented in the MDI data. Where will your focus be?
What results do you have some influence over? How will you
make change? For example, if you are interested in the area of
social and emotional development, the Discover MDI Field
Guide provides in-depth information on the MDI and its
dimensions and measures (http://www.discovermdi.ca/understanding-


the-mdi/dimensions/) , including the measures of social and
emotional development (http://www.discovermdi.ca/understanding-the-


mdi/dimensions/social-emotional-development/) .


ENGAGING OTHERS
Increasing local dialogue on the importance of child well-being
in the middle years is an excellent way to start improving
outcomes for children. Once you are ready, review your MDI
report with multiple audiences: children, parents and elders,
caregivers and teachers, school administrators, a�er-school
programmers, local early/middle childhood committees, local
government and other community stakeholders. Visit the
Discover MDI Field Guide for tips and tools to widen the
conversation and to think critically about the data together
(http://www.discovermdi.ca/making-change/sharing/) .


MAKING CHANGE
The MDI provides opportunities to weave together data and
local knowledge to create a change process that reflects the
unique context of your school, district or community. The
Discover MDI Field Guide’s ‘Making Change Workshops’ support
school and community change-makers through the process of
facilitating exploration of MDI data, creating action teams and
turning ideas into concrete plans. There are full facilitation
guides for each workshop, paired with worksheets and
companion slide decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change) .


SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions?
Conversations with children will help explore and clarify results
in these areas. Sharing data with children will provide them
with an opportunity to share their perspectives and ideas on
how to create environments and interactions that help them
thrive. If you are wondering how to involve children of all ages
and their families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/) .


BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather than
simply duplicating them. The Discover MDI Field Guide provides
opportunities to learn from seasoned MDI Champions
(http://www.discovermdi.ca/connect/mdi-champions/) – check out their
stories and learn from their approaches, explore the collection
of downloadable tools (http://www.discovermdi.ca/resources/) and find
upcoming training and learning opportunities
(http://www.discovermdi.ca/connect/events-training/) . Be inspired, edit,
adapt or create new!


If you have any additional questions about the MDI project,
please visit our website at earlylearning.ubc.ca/mdi or contact
the MDI team at mdi@help.ubc.ca.



http://www.discovermdi.ca/

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/

http://www.discovermdi.ca/understanding-the-mdi/dimensions/

http://www.discovermdi.ca/understanding-the-mdi/dimensions/social-emotional-development/

http://www.discovermdi.ca/making-change/sharing/

http://www.discovermdi.ca/making-change

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/mdi-champions/

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/events-training/

http://www.earlylearning.ubc.ca/mdi

mailto:mdi@help.ubc.ca
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By contributing to a positive school community, each of us _______________. 


are welcomed into warm “family” of care and safety 


Will have a voice and that voice will have an affect in our area. 


grows as a student and person 


Need to be kind and say safe 


Help eachother. 


help. 


is able to feel that a school community is a safe place where we can share our feelings. 


will learn in a positive community and help our positive learning environment 


Has to do our part 


Are helping the process of making the school more positive.  


Can help each other if we think some one needs the extra help. 


Help to contribute to a more healthier school neighbourhood 


does something 


are kind to others 


Will have a good time without any problems at school. 


Are friendly. 


need to help eachother and listen to the meetings even if its hard to 


By contributing to a positive school community, each of us can lend a hand to others when they need help. We can 
also make others feel included in this community. 


By contributing to a positive school community, each of us has to continue to be friendly and nice to each other, no 
matter where they came from, or their background. This makes people feel welcome into the school. 


should where masks, and wash our hands as it is not only respecting our health but also others. 


Can respect one another and help each other. 


By contributing to a positive school community, each of us should be kind and respectful to others and teachers. 


By contributing to a positive school community, each of us can help each other when need be, say kind things and if 
you think something you will say could hurt people's feeling just don't say it. 


By contributing to a positive school community, each of us need to have an input and socialize with each other. 


can have a positive school community in our school. 


 







help out someone. 


Do our online learning. 


 helping each other out  


will be respectful and help one if needed. say kind things and respect others  


 has to play a role in order to help the ones in need 


each of us will be nice and understanding 


by contributing to a positive school community each of us will feel safe and more calm 


Can help each other 


benifit and get the incouragement and support we need. 


will be able to not get distracted by bullying, dirtiness, and other things. 


By contributing to a positive school community, each of us got to be kind and respectful 


Respect other peoples privacy. And when you are in a big community you need to make sure no one ever feels like a 
third wheel. So include everyone always. 


By contributing to a positive school community, each person needs to do their part in contributing and possibly do 
more. 


By contributing to a positive school community, each of us need to help other when they need it and be king and 
helpful even if no one is around.  


Are helping each other in the community. 


Is helping better the world one school at a time. 


should put the right waste in the right bin, and if some needs help with something you should help them. 


need to respect eachother, and solve conflicts without making a huge argument. 


will be very helpful and kind. Also, each of us will be very delight of how of other people help each other if we have 
things that we don't know. 


should to communicate, help one another out, and ask for help if needed.  


Have to be nice to each other. 


By contributing, we make things much easier for everybody. Things flow a lot easier when we are all doing the things 
we need to. This includes any staff students and parents in our school. 
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I used to contribute to our Summit school community by _______________. Now I contribute to our Summit school community by _______________. 


staying quiet during class and cleaning up random spills in hallways 
sharing my talents, gifts, and words of thanks to people who deserve it. I also sometimes help others with their homework and 
stuff 


Becoming a member in multiple clubs and teams. 
 following the remote learning guidelines and by doing the work make it a little bit easier for our teachers during these rough 
times with the strange and tough teaching standards. 


picking up garbage, being on time for school being inclusive, smiling at people in the hallways 


Not pushing in the hall way Social distoncing And staying safe  


Listening to the teacher. Opening doors for others. 


be on time to school. saying "Hello" in the hallways. 


Getting to school on time everyday. 
helping my friends who need help, saying hello to anyone I see in the morning, getting to school on time, and communicating 
with my friends.  


asking others if they need help when I am all done my work asking the teacher on a busy day if she needs any help with anything 


Picking up litter sometimes By helping others when they need it 


Just holding the door for someone.  Doing some random acts of kindness here and there.  


Being kind to my pears. By helping and asking if I can extra help if I think something is not right on my work sheet. 


picking up garbage that people left around by trying my bet to make peace with all the other students 


doing nothing staying home being lazy and not getting people sick 


holding the door for people when they had stuff in there hand I put my trash in the right trash can  


Being nice and staying out of trouble. Doing my part for everyone else. 


Corecctly using the bins Being kind and friendly 


helping my friends in math when they most need me helping my friends and volunteering  


I used to just join clubs and events to contribute to summit. 
Now, I help others in need, usually when nobody is around. I would still join clubs but also hang out and have fun with other 
kids. 


I used to contribute to our summit school community by helping someone when they need help Now, I contribute to our school community by making new friends to make people feel welcome and connected. 


Picking up litter, or putting away sports equipment. Wearing a mask and socials distancing for others and my own safety. 


I didn’t but then a noticed everything and then I started respecting the school community. Helping new kids and making sure people aren’t trashing the place. 


I used to contribute to our Summit school community by being nice to everyone and being there for someone if they need 
help. Now I contribute to our Summit school community by knowing what will make me a better student and person. 


I used to contribute to our Summit school community by helping my peers in their school work. 
Now I contribute to our Summit school community by sharing my ideas as well as having fun with my peers which makes a big 
difference if you think about it. 


I used to contribute to our Summit school community by throwing out my garbage and scraps in all the trash bin. Now I contribute to our Summit school community by throwing out my garbage and paper in the right bins. 







putting my trash in the recycle bin and listening to the rules helping my classmates and anyone else that needs help. 


Clean your own spot and not make a mess in your class. Helping people out if they need help and to still keep a class clean. 


  


Being a positive student. Writing things down that will help the community in explorations.  


i was not in this school   by not litter and be kind. 


doing activities and work  being respectful and joining in on a respectful community :)   


listening of what happend helping others 


I used to contribute to our summit community by being respectful to the equipment Now I contribute to the summit community by being nice to people and not being rude 


I used to contribute to our Summit school community by doing good work and playing safely  Now I contribute to our Summit school community by helping people and making the laugh  and playing sadly still 


Not really doing anything. I didn’t quite care enough about the community that much, so every “contribution” was either 
forced or super minimal. We are stuck at home right now... how? 


being a positive person and helping the people around me. 
helping people around me and having a positive personality. I also contribute by helping the environment of the school by not 
littering. 


being nice also making sure to pick up litter and making sure the school is clean. 


by doing nothing i still have done nothing to help the commuity 


Cleaning up classrooms and making sure the school was a safe and positive place. 
Always making sure everyone was being included. And always thinking before saying something incase I hurt someones 
feelings. 


I used to contribute to our Summit school community by being being nice to people and helping people who need. I contribute the same way. 


i used to contribute to our Summit school community by helping out people when they needed it. Now i contribute to our summit school community by helping all teachers and students even if they don't realize it.. 


Including others into games.  (  I know that is still contributing but I thought that was it. ) Including others into games and picking up garbage and being polite to others. 


Reading in the library Reading at my desk 


being polite to others  Putting the right waste in the right bin and helping people out if they need it. 


saying hi in the hallways, asking how someone's day is going. also saying hi, and making new friends.  


making a good environment of our Summit school and be kind to others.  
still making a good environment and being kind. But also, joining a lot of clubs and activities to contribute Summit community. 
(example: basketball club) 


Joining different clubs and activities.  Joining different clubs and activities, and helping my peers.  


Being nice to others. Trying to help others the best I can. 


Volunteering to help out staff and students around the school. I also used to always clean up.  
Still offering help and cleaning up but I also try my best to keep everybody safe and happy. I do things to help around in the 
class and all around the school. 
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I used to think a positive classroom environment look like _______________. But now I think a positive classroom environment can also look like _______________. 


the peace and quiet, actively following the teacher, and an organized space for learning 
a place in which people are willing to engage in fun and positive communication with one another, actively sharing your 
thoughts and such 


A library  Happy diverse students working together as a team. 


everyone staying quiet and not talking that much students helping others, being nice to each other, working as a team 


Clean class room Be quiet  


Silent and calm. Helping each other when others need it. 


doing homeework on time. listening to the teacher. 


people helping each other, respecting each other. cleaning up the environment, helping take responsibility of your environment.  


being nice to another cleaning after yourself and helping others 


Everyone doing there own thing Healty happy students who are respectful 


When its very quiet.  When the students dont have any fights and listen to the teacher.  


Being quiet and liaoning to the teacher. Talking to your friends when the teacher says that we can. 


a quiet room so people can focus a little bit of whispers around the class, just so people can socialize and enjoy while doing their work. 


silence, diligence, integrity, cleanliness, controlled actions, etc staying at home kilometres apart so no one gets sick 


keeping a nice classroom Being respectful when the teacher is talking or anyone in the room 


everyone sitting down and listening. Still sitting down and listening but also when everyone is happy. 


everyone getting along and being friends Everyone being polite 


helping friends and classmates getting to a meeting on time  


Being nice to classmates and encouraging them to take risks and have fun in a classroom. 
Classroom environment is one of the most important things that affect student learning. A positive environment is one in 
which students feel a sense of belonging, trust others, and feel encouraged to tackle challenges, take risks, and ask questions 


I used to think a positive classroom environment looked like everyone in the class having fun working together 
But now, I think a positive classroom environment can also look like students helping each other and supporting each other’s 
ideas. 


I thought a positive classroom was where everyone listened and respected others. Wearing masks, socials distancing, washing our hands. 


Everyone sitting and doing nothing. Everyone sitting but at times have fun with out breaking the rules. 


I used to think a positive classroom environment look like everyone silent when someone is speaking and being positive to 
others 


But now I think a positive classroom environment can also look like a safe place to be in and to make it safe, i can be a person 
to talk to. 


I used to think a positive classroom environment looks like bring respectful, and minding your own business. 
But now I think a positive classroom environment can also look like not talking behind people's back, or just being respectful 
infront of the teacher. Instead we should be nice all the time and it should be genuine. 


I used to think a positive classroom environment look liked everyone laughing and smiling. But now I think a positive classroom environment can also look like respecting others and treating others fairly. 


where everyone is silent and is working without talking to each other. classmates communicating to each other so that they are able to understand. 







A tidy place and not to be dirty place also to just be clean in general. A place of positive people and not negative people. 


helping others being quite and helping others. having a good attitude and not being rude or disrespectful to anyone. 


Everyone being quiet and at their desks. Everyone being quiet on a team call. 


a clean kind place  it is still the same  


being nice to one and other and following the rules  being nice to one and other and following the rules  


having others be quiet if the classmates are working having people being more kinder and helping each other 


Calm, happy and comfortable  respectful and kind 


I use to think that a positive classroom environment look like people talking and having fun  But now I think a positive classroom environment can also look like people making friends laughing and having fun 


Everyone’s listening and doing what we are suppose to do As mess, we’ll not a huge mess, but everyone's happy and no one is being a jerk. I guess 


people helping others who need help and welcoming each other in the class. keeping the classroom clean and being a positive person who helpes people who need help. 


everyone being happy and feeling good. it being very clean because that can effect peoples mood. 


people helping each other and no one is mean to each other i still think a positive classroom environment looks like people helping each other and no one is mean to each other 


everyone being nice and including everyone. i still think a positive class looks like everyone being nice and including everyone. 


I used to think I positive classroom looked like classmates helping one another to screaming, no bullying. But now I think a positive classroom can also look like the same thing up top but with sharing stuff if people need it. 


i used to think a positive classroom environment looked like sharing and helping others. 
But now i think a positive classroom environment can also look like cleaning up after a mess even if you didn't make it. i also 
think it could include not judging anyone. 


Being kind 
Being quiet, listening when someone else is talking, being polite, helping others in work, working together to solve a problem, 
and not interrupting anyone. 


Friends being happy and working together Everyone being happy and working together 


people doing there work with a little bit of noise  people doing there work silent =ly and handing it in on time. 


a quiet, peaceful, happy place. a quiet,peaceful environment with nice people.  


being tidy and clean, so it helps to make good environment.   making good environment in our classroom which means don't throw away garbage, spill something, etc.  


asking the teacher for help, helping other peers.  asking the teacher help, helping out other peers, and communicating with others.  


A positive classrom should look like a place where the classroom should be filled with student arts. Still the same. 


I used to think it meant to use manners, respect the teachers, actively listen, etc. I think of it as the same thing now. 
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I used to think being part of a community meant _______________. But now I think being part of a community means _______________. 


a neighbourhood that people reside in our decision to interact with one another with positive intention in many different ways 


Being a member in a group  To make efforts as a TEAM to strive forward with our positive actions. 


being a part of a small group being part of a big group, more than just the neighborhood 


Your school The world 


Being part of a neighborhood. Being part of people with similar interests or needs. 


 Small group. More than my school. 


being able to have a chance to work as a team. to be able to communicate with different people and in a different way of communications.  


talking to others in classes and being kind helping out with our community by being kind and caring for others 


I wasnt sure Part of a group 


Just being there and listening to the teacher.  Putting your hand up and answering the teachers questions.  


Helping out when you can Being with the people you love 


to help out just a little to help out as much as i can, no matter what the circumstance might be. 


being with a group of people being with a group of people 


Joing clubs  Helping out in fundraisers and being kind to others 


I thought it meant to participate to everything and be nice to everyone. Now I think it means to contribute to making everything positive rather than participating. 


Having a lot of friends Contributing to bettering others lives through social interaction. 


learning and making friends staying home and do our part in the pandemic 


I used to think being part of a community meant that it is a group of people who are together and usually helps out one 
another. I used to think a community is just people who are close to one another. 


But now I think being part of a community means A community is more than just a group of people being together. To be a 
part of a community is groups of people we lean on when times are tough, our friends and family who are there for us when 
we need love, support and encouragement. 


Just being apart of a group, or being supported by the group was what I thought being part of a community meant. Now, I think being apart of a community means supporting each other, helping each other, and just being together in a group. 


Living in an area or owning land in an area. Looking out for each others health and safety. 


Just living a good life and cleaning up after one another. That we all work together to make this place better. 


I used to think being part of a community meant being helpful to others and making our community a safe place to be in.  
But now i think being part of a community means to do what you are told and follow the rules that are required and 
expected. 


I used to think being part of a community meant knowing people in it and doing your part, for example only cleaning up the 
mess that you made. 


But now I think being part of a community means doing your part as well as helping people when they need it. For example is 
somebody has a really big mess that is holding the class behind, don't tell them to hurry up help them instead.  


I used to think being part of a community meant living in a town with other people and rarely communicating with each 
others when I was a kid.  


But now I think being part of a community means working and communicating together to form a stronger and sturdier 
community.   


that you had to help everyone in your community. 
that being in a community you have to be able to talk to your community and try and help the community such as cleaning up 
a mess on the sidewalk. 







To just participate in things like clubs.  Now i think being part of a community means to still participate in things but to also help people out. 


being part of a community 
that you others out there and they can ether help u in life, or distract you. it means being part of a community is very 
powerfull. 


Being with people. Helping people in the community. 


you work together in what you need help in and make friends  i still think the same  


you lived in a city or place with people  being like for example in a school community  


letting the adults handle the situation  always helping others no matter what 


I thought it meant being together Now I think being part of the community means supporting each other 


I use to think that being apart of a community meant staying together. now I think that being a part of a community means both staying together and working together 


Do something is said community 
Don’t know didn’t really listen that much, was lazy and didn’t really try to do anything so I don’t really have anything to 
change 


being in a neighborhood where you live, work in and learn in. being a part of a group which helps each other and support each other in multiple ways. 


doing your role in the community. 
doing your own role but also helping others doing there's, because just because you didn't do anything wrong. If others did, 
everyone can get blamed. 


being part of a group of people like a club i still think a cimmunity is being part of a group of people like a club 


Being nice to others and including the people around you so that nobody feels left out. 
Still being kind and including other people in activities but also just partisipating in big events, like clubs, and team activities. 
And when you are in a big community you need to make sure no one ever feels like a third wheel. 


I used to think being part of the community meant volunteering and being positive to one another online or offline. But now I think it means the same thing 


i used to think that being a part of the community meant to be inclusive no matter what. 
but now i think being a part of a community means so much more then that it means to except others regardless of there 
gender sexuality or race, it also means to take care of the area you live in.  


Being a part of a friend group. Being polite and friendly to everyone. 


Living around a group of people and being a "part" of them as a collection of families Living around a group of people that occasionally interact briefly at the minimum 


Being in a group with others in a city Being helpful, kind, nice, and staying positive to others and put the right waste in the right bin. 


helping eachother, and just being kind. helping eachother, having the same mind, and supporting eachother. 


participating in school activities and events to become a part of a community.  doing something that helps our community that makes our community positive and better.  


picking up trash and joining community clubs and activities.  Participating in school events and activities and class.  


Helping the community. The same. 


I used to think that it meant just keeping a happy face on all the time. Although it can still mean the\at there is so much more 
to it.  


I think that it means to always be open to helping, keeping others and myself safe, respecting everybody, and doing basic 
things that can keep our community a great place to be. 


 






image30.emf
(5)June 2020  Student Survey Results (APL).pdf


(5)June 2020 Student Survey Results (APL).pdf


I used to think contributing in a positive way meant _______________. But now I think contributing in a positive way means _______________. 


merely a series of “optimistic” sayings 


doing anything that sparks growth or motivation; whether that be words of encouragement, (definitely) constructive criticism, 
caring for the environment we’re in (indoors or outdoors), sharing gifts, and really, engaging with one another. It's also 
important to address issues and work upon it, rather than always sugarcoat everything without growth or improvement 


Helping out in food drives. 
 doing a positive thing in the school environment and because us students stand for our school community our every action 
counts as a step for all of us. 


doing your share, picking up garbage, being nice doing something that will make a difference to someone, including others 


Being kind Just saying hi 


Picking up a bit of trash. Staying positive. 


helping a friends. staying positive. 


not hurting other people's feelings. not hurting other people's feeling and being responsible for your actions. 


talking to others  talking to others and see there take on things 


I didnt really think about it Helping people out 


Saying hi to people when you see them in the hallway. Doing random acts of kindness like opening the door for someone or taking the chairs out in the beginning of the day.  


Being kind and caring saying hi to my fellow teachers and students. Helping anyone that I think needs help. 


to do what i can, no stretches to do the best i can, to strive to be better 


helping the community helping the community 


Picking up trash on the school or joing a club Hold the door for someone help someone if they are hurt and being kind  


I thought it meant to be nice to everyone. Now I think it means to do your part to make everyone happy. 


Being best friends to that person even if you dont like them. Being kind and not a jerk 


help eachother when people are hurt or in need of help taking your part and staying home 


Just being with others and making them feel positive anywhere. 
Now I think it means making others feel loved in this school and feeling included in this giant cluster of students. Making them 
feel happy and excited to come to school everyday. 


I used to think contributing in a positive way meant doing positive things to improve something. But now, I think contributing in a positive way means to not only do positive things, but also THINK positively. 


Picking up litter or cleaning up streets. Looking out for others safety. 


That by contributing my time it would help me. That by contributing it helps everyone. 


I used to think contributing in a positive way meant being there for someone and being a good person to be when someone 
needs help 


But now I think contributing in a positive way means to be aware of others stay out of things that could cause you to be in 
trouble 


I used to think contributing in a positive way meant only being nice to people and saying an occasional hello. 
But now I think contributing in a positive way means pysically helping people like helping them carry something heavy, or in 
the hallway complement them... something that could make their day. 


I used to think contributing in a positive way meant giving gifts almost like Christmas.  But now I think contributing in a positive way means giving back in a positive way.  


that you are able to contribute to everything that is positive that you are able to help your friends and community even when you don't need to 







To like keep like your class clean and not make a mess. To help people out and to be a nice person in general. 


only helping people. having a good attitude and helping out. 


Picking up trash. Helping others in your community.  


to be kind and respect  same from before  


 be respectful and help one if needed. being respectful of one and other  


kindess from people showing how we care about others 


Just being positive  Being kind and helping each other out 


I use to think contributing in a positive way meant making friends  but now I think that contributing in a positive way means making friends and helping people  


Helping others Be positive.  


incouraging everyone around you and not being a person that no person wants to be around helping people around you and helping the environment. 


finishing your own work sometimes having to take responsibility for the entire group. 


being helpful to other people and to give feed back i still think it means being helpful to other people and to give feed back 


Not being disrespectful to teachers students and even visitors that come to our school. 
Cleaning up around the school, not being disrespectful, and not judging other people for what they look like or even what 
they wear! 


I used to think contributing meant be nice to one another how ever you wanted to be treated and to help when someone 
needs it. But now I think contributing in a positive way means the same things. 


i used to think contributing in a positive way meant that you had to include and help others. 
but now i think contributing in a positive way means not putting other people down because of there race, gender, or 
sexuality 


Cleaning up garbage. ( I know that is still contributing but I thought that was it.) Picking up garbage and helping others in need in your school community. 


Doing something once a day that affects people positively Doing something as much as you can to make the world a better place 


holding the door open for others  staying postive and don't but people down. 


doing everything right. helping out anyone, and sharing your ideas. 


being helpful and being kind to others to contribute in a positive way.  being helpful and kind with the real kind mindset toward others.  


 asking the teacher for help and helping other peers 


Being positive to others Being friendly. 


I used to think it meant to generally make others feel better. To always use manners, keep things safe, clean up after myself, offer help and just be respectful. 
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When I contribute to a positive school community, I help _______________. 


in a quieter way, as I help those in need of my assistance, I give my thanks to those I appreciate, help clean the 
environment, and am willing to engage in conversation with smaller groups about issues we see in our community 
and the possible solutions to solve them 


Our district environment and other students in the school or class by inspiring them to do the same. 


the people in the community and myself 


Things around us  


myself and others and I stay inclusive. 


to my classmates. 


taking responsibility of the environment, helping classmates who needs help. 


in events like teacher appreciation 


I help by helping others when they need it. 


The process if making Summit more positive. 


When my help is needed by other people that may have misunderstood something. 


with all the things I can do, whether it be recycling, picking up garbage, or making people feel welcome to the school. 


people not get sick 


By making sure others are to  


I help other people contribute to a positive school community. 


with building a positive relationship 


my friends that are in need 


Celebrate personal achievement. This means more than the occasional “good job.”  Complimenting peers helps them 
to feel that they are cared for individually. We all can play a huge part in this aspect of a nice and happy school. 


When I contribute to a positive school community, I help shape summit’s view and make new students feel welcome, 
especially the new grade 6 students coming in. 


Myself, students, teachers, staff, and even parents. 


By making sure I am positive. 


When I contribute to a positive school community, I help by being there for anyone, being kind and respectful and 
being the best i can be. 


When I contribute to a positive school community, I help my peers as well as people I might not know. Maybe try to 
make some new friends and helping people in my classroom. 


When I contribute to a positive school community, I help others who differently-abled and I comfort them. 


myself and the school and friends. 


People around the classroom 


people that need help. 







Others around me in the community. 


i don t  know who i help  


everyone around me learn better and keep a respectful time at summit :D  


my classmates and others  


by being respectful to people  


When I contribute to a positive school community, I help making people feel good and making them laugh  


Other people, which is hard with a every person for them selves mindset  


everyone around me and the environment around me. I also help by helping the classmates have a good learning 
environment. 


everyone to be more effective and think better. 


When I contribute to a positive school community, I help more people to be safe at school 


By making sure nobody ever feels sad because they dont have a friend to talk to. 


when I contribute to a positive classroom the people around me feel good. 


When i contribute to a positive school community, i help by cleaning the class room and engaging in conversation 
with teachers to make them feel connected with their students.  


Everyone around me, and I try to help everyone in the community to make sure they're having a comforting time. 


make the world a better place piece by broken piece. 


every one that needs help and being kind 


by starting conversations, and by listening to others' ideas.  


someone who needs help. For example, I can help that I am especially good at it.  


When I contribute to a positive school community, I help my peers 


All of the people around me as the best I can. 


students, teaches, and any staff who needs it. 
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Small Group #1



· Community -> Team -> Class -> self

· How can we make values practical?

· Charts, role play, front loaded

· Make it meaningful? How?

· When was someone respectful to you? As opposed to other way

· Reflect on empathy

· Empathy Museum – shoebox project

· Jugs of water

· Mini “We Day”

· Making people feel good

· What do other people in our school need help with?

· How can we brighten someone’s day?

· Youmattermarathon.com

· What does it mean to be “mean?”

· What does it mean to be kind?

· How can we spread out these ideas?

· Bring other people in

· Community Days

· Set two weeks aside

· What can we do to help kids get excited?



Small Group # 2



· Classroom potluck / eating together (including teaching manners)

· Gratitude journals (moving towards writing gratitude letters to others

· Team bulletin boards recognizing and celebrating/highlighting students or families who volunteer their time in the community

· Weekly check-ins to see/ask what students are doing in their families to help out

· Calendar to fill in random acts of kindness for each day (could be personal or class)

· Monthly focus for good deeds / RAK (eg. Sept. Cleaning environment, Oct. Reaching out to the elders in your life)

· Sharing our skills / /hobbies and teaching others



		Classroom

		Team



		· Energizers

· Question of the day

· Working together

· Circles

· Restitution (putting yourself in their shoes)

· Needs inventory

· Cooperative games

· Rotating seating plan

· Rotating groups

· Class contract / charter

· Brown bag activity

· 3-way conferences

		· Team building / team name / team cheer / shirts / cheer

· Team time

· Field trips

· Team teaching

· Team bulletin boards

· Rotating classes through all team’s teachers

· Recognizing efforts

· Student-led activities



		School

		Community



		· Sports

· Clubs

· Gratitude

· Spirit assemblies

· Teacher displays

· Music

· Pancake breakfast / BBQs

· Open classrooms & spaces at breaks / lunch

· Guest speakers

· RAK

		· Terry Fox run

· Pride within beautifying the community











Small Group #3



· Bringing SEL to the forefront

· Kids are embracing core competencies / language

· School goal – reintroduce to students

· Volunteer opportunities on OneNote showcasing kids (eg. Adopt a trail)

· Inspirational quotes

· Leadership crew?

· School newscast profiling acts of kindness / student leadership

· How can we help the whole child feel proud of themselves? (Ownership)

· Litter? Education? Connections? Swearing? Community behavior?





Small Group #4



· Kids need to care and feel first

· Start small (within class -> school community -> global)

· Positive affirmation comments activity

· Kudos board

· Awareness of others in the community

· Building sensitivity

· “slow down” – build awareness & connections within school

· Our stretch

· our school community

· newer ideas beyond “bake sale”

· Respect yourself and others – eg. Albert Lynn’s chatroom activity

· Embed organically in our daily practice

· Compliment – how to teach/guide

· From “nice” to “I appreciate because”

· Gratitude Quest

· Children’s skills at interacting at this age are not as strong as in years past

· Challenge is how?

· Global perspectives activity – high school

· Year-end mini conference activity

· Plants seeds

· Year 1, year 2, year 3 stretch

· A stretch – meaningful ways to teach empathy

· TIE INTO COMPETENCIES



Small Group #5



· Ravine clean-up (wear team shirts)

· Restorative practices

· Self-team-community service / building connections

· Leadership opportunities in the school / mentorship

· Speak to new grade 6s / photo day

· Communication with others increases empathy (restorative)

· Genius hour

· Show others self

· Teach others

· Own voice ownership

· Classroom for the community/school

· Gardening

· Artwork

· Story writing

· Buddy classes

· School fundraising – eg. Visibly running for Terry Fox



Small Group #6



· Self

· Needs

· Self-regulation

· Responsible for yourself (technology use, behaviour)

· Building esteem -> growth mindset

· Class

· Charter

· Needs

· Circles

· Providing new opportunities -> clubs, field trips

· Jobs, duties, responsibilities

· The book “Post It”

· School

· Global awareness club

· Service time as a school -> 2 week period (at different times)

· Bulletin board to recognize volunteers

· RAK

· Extracurricular clubs, teams

· Kindness notes

· Sending “boo grams” to all students

· Community

· Positive words rocks left out (painted)

· Choice of a “mode” item to give out to senior’s home

· Supporting local business



Small Group #7



· Me to We

· Teach as a course in Explorations?

· All encompassing, cross-curricular curriculum

· Competency development

· Digital and OneNote

· Volunteer -> groups access different volunteer opportunities in the community (eg. Interest in animals -> SPCA eco-club)

· Gr. 8 leadership students -> mentor new grade 6s and welcome them

· Eg. Day before school starts current students call each gr. 6

· Led them through activities

· First week of school multi-age groupings not assigned to teams

· Stations focus on building school community before the teams/classes are set



IDEAS TO DISCUSS FURTHER:



· Volunteering ideas (what can we do?)

· Creating ownership of area (litter, trail cleanup, kindness campaigns, Parkway Plaza)

· Connecting core competencies learning to application outside of school

· 2 weeks of __________ (service focus time)

· Community days

· Me To We @ SMS?

· Changing organization of first week of school

· What do other people in our school need help with?

· How can we brighten someone’s day?

· RAK Goals Within class (spread to rest of school)

· Setup Community building page in OneNote

· Connecting curriculum to outreach (how to write an email looking for volunteer opportunities)

· (ME) Make school poster highlighting goal – starting point for how to build a class charter

· Request for people to share on:

· Empathy Museum – shoebox project

· Jugs of water

· Mini “We Day”

· Youmattermarathon.com
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APL Agenda – Wednesday, February 27, 2019



· Proficiency Scale Language (Addition)

· Performance scale example(s)

Different conversations around gradeless assessment on different teams (siblings)

Should this be a full-staff conversation?

Teachers might know, but do students understand?

- proficient is a large band

· Exceeding happens very infrequently (sophisticated, insightful, complexity, connections, applications

· For band and explorations, students are coming from different understandings because the discussion is different in each classroom/team

· Seeing large group in developing and proficient, less in emerging or proficient

· Hardedst to see in math – especially blended and with themes or strands

· Developing to proficient

· Having students translate to kid-friendly (bundles)

Important to see where they are at after being int the learning zone for some time

· Important to convey the grey areas in conferences

· Upcoming 3-way conferences

· How far do we go back for examples?

· Anything after 1st conferences

· Looking for progress over time (what are students proud of?)

· How are students sharing their learning?

· Community connections

· What have classes done so far?

· Visits to Dufferin

· Team time

· Pairing classes

· Random acts of kindness (failure)

· Class lunches

· What ideas do we have, moving forward?

· General discussion on how students are using their learning to help them grow while building a positive community.

· Skills and strategy focus - competencies vs. content

· Connections - in classes, school, extra-curricular, community



From “Your Kid’s Progress” Oct 2017

Need for more clarity regarding performance scales

Performance scales were discussed throughout the engagement period. Participants frequently stated that they did not know how teachers determine if students are “approaching expectations,” “meeting expectations,” or “exceeding expectations.” As a result, they felt they were getting little insight into how their child is performing at school and requested more detail about their child’s strengths and weaknesses. 

Some participants were concerned that students who receive “meeting expectations” on their report card are not performing as well as they (the parents) thought, and that performance scales are also a way to sugar-coat feedback. Other participants expressed concern about the effect of performance scales on student motivation, because they felt that performance scales do not foster a child’s desire to exceed previous accomplishments. Some participants noted that the performance scales are too impersonal and that their child’s progress is not given in depth consideration.

In addition, some participants felt that performance scales were only appropriate for certain subjects and didn’t work well for subjects such as mathematics. Participants were under the impression that a large proportion of students in their child’s classes “meet expectations” and that there is a performance range within that category that is not expressed clearly enough for their satisfaction.

Some parents want to know where their child stands in relation to others within a performance range. Parents also requested that more information be included in addition to performance scales, such as an effort grade, and whether their child’s performance is trending up or down in comparison with their previous report card.
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From “A Framework for Classroom Assessment” – BC Curriculum Website
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A P L  G O A L  
R E V I E W
2 0 1 8 - 2 0 1 9







I WILL USE MY LEARNING TO HELP ME GROW 
WHILE BUILDING A POSITIVE COMMUNITY 







WHAT I’M 
HEARING…
( ANECDOTAL & SURVEY 
RESULTS)


Main theme/idea is good, but…


We are already taking on a 
lot


gradeless assessment


proficiency scale language


BYOD initiatives


Two separate goals


Difficult to measure


Need to emphasize journey


Needs to be easier to remember / more visible







FSA RESULTS


Reading:
Extending - 6


On track – 103


Emerging – 27


Writing:
Extending – 7


On track – 121


Emerging – 6


Numeracy:
Extending – 36


On track – 77


Emerging - 24







MDI REPORT
• Middle Years Development Instrument (MDI)
• Self-report questionnaire (Grade 4 and 7)
• Asks about thoughts, feelings and experiences 


in school and in the community
• Children's social-emotional health and well-


being
• Strengths-based approach to assess 


development linked to wellbeing, health and 
academic achievement


• School vs. district results







YOUR TASK 
(10 MINS)


With your table groups…


Look through the 
MDI Report


Do you notice any 
areas of strength


Do you notice any 
needs at Summit?


Does anything else 
jump out?


Look through the 
teacher survey 
responses


Do you notice any 
trends?


Do the responses 
point us in a specific 
direction?


What is missing?







LAST APL MEETING
• MDI doesn’t show growth (other than – I will volunteer in the future)


• Students do seem connected


• Language needs to change, but goals need to remain


• Social emotional piece – kindness is important


• Take the academic piece out and focus on growth (which will inevitably 
lead to positive things in the greater community)


• What kind of learning do we focus on?


• We want to focus on growth of character


• Growth mindset


• Feel safe, take risks, think for themselves and be kind







I WILL USE KINDNESS TO CONTRIBUTE TO 
A POSITIVE LEARNING COMMUNITY


Easy goal for 
classroom teachers 
to teach explicitly


Students take better 
ownership


Can be phrased as a 
question (how are 


you contributing....?)


Distills to one word Connection to class 
charters







QUESTIONS…


• Is kindness the right word?


•What is kindness?


•How do we measure?


•How do we teach?


•How do we assess?


•Where does kindness tie into core competencies?







YOUR NEXT 
TASKS
(10 MINS)


Discuss the old 
goal


Rework / 
reword!


Discuss the new 
suggestion


Rework / 
reword!


Brainstorm new 
idea(s)


Suggest 
something 
new?







GOAL AREAS


Assessment/Reporting Literacy Numeracy


Redesigned 
Curriculum Social Responsibility Self-regulated Learning


Social Emotional 
Learning Healthy Living Other







Goal Examples:
• Literacy Goals:


– To improve student reading comprehension
– To improve student reading comprehension skills in 


the content areas
– To improve student written expression / writing / 


etc.
– To improve student literacy skills in Oral Language


• Other Goal Areas:
– To improve students skills in Numeracy (Social 


Studies or …)
– To improve student safety and sense of belonging
– To develop student’s self-awareness and self-


management
– To improve student’s skills in positively solving 


problems and managing conflicts
– To improve the number of students successfully 


transitioning from one grade to another







G R O U P  S H A R E  &  
D I S C U S S I O N







• I will contribute to a positive school community
• I will contribute to a positive community
• I will grow in my ability to contribute to a positive 
school community


• I am growing in my ability to contribute/support to a 
positive school community


• I will grow in my ability to contribute to building a 
positive school community


• Growing to contribute to a positive school community
• I will use kindness to contribute to a positive learning 
community







QUESTIONS TO CONSIDER…


WHAT 
PRACTICES 


ARE 
WORKING 


WELL?


WHAT WILL 
WE DO 


DIFFERENTLY?


HOW WILL 
WE PROVIDE 
FOR STAFF 


DEVELOPMEN
T AND 


COLLABORAT
ION?


HOW WILL 
WE INVOLVE 


PARENTS?


HOW WILL 
WE INVOLVE 
STUDENTS?


HOW WILL 
WE MONITOR 


PROGRESS 
AND ADJUST 


ACTIONS?





		APL GOAL REVIEW�2018-2019

		I will use my learning to help me grow while building a positive community 

		What I’m hearing…�(anecdotal & Survey results)

		FSA Results

		MDI Report

		Your task (10 mins)

		Last apl meeting

		I will use kindness to contribute to a positive learning community �

		Questions…

		Your Next tasks�(10 mins)

		Goal areas

		Slide Number 12

		Group share & discussion

		Slide Number 14

		Questions to Consider…
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APL Feedback (TEACHERS) - April 2019(1-37) (1).xlsx
Sheet1

		ID		Start time		Completion time		Email		Name		With the APL goal in mind, how has your practice changed in the classroom?		How did you make students aware of our school goal?		In what ways have you helped your students to better understand themselves as learners?		How have you created opportunities for students to apply their learning?		How has your class approached the idea of creating a positive community?		Do you notice anything different about students' relationships with each other or their learning so far this year?		With our school goal in mind (and considering competency-based curriculum/assessment), what should we do moving forward this year to improve students' understanding of their learning? Are there an...

		1		4/1/19 16:09:41		4/1/19 16:12:19		anonymous				Has not changed		Have not really worked on it		Try multiple strategies and make myself available for help		Through labs, and more advanced questions		The class joins a lot of activities		No		Come up with common language and understanding of competency based assessment

		2		4/1/19 16:09:33		4/1/19 16:13:48		anonymous				More of a focus on self knowledge. Self assessments, co created criteria. More discussions about real world applications of their learning. 				Self assessment and reflections. 		Through hands on projects and activities. 				Students seem to be more engaged with their learning, and have a better understanding of where they are at, and where they need to go. Students understand the value of collaborating with different people, and accepting diversity. 		I think that it is important to emphasize their role in building a positive school community. The community is made up of individuals and we each have a role in making this a positive and safe space for everyone. Students need to think critically about how their actions are affecting not only themselves but the community as a whole. 

		3		4/1/19 16:09:45		4/1/19 16:13:50		anonymous				learning as a process and cooperative journey		oral discussions and student reflections		try to identify what kind of learners they are and how their personal learning style directs their learning		formative learning opportunities in everyday life		well received; eager to do well for themselves and others		more interrested in peer learning and not so much in comparing what they got		incorporate the school goal into spirit days and assemblies showcasing what we can do to embrace it in our everyday lives.  Doesn't need to be a 'special' occasion

		4		4/1/19 16:09:34		4/1/19 16:13:52		anonymous				I am not  a classroom teacher.  		N/A		In small group activities:    More self-reflection, questioning how do you learn, what do you need, how do you know etc.  Taking more time to get students to guide what I do with them. 		N/A		N/A		Varies a great deal between classrooms 		We need to operationalize the language  we use for assessment before we can expect our students and parents and students to be clear in their understanding. 

		5		4/1/19 16:09:53		4/1/19 16:14:12		anonymous				Just starting to think more about it but I am trying to connect our work in the classroom to the community more often.		I havn't yet but will as we continue with passions projects that extend to ourcommunity.		Self-assessment, understanding the new assessment language and pointing out how their learning connects to the varies intelligences. 		Passions projects in the community. 		So far, they are enjoying connecting to the community and sharing the impact with their peers.		I am finding that students are much less foccussed on "grades" and more interested in the process. 		Not sure, as I don't know what has already been done. (Just returning from leave)

		6		4/1/19 16:09:45		4/1/19 16:14:16		anonymous				More discussions around how their learning impacts themselves, others, and their communities, 		Through  discussion and practice (District-wide Believe Initiative Passion Projects) 		Helping them take ownership of their learning		By giving them choice in their learning and providing them the opportunity to create their own rubrics and then self assess		Daily practices of collaborating and communicating 		Yes they all respect and care for each other		Yes, having a similar understanding of the proficiency language

		7		4/1/19 16:09:46		4/1/19 16:15:09		anonymous				There is more of an emphasis on real world application of concepts and ideas.  Students will often try to apply their knowledge to helping the community.		In HACE class, while we worked on our class charter, we discussed the school's goals and applied them to the classroom community as well.		Students are encouraged to use their reflective practices to assess themselves while analyzing their strengths and stretches in self-assessments.		Students are encouraged to apply their learning in a variety of project-based activities in the classroom.		Through the Believe Initiative, students were encouraged to use their passion to create a positive community through their creativity and dedication.		Students are more mindful of their growth and their needs.  They continue to work on collaborative which encourages and strengthen relationships.		We could focus on a common understanding of the proficiency scale.

		8		4/1/19 16:09:47		4/1/19 16:15:23		anonymous				I have started to use much more self-assessment in my practice so that students develop a better sense of their own learning.		I have a discussion with students at the start of each term about our goal and how it relates to our class.		I use self-assessment on almost all my assignments, and frequently conference with students.		Students get to apply their learning everyday in coding and design as their skills build on one another.		I haven't done this in Expos.		I have noticed far fewer students asking me, what did I get?  		I think we can continue to work on developing our assessment practices to support teachers in developing their ability to give students feedback that helps them understand their strengths and stretches.

		9		4/1/19 16:10:14		4/1/19 16:15:34		anonymous				More focus on social		Indirectly only.  Core competencies.		Time and writing reflections		Organizing classroom activities and community connections		Focusing and how to work together		The complications of device usee seems to play a large role.		Continue to offer extra-curricular and during class activities that inspire students to improve.

		10		4/1/19 16:09:39		4/1/19 16:15:43		anonymous				I've become less academic focused and have dedicated more time than in the past to connections activities 		Honestly, I showed it to them one time at the beginning of the year and have not revisited it. 		Reflections		Bramblewood buddies, student as the teacher lessons, reflections		For very specific reasons, it was so challenging to maintain a positive atmosphere in the classroom. Some of the reasons are no longer factors so I am beginning to see a more positive community through collaborative games and assignments		It's crazy how just one student can have an impact (positive and negative) on how relationships develop in the classroom		We shouldn't do anything else. We need to focus on slowing down and focusing on the stuff we are currently doing before piling on more stuff. 

		11		4/1/19 16:09:37		4/1/19 16:15:54		anonymous				More collaborative tasks, reflections, self evaluations		wrote it on the board and discussed, revisit it 		teacher feebdback, conferences, written feedback		Passion projects, openended tasks, 		student charter, circles,cooperative activities		Students are more helpful with other students		having a similar understanding of the proficieny cscale

		12		4/1/19 16:09:38		4/1/19 16:16:05		anonymous				Trying to be more explicit with regards to the curricular competencies, 		intro at the beginning of the year 		self-assessments, reflections, conversations		solving problems, more than one opportunity to try,		circles, connection block, random seating		kind and caring; still trying to have students focus on their learning journey and not just the outcome		continue with the discussion around the performance scale and share about when and why we use it. I am not ready to take on anything new to work on... we have done so much and have taken on so many new things, that I would rather continue focusing on what we are currently doing so I can learn to do it well.

		13		4/1/19 16:11:09		4/1/19 16:16:25		anonymous				It changed some of the language I used or discussed in my EAL classes as well as some of the small groups I worked with.		The goal was presented to students by their teachers on several occasions as well as being posted.		Reflections, discussions, conferences, feedback.		Guided activities to foster a positive community. Trying to provide assignments and projects with flexibility so they can take it in the direction needed.		In discussions and circles they seem like it is a great idea. Sometimes they don't always show it in actuality. Some of their ideas become to grand for the effort that they want to put in.		Difficult to be certain as they are a different group of students and I am on a different team. So they seem quite different from last year.		I think we are doing a good job overall and hope we continue on a similar trajectory.

		14		4/1/19 16:09:32		4/1/19 16:16:27		anonymous				Focused practice around discussions of kindness and respect, starting from self, to others, to school, to the community.		Discussed it and reviewed it. 		Through self-reflections, students are better able to evaluate their own strengths and stretches.  Constant discussion about classroom and school goal helps them remember what they are working towards and how they as learners are contributing. 				We have talked about what a positive community looks like, brainstormed situations that might not be positive and how to change those situations.  We have done kindness challenges where students determined how they want to show and spread kindness. 		Throughout the year, they have needed less reminders about being responsible and accountable for their actions and decisions. 		More consistency between teachers as to what the proficiency scale looks like. 

		15		4/1/19 16:09:32		4/1/19 16:16:41		anonymous				I have realized that students need to be invested in their own learning and once empowered, they can apply their learning to have a greater impact on their school and community at large.		by teaching them real-life applications of what they learn in our class. Student should be reminded tha they learn for a reason and have to apply their knowledge to make themselves more educated.		be exploring and having projects that help them have a deeper understanding of the core competencies		through presentations, team times, getting anonymous feedback with respect to their interactions and behavior toward classmates from various backgrounds.		they are well aware that each of them plays an important role in creating a positive classroom environment with their actions and behaviors. We have done presentations on postivie personal and cultural identify and how having a better understanding of themselves allows them to become more sensitive to others in order to create a more inclusive community.

		16		4/1/19 16:09:42		4/1/19 16:17:10		anonymous				No classroom but have helped teachers with trying out different activities with more skill-based focus in Math, using journalling and written feedback instead of marks		N/A		Conversations about strengths & areas of focus, collaborative goal setting & review				No class		Some students seem to respond to feedback.  Others still struggle with needing grades/validation.  Giving choice and varied activities that focus on skills seem to engage more learners, especially those who usually struggle.  Students enjoy working in small groups (usually) and helping each other learn.		Continued support for staff and especially parents re: the purpose of gradeless assessment.  Continue to offer opportunities for teachers to collaborate on learning activities that focus on skills and growth instead of "tasks".  

		17		4/1/19 16:10:24		4/1/19 16:17:13		anonymous				I find that one major change is that each student is a person. They have different areas where they are proficicinet and also where they may be developing.		I focused on growth mindset and how their learning changes them.		that they have more choices but that they reflect on the choices that suit them.		Through choices in showing 		I think the class see that they are a part of a community whether they are aware of it or not. But by participating positively, they are constibuting positively		They see that more learning happens through collaboration.		I think that we should continue with this goal, and conitinue leaning in this manner.

		18		4/1/19 16:09:35		4/1/19 16:17:14		anonymous				I focus on my students' understanding themselves with their needs, self regulation and the needs of others in our class community.  We have also looked at how to take our knowledge outside of our small classroom community into the school and "larger community:		I revisit it with my students and is posted in my room. 		Formative feedback, self assessment, looking at ways for them to individually approve and how they are working on moving forward 		Group work, choice in assignments, individualized assignments, reworking pieces. 		Looked at what it takes to be positive themselves and how their own positivity impacts the community both small and larger.  How being proud and knowing themselves will help them contribute more to others too. 		For those who strive - they are pushing themselves to go deeper in their learning. 		Common understanding of language 

		19		4/1/19 16:10:49		4/1/19 16:17:38		anonymous				I've changed my assessment and feedback process for student assignments. I've changed assignment goals and focusses.		I talk about the importance of growth in ourselves and developing skills to improve our abilities.		I have students reflect on their current skills and how they can practice to get better.		Students are given choices in the way that they put their information together. There are open-ended opportunities in some projects for students to show what they can do.		They model building a colloborative and supportive community in the classroom as well as online.		There seems to be greater cooperative collaboration on student assignments. More students helping each other out when they have questions.

		20		4/1/19 16:09:51		4/1/19 16:17:53		anonymous				more conferencing with the students, self reflection, written feedback without using the proficiency scale language, no tests		we discussed it at the beginning of the year and it is posted in the classrom.		conferencing, providing more descriptive feedback, different ways to show their learning		providing choice, using technology		circles, group work, class charter, opportunities to work with everyone		I feel they are starting to better recognize themselves as learners and are becoming less concerned about what "letter" they received on an assignment. Overall, they work well in groups however technology is still a barrier at times to students interacting with eachother (so trying to vary the time it is used).		Continue to share different ways people are assessing without grades, especially in Math, support in Numeracy

		21		4/1/19 16:09:48		4/1/19 16:18:15		anonymous				I have always been interested in promoting a positive school community so my practice hasn't changed much but using the language of the APL and having a staff wide focus has been really helpful.		As a Performing Arts teacher, I want to make sure that students can take risks in our activities and not be made to pay a high price for that. By focusing on the APL, I can reinforce more positive reactions to students performing characters that go against norms.		When students find performing difficult because of shyness or lack of confidence, it is very helpful for me to provide encouragement for them. When the whole class joins in, this is much more effective. Everyone has different skills, talents and experiences. Helping students keep that in mind helps them to stay positive about themselves.  		Students frequently perform in front of the class or their group. This provides an excellent opportunity for the class to give positive feedback.		By encouraging each other and focusing on what went right in a scene or a performance.		It seems to vary from class to class, but there is certainly more encouragement between students this year.		Offer more opportunities for students to reflect on their own learning. In Explorations, this might mean a Student Perspective for every project completed rahter than for the whole term.

		22		4/1/19 16:11:25		4/1/19 16:18:21		anonymous				I'm doing a lot more formative assessment and student self assessment. 		I mentioned it at the start of the year. 		Self assessments, peer assessments, goal setting, growth mindset workshops. 		Real life problems, in math, financial lit for their lives, from mortgages to budgeting. Shoreline cleanup and marketing an item. Pretending to be a character. Debates. acting. 		Move them around every month and remind them that they need to work with one another. Have class projects, I actually do circle time, not as much, games, Videos.		Yes, they get along better, are trying a lot harder, challenging themselves more, less apathy, encourage one another, Encourage one another to speak out. Big difference. 		Rid the scale. Just talk and write about how the child can improve. A child maybe satisfied with proficient but is capable of extending for example. Or dev. and settles for that. 

		23		4/1/19 16:10:23		4/1/19 16:18:35		anonymous				Giving more feedback.  Not marking small assignments for marks so it is more practice, allowing time for practice.  More reflections on how they or their learning affects others		I told them it, Sorry, not much. 		More self assessments, needs profiles, more feedback.  Temple Grandin movie showcasing how even if you have a different learning style you can still do great things. 		Group projects and discussions, labs, math problems.  Freshgrade posts and reflections. 		My class is pretty positive, students take on a leadership role to help each others and often volunteer to improve this.  		The students who always worked hard still read the feedback.  The students who are not as motivated still don't.  Overall, my class enjoys each other's company as we have had more group projects and small group discussions.  More students are more engaged.		Continue to stress that they are on a learning journey and where they are today is not where they will be tomorrow.  I would like to see some motivational speakers come in to discuss how they overcame their goals. 

		24		4/1/19 16:09:36		4/1/19 16:18:41		anonymous				I am not sure that my practice has changed from last year, as this is always something I have valued.  		When working with a wide range of classes, I am able to highlight the goal and use it as a learning intention, especially when working on STEM or core competency tasks with classes.		Giving student opportunities to self-assess and providing students with timely feedback along the way contributes to students better understanding where they are and where they are going next.		Genius Hour gives students opportunties to apply their learning.  Also working with different classes, I try and pull out the competencies and highlight what we are working on so that students know the why.  I have noticed doing this allows students to apply and go beyond.		I am not a classroom teacher, but I try and create a positive community in the Learning Commons :)		Being in a different position this year, I am not sure I have an accurate comparison, but I do think students seem more about the learning and growth and less about the grade.  		I think there needs to be continued focus on improving students' understanding of their learning.  I think the school goal should remain the same, so that there is some traction and time to dig in. 

		25		4/1/19 16:09:54		4/1/19 16:19:15		anonymous				I have made more of an effort to conference with students about their learning and make self-reflection more valued. 		I have it posted on OneNote and we have discussed it more than once throughout the year. We often reflect on it at the beginning of each term.. 		Self-reflection, conferencing, giving choice in their learning. More written feedback. 		I have created opportunities for students to apply their learning through more choice and creative assignments. I have also devalued formal assessments - no tests or exams in Math etc. 		We have created a positive community by becoming more involved in the community. We have also created a positive community in the classroom by doing mindfulness exercises and group activities. 		They have grown very close to each other - I noticed they have built relationships inside as well as outside the classroom.		More conferencing one-to-one. Less use of the proficiency scale. 

		26		4/1/19 16:09:47		4/1/19 16:19:16		anonymous				I dont think my practice has changed because our school goal has always been something I personally valued!		I dont think I have explicitly enough, however it is something I reinforce often. 		Lots of self reflection and schknowledging every student as an individual with their own strenghths, as well as using the classroom as a celebration of their own unique strengths and giving students the opportunity to learn from one another.		I love giving open ended assignments and projects where students can take it where they want to or however deep they want to, as well as demonstrate their knowledge in creative ways. The creativity aspect always promotes at least some personal growth. I also think a relationship and understanding your students is very important, that way you can gauge if they truly are growing and pushing themselves, and motivate or push them if needed.		My class ideally knows that they can do in the community and should do, however in the heat of the moment struggles to apply it. This is something I would like to focus on and develop further. 		My class is full of very different personalities as well as values, and has struggled to connect outside of their initial friend groups however they are just now starting to connect one another and become comfortable as a classroom community opposed to individual friendships. 		I think that we (or maybe just me) should make our school goal more explicit. I do think we all value our school goal and reinforce it, however I dont think many of us (or maybe just myself) really circles back around to it explicity. 

		27		4/1/19 16:09:32		4/1/19 16:19:22		anonymous				My practice has been moving toward more self assessment.  In my class I have worked extensively with students on building community.		Discussions specifically about the goal.  I also referred to the goal when teaching throughout the year.  		Support with self assessment, written and verbal feedback about learning.		Finding real world math applications, allowing for choice in how students approach and present their learning, inquiry explorations.		My class has worked extensively with our class charter.  We have spoken in depth about inclusion and use of body language as a way to help others feel comfortable and welcomed into our learning community.  We have also worked on approaching differences as ways to grow and learn. 		I have noticed an increase in peers supporting each other both in and out of the classroom.  Many students greet and include others into the classroom community.		As a staff, I feel that we have been very successful in creating a welcoming environment for our students.  I would like to see us change our focus to creating competency based  academic units. 

		28		4/1/19 16:09:32		4/1/19 16:19:41		anonymous				Not the goal per se, but from going to the discussion meetings. I have tried many of the activities done meetings and have been influenced by many of the discussions we have had.  		I have the school goal posted prominently on the whiteboard next to the date where the students (and me) see it everyday.. We also do a weekly circle. It's main focus is on being a good school citizen.		We have done numerous activities that revealed their preferences, their strengths, passions, etc		I hope so! I'm sure not enough...		through circles. We hace approached it through making things better in our class first, then the hall, then the school, then outward from there.		no		I'm not sure at the moment

		29		4/1/19 16:10:00		4/1/19 16:19:41		anonymous				We focus on teamwork in my classes and how each individual adds to the groups' success. We also talk about how it is important to help out their peers in performance or classroom settings. 		Class discussions and asking for their understanding of the school goal. 		Our assignments consist of a self-reflection piece where I directly ask them what they feel like they have learned and how they contributed for the set project. I also incorporate questions which have a growth mindset in reflection on how far they have come. 		I try to give my students choice in their learning. We talk about the proficient "base line" for activities but I often have students privately share their other ideas with me on how they want to progress their ideas. 		At the beginning of each term, I spend time co-constructing class charters and expectations. Using those discussion points, I have a visual on the whiteboard every day with our goal for the class based off those charter ideas. 		I think students are connecting with one another more. I don't think there is as much grade competition or focus on comparing to their peers as there was last year. 		Perhaps we could have student artists complete posters/ images/ videos about what this means to students in our community. 

		30		4/1/19 16:10:06		4/1/19 16:19:43		anonymous				We spent a good amount of time at the beginning of the year and continue weekly connecting with eachother and doing activities to strengthen class and team connections.		Probably could do a better job of this- did it in the begining of the year but should probably re-state/re-visit. 		connection time-, surveys, activities for this directly.		passion projects, 		Many group discussions, lead by example?		I think that they get along really well. Could group up any student and would hear little complaints. They seem to  know eachother fairly well and have built new friendships this year.		Continue collab and pro d time for the APL?

		31		4/1/19 16:09:46		4/1/19 16:19:45		anonymous				involved more student involvement and student-centered activities as well as shared knowledge student to student, rather than me dispensing knowledge.  		at the beginning of the year and throughout as a headliner and revisiting while asking students how they think they have accomplished this - in class discussions and journalling		By putting more emphasis on their responsibility as a learner.  Discussing their roles and responsibilities to themselves and others, listing strategies that they can use to grow as learners, creating a safe classroom environment where students help each other and feel they can ask for ideas, conferencing, feedback, student led activities and learning opportunities, listening to their ideas about how to show their learning, co-creating activities and criteria, student-chosen goals and criteria...		Students creating their own learning opportunities - asking them what they want to do to show the expected learning intentions; led class, championed novels, inquiry based projects, etc.		very open to the beginning - a naturally social class who want to be together and share, open to working with a variety of students		Huge difference - possibly because of an older age but very accepting and encouraging of each other, enjoyed creative process with others, overall an engaged group who are indepedent and gaining confidence in themselves as learners and contributors. 		Perhaps more discussion on what competency-based is vs. content knowledge and how to co-create assessment tools with students.  Strategies to assess that are not summative based and application - how does that look like ideas.

		32		4/1/19 16:09:41		4/1/19 16:19:50		anonymous				I have eliminated the "E", "P", "D" from my marking. Students receive formative assessment only. My comments always have a positive, and notes for growth next time.		I'm negligent here. I'm not a classroom teacher, but I should have the goal posted in my classroom too!		Many of the students I work with have a distorted understanding of themselves as learners. They are either too hard on themselves, or they have given up hope on growing as learners. My work is to counter both mindsets and I try to do it with clear formative assessment, and providing opportunities for success at whatever level they are working at.		I encourage students to use whatever way works best for them to communicate their understanding, and to extend their learning. My students tend to get discouraged very easily so the first task is to reduce obstacles to their learning.		Within my EAL classes we work on respecting each others' cultures, home languages and  varied proficiency with English.		I'm afraid I notice a negative. I see students communicating  less with  each other and more with their screens. I notice students using technology "glitches" as a way to avoid following through on assigned work. I may be biased because these are the kids I often have to focus on when  I am in classrooms.		Come  up with consistent descriptors for Emerging/Developing/Proficient and Expanding. I think this is very important and we should have it in writing as a reference. Thanks for all your work in this Brian!!!

		33		4/1/19 16:10:08		4/1/19 16:20:01		anonymous				I don't know if my practice has changed to be honest. The goal is still about connections and that is something I try to put at the forefront in my classroom.		I don't actually draw attention to our school goal (if I'm being honest), however, I do talk about learning journeys and making connections to others.....Many of our activities have some roots in the goal without actually stating to the kids, "This is our school goal."		My feedback is given in written or oral form, mostly on OneNote. I encourage students to go back and look at previous feedback so they can see the progress. I would like to use conferencing more with my students, but I wonder about the time commitment.		I create assignments which provide multiple ways to show learning....perhaps it's written, perhaps it's oral, perhaps it's digital.....students have options to show and apply their learning.		We have check-ins, discussions, journal writing, changing groups/seating plans.....		Every year I see students connecting more, but then again, this has been our focus for awhile at Summit. I have seen a big change this year in regards to the students' relationship with thier learning though - as they receive more written feedback, they really understand (for the most part) that their learning is such a journey.		Perhaps more opportunities to share what people are currently doing in their classrooms. I feel that often I will do what "works" and would love to try new things! having the chance to see different ways of doing things is very helpful!!

		34		4/1/19 16:12:21		4/1/19 16:20:35		anonymous				Giving more individual feedback.  		I have not mentioned it in my teaching role. 		In working with students who are on the spectrum, having them recognize their strenghts and areas that they may choose to work on.  		Role-modeling, working with peers in order to practice social skills learning. 		Looking at inclusive teaching practices, including everyone in the classroom in some way through universal teaching practices, teaching the class that everyone belongs to the community, creating a caring environment. 

		35		4/1/19 16:09:51		4/1/19 16:20:35		anonymous				Asking the students to participate in a greater amount of self and peer assessment. We ask the students more frequently on how their learning is connected to the broader community and world.		Only in the beginning of the year when we were setting up our classroom and team routines and goals.		Again, through self, peer, and teacher assessments. 		Though project and class assignments. Students are asked to apply their learning in a variety of ways, often with a variety of choice. 		We created a class charter which is displayed and revisited. We have circles, random grouping, random seating arrangements, promotion of positive language, and always modelling positve behaviour and interacts. 		Students are more willing to share and work with others.		Questions around connection to the community; what does this look like? 

		36		4/1/19 16:12:22		4/1/19 16:20:57		anonymous				teaching more about team work, use language with the kids to explain, explain why we are doing assignments		I didn't N/A		Self reflections, self assem, sharing work with eachother so the have a better understanding of their work		I'll have to think about this question. Group work, asking students to assist others that are struggling, 		Core teacher could likely explain this better. 		Students are usually good about working to getter and inclusion.		Continue using the language, students helping to create criteria.... parents need a lot more help to understand

		37		4/1/19 16:09:49		4/1/19 16:22:13		anonymous				Not sure ....		It’s posted in my room and we refer to it often		We’ve discussed various ways people learn - visual, kinaesthetic, etc		I try to offer choices		Class meetings are very effective ... a good time to discuss our strengths and stretches as a class (and problem solve)		My class is quite supportive of one another ... they help each other out and remain positive.		Keep the discussion going .....






image41.emf
APL Teacher  Feedback.docx


APL Teacher Feedback.docx
School Goal:



I will use my learning to help me grow while building a positive community. 





What does this mean to us?

 

·      Being self-aware

·      Setting goals

·      Making a plan

·      Making connections to everybody

·      Self-assess

·      Understand their role and responsibilities

·      Self-regulate – be aware of emotions

·      Common language

·      Self-reflection – need to be looked at carefully (what you do different from me)

·      Use competencies to foster relationships

o   Learning intentions

o   Growth mindset

·      Collaboration between teacher and students

·      Student-driven

·      Learning around competencies vs. content

·      In different settings outside of school

·      Formative assessment

 

What are some things we can do as a school…..

 

·      Show and share ideas with other staff members (collab times?)

·      Working goal language into reflections w/class

o   Consistency using the language

o   Post-it and make it obvious throughout the school

·      2nd report card student reflection on previous self-reflections

·      explicitly naming or talking about the core competencies

·      restorative practice – need to get back to it?

·      Needs inventory

·      Class charters – ongoing (team charter/explorations)

·      Leadership themes for events

·      Self-assessments

·      Shelley Moore Strengths – goals – stretches

o   Single point rubric

o   New behaviour form (revised team form)

o   FreshGrade/OneNote – online portfolios

 

What supports do we already have…

 

·      Counselling groups

·      Restorative practices in staff shared

·      Shelley Moore website – know of them, but need help unpacking

·      3-way conference established

·      Needs inventory – in staff shared (do at staff retreat?)

·      Marna MacMillan restitution package (staff shared)

·      Having a common goal between teachers and students

·      Supportive parent community

·      Supportive admin/staff

o   Communication throughout the school

 

What support do we need…

 

·      Pro-d around anti-racism workshops

·      Guest speakers

·      Student voice representatives role is to communicate

o   Acting on their concerns as a staff

·      School assemblies

·      Parent education around core competencies

·      Common vocab/reference when talking about self-regulation

·      Share with EAs, clerical, custodians so we are ALL aware and can incorporate into our connections with students

·      Work on restorative practices together so teachers can incorporate them an make it their own in their classrooms

 

How will we measure?

 

·      Informal conversations/reflections individually, as a class, as a small group

·      Getting student input on how to measure

·      Class-generated criteria to reflect (rubric?)

·      Single-point rubric – do as a class – pass along to APL

·      Teacher – Google form survey

·      Certain students in mind – how are they doing in teachers’ eyes

·      How many repeat offenders in the office?​
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Communicating and Representing Building Math Mindset and Culture 


 
Why is this important to us: 
 


 Being able to explain your thinking and 
having the right words to justify your 
ideas in many different ways.  


 
 
 


 
Why is this important to us: 
 


 Growth Mindset  you need to be okay 
with failure in order to learn.  


 Process of trying  


 Connection to everyday life. Not just 
thinking about it as a subject in school that 
we have to do.  


 To be able to see math throughout all 
curriculum it is cross-curricular.  


 Emphasis on perseverance and not just 
memorization. 


 And by sharing when we are 
communicating with math there is more 
than one way to get to the solution.  


 It goes beyond math, are we able to take 
turns, accept other points of view, and to 
collaboratively explore and build upon the 
ideas of others.  


 It is important to understand and respect 
different perspectives. 
 


 


Communicating and Representing Building Math Mindset and Culture 


-Variety of ways to show thinking (pictures, 
symbols, words, models, manipulatives). 
-Shows understanding of concepts, as opposed 
to just the answer 
-Shows process or steps through solving a 
problem 
-Addresses different learning styles and levels 
of understanding 
-Real life examples as opposed to formulas 
(How would an Architect use this concept? How 
would a Banker use this?) 
-Multiple access points for all learners 
-Ability to teach others in a variety of ways 
 
 


-Shifting from the need for formulas to show 
understanding 
-Growth mindset (not about speed, or how many 
questions I get right, but how I got there *Joe 
Boler*) 
-Appreciating there is more than one way to solve 
a problem. There is more than one way to explain a 
concept. 
-The need to create a Math Literate learner 
-Building a learner who doesn’t need a mark on a 
test. Encouraging self-reflection and assessment. 
 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


Communicating and Representing Building Math Mindset and Culture 


 Demonstrates a more thorough 
understanding of concepts 


 Will encourage teachers to think about 
things (concepts/problems, etc) in 
different ways 


 Encourages problem-solving in multiple 
ways 


 Differentiates proficiency levels 


 Emphasizes process and thinking 


 Encourages differentiation- not all 
students can always write everything 
down or communicate in one specific 
ways, encourages students to show work 
in many ways and could highlight 
different strengths 


 Extends into a deeper understanding 
when we are asked to think about things 
(Concepts?) in different/multiple ways 


 Can take school/Math/numeracy 
“outside the classroom”- apply skills to 
real life 


 Builds confidence in students, changes 
“negative perception”  


 Changes “I can’t”, creates more success 


 Eliminates Math fear 


 Inclusive- allows everyone to see 
themselves as a “math person”- not 
focused on outcomes (i.e. marks/grades) 


 Creates situations where all kids can feel 
successful 


 Allows for concepts to be applied in 
different ways, all across life/different 
subjects, understand that Math is not just 
Math class 


 Fosters a “joy” for Math/numeracy, 
change the perception of “Math class” 


 Changes the perception to see Math as 
ongoing, not single/stand-alone units 
that are separate from each other 


 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Communicating and Representing Building Math Mindset and Culture 


 
- Important to be able to explain your 


thinking/answer; explaining is more 
difficult on the hierarchy of thinking 
skills 


- Students need to understand that 
Numeracy is beyond computation 


- Gives students a variety of ways to 
demonstrate their understanding and 
thinking (symbolically, verbally, 
pictorially etc.) 


- Allows students flexibility in their 
thinking, gets them away from rote 
memorization and allows them to apply 
concepts to a variety of contexts 


- Students will to understand why the 
process works not just how to follow 
steps 


- Students will understand the broad 
concepts and will be able to extrapolate 
the individual steps as well as vice-versa 
(flexible thinking) 


 
 
 
 
 
 
 
 
 
 
 


- Gets students away from the fear of Math 
- Math is in many parts of your every day life 
- Builds confidence in students to use Math 


in an every day context; serves to create a 
growth mindset when they understand 
that there are applications to a lot of the 
things they are learning 


- Builds interconnectedness between 
concepts 


- Math culture is evolving because 
everything is more easily accessible with 
technology 


Communicating and Representing Building Math Mindset and Culture 


- So many ways to come to an answer so 
we need to be able to understand how 
you did it and got there 


-  Finding different ways that are 
strengths and stretches for students in 
their representing and focusing on both 
areas 


- Learning is Social-> When you are 
problem solving, together we are 
smarter 


- Math is visual -> multiple ways of 
expressing knowledge and skills 


- Extending math for critical thinking 
skills development  


- Real World Application 
- Math is everywhere and is useful to focus 


on that framework 
- Math can help with important decisions 


(ie. Banking, finance, credit cards, etc.) 
- See the usefulness of it later in life (past 


school career) 
- Lots of anxiety around math-> want to help 


address that; socially acceptable to 
downplay math abilities (as opposed to 
reading, for example) 


- A positive math culture is one where you 
value mistakes; depth vs. speed; questions 
are valued; process vs. outcome  


- Everyone can learn Math 
- Math mindset allows for a growth mindset 


 







 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Communicating and Representing Building Math Mindset and Culture 


What we want: students to use math skills to 
solve problems in other areas or situations (in 
school and outside of school)  
Why do we want this: life skill they can carry 
with them for the rest of their lives  
Benefit: safety, help to get jobs in future, 
making good financial decisions for their future  
-help to see mistakes or ‘what went wrong’  
-helps to make an educated decision financially, 
etc..  
-understand how to read graphs, understanding 
percentages, the studies that we are given and 
being able to read them with critical thinking  
 


What we want: positive growth mindset in our 
students + staff  
Why do we want this: so they can make mistakes 
and learn from it (students and staff!) 
-problem solve  
-change their experiences throughout the 3 years 
with us  
-positive outlook on mathematical thinking when 
using logical thinking 
-understand that math doesn’t just happen in a 
isolated classroom, but it all situations  
-help us to think of Math as Numeracy rather than 
just as subject (Numeracy Mindset)  


Communicating and Representing Building Math Mindset and Culture 


- Math can be represented in different 
ways 


- Math involves more than computation; 
spatial, visualization, problem solving, 
logic and puzzles… 


- To give students the ability to 
communicate what they know, how 
they ‘do’, what they understand and 
not necessarily focus on the speed 


- There is more than one way to attack 
and solve a problem and represent it 


- Everyone has something to contribute 
when conducting a math 
talk/conversation around a numeracy 
activity 


- Open access points for all students – 
equity 


- To be able to explain their thought 
process 


- Real-life; math is all around us and we are 
involved in numeracy every day 


- People are scared of math, including 
adults, and that is it socially acceptable to 
be scared of math or not ‘good at it’,  
wewould like to change that attitude 


- To be comfortable with struggle 
- To build capacity; so learners of many 


levels can work together on a numeracy 
task 


- To build confidence 
-  


 


Communicating and Representing Building Math Mindset and Culture 


 Metacognition 


 Promotes deeper understanding 


 Assess gaps in learning 


 Confidence 


 Multiple ways of showing what you 
know 


 Sharing out helps students organize and 
connect their mathematical concepts 
and to real life 


 Develops math vocab 
 


 Reduce math anxiety 


 Growth mindset 


 Common language 


 Perseverance 


 Failure happens and is part of learning 


 Promote open-ended thinking 


 Promotes collaboration 


 Diversity of thinking 


 Everyone feels like they can contribute 
 







 


 


 


 


 


 


Wording of the numeracy that will be brought to next CDMC: 
 


I will develop my mathematical mindset to communicate and 


represent my thinking in multiple ways. 


 


 


 
 


Building Math Mindset and Culture 


 Relating math to the real world 


 Process over product 


 Removing the stigma of who is ‘bad’ at 
math 


 It is understanding the why it works, rather 
than how to do it 


 Shows the thinking process  
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 4 - 2019/20


# % # % # % # %


Writers Only - - - - - - - -


Female - - - - - - - -


Male - - - - - - - -


Indigenous - - - - - - - -


ELL - - - - - - - -


Special Needs* - - - - - - - -


# % # % # % # %


Writers Only - - - - - - - -


Female - - - - - - - -


Male - - - - - - - -


Indigenous - - - - - - - -


ELL - - - - - - - -


Special Needs* - - - - - - - -


# % # % # % # %


Writers Only - - - - - - - -


Female - - - - - - - -


Male - - - - - - - -


Indigenous - - - - - - - -


ELL - - - - - - - -


Special Needs* - - - - - - - -


 Not Yet Meeting Meeting Exceeding


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)


Writing
Emerging On Track Extending


Numeracy
Emerging On Track Extending


Participation


Rate


Participation


Rate


Reading 
Emerging On Track Extending


Participation


Rate


January 2020 Page 1 of 9 Medium Sensitive, Personal - Unmasked Data *Not for Public Release*







Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 4 Reading


# % # % # % # %


Writers Only 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Female 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Male 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Indigenous 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


English Language 2015/16 - - - - - - - -


Learner (ELL) 2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Special Needs* 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)


Participation
On Track Extending


School


Year


Rate
Emerging


200


300


400


500


600


700


800


Yr 1 - 2017 Yr 2 - 2018 Yr 3 - 2019 Yr 4 - 2020


Average FSA Scaled Score - Grade 4 Reading
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 4 Writing


# % # % # % # %


Writers Only 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Female 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Male 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Indigenous 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


English Language 2015/16 - - - - - - - -


Learner (ELL) 2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Special Needs* 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)


Participation
On Track Extending


School


Year


Rate
Emerging


January 2020 Page 3 of 9 Medium Sensitive, Personal - Unmasked Data *Not for Public Release*
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 4 Numeracy


# % # % # % # %


Writers Only 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Female 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Male 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Indigenous 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


English Language 2015/16 - - - - - - - -


Learner (ELL) 2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


Special Needs* 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)


Participation
On Track Extending


School


Year


Rate
Emerging


200


300


400


500


600


700


800


Yr 1 - 2017 Yr 2 - 2018 Yr 3 - 2019 Yr 4 - 2020


Average FSA Scaled Score - Grade 4 Numeracy
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 7 - 2019/20


# % # % # % # %


Writers Only 273 77.7 78 36.8 130 61.3 4 1.9


Female 128 75 35 36.5 58 60.4 3 3.1


Male 145 80 43 37.1 72 62.1 1 .9


Indigenous 1 100 1 100 0 0 0 0


ELL 37 67.6 10 40 15 60 0 0


Special Needs* - - - - - - - -


# % # % # % # %


Writers Only 273 75.1 18 8.8 169 82.4 18 8.8


Female 128 75 7 7.3 82 85.4 7 7.3


Male 145 75.2 11 10.1 87 79.8 11 10.1


Indigenous 1 100 0 0 1 100 0 0


ELL 37 64.9 4 16.7 19 79.2 1 4.2


Special Needs* - - - - - - - -


# % # % # % # %


Writers Only 273 78.8 38 17.7 142 66 35 16.3


Female 128 76.6 14 14.3 71 72.4 13 13.3


Male 145 80.7 24 20.5 71 60.7 22 18.8


Indigenous 1 100 0 0 1 100 0 0


ELL 37 64.9 7 29.2 15 62.5 2 8.3


Special Needs* - - - - - - - -


 Not Yet Meeting Meeting Exceeding


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)


Writing
Emerging On Track Extending


Numeracy
Emerging On Track Extending


Participation


Rate


Participation


Rate


Reading 
Emerging On Track Extending


Participation


Rate
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 7 Reading


# % # % # % # %


Writers Only 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 221 82.8 35 19.1 137 74.9 11 6


2018/19 223 61 35 25.7 94 69.1 7 5.1


2019/20 273 77.7 78 36.8 130 61.3 4 1.9


Female 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 91 83.5 14 18.4 55 72.4 7 9.2


2018/19 119 57.1 13 19.1 49 72.1 6 8.8


2019/20 128 75 35 36.5 58 60.4 3 3.1


Male 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 130 82.3 21 19.6 82 76.6 4 3.7


2018/19 104 65.4 22 32.4 45 66.2 1 1.5


2019/20 145 80 43 37.1 72 62.1 1 .9


Indigenous 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 3 66.7 1 50 1 50 0 0


2018/19 1 100 1 100 0 0 0 0


2019/20 1 100 1 100 0 0 0 0


English Language 2015/16 - - - - - - - -


Learner (ELL) 2016/17 - - - - - - - -


2017/18 37 83.8 9 29 21 67.7 1 3.2


2018/19 50 70 11 31.4 23 65.7 1 2.9


2019/20 37 67.6 10 40 15 60 0 0


Special Needs* 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 7 Writing


# % # % # % # %


Writers Only 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 221 80.1 4 2.3 171 96.6 2 1.1


2018/19 223 60.1 6 4.5 121 90.3 7 5.2


2019/20 273 75.1 18 8.8 169 82.4 18 8.8


Female 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 91 80.2 0 0 72 98.6 1 1.4


2018/19 119 57.1 2 2.9 61 89.7 5 7.4


2019/20 128 75 7 7.3 82 85.4 7 7.3


Male 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 130 80 4 3.8 99 95.2 1 1


2018/19 104 63.5 4 6.1 60 90.9 2 3


2019/20 145 75.2 11 10.1 87 79.8 11 10.1


Indigenous 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 3 66.7 0 0 2 100 0 0


2018/19 1 100 0 0 1 100 0 0


2019/20 1 100 0 0 1 100 0 0


English Language 2015/16 - - - - - - - -


Learner (ELL) 2016/17 - - - - - - - -


2017/18 37 78.4 1 3.4 28 96.6 0 0


2018/19 50 70 2 5.7 32 91.4 1 2.9


2019/20 37 64.9 4 16.7 19 79.2 1 4.2


Special Needs* 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Grade 7 Numeracy


# % # % # % # %


Writers Only 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 221 84.2 28 15.1 122 65.6 36 19.4


2018/19 223 61.9 21 15.2 79 57.2 38 27.5


2019/20 273 78.8 38 17.7 142 66 35 16.3


Female 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 91 83.5 10 13.2 54 71.1 12 15.8


2018/19 119 58 12 17.4 41 59.4 16 23.2


2019/20 128 76.6 14 14.3 71 72.4 13 13.3


Male 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 130 84.6 18 16.4 68 61.8 24 21.8


2018/19 104 66.3 9 13 38 55.1 22 31.9


2019/20 145 80.7 24 20.5 71 60.7 22 18.8


Indigenous 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 3 66.7 1 50 1 50 0 0


2018/19 1 100 1 100 0 0 0 0


2019/20 1 100 0 0 1 100 0 0


English Language 2015/16 - - - - - - - -


Learner (ELL) 2016/17 - - - - - - - -


2017/18 37 83.8 6 19.4 18 58.1 7 22.6


2018/19 50 70 7 20 19 54.3 9 25.7


2019/20 37 64.9 7 29.2 15 62.5 2 8.3


Special Needs* 2015/16 - - - - - - - -


2016/17 - - - - - - - -


2017/18 - - - - - - - -


2018/19 - - - - - - - -


2019/20 - - - - - - - -


*Note: Special Needs includes all students identified in 11 categories (ie. excludes gifted)
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Foundation Skills Assessment


04343114 - Summit Middle School - Writers Only


Term Definition / Notes


Indigenous Student A student who has self-identified as being of Indigenous ancestry (First Nations: status and non-


status, Métis and Inuit). Indigenous ancestry and Status Indian living on reserve is indicated on 


the Student Data Collection Form 1701. For data collection purposes a student identified as 


Indigenous will be considered Indigenous from the 2003/2004 school year forward. Status Indians 


are Indigenous people who meet the requirements of the Indian Act and who are registered under 


the Act.


English Language 


Learning (ELL)


A program provided to students whose English language proficiency is assessed as being 


sufficiently different from standard English that they are identified as requiring specialized 


services to develop intellectually, to develop as a citizen and to achieve the expected learning 


outcomes of the provincial curriculum. This program was known as English as a Second 


Language (ESL) prior to January 2012.


Extending Students demonstrate a sophisticated understanding of the concepts and competencies relevant 


to the expected learning.


Grade The assigned grade level for each student. For the purpose of the Foundation Skills Assessment, 


since 2003/2004 each student's grade level and school of authority has been based on their 


February 1 enrolment data.


On Track Students demonstrate a partial to complete understanding of the concepts and competencies 


relevant to the expected learning.


Msk Abbreviation for Mask. When reporting data, the number or percentage must be suppressed (or 


"masked") if they are elements of a population that is one through nine. For example, 8 students 


in a school write the Japanese 12 exam. The results for these students are masked. However, if 


15 students write the exam in the school, with 8 achieving a letter grade of C, the results are not 


masked (as the total population is greater than nine). 


Historical note: prior to October 2009, masking was applied to populations of one through four. 


For more information refer to


http://www2.gov.bc.ca/gov/topic.page?id=25CF215B1E9C47479E0FE72D3823D973 


Emerging Students demonstrate an initial understanding of the concepts and competencies relevant to the 


expected learning.


Participation Rate The percentage of those expected to write the assessment who did write the assessment.


Scaled Score A scaled score takes the raw score of a student on a test and converts it to a standardized scale 


that is consistent from one year to next. If two students obtain the same scaled score on two 


different tests, it means they have demonstrated the same attainment. Therefore, it is a more 


useful measure of comparison across populations and years than a raw score.


Special Needs 


Categories


Category A – Physically Dependent


Category B – Deafblind


Category C – Moderate to Profound Intellectual Disability


Category D – Physical Disability / Chronic Health Impairment


Category E – Visual Impairment


Category F – Deaf or Hard of Hearing


Category G – Autism Spectrum Disorder


Category H – Intensive Behaviour Interventions / Serious Mental Illness


Category K – Mild Intellectual Disability


Category P – Gifted


Category Q – Learning Disability (formerly Category J)


Category R – Moderate Behaviour Support / Mental Illness (formerly Categories M and N)


For a full list of reporting definitions, please visit the Analysis and Reporting Unit’s online Glossary of Terms:


http://www.bced.gov.bc.ca/reporting/glossary.php
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