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	School Name:      Summit Middle

	
	School Context Link: http://www.sd43.bc.ca/middle/summit/About/Pages/default.aspx 

	
	School Goal:  Social Emotional Learning

	
	School Year:  2018-2019




	Goal / Inquiry 
Student learning

	I will use my learning to help me grow while building a positive community. 





	Rationale
1-3 reasons for choosing goal

	Summit Middle staff feel that by students understanding themselves better as learners, they can better connect to the core and curricular competencies and each other. 
Summit Middle staff feel that our students feel connected with one another, however we would like to focus on them accepting how they differ from others. 
Moving forward, Summit Middle School is going gradeless for the 2018-2019 school year, by doing so, we are hoping to have students focus on themselves as a learner and ways they can grow and foster their strengths. 
Through the new curriculum, students will explore their personal awareness and culture so we are hoping this will lead to more compassion and acceptance for others and their differences.


*Last year’s goal was: To support all students with further understanding themselves as learners and foster connections to their learning and to each other. 
We wish to continue to focus on students building connections not only to each other, but to other staff looking outside our school to the local community. 







	References and sources to support actions




	· Class activities and bulletin boards to explicitly discuss school goal with students (2013-2018)
· Anecdotal evidence from teachers about progress of this years goal
· Anecdotal evidence from staff about moving forward and ideas for upcoming goal (2018-2019)
· Gr. 7 MDI (Fall 2016 + 2017) shows a high number of students feeling stressed or worried.  Teachers feel that if students were more connected to their learning, they would deepen their connections. Being stressed can often lead to undesired behaviors so by being connected, students should be more engaged and focused.

· “The presence of caring relationships in schools — the heart of school connectedness — is increasingly recognized as a vital component of successful schools. The research is strong and consistent; students who feel connected to school do better academically and are healthier” (http://www.healthyschoolsbc.ca/about/school-connectedness.aspx)
· “Social connectedness in adolescence, compared with academic success, is a stronger pathway to adult well-being” (SEL handout from Miriam Miller)
· “Restorative practices are processes that proactively build healthy relationships and a sense of community….A circle is a versatile restorative practice that can be used proactively, to develop relationships and build community…” (Fostering Healthy Relationships with Restorative Practices)
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	Planned Actions
· Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	(This includes all input from whole staff; various teams doing various things)
Continuing practices working well: 
-Mixing groupings, with opportunities for diverse social interactions with explicit intentions explained by the teacher.
-Building Connections time in the classroom with intentional activities to strengthen connections
-Having collaborative groupings occur for single events as well as long term so that the students learn to communicate their needs and find commonalities.
-Showcasing student talent
-Providing bonding time (team time, team days)
-Explicitly teach social skills e.g. appropriate ways for students to actively listen, respond in a supportive manner and be inclusive (teaching class discussion skills, such as statement stems, using class meetings and circles)
-Little Buddies with elementary school classes
-POSSE groups, extra-curricular clubs including many new options, social groups, intramurals
-inquiry projects including genius hour and curricular areas
-Staff sharing resources and lesson ideas
-Bringing in different presenters for staff to further understand how the needs of the students should be the foundation for the activities we do in class.
- Staff collaboration time to help build each others knowledge and ideas to present information to our students.
What will we do differently?
-Re-introduce student needs inventory
-focus on more self-reflection by students
-collaborate more with our students about their learning
-have students identify what changes need to be made by themselves to improve their learning on a regular basis.
-focus on goal setting by students collaboratively with teachers and parents
-helping to foster connections within our staff by starting with a staff charter.
-Revisit the restitution training. 
- During APL meetings, we will be looking at planning tools and access points to ensure that all students feel they are a part of the learning community.
- As a staff look at different assessment tools that help foster student learning and growth

How will we provide for staff development and collaboration?
-Monthly APL meetings with all staff invited, minutes shared with all staff
-Updates at each monthly staff meeting
-Further discussion and input via team meetings
- Work with the professional development team to bring in speakers/work with staff who feel comfortable to help present and share ideas to bring the school forward. 
How will we involve parents? 
-Through newsletter articles
-Celebrate successes at PAC Meetings
-Workshops/Guest speakers for parents
-More opportunities for students to share their learning with parents (3 way conferences, BYOD – all classes having an online portfolio)
-Open houses
-Parent feedback on learning and student goals
How will we involve students? 
-Discuss the school goal with students, make learning intentions explicit
- Have a kid friendly language poster in each classroom and in the hallways for both staff and students to refer to
- unpacking the goal with the students at the beginning of the year.
-regularly conference with students about their learning
-providing opportunities for them to find commonalities with others through their learning and interests
-helping students determine who they are as learners, providing opportunities for self-reflection and goal setting.
How will we monitor progress and adjust actions?  
-Teacher observations and anecdotal evidence
- Teacher collaboration at staff meetings and Wednesday mornings
-Informally through class discussions and circles
-Informal observations
-Student self-reflections
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	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	1. MDI Survey (for ratings of “medium” or “high”):
· Only 67 % of students feel that it is very important to learn things. We are hoping that with the new curriculum, we will be able to help students in finding something new that they want to learn.
· Only 70% of students feel it is very important to make new friends. We are hoping that they will be able to see the value of connecting with others through the new curriculum and the activities.
· Only 30 % of students do not interact with their peers outside of school.
· 48 % of students feel they do not have an important adult at school. With more collaboration between students and teachers, they will hopefully feel more connected.
· 76 % of students feel they could persevere when faced with setbacks to achieve their goals, which is a huge improvement to 51%.
· 91% of our student body feels like are self-aware and can recognize their own emotions, with 53% of those being in the “high” section. 
· 87% of our students feel like they belong to our school, with 57% of those being high
· 86% of our students feel we have a positive school climate with 56% being high.  
· We would like to increase the number of students in the “high” sections. 

2. Student reflections for their report card show growth in our practice of helping students identify their own strengths and stretches. 

3. Students reflected on their learning and ways to share their learning. 

4. Students collaborated together to choose their team name, and worked on a team cheer and/or dance as part of creating a sense of belonging for all students on each team.

5. A variety of clubs were offered at lunch time and after school for students.

6.  Bulletin boards were put up in the main hallway including “Getting to know the teachers”, core competencies, colour wheel of emotions and How to get involved in Middle School.


	· 
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	School Community Engagement Process
· How did you engage parents, teachers, students & support staff in developing your APL?
· How did you share your APL goals with parents, teachers, students & support staff?

	· Monthly collaboration meeting for APL committee (all staff welcome), minutes shared with all staff
· Presentation at PAC meeting to share plans and discuss ideas
· Goal updates in school newsletter
· Parent participation in School Satisfaction Survey
· Explicit discussion of school goal with students in  class
· Student reflections on goal posted visually on display boards for all staff, students and parents to see
· Two surveys completed in October and end of May/Early June focused on Connectedness with peers and the community.
· Discussion questions provided to each teacher specifically related to the goal.
· Staff participation in the satisfaction survey.
· Encouragement of dedicating time to building connections
· Feedback collected on the progress of the school goal and collected ideas for areas of focus. 
· A meeting to discuss next year’s school goal.
· Invite parents to presentations (i.e Shelly Moore)
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	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	· The Classroom Based Assessments were concerning for reading skills in our grade 6 students. However, there was only a 56% participation rate, and our current grade 8 students had scored well in reading on the FSA’s last year. We intend to explore our students’ reading skills more closely next year to help determine if this should become a targeted goal or not in the following year.
· 90 % of students feel connected to people at Summit and only 2% said they never feel connected
· 76% of students are feeling more accepted by different groups within our student population on the second survey
· Over the course of the year our students overall reported they were less bullied than last year, 14 % students reported being cyber bullied (decrease from 16%) , 25 % reported being physically bullied (Decrease from 30%), 37 % have been socially bullied (Decrease from 45%), 47 % have been verbally bullied (Decreased from 53%). 
· 7 % of students reported being socially bullied every week or many times a week (Decrease from 12%).
· 12% of students reported being verbally bullied every week of many times a week.
· A protective factor against bullying is peer connectedness and belonging so if we can improve peer connections we hope to see a positive impact on bullying behaviours.
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	Literacy Data
Attach the following:
· Classroom Assessment 
· School Assessment
· FSA results



	Classroom Based Assessment indicates:
Results not available yet

FSA Results – Grade 7
82% of our students are meeting or excelling in reading and 96% are meeting or excelling in writing 

See attached FSA results 
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School Connectedness: What Does the Evidence Say?

Why Should We Care about School Connectedness?

The presence of caring relationships in schools — the heart of school connectedness — is increasingly recognized as a vital
component of successful schools. The research is strong and consistent; students who feel connected to school do better
academically and are healthier.

Impact on Learning

Research has found correlations between school connectedness and four academic outcomes: attendance, dropout
rates, self-reported grades and perceived academic competence.

(McNeely, 2013) (Centers for Disease Control and Prevention, 2011)
(Blum, 2005) (Monahan, 2010). School Connectedness is about creating

When students feel supported by adults at school, they feel more a school community where everyone
motivated to engage in class, do their homework, and are more likely to
value school. (McNeely, 2013), (Blum, 2005).

The BC Adolescent Health Surveys (2008 and 2013) confirmed that
students who report higher school connectedness are more likely to
expect to continue their education beyond high school (Smith A. S.,
2014), (Smith, Poon, Stewart, Hoogeveen, Saewyc, & the McCreary
Centre Society, 2011).

feels safe, seen, heard, supported,

significant, and cared for.
- BC School Centred Mental Health Coalition

Impact on Health and Wellbeing

A recent UBC study found that, for 4th grade students in Vancouver, school support was more important than family
support as a predictor of their emotional wellbeing (Oberle, Schonert-Reichl, Guhn, Zumbo, & Hertzman, 2014).
The more connected youth feel to school, the more likely they are to report good or excellent health as well as
higher self-esteem, and the less likely they are to have considered suicide (Smith, Poon, Stewart, Hoogeveen,
Saewyc, & the McCreary Centre Society, 2011).Students who feel connected to school report fewer depressive
symptoms in late adolescence (Monahan, 2010), (Rasic, Langille, Kisely, Flowerdew, & Cobbett, 2012)(McKay,
2009). For females in nearly every vulnerable group, school connectedness is an even stronger protective factor
than family connectedness for good or excellent health (Smith, Poon, Stewart, Hoogeveen, Saewyc, & the
McCreary Centre Society, 2011).
There is strong evidence that students who feel connected to school are less likely to exhibit:
o disruptive behavior (Monahan, 2010) (Loukas, Roalson, & Herrera,
2010); |
violence (Centers for Disease Control and Prevention, 2011);
substance and tobacco use (Centers for Disease Control and
Prevention, 2011);
emotional distress (Monahan, 2010), (McKay, 2009); important protective factor in a
early sexual initiation (Blum, 2005), (Centers for Disease Control and young person’s life.
Prevention, 2011). - Dan Reist, Centre for Addictions
The impact of school connectedness can be long lasting. Longitudinal studies Research of BC
have provided strong evidence that school connectedness can have a positive
effect reaching into young adulthood, resulting in lower rates of substance use,
better mental health and higher school completion rates (Monahan, 2010).
School connectedness is also a protective factor for early adolescent conduct problems, and has been found to
compensate for poor quality family relationships (Loukas, Roalson, & Herrera, 2010).

Next to family nurturing, school

connectedness is the most

www.healthyschoolsbc.ca
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Strategies for Improving School Connectedness

There is not a single "right way" to create a greater sense of connectedness within a school. BC schools are successfully
increasing connectedness by implementing a variety of approaches that help students feel valued, included, respected, and
cared about. The following strategies have been validated through research to contribute to school connectedness.

e Create trusting and caring relationships that promote open communication among administrators, teachers, staff,
students, families, and communities (Centers for Disease Control and
Prevention, 2009) (Blum, 2005) . |
e School Leadership establishes structures and decision-making
processes that facilitate student, family, and community engagement,
academic achievement, and staff empowerment (Centers for Disease

Students feel supported and cared for

when school staff dedicating their time,

Control and Prevention, 2009). interest, attention and emotional
e Apply fair and consistent disciplinary policies that are collectively support to them.
agreed upon and fairly enforced (Blum, 2005), (Daly, Buchanan, Dasch, _cDC

Eichen, & Lenhart, 2010).

e Support teachers' and other school staff professional learning to meet
the diverse cognitive, emotional, and social needs of children and adolescents (Centers for Disease Control and
Prevention, 2009), (Daly, Buchanan, Dasch, Eichen, & Lenhart, 2010).

e Implement high standards and expectations and providing academic support to all students; (Blum, 2005),
(Monahan, 2010).

e Provide education and opportunities to enable families to be actively involved in their children’s academic and
school life (Centers for Disease Control and Prevention, 2009).

e Foster high parent/family expectations for school performance and school completion (Blum, 2005), (Monahan,
2010).

e Create small-sized learning environments (Monahan, 2010).

e Provide social supports during times of academic change and transition (Joint Consortium for School Health, 2013).

e Provide school- and community-based extra-curricular activities (Daly, Buchanan, Dasch, Eichen, & Lenhart, 2010)
(Anderson-Butcher, 2010).

e Learning is social: Provide students with emotional and social skills necessary to be actively engaged in school
(Centers for Disease Control and Prevention, 2009)

e Use effective teaching and learning methods & classroom management techniques to foster positive learning
environments (Centers for Disease Control and Prevention, 2011).

e Ensure that course content is relevant to the lives of students (Monahan, 2010).

e Provide experiential, hands-on learning opportunities; mentorship programs; service learning and community
service projects (Monahan, 2010).

e Ensure that every student feels close to at least one supportive adult at school (Blum, 2005) (Monahan, 2010).

Let's Make a Difference
Let's work together to increase connectedness in BC schools; to create schools where:
e every child and adolescent feels that the adults in the school community care about them as individuals and about
their learning and;
e every young person is challenged to reach his or her potential.

For more information on School Connectedness visit www.healthyschoolsbc.ca/schoolconnectedness.

www.healthyschoolsbc.ca
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SEL Handout.pdf
When Heart Meets Mind:

Social and Emotional Learning in Schools

What is Social and Emotional Learning?

SEL is the process of developing the skills and
competencies related to recognizing and managing
emotions, developing care and concern for others,
establishing positive relationships, making
responsible decisions, setting and achieving positive
goals, and handling challenging situations
constructively.!

How to foster SEL
in Schools

Discipline Strategies
Cooperative Learning

Emotional Literacy

D N N NN

Moral Education/Social
reasoning discussions

v" Social problem solving
training
v Conflict resolution
programs
v' Anti-bullying initiatives
v' Promoting positive
relationships

SEL Competencies

According to the Collaborative for Academic,
Social and Emotional Learning (CASEL), the

Social &
old/: Emotional RESPON

goal of SEL is to foster the development of five

Learning HadElo), interrelated sets of cognitive, affective, and

behavioral competencies: self-awareness, self-

management, social awareness, relationship
0 p skills, and responsible decision making.





Benefits of SEL: What the research says

Student Outcomes

In classrooms where SEL programs have been implemented, students
show:
v' Increase in the development of social and emotional skills
v' Improvement of attitude about self and others
v" Decrease in emotional distress (internalizing and externalizing
behaviors)
v Improvement in academic achievement 2

Participation in SEL programs have also been shown to produce long-term benefits:
v' Students who received a universal SEL intervention in elementary school demonstrated
better educational and academic attainment, emotional and mental well-being as adults,

than those who did not receive the intervention. 3

SEL skills in adolescence predicts later success:
v" Social connectedness in adolescence, compared with academic success, is a stronger
pathway to adult well-being (adult well-being is defined as positive emotional functioning,
sense of coherence, social engagement and character values) *

Teacher Outcomes

Teachers with higher social and emotional competencies tend to:
v Have more positive feelings about teaching and are more satisfied with their work
v" Experience less burnout
v' Are better able to manage the stress associated with teaching®

School and Classroom Climate

Schools and classrooms where SEL programs have been implemented shows:
improvement of students’ attitudes towards school

decrease in conduct problems and aggressive behavior

increase in prosocial behaviours ©

more positive relationships with peers and teachers

increase in student engagement and motivation 7

ASANENENRN

1. Zins, |. (Ed.). (2004). Building academic success on social and emotional learning: What does the research say. Teachers College Press

2 & 6. Durlak, ]. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K.B. (2011). The impact of enhancing students’ social and
emotional learning: A meta  analysis of school  based universal interventions. Child development, 82(1), 405-432.

3. Hawkins, ]. D., Kosterman, R., Catalano, R. F., Hill, K. G., & Abbott, R. D. (2008). Effects of social development intervention in childhood 15
years later. Archives of pediatrics & adolescent medicine, 162(12), 1133.

4. Olsson, C. A., McGee, R., Nada-Raja, S., & Williams, S. M. (2012). A 32-year longitudinal study of child and adolescent pathways to well-being
in adulthood. Journal of happiness studies, 1-15.

5 & 7. Reyes, M. R., Brackett, M. A., Rivers, S. E., White, M., & Salovey, P. (2012). Classroom emotional climate, student engagement, and
academic achievement. Journal of educational psychology, 104(3), 700

8. Johnson, D. W., & Johnson, R. T. (1999). Making cooperative learning work. Theory into practice, 38(2), 67-73






Some strategies for fostering SEL

Punitive Discipline

Focus is on punishment
Harm is defined in terms of
broken rules and guilt

Justice means proving who is
right and who is wrong and is
achieved when those found
guilty are punished

Action directed by authorities
to person who caused harm
Response by authority who
determines blame and
administers punishment to the
person who caused harm

(Conversation Peace, Fraser Community Justice Initiatives,

2006)

VS

Restorative Approaches to Discipline

Restorative Action

Focus is on accountability, healing,
reparation
Harm is defined in terms of people hurt
and relationships damaged
Justice means understanding, dialogue
and reparation, achieved when people
take responsibility for their actions,
relationships are healed and harm
repaired
Action is determined by all parties
together
Response determined by perpetrators,
victim and community working
together to find solutions that promote
repair, reconciliation and reassurance.

Cooperative Learning

Types of Learning Structures 8

® Students work against
each other to achieve a
goal that only one or a
few can attain.

® Students can attain their
goal if & only if others ® One student’s goal
do not attain them.

® Value communicated:
Success depends on ® Value communicated:

success depends only on

own efforts

beating out others

Competitive

Individualistic
¢ Students work by
themselves to master
material which is
individualized (e.g.,
mastery learning)

attainment unrelated to
goal attainment of others

Cooperative

¢ Students work together to
learn material assigned

® A student can attain
his/her goals only if other
students also attain them

® Value communicated:
Success depends on joint
efforts to achieve mutual
goals

Positive interdependence
Face-to-face interaction
Individual accountability
Social skills training

Group self evaluation practices

Necessary Ingredients for Cooperative Learning






Tips for Teachers

Greet students by name as they enter the classroom, creating a welcoming
environment

Take a personal interest in all students

Smile often; show kindness and warmth to your students and colleagues
Focus on all students’ positive qualities and acknowledge their efforts and
contributions

Co-construct a set of expected norms of behavior (code of conduct, classroom

charter, etc.) so that students understand how to treat each other with respect
During discussion and activities, offer students the right to pass to honour
different learning styles

Offer students options so that they experience a sense of autonomy and
competence in the learning process;

Encourage students to discuss solutions rather than blame others

Model SEL behaviours of respect, caring, self-control and fair decision making
Admit when you don’t know something; model authenticity and vulnerability
Participate in professional development opportunities to hone your own social
and emotional competencies

Resources

Collaborative for Academic and Social and Emotional Learning (CASEL) www.casel.org
Edutopia- What works in public education, George Lucas Foundation www.edutopia.org

Find Youth Info - Resources and effective programs to help youth-serving organizations and community
partnerships www.findyoutinfo.gov

What Works (Character Education), US Dept of Education’s Institute for Education Sciences
www.ties.ed.gov/nceewwc/

Centre for Social and Emotional Education www.csee.net

Developmental Studies Center (Caring School Communities Project) www.devstu.org

Teach Safe Schools www.teachsafeschools.org

Educators for Social Responsibility (ESR) www.esrnational.org/home.htm

Promoting Relationships and Eliminating Violence Network (PREVNet) www.prevnet.ca
Education.com - Online Magazine for parents and teachers —see special issue on bullying
www.education.com

Promoting Alternative Thinking Strategies (PATHS) http://www.channing-bete.com/prevention-
programs/paths/paths.html

Second Step www.cfchildren.org/second-step.aspx

I Can Problem Solve (ICPS) www.researchpress.com/product/item/4628

Restitution http://www.realrestitution.com/

RULER Approach to Emotional Literacy www.therulerapproach.org

Conversation Peace http://www.cjibc.org/conversation_peace
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Wording of APL 2017-2018:



To support all students with further understanding themselves as learners and foster connections to their learning and to each other. 



1) How did you improve and increase the use of self- reflection in your classroom?



Improved: Questions are more specific. Geared more toward core competencies

Increased: It has become our assessment. Used to gauge their learning



· By asking kids to reflect on what was read or discussed in words or after activities (strengths and stretches). We ask questions such as “what can you do to improve next time?”

· By getting students to write in their math and core competency journals

· Specific handouts requiring self-reflections on core competencies within lessons

· Freshgrade – ongoing, ability to look back, set goals and monitor easily 

· The Feedback loop helps with self reflection 

· Adding reflection or report-out activities 

· Always revisiting learning – helping it been seeing as a process

· Student prespective on the report card 

· Self Assessment on larger activities 

· Students complete rubrics as well as teachers

· Giving specific areas to focus on during reflection – today you were asked to work with someone new – did you enjoy working with them? What was fun about it? What was a struggle? How did you overcome any challenges to complete the task? How will this benefit you in the future? Next time when you work with someone new is there anything you would change about what you did today?

· Teacher/student conferences 

· Math journals with reflection 

· Class discussions that go back to the individual 

· Microsoft forms

· Video reflections 

· Reflection groups 



2) How did you plan for collaboration of students for their learning?

· Group chats (both small and large)

· Book clubs (W.I.T.W  Talking concepts)

· Peer review/assessment

· Student made rubrics and feedback

· Sharing sessions

· Numeracy talks/circles

· Research projects in science 

· Genius hour/ Passion Projects

· Cooperative learning activities such as placemat and jigsaw strategies

· Time for play with each other – dutch blitz, farkle, puzzle challenges, stacking cups etc

· Reflecting on goals to see where they need to continue to focus.

· Inquiry projects – sharing learning findings 

· Physical groupings, changing groups, teacher formed groups for purpose, student chosen groups to challenge themselves 

· Collaboration focus for activities (Eg math activities that require group work and sharing ideas) 

· Math (placemat, whiteboard, student tutorials, stations, etc) 

· Project based learning (Science/Socials) 

· Seating Plan changing so they work with everyone in the class 

· Book talks circles/Literature circles

· Reflection groups 





3) How did you focus on goal setting in your classroom?



· SMART goals 

· Term goals  core competency goal

· Learning/subject goal

· Setting goals at beginning of lesson/task and revisiting at the end

· We had students reflect on their 1st term goals and set new goals at the end of term 2

· Very explicit, short term and long term 

· Set aside time to revist goals, obstacles, are you there, what do you need to do to be successful? 

· Students vocalize their goals with peers allowing others to adjust their behavior, remind them 

· 3 way conferences

· Class Charter

· HCE – goal setting, personal habits, focus on making a change in their lives and how to do that

· Lessons with student specific goals 

· Teacher directed goals 

· Students helping to build criteria 





4) How did you make students aware of our school goal?



· Did not explicitly – embedded in what and how we conducted our activities, lessons, tasks, projects, etc. 

· We reviewed the school goal at the beginning of the year but feel like we should have revisited and reviewed it with our students more often.

· More implicit then explicit – use it as a lens 

· Explicitly going over the school goal and revisiting it

· Lesson activities, assignments, projects designed to encourage the school goal





5) With the goal in mind, how has your practice changed in the classroom?



· More flexible with lesson ideas and delivery (more variety/choice)

· Changing on the fly based on student observation and learning needs

· Planning for the success of all students

· We spent a lot of time teaching each core competency in detail and designed lessons to further reinforce their understanding of how they learn.

· We focused more on meta-cognition, reflected on what they learned and how they could go deeper with their learning.

· More focused on feedback versus grades 

· Continuously changing and adding as we learn and hear from others

· More informal, ongoing assessment 

· Switch in focus as/for/of learning 

· Goal fits nicely with new curriculum 

· Reducing tests, changing assessment format

· Assignments are choose based 

· Relevant/ Real Life applications of learning 

· Fostering connections between subjects areas





6) Keeping this goal in mind and with moving towards no letter grades, what should we do next year to promote students understanding their learning and being able to articulate their strengths and stretches? Are there any areas that we should focus on as a staff? What other supports do we need as a school?



· Easier access to technology

· Deciding on a clear/consistent method of assessment that is accessible to parents

· Alternative resources for a variety of learning styles

· Opportunities to collab naturally?

· Being clear about open communication about student learning

· Kids need to be comfortable to say they don’t understand (self advocacy)

· Preparing our students to have the language to be able to show their understanding through 3-way conferences, writing the Student Perspective section of the report cards, and getting students to use metacognition to reflect on their work and find ways to make further improvements

· More support for design/planning (Backwards design) – especially with MATH

· Help with planning for more diverse learners and with differentiating instruction in math 

· Students need practice identifying strengths and stretches, identifying them, using language 

· Creating class charters 

· Set growth mindset goals in September (Challenge/proud of, strength/stretches etc) 

· Bulletin board of kids working towards goals 

· Kid language for goal 

· In school inquiry group with Marna 

· Shelly Morre and Leyton in to demo lessons

· Mentorship from district 

· KEEP THE GOAL 

· Pro-d around assessment 

· Posters of the school goal for every class to so we can refer back to it 

· Working with students to create criteria and goals 

· Fostering staff connections to encourage collaboration 

· Make time for conferencing with students 











1. What are you noticing about kids’ relationships with each other this year?

· Relationships can differ based on the composition of the classroom 

· Students are able to work with each other much more effectively 

· In many cases they are looking out for each other more in the classroom

· We are unsure if the relationships developed in classes are being extended out during the student’s free time

· A lot of screen time a lot less connections

· A lot less manners, etiquette shown in all types of situations

· We a lot more anxious kids and don’t know how to solve problems when they arise 

· Students are more bonded this year than last.

· They are comfortable sharing with each other and are very open and honest.

· Students are much better at including everyone in the class.

· I also noticed that students are much more likely to leave the class to socialize at nut break and lunch.  

· Students have gotten used to being put into groups and don’t protest being put into groups

· Students are relieved to be put into groups by teachers

· more class connections, less team connections, less team spirit

· still concerns in hallways – grade 8’s telling the kids to move

· Grade 8’s not respectful of noise when moving to classrooms

· Language barriers are exclusive

·  age appropriate, social group with friendly and intermingled interactions (between grade, gender, team).  Reduced instances about social exclusion, conflict 



 

1. Do you notice any differences from last year?

· Less arguments about working with each other

· Greater tolerance of differences, at least observed in the classroom  

· More constructive interactions

· No, do not see any differences, effort is being put in, but society is becoming more this way

· Students are more aware of the cc language

· There is more awareness and ability of students to accept others into the group

· Students are more aware of the cc language

· There is more awareness and ability of students to accept others into the group

· Less social drama



 

1. Are there any connections between what you are doing this year (the way you are teaching) to these relationships?

· We are more explicit with our expectations about connections which is helping the student’s awareness, as well the teachers are more aware too

· We are providing more opportunities to work with each other in a variety of ways which we feel is contributing to the improved relationships in the classroom

· We are more focused on building connections and community within our classes and teams and noticing that within the teams, more sharing between peers	

· I think my changing the physical space of the class, students are sitting at round tables, students are inclined to share more.

· The physical space, has also made me more aware of including think time and time to discuss as a group and then report out, giving all students time to think and practice with their group before reporting out.

· As a class we have talked a lot about the core competencies in relation to learning, and students are more aware how what they say and do affects others. 

· I like to give students the opportunity to “show what they know” and my class this year has really taken to showing what they know in ways that play to their strengths.  This has given students the opportunity to explore multiple ways of knowing and also allowed them to see what other students are thinking.  I think this builds further connections between students and between students and their work.

· I do tell students to “go and enjoy” before nut break and lunch which I didn’t do last year J

· -focused on social thinking (skits)

· -giving specific examples of what to focus on 

· -teaching them on how to discuss things respectively

· -stopping and reflecting on how things are going 

· Red Cross Beyond the Hurt this year, also possible group last year (this year’s grade 8’s) were quite a crew. 

· Teaching students about personal awareness and responsivity and other core competencies have helped students develop more positive relationships with each other. They seem to make deeper connection with their learning and are more reflective. 
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[bookmark: _GoBack]Positive Personal and Cultural Identity

· What makes you unique?

· Tell me about your learning strengths

· How do you learn best?

· Who you are? I am…

· What makes your heart sing?

· What’s most important to you?

· How do you make good decisions? What influences your decisions?

Social Responsibility

· Talk about a time you made sure everyone was included

· Share something special about your community

· Share a time when you used kind questions to learn more about a curiosity you have?

· What does fair look like and how do you make that happen?

· I used kind words and actions to encourage and/or help others

· I work cooperatively with others in any situation.

· I encourage others to understand the importance of community and/or world events and how they relate to us.

· I look for ways to help make the lives of others better and I take action 

· I plan ways to take care of environment and I encourage others to join me.

Personal Awareness and Responsibility

· What treasures or gifts do you bring to our class?

· When I am having trouble with something, I…

· What storybook characters remind you of yourself?

· What do you need so that you can contribute to our class discussions?

· When I get upset, I…

· I know I am good at this because…

· I keep myself healthy by…

· These events, ______. Helped me to grow by…

· How do I take ownership of feelings and emotions?

· I make healthy choices that positively affect me.

· How do I create my own learning goals and evaluate how I’m doing?

· How do you see yourself?

· Tell me about your relationships? (In class/family/community)

· How do you make choices?

· Give me an example of a personal strength. (Academic or personal)

· What do I enjoy doing?

· What am I good at?

· What strategies do I use when…

· What gives me joy?

· What helps you to focus?

· When I am struggling I…

· What strategies do I use to persevere?






Critical Thinking

· Tell about a time when you had to try more than one strategy to solve a problem

· What strategy do you use to analyze ideas?

· Can you give an example of…

· Why do you think…

· How do you solve…

· Can you explain…

· Can you elaborate on the reason…

· Tell me about a time you used multiple sources to get information? How did you decide if they were real/true/accurate?

· Analyzing: bring in thinking operation 

· Compare and contrast. How are the ideas similar or different?

· Process: The Doing – how did you get to your “ideas”, “solutions”?

· What did you see, hear, do, and feel to get there?

· Critique: How do you know you were successful? List 3 words and then describe- brainstorm all the evidence behind the words...

· Evidence- needs to be broken down for students

· Connections…

· Reliability…

· Examples of…

· When/ describe a time when you changed your mind and why?

· Describe a time when you used questions to better understand…

· What were you thinking and why?

· Describe a time when you used reasoning & new information to make a decision.

· Describe something that didn’t work and what you did differently...

· What do you think happened when…?

· How did you incorporate other people’s ideas/perspectives?

· Why was this activity so hard?

· How has your thinking changed? Why?

· What do you think and how do you know?

· What conclusion have you come to?

· How plausible is…

· What evidence do you see…?

· How did you arrive at your conclusion and where else could you have gone with it?

· To what degree…

· What are you missing?

· What questions do you still have?

· How could this be improved?

· What didn’t work and why?

· What’s next?

· How is it going and where to next?

· Can you apply this in another context?

· What choices did you make?

Creative Thinking

· Where do your new ideas come from?

· What do you do with your new ideas?

· Describe a time when you helped build upon the ideas of other.

· Describe the environment that works best for you when creating ideas.

· Describe a time when your ideas took a long time to develop.

· Developing ideas

· Tell me about an idea in…

· How have you used other people’s ideas to support your thinking?

· Novelty

· What personal strategies do you use to generate ideas? 

· How do you come up with stuff?

· What inspires you?

Communication

· Give an example of when you shared information that made your group “smarter”

· Tell a time when you disagreed and let them know in a respectful manner.

· What kind of feedback helps you learn?

· Tell a time you used feedback to improve your learning

· What does effective group work look like?

· What strategies do you use to help you present information in an organized manner?

· How do you share information with others?

· Describe some ways you have collaborated with others.

· How do we communicate effectively? Looks like, Sounds Like, Facts Like

· How do you show you are an active listener?

· What is my role in Group work? And how do I connect and engage with others?

· What is your strength in group work?

· What do you need to?

· What role is easy for you? Hard for you?

· How do I acquire/interpret or present info (focus on one at a time)

· What is the purpose of collaboration?

· Think of a time you presented to others. What worked well? Was important to do? 3 stars plus a wish

· Think of a metaphor that show who you are as a listener, learner, communicator

· What could you do differently? 

· Know what you know now about

· What would you do differently?

· How did you work with others to develop ideas…to create solutions?

· In what ways did your listening contribute to the group’s understanding?

· What do you do when you disagree?

· What strategies do you use to generate ideas?

· What are some strategies you use to present information clearly and in an organized way?

· How do you use the language of discipline to articulate your learning?

· What are some ways you can show your learning?
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Ideas for BCB Warm Ups



Game: Atom 1

Materials: Open space



This is a high energy, movement game. It can be used for dividing classes into groups.



In this game you are playing with the idea of an atom, and tightly grouped particles. Get students to spread out in an area free of obstacles, such as desks and chairs. The teacher or leader will call out "Atom" and then a number. Like "Atom 4" and all the students must get into groups of 4 and link arms to make it clear which group they are a part of. Then the teachers calls another number like "Atom 7". The students must immediately regroup into the new number. 



To increase the stakes you can play elimination rounds where the students left out must sit out. You can continue until there are only two students remaining. By strategically picking certain numbers based on your class you can eliminate larger groups to speed it up if desired.



Music Poetry

Materials: Pencils/pens, paper, a music source.

This is generally a calm, quiet activity. 

Briefly talk about the feelings music can evoke within different people. Talk about imagery, place, and experience based on different music. Have students listen to a short piece of instrumental music. While listening students must write down everything that they feel or think about the piece. They could be words, phrases, even a paragraph. Don’t worry about spelling or if they are wrong about the place etc. 

After listening quietly for 2-4 minutes depending on the class have them stop. Get students to share some of their best ideas.

Draw a line under their last collection of writing and repeat with a different song. Were the feelings and imagery different? Get students to circle 5 important/powerful words or phrases from their second collection. Talk about the importance of tone and have students read their words and phrases like a poem. Remind them that it should not just sound like a shopping list.

Now that they understand the activity try one more song suggest that they get at least 10 words/ideas down this time for a greater selection.

You may also have students take their 5 most powerful words of phrases and create a more detailed poem.

Here are a few songs that have worked well in the past for me. Do not tell them where the music is from and it is best if they can’t see any pictures.

https://www.youtube.com/watch?v=zCNHVMIYqiA

https://www.youtube.com/watch?v=-bzWSJG93P8

https://www.youtube.com/watch?v=X-B8k0n_3cs

https://www.youtube.com/watch?v=MAjXiyKPBu8



Group Story

Materials: Pen/pencil and paper

In this activity students will be writing a story in a small group. The difficulty is that each student can only say one word at a time. Their goal is to ensure that it makes sense. So it is important that they listen carefully to the words before their turn.

I always do an example first and quickly form a group of my own. I like to give them the beginning because for some that is the hardest part. So I will say something like “Once upon a time there…” and point at the first student in my group.  Usually they will say “was”. Then point to the next student in your group. You will likely get “a”. If you get something that doesn’t make sense remind them of the goal. 

Form groups of 3-6 students (I find larger get off task). You can either have one recorder or pass the paper around the group and everyone records their own word. If students are stuck give them a starting sentence.

After 10 minutes or so get the class back together and have one student from each group read their story. They are typically quite funny.

*Remind students about blocking words. Ex. “Once, upon, a, time, they, DIED” Not likely a good start of a story since it’s violent and hard to continue after everyone has passed away.
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Wording of APL 2017-2018:



To support all students with further understanding themselves as learners and foster connections to their learning and to each other. 



1) How did you improve and increase the use of self- reflection in your classroom?



Improved: Questions are more specific. Geared more toward core competencies

Increased: It has become our assessment. Used to gauge their learning



· By asking kids to reflect on what was read or discussed in words or after activities (strengths and stretches). We ask questions such as “what can you do to improve next time?”

· By getting students to write in their math and core competency journals

· Specific handouts requiring self-reflections on core competencies within lessons

· Freshgrade – ongoing, ability to look back, set goals and monitor easily 

· The Feedback loop helps with self reflection 

· Adding reflection or report-out activities 

· Always revisiting learning – helping it been seeing as a process

· Student prespective on the report card 

· Self Assessment on larger activities 

· Students complete rubrics as well as teachers

· Giving specific areas to focus on during reflection – today you were asked to work with someone new – did you enjoy working with them? What was fun about it? What was a struggle? How did you overcome any challenges to complete the task? How will this benefit you in the future? Next time when you work with someone new is there anything you would change about what you did today?

· Teacher/student conferences 

· Math journals with reflection 

· Class discussions that go back to the individual 

· Microsoft forms

· Video reflections 

· Reflection groups 



2) How did you plan for collaboration of students for their learning?

· Group chats (both small and large)

· Book clubs (W.I.T.W  Talking concepts)

· Peer review/assessment

· Student made rubrics and feedback

· Sharing sessions

· Numeracy talks/circles

· Research projects in science 

· Genius hour/ Passion Projects

· Cooperative learning activities such as placemat and jigsaw strategies

· Time for play with each other – dutch blitz, farkle, puzzle challenges, stacking cups etc

· Reflecting on goals to see where they need to continue to focus.

· Inquiry projects – sharing learning findings 

· Physical groupings, changing groups, teacher formed groups for purpose, student chosen groups to challenge themselves 

· Collaboration focus for activities (Eg math activities that require group work and sharing ideas) 

· Math (placemat, whiteboard, student tutorials, stations, etc) 

· Project based learning (Science/Socials) 

· Seating Plan changing so they work with everyone in the class 

· Book talks circles/Literature circles

· Reflection groups 





3) How did you focus on goal setting in your classroom?



· SMART goals 

· Term goals  core competency goal

· Learning/subject goal

· Setting goals at beginning of lesson/task and revisiting at the end

· We had students reflect on their 1st term goals and set new goals at the end of term 2

· Very explicit, short term and long term 

· Set aside time to revist goals, obstacles, are you there, what do you need to do to be successful? 

· Students vocalize their goals with peers allowing others to adjust their behavior, remind them 

· 3 way conferences

· Class Charter

· HCE – goal setting, personal habits, focus on making a change in their lives and how to do that

· Lessons with student specific goals 

· Teacher directed goals 

· Students helping to build criteria 





4) How did you make students aware of our school goal?



· Did not explicitly – embedded in what and how we conducted our activities, lessons, tasks, projects, etc. 

· We reviewed the school goal at the beginning of the year but feel like we should have revisited and reviewed it with our students more often.

· More implicit then explicit – use it as a lens 

· Explicitly going over the school goal and revisiting it

· Lesson activities, assignments, projects designed to encourage the school goal





5) With the goal in mind, how has your practice changed in the classroom?



· More flexible with lesson ideas and delivery (more variety/choice)

· Changing on the fly based on student observation and learning needs

· Planning for the success of all students

· We spent a lot of time teaching each core competency in detail and designed lessons to further reinforce their understanding of how they learn.

· We focused more on meta-cognition, reflected on what they learned and how they could go deeper with their learning.

· More focused on feedback versus grades 

· Continuously changing and adding as we learn and hear from others

· More informal, ongoing assessment 

· Switch in focus as/for/of learning 

· Goal fits nicely with new curriculum 

· Reducing tests, changing assessment format

· Assignments are choose based 

· Relevant/ Real Life applications of learning 

· Fostering connections between subjects areas





6) Keeping this goal in mind and with moving towards no letter grades, what should we do next year to promote students understanding their learning and being able to articulate their strengths and stretches? Are there any areas that we should focus on as a staff? What other supports do we need as a school?



· Easier access to technology

· Deciding on a clear/consistent method of assessment that is accessible to parents

· Alternative resources for a variety of learning styles

· Opportunities to collab naturally?

· Being clear about open communication about student learning

· Kids need to be comfortable to say they don’t understand (self advocacy)

· Preparing our students to have the language to be able to show their understanding through 3-way conferences, writing the Student Perspective section of the report cards, and getting students to use metacognition to reflect on their work and find ways to make further improvements

· More support for design/planning (Backwards design) – especially with MATH

· Help with planning for more diverse learners and with differentiating instruction in math 

· Students need practice identifying strengths and stretches, identifying them, using language 

· Creating class charters 

· Set growth mindset goals in September (Challenge/proud of, strength/stretches etc) 

· Bulletin board of kids working towards goals 

· Kid language for goal 

· In school inquiry group with Marna 

· Shelly Morre and Leyton in to demo lessons

· Mentorship from district 

· KEEP THE GOAL 

· Pro-d around assessment 

· Posters of the school goal for every class to so we can refer back to it 

· Working with students to create criteria and goals 

· Fostering staff connections to encourage collaboration 

· Make time for conferencing with students 











1. What are you noticing about kids’ relationships with each other this year?

· Relationships can differ based on the composition of the classroom 

· Students are able to work with each other much more effectively 

· In many cases they are looking out for each other more in the classroom

· We are unsure if the relationships developed in classes are being extended out during the student’s free time

· A lot of screen time a lot less connections

· A lot less manners, etiquette shown in all types of situations

· We a lot more anxious kids and don’t know how to solve problems when they arise 

· Students are more bonded this year than last.

· They are comfortable sharing with each other and are very open and honest.

· Students are much better at including everyone in the class.

· I also noticed that students are much more likely to leave the class to socialize at nut break and lunch.  

· Students have gotten used to being put into groups and don’t protest being put into groups

· Students are relieved to be put into groups by teachers

· more class connections, less team connections, less team spirit

· still concerns in hallways – grade 8’s telling the kids to move

· Grade 8’s not respectful of noise when moving to classrooms

· Language barriers are exclusive

·  age appropriate, social group with friendly and intermingled interactions (between grade, gender, team).  Reduced instances about social exclusion, conflict 



 

1. Do you notice any differences from last year?

· Less arguments about working with each other

· Greater tolerance of differences, at least observed in the classroom  

· More constructive interactions

· No, do not see any differences, effort is being put in, but society is becoming more this way

· Students are more aware of the cc language

· There is more awareness and ability of students to accept others into the group

· Students are more aware of the cc language

· There is more awareness and ability of students to accept others into the group

· Less social drama



 

1. Are there any connections between what you are doing this year (the way you are teaching) to these relationships?

· We are more explicit with our expectations about connections which is helping the student’s awareness, as well the teachers are more aware too

· We are providing more opportunities to work with each other in a variety of ways which we feel is contributing to the improved relationships in the classroom

· We are more focused on building connections and community within our classes and teams and noticing that within the teams, more sharing between peers	

· I think my changing the physical space of the class, students are sitting at round tables, students are inclined to share more.

· The physical space, has also made me more aware of including think time and time to discuss as a group and then report out, giving all students time to think and practice with their group before reporting out.

· As a class we have talked a lot about the core competencies in relation to learning, and students are more aware how what they say and do affects others. 

· I like to give students the opportunity to “show what they know” and my class this year has really taken to showing what they know in ways that play to their strengths.  This has given students the opportunity to explore multiple ways of knowing and also allowed them to see what other students are thinking.  I think this builds further connections between students and between students and their work.

· I do tell students to “go and enjoy” before nut break and lunch which I didn’t do last year J

· -focused on social thinking (skits)

· -giving specific examples of what to focus on 

· -teaching them on how to discuss things respectively

· -stopping and reflecting on how things are going 

· Red Cross Beyond the Hurt this year, also possible group last year (this year’s grade 8’s) were quite a crew. 

· Teaching students about personal awareness and responsivity and other core competencies have helped students develop more positive relationships with each other. They seem to make deeper connection with their learning and are more reflective. 
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		Course/Subject/Grade(s):

		Planning Team





		Unit Big Idea:

		Unit Guiding Question(s):



		

		



		Goals





		Access – This is what I NEED to know and do

		All – This is what I MUST know and do

		Most – This is what I CAN know and do

		Few – This is what I COULD know and do

		Extension – This is what I can TRY to know and do



		Content Goal:







		

		

		

		

		



		Curricular Competencies:
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Class Charter Lesson.docx
Class Charter

1. Have a class circle and discuss what makes an ideal classroom, ideal classmate and ideal student (self).

2. Rights and Responsibilities

a. Right:  Freedom that is protected

b. Responsibilities: Duty—something you should do

		Right

		Responsibilities



		You have the right to a safe environment

		You have the responsibility to follow safety rules



		You have  the right to voice your opinion

		You have the responsibility to respect others



		You have the right to use school books, materials and equipment

		You have the responsibility to take care of all school materials



		You have the right to a good education

		You have the responsibility to do your best



		You have the right to fair treatment 

		You have the responsibility to treat others fairly







3. Discuss my jobs/your jobs and bottom lines. 

4. Questions with post-its on chart paper

a. What does respect look like in a classroom?

b. School is important because…

c. Our class should be ______ every day.

d. What do you need from your classmates in order to learn best?

e. What do you need from your teachers need to help you be successful this year? 

f. What do you need to do/improve to ensure this is your most successful year?

g. What should we be doing to ensure our class runs smoothly. 



5. In groups or as a whole class students will narrow down/ find commonality to make one statement for each.

a. Present in some way visually 

b. Sign
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Assessment for Parents - 2018.pptx


LOOKING AHEAD:

Why change?









IN THE PAST

Factory Line/conforming

Transmissive, straightforward, fixed idea of knowledge (certainty)

Content-driven (needs of employers)

Goals – efficiency, accountability, standardization

Test-based assessment (ranking)

Tasks: Rote memorization, test-taking, lectures, duplication of teacher examples and echoing of facts





(Crossouard, 2012, Drake, Reid &, Kolohon 2010, Flinders & Thornton, 2004)

LOOKING FORWARD

Dynamic/contextual view of knowledge

Collaborative, problem-based approach

Goals – student growth, student needs & self awareness

Assessment based on multiple, varied demonstrations (ongoing, conversational feedback





EDUCATION:​ Past vs. Present





(Frederick Taylor) vs. (John Dewy, Jean Piaget, Lawrence Kohlberg and Lev Vygotsky)







Current and historical research in Education, Psychology, Neurology and Economics supports this change

BC’s redesigned curriculum is transforming the way we teach and assess our students

The shift is significant – paradigm shift rather than just a change in curriculum

PARADIGM SHIFT













TRADITIONAL LEARNING



Literacy is the 3 R’s – reading,

writing and arithmetic

21st CENTURY LEARNING



Multiple literacies aligned to living and working in a globalized, new millennium:

aural & visual literacy, financial literacy, ecoliteracy, media literacy,

information literacy, cyberliteracy,

emotional literacy, physical

fitness/health, and global

competencies.













“According to the U.S. Department of Labor, 65% of today's gradeschool students will end up employed in jobs that have yet to be discovered”



(David & Price, 2013)​





No longer preparing students for a knowable, predictable future. Now we are trying to ready students for an unknown world – which necessitates an emphasis on creativity, critical thinking, communication and personal/social awareness and responsibility.







THE EDUCATED CITIZEN





The Educated Citizen – from the BC Ministry of Education site (source)

“A quality education system assists in the development of human potential and improves the well−being of each individual person in British Columbia society.” These words, along with the description of the educated citizen, became educational policy following the report of the Royal Commission on Education (known as the Sullivan Commission), in 1988. They continue to have meaning today.



Achieving British Columbia’s social and economic goals requires well−educated citizens who are able to think critically and creatively and adapt to change. Progress toward the achievement of these goals also depends on the province having citizens who accept the tolerant and multifaceted nature of Canadian society and who are motivated to participate actively in our democratic institutions.



To ensure the development of an educated society, government is responsible for providing all youth with the opportunity to obtain high−quality education. 







The Learning Zone vs. Performance Zone

 - Eduardo Briceño -





Learning zone vs. Performance zone





Feedback & formative assessment have a substantial effect on student learning when compared with most other examples of teacher interventions and students are more likely to read and internalize feedback in the absence of grades and marks. (Black & Wiliam, 1998)



“In contrast to marks, feedback concerning content provides the student with options for action and is less closely associated with their ego – it is about their action rather than about themselves.”

     (Gibbs & Simpson, 2004, p. 16)

"GRADELESS"

Assessment





Students are more likely to read and internalize feedback when no grades are present

Provides students with options for action

Can lead to less “fixed” mindset and make it less about themselves and more about what they can do



“I find that shelving the gradebook allows me to better accommodate the identities students bring with them to the classroom. Rather than confining students to a succession of “cells,” we can instead make space for dialogue and choice, learning more about their strengths and interests, and valuing the funds of knowledge they possess.”

(Arthur Chiaravalli, Jun 15, 2017)



Learning occurs along a continuum from: What do I need to know?

To: Why is it important? To: What can I do next?  To: New/revised learning



Teacher Perspective:

INDIVIDUALIZED LEARNING CONTINUUMS



















skills and knowledge can be developed through nurture and their own persistent efforts”

Intrinsic vs. extrinsic value of learning (grades or no grades)

This type of assessment can be a motivator rather than a punishment

Can stimulate intrinsic desire to improve



READ OUT

emphasizing progress and achievement rather than failure

reinforcing the idea that students have control over, and responsibility for, their own learning

building confidence in students so they can and need to take risks

providing the scaffolding that students need to genuinely succeed















World Economic Forum



Jack Ma –
The Future of Education









21st Century Learning 








BC’s K-12 Curriculum has changed

New curriculum for K-9 is already in place

Gr. 10 drafts are now available and will be in place for the 2018-2019 school year

The Grades 11 & 12 curriculum will be finalized and available by June 30, 2018

The finalized Grades 11 & 12 curriculum will be available for teachers to explore and try out in 2018/19









Curriculum Model
Know/Do/Understand model that emphasizes development of skills and competencies






Core Competencies

Big Ideas & Learning Standards 

(include Curricular Competencies and Content)







What will stay the same?



Rigorous learning standards in each area of learning

A strong focus on the foundation skills of reading, writing and mathematics

Subjects such as Math, Science, Language Arts and Social Studies remain as an integral part of each student’s education



What are some the new directions?



Increased flexibility for teacher innovation & student passion

“Big Ideas” for each grade in each area of learning

Explicit focus on competencies

Support for inquiry, project-based, hands-on and interdisciplinary approaches































Assessment:
Supporting Student Learning

How do we effectively support growth towards mastery?

What does it mean to be good at something?
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Rethinking Mastery
How do we show that we've mastered something?

What does mastery look like?



https://www.youtube.com/watch?v=daC2EPUh22w









I think, if I were to ask 20 people this question, I would receive 20 different ideas about what mastery means.  Some may say mastery means high test scores.  Some might say memorizing facts, some might say there are many ways to show understanding of a topic.  I asked my students to watch a video about a girl who is learning to dance.  This video showed her progress along the way.  At the end, I asked students to tell me what mastery looked like.   
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How do we show a thorough understanding of a topic? 



Flow – smooth transitions between parts

Break information into parts and see clear connections between ideas

Judge and support positions 



Making something new – Inventing something.

Being able to defend an idea

Use a piece of learning in a new situation

Connecting ideas in new ways



Solving  a problem

Mastery Looks Like...





I asked the students how this girl showed mastery in dance.  They came up with the ideas on the right.  We talked for a bit about getting knowledge on other topics and then they came up with the ideas on the left.  

 How do we show a thorough understanding of a topic?  How do we show mastery?
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Blooms Taxonomy – one way to structure learning.

Recall facts and basic concepts. (list, memorize, repeat, state)

Make sense of the material (explain, describe, classify, summarize)

Use knowledge gained in a different way. (demonstrate, interpret, discuss)

Break a concepts into parts and understand how the parts connect. (compare, contrast, experiment)

Use evidence to make judgements. (defend, support, evaluate) 

Produce new, original work. (assemble, create, construct)
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What does doing well mean and how do we measure it?

		IN THE PAST:		LOOKING FORWARD:

		Having specific information memorized. (fixed idea of knowledge)		Ability to access and apply information (Dynamic/contextual view of knowledge)

		Everyone starts a lesson at the same place and is given the same amount of time to understand a concept.		Teacher introduces concepts to students at different access points and works with the class to construct understanding.  (Collaborative learning)

		One way of teaching for everyone.		Many ways of supporting students in their learning. 


		One way of showing understanding for everyone (test, essay, etc.)		Many ways of showing understanding. (essay, mind map, verbal explanations, visual displays, etc.) 


		Tasks: Rote memorization, test-taking, lectures, duplication of teacher examples and echoing of facts		Assessment based on multiple, varied demonstrations (ongoing, conversational feedback)








The idea of assessment has changed a great deal over time.  When I was in school, and perhaps when many of you were in school, assessment was quite different.  The model in most classrooms was to do a lesson with the teacher, practice the ideas for homework, possibly review the homework and then move onto a new lesson.  This process continued for a few weeks, until you reach the end of a section.  At this point, the students would write a test that was graded using a percent.  The idea, of course, was to see what percent of the content the students knew.    This model of learning has some difficulties.  First, it showed that a student knew a certain percent of the material on the test, but it didn't show what material the student did well on and how the student could improve.  If a student  received an 75%  on an essay, that meant that they understood 75% of the content, but it didn't explain which 75% they know and which parts they could improve upon for next time.  Since it isn't clear what they did well and what they could improve, this system of learning develops a fixed mindset.   Students get the idea that a 75% is where they are and, since they don't know how to improve, they aren't able to see a way forward.  
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Supporting the journey towards mastery.

Formative Assessment

Summative Assessment









 Now we use assessment as a tool to help students to learn, as well as a tool to measure progress.  Formative Assessment connects with the Eduardo Briceno video Bryan showed.  It is the learning zone side.    
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Formative Assessment –Assessment for Learning

Goals: 

to help students recognize areas where they can deepen their understanding. 

to help students to understand their own learning journey.  





Examples include:

One on one conferences

Informal discussions

Written feedback

Self Assessment 

Reflections on learning



Teachers provide individualized feedback that can be used to guide improvements in learning. It helps students to identify strengths and stretches so that they can be proud of accomplishments and target areas that need work.





Ongoing throughout the course.





25



Summative Assessment – Assessment of learning

Assessment Of Learning

The goal is to measure the level of proficiency at the end of an instructional period.  

It is a way to express how much knowledge a student has acquired at the end of the learning time.

















Examples include:

Final Projects and Assignments

Final Tests or Exams





Summative assessment can also sum up the formative assessments that students have completed.  For example, if we wrote three essays and on all three, a student showed full understanding of grammar, I could decisively say that that student was proficient in that skill.  
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Teacher feedback can support the journey

"Involving students in assessment and increasing the amount of descriptive feedback, while decreasing evaluative feedback, increases student learning significantly.  While all students show gains, students who usually achieve the least, show the largest gains overall. 

(Black and William, 1998)







Research shows are that, "When feedback is combined with effective instruction, student learning in enhanced."

Feedback is embedded in practice.  

Students need to practice receiving and applying feedback and when they are in the learning stage, they are willing to take feedback more readily.  
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The journey

Setting learning intentions with the class

Discover what in already known

Practicing

Self-assessment

Revisiting Criteria

Feedback to Forward Learning

Setting Goals

Sharing









Classroom Environments that support the journey

Mistakes are essential for learning

Understanding Feedback

Descriptive: information about the learning that helps self reference and plan next steps

Evaluative: Information about the performance

Time to Learn

Set and use criteria, self-assess, receive and give descriptive feedback, collect evidence of learning, set and reset goals, seek support and communicate their learning

Success Has Different Looks

Involving Parents

Invitations to share, goal-setting conferences, checking in

Community of Learners









Multiple Opportunities are Part of the Journey







When you triangulate evidence, not only do you provide students with more opportunities to reach mastery, you have a diverse selection and collection of evidence.  This gives students more opportunities to engage, connect and show the skills and content they have learned.  
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Quality Assessment Promotes the Learning Journey 

focuses on all three components of the curriculum model – knowing, doing, understanding

is ongoing, timely, specific, and embedded in day to day instruction

provides varied and multiple opportunities for learners to demonstrate their learning

promotes development of student self-assessment and goal setting for next steps in learning

















Ongoing and specific information along the way 

Student centered

Best feedback in the moment



Happening all the time, not just at reporting periods
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Involving students in the journey might look like











Here is teacher feedback "I notice that"



Student reflection " I learned that..."



And teacher feedback with student reflection
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Self reflection along with teacher feedback supports the journey











Academic Rigor on the Learning Journey









Performance Standards give teachers and students standards for grade level expectations in Reading, Writing and Numeracy.  These standards are currently being updated in order to more closely align with the revised curriculum.  



This year in Coquitlam, the performance scale of approaching, meeting and excelling was used to assess students skills in many areas.  



These scales allow teachers and students the opportunity to look where all students are at and see just where the gaps are and where to explore next.  
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Self-assessment with guiding questions








Conferencing





Here are some examples of student self-assessment



With teacher feedback along the way students are able to self-assess in a meaningful way.  They can tell you where they are at and where they are going next.  



Single column rubrics allow students to self-assess with the learning standards built right in.  



Asking follow up questions better allows the student to share their thinking about the work and highlight what they feel is most important.



Conferencing with students and keeping a running record allows for the student and teacher to engage in a meaningful conversion about the work.  



The goal is or students to become incredibly aware of who they are, their strengths and stretches and their own next steps.  With practice and guidance we can truly make it so that students aware of what they are learning and why, so they can tell you how they are doing with evidence from their own work.



When we know the why, engagement increases and students are owners of their own learning
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"We must constantly remind ourselves that the ultimate purpose of evaluation is to have students become self evaluating. If students graduate from our schools still dependent upon others to tell them when they are adequate, good, or excellent, then we’ve missed the whole point of what education is about." 

 Costa and Kallick (1992, p.280)
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1. How is your ultimate, ultmate jounal unique?
2.Did you use examples from the novels and It circle
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3. Have you shown connections?

4. Have you taken a risk and presented in a difierent format?
5. Is your journal interesting and clear?
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Why did Europeans First Travel to North America?

Goal:
I can tell you who was successful in the meetings between Europaans and Finst
Nations and why.
+ T can use my critical thinking skills o question what is important while I read.
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Reflecting on My Learning:

‘Something I learned today was...

I learned about all the good reasons for sailing to a new land such as North America and how
much the Europeans benefitted from exploration by developing relationships with the first
nations, trading fur, and profiting off resources.

[OTmetmygoalfoday ~OR  DIIdid not meet my goal yer

Reflect on how you know you met your goal OR if you did not meet your goal, write about
the obstacles that got in the way and what you will do next time.

I met my goals today and was able to tell who was successful in the meetings between
the Europeans and First Nations (they were both successful because they acquired
valuable materials, but the Europeans were more successful because they were able to
find new land and profit greatly to advance their culture/courtry)

T also met my goal by being able to use critical thinking skills +o question and determine
the messages, and importance of the events that occurred while I read.

T was able o achieve an excellent understanding of the adventures/explorations and why
the Europeans travelled to North America.
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Performance Scale
All performance scales are standardized for Grade 1 to 8 except for the Kindergarten report where there is no Not Yet Demonstrating.

Explanati of Achievement Indicators

E Exceling Atthis time, evidence of learning demonstrates excellent achievement of grade-level
expectations.
M Meeting Atthis time, evidence of learning meets grade-level expectations.
A Approaching Atthis time, evidence of learning is nearing grade-level expectations and may be
inconsistent.
Not Yet Atthis time, evidence of learning does not meet grade-level expectations.

NY Demonstrating
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How did you show a vasiety of connections?

T showed connections by relating Lydia’s perspective to showease the image that T saw Lydia as
Showing the connections of her 2nd the real woeld was quite intecesting to ceate and, explote.

Which core competency(ies) does yout jousnal use? How?

Thelieve that T had used both aseas of critical and creative elements, erifical as it was difficult and.
sequired more editing to keep Lydiz’s vocabulary. Creative clements T believe include coming ug with
the story, and what she would write it zbout.

Did the novel you sead this week help you better understand yourself? Did it transform rour
thinking? If s0, how?

T thindk that the book did change my understanding in 2 way that it would make me more sppreciative
if what T have 2nd what life could and was kike for other people.

What do you consider the theme or message of your novel? How do you know?

T thinkk that the theme /message would probably be to see what life looked through the three-
teenager’s life, and what they went through, and how they reacted to that, and also mote importantly
how they grew from that, and the people that they ended growing into.

What else do you want me to notice while 2ssessing yous jouznal®

[ would Lke you to notice the effort I put into this jovenal and how much I put into doing this the
way that T thought would give me the most connections 2nd the most valid as it is the ultimate
jousnal that T would be completing. So, allin all, T hope you enjoy zeading it 2s much as I did writing
it
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You continue to show your connections to "Serpent King” through your
ultimate journal this week. You have extended your thinking and stretched
outside of your comfort zone by using a different format each week

You are always looking to advance your own wrting, fom circulating the.
ro0m | can see that you actively use a hesaurus to take risks and play
with new words. | really enjoyed: “Travis, was one in a million
Compassionate, collectve, caring, cared about Unfortunately, Travis was.
00 siow. Possibly tripped, stumbled on a rock, and then was impaled in
the overwhelming truth. Fate got a head start on him "

Your creative take also allows you to incorporate the autnor's message of
growing up we all face challenges, but there is a silver lining. Keep your
head up!

In conferencing with you stated how the novels you read transformed your
thinking, “All novels change my thinking a bit, that's what a good novel
does.”

I hope you continue to read, discuss and connect to novels. You truly have
3 gift for discussing ideas In a way the leaves everyone's tinking
transformed.

Thank you so mucht
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Student reflection examples.docx
This term, I feel like I did pretty well overall. I think this way because I tried very hard on every project and worksheet and was able to accomplish my goal of the term. I mostly got an excelling for every thing the teacher marked and a few meetings.  For language arts, I really enjoyed creating my Greek monster because we got do design and make up an monster and create a story of the monster. One thing I struggled while doing this project was to make sure I draw the monster the way I explained how it looks like in my paragraph so I don't have to go back and change my paragraph.  For Socials, I really enjoyed the debating unit where we got to argue with our friends without actually getting in a fight. I really enjoyed getting to speak out for your team and proof the your opponent is wrong. One thing I struggled with was to make my paragraph/speech super convincing so that it is hard for the opposite side to rebuttal. For Science, I really enjoyed making my Digestive System story. I enjoyed making the little story line, drawing, and colouring my book. This project turned out very neat at the end and I got a very good mark on it. One thing I struggled with was to make sure that I include everything that Ms Tommasini mentioned in the criteria without making my book too complicated. For Math, I really enjoyed playing prodigy. I enjoyed learning math in a game way, which makes math less boring. One thing I struggled with was to figure out if I finished the lesson or not because it does not show you if you passed or not, I had to ask Ms Tommasini every time.  For HCE, I enjoyed doing Kaylee and I's Power Play project. While working on this project, we got to design, make, and learn about marketing and how to sell your product. One thing my partner and I struggled with was to make sure what we were planning to make made sense and to make sure that we actually had the ability to make them. 

 For PE, I really enjoyed the hip Hop section where we got to learn how to dance. I enjoyed this section was because dancing is one of my favorite hobbies. There were not really anything I struggled with while learning hip hop because I already dance and most of the moves were easy for me.



In this term, I completed my homework on time and put all of my effort into the homework I completed. Each day I made sure I wrote my planner and checked off my planner when I finished a task, and  I usually checked my planner at night when I pack my bag. Overall,  I done my best in every subject and I am really pleased about my accomplishment and achievements this school year.  Some things I really enjoyed this year was the different assignments in LA. One assignment of which I was particularly fond   of , was the propaganda poster. Reasons why I liked this activity was,  included that I liked making the visual part and making a poster that included all of the different types of persuasive writing. In the end, I showed how I communicated by making a poster that included bright and bold poster that I thought long and hard about the sayings that were attached on to the poster. Continuing with the subject of LA,  One thing I felt really proud of finishing  was the Hercules comic. Brainstorming and making a draft were some of the steps for me to create a good storyline that included a beginning, middle, and end. after drawing , fin lining, coloring the pictures and gluing down the captions and titles it took a lot of time and patience to finish the project and I felt really proud of the mark that I got in the end, so all of the hard work was rewarding at the end. I also really enjoyed the debating we did in Socials. Debating is one of the skills I am really good at and I enjoy it because in the future  I will need the skill of debating, as I want to become a lawyer then possibly a judge afterwards. Another thing I really put all of my effort into was in the inquiry projects about Ancient Greece in social.  Researching for information was a really hard because their wasn’t much information about my first topic so I had to restart and chose a new topic which set me back a bit but I got caught up again by working hard and using my class time wisely. Health And Career Education we started a entrepreneur fair. We had to work with a partner to come up with a product to sell to our entire school. My partner Kaitlyn and I decided to make liquid soaps after deciding to make candles which were too expensive. I think that the reason why I liked this entrepreneur fair a was that I was always interested in the business part of things partially because I liked money but also because I watched shark tank all of my life. I kind of was interested in starting my own "business" to learn how to start a company and the learn the aspects of a business. One thing I kind of struggled with this term was taking the opportunities of free choice in topic to do something creative rather than doing a paragraph. I tried to work on thinking creatively on how I can present things but I didn't really do has many creative presentations as much as I liked. I found out that last year I worked on the creative aspect of a presentation and this year I mostly focused on the written aspect of a presentation and by next year I hope to work on both.   



In this term, I completed my homework on time and put all of my effort into the homework I completed. Each day I made sure I wrote my planner and checked off my planner when I finished a task, and  I usually checked my planner at night when I pack my bag. Overall,  I done my best in every subject and I am really pleased about my accomplishment and achievements this school year.  Some things I really enjoyed this year was the different assignments in LA. One assignment of which I was particularly fond   of , was the propaganda poster. Reasons why I liked this activity was,  included that I liked making the visual part and making a poster that included all of the different types of persuasive writing. In the end, I showed how I communicated by making a poster that included bright and bold poster that I thought long and hard about the sayings that were attached on to the poster. Continuing with the subject of LA,  One thing I felt really proud of finishing  was the Hercules comic. Brainstorming and making a draft were some of the steps for me to create a good storyline that included a beginning, middle, and end. after drawing , fin lining, coloring the pictures and gluing down the captions and titles it took a lot of time and patience to finish the project and I felt really proud of the mark that I got in the end, so all of the hard work was rewarding at the end. I also really enjoyed the debating we did in Socials. Debating is one of the skills I am really good at and I enjoy it because in the future  I will need the skill of debating, as I want to become a lawyer then possibly a judge afterwards. Another thing I really put all of my effort into was in the inquiry projects about Ancient Greece in social.  Researching for information was a really hard because their wasn’t much information about my first topic so I had to restart and chose a new topic which set me back a bit but I got caught up again by working hard and using my class time wisely. Health And Career Education we started a entrepreneur fair. We had to work with a partner to come up with a product to sell to our entire school. My partner Kaitlyn and I decided to make liquid soaps after deciding to make candles which were too expensive. I think that the reason why I liked this entrepreneur fair a was that I was always interested in the business part of things partially because I liked money but also because I watched shark tank all of my life. I kind of was interested in starting my own "business" to learn how to start a company and the learn the aspects of a business. One thing I kind of struggled with this term was taking the opportunities of free choice in topic to do something creative rather than doing a paragraph. I tried to work on thinking creatively on how I can present things but I didn't really do has many creative presentations as much as I liked. I found out that last year I worked on the creative aspect of a presentation and this year I mostly focused on the written aspect of a presentation and by next year I hope to work on both.   
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SOther areas for school wide focus for next year.



Vocabulary building

Reading strategies 

[bookmark: _GoBack]Inquiry skills 

Ideas for a school goal next year within the realm of SEL

http://www.washoeschools.net/Page/1840



Self -awareness and self -regulation

Group work skills- how to work in group effectively and respectively



What have we done as a school to promote this goal?



Monthly bulletin boards which included- getting to know the staff, volunteer showcase and opportunity board, random acts of caring, opportunities for involvement in our community, tips for building connections, team results of the survey done with the staff at a staff meeting, within classes and collated to make a team result (May) 



Survey with the school (pre and post)



Discussion questions on connectedness



Announcements for volunteer opportunities​ and tram work videos in April 



Monthly APL meetings with reminders to promote building connections with students through activities in the class



Newsletter additions for Parents



Classes each creating their own box for the Christmas shoebox drive. 



June Garage Sale



Huge Promotion of clubs for students to get involved and make new connections. 



Activities promoted to staff at staff meetings and pro-d that promote student connections





What have your team members done to promote the goal within their class. 



Games

Peer editing

Literature circles

Explicit teachings on how to work in a group, making them accountable

Team time

Seating arrangements

DPA

Activity grouping

Reading morning announcements and encouraging different activiti

2016-2017 Summit Middle School Goal



To ensure that all students share healthy relationships, experience connectedness, and have a sense of belonging with peers, staff, their school and their community.
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Summit 2016-17

Q1 What grade are you in?

Answered: 679 Skipped: 0

31%

37%

32%

Grade 6 Grade 7 Grade 8
Answer Choices Responses
Grade 6 31% 209
Grade 7 37% 251
Grade 8 32% 219
Total 679
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Summit 2016-17

Q2 Are you male or female?

Answered: 679 Skipped: 0

55%

Male

41%

4%
|

Female Prefer not to answer

Answer Choices Responses
Male 55% 371
Female 4% 279
Prefer not to answer 4% 29
Total 679
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Summit 2016-17

Q3 How long have you lived in Canada?

Answered: 679 Skipped: 0

77%

10% L
Less than 2 years 2-4 years More than 4 years

Answer Choices Responses
Less than 2 years 10% 71
2-4 years 13% 88
More than 4 years 7% 520
Total 679
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40%

20%

0%

Answer Choices

Q4 Although we all live in Canada, people
sometimes identify themselves by their
racial, ethnic, or cultural group to which
their parents, grandparents or ancestors

Summit 2016-17

belong. How do you identify your racial or

ethnic background?(Please choose one)

1%

Indigen
ous/Abo
riginal
[Fir...

1%

African
/Caribb
ean

(Black)

Indigenous/Aboriginal/First Nations (Metis, Inuit, etc.)

African/Caribbean (Black)

Asian (Chinese, Korean, Japanese, Taiwanese, etc.)

South Asian (Indian, Indonesian, Pakistani, Filipino, etc.)

Caucasian (White, European, etc.)

Latin American (Mexican, South American)

Middle Eastern (Arabic, Iranian, Kuwaiti, Persian, Israeli, etc.)

Mixed (more than one of the above)

| don't know

Total

Answered: 679 Skipped: 0

13%

45%
7%
Asian South
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e, (Indian
Kore...

4716

Caucasi
an
(White,
Euro...

13%
.
Latin Middle
America Eastern
n (Arabic
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9%

Mixed
(more
than

one ...

8%
|

I

don't

know
Responses
1% 8
1% 5
45% 308
7% 47
13% 89
4% 24
13% 88
9% 59
8% 51
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Q5 | feel connected with people at Summit.

Answered: 674 Skipped: 5

100%
80%
56%
60%
36%
40%
209
" 3% 2
—— |
0%
Never Rarely Sometimes Almost always
Answer Choices Responses
Never 3% 18
Rarely 5% 37
Sometimes 36% 244
Almost always 56% 375
Total 674
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Q6 | don’t feel like | am a part of this school.

Answered: 674 Skipped: 5

100%
80%
0,
60% 46%
40%
° 25%
17%
B - -
0%
Never Rarely Sometimes Almost always
Answer Choices Responses
Never 46%
Rarely 25%
Sometimes 17%

Almost always 1%

Total
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Answer Choices
Not at all true
A little true
Often true

Almost always true

Total
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Q7 At Summit, students are caring people.

5%
|

Not at all true

Answered: 664 Skipped: 15

17%

A little true

7116

56%

Often true

Responses
5%

17%

56%

22%

22%

Almost always
true

33

113

372

146
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Q8 At Summit students have trouble getting
along with each other

Answered: 664 Skipped: 15

100%
80%
57%
60%
40%
21%
17% °
- - .
|
0%
Not at all true A little true Often true Almost always
true
Answer Choices Responses
Not at all true 17%
Alittle true 57%
Often true 21%

Almost always true 6%

Total
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Answer Choices
Not at all true
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Almost always true

Total
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Q9 At Summit, | feel that usually fit in with
other students around me.

Answered: 660 Skipped: 19

41% 41%

13%
4%
SN
Not at all true A little true Often true Almost always

true

Responses

4%
13%
4M1%

1%
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29

87
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Q10 At Summit, | am accepted by many
different student groups.

Answered: 662 Skipped: 17

100%
80%
60%
42%
37%
40%
17%
0,
20% 5%
|
0%
Not at all true A little true Often true Almost always
true
Answer Choices Responses
Not at all true 5% 31
Alittle true 17% 11
Often true 42% 275
Almost always true 37% 245
Total 662
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Q11 At Summit, | don't feel like people want

to be with me.

Answered: 662 Skipped: 17

100%
80%
53%
60%
40% g
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Not at all true A little true Often true
Answer Choices Responses
Not at all true 53%
A little true 32%

Often true 9%

Almost always true 7%

Total
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349
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Answer Choices
Never
Rarely
Often

Almost always

Total

Summit 2016-17

Q12 At Summit, there is an adult (for
example: teacher, principal, vice principal,
counsellor, youth worker, secretary,
custodian, etc.) who really cares about me.

Answered: 654 Skipped: 25

100%
80%

60%
41%

38%

40%

16%
0,
20% 6%
0%
Never Rarely Often Almost always

Responses
6%

16%

38%

41%

12/16

39

103

246

266
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Summit 2016-17

Q13 At Summit, there is an adult (for
example: teacher, principal, vice principal,
counsellor, youth worker, secretary,
custodian, etc.) who listens when | have
something to say.

Answered: 654 Skipped: 25

100%
80%

60% 50%

35%

40%

20% 10%
4%
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Never Rarely Often Almost always

Answer Choices Responses

Never 4% 29

Rarely 10% 68

Often 35% 228

Almost always 50% 329
Total 654
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Q14 At Summit, there is an adult (for
example: teacher, principal, vice principal,
counsellor, youth worker, secretary,
custodian, etc.) who is not available if |
need to discuss a problem.

Answered: 653 Skipped: 26

100%

80%

60% 48%
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14%
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Answer Choices Responses
Never 30% 195
Rarely 48% 311
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Almost always 9% 58
Total 653
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| don't volunteer
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Summit 2016-17

Q15 | volunteer somewhere in the

community

Answered: 653 Skipped: 26

42%
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Responses

42%
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271
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Q16 If I need help, | know where to look in
my community for extra support.

Answered: 649 Skipped: 30

39%
27%
21%
. -
Never Rarely Often Almost always

Responses

12%
21%
39%

27%

16/ 16

81

139

254

175
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		Q1 What grade are you in?

		Q2 Are you male or female?

		Q3 How long have you lived in Canada?

		Q4 Although we all live in Canada, people sometimes identify themselves by their racial, ethnic, or cultural group to which their parents, grandparents or ancestors belong. How do you identify your racial or ethnic background?(Please choose one)

		Q5 I feel connected with people at Summit.

		Q6 I don’t feel like I am a part of this school.

		Q7 At Summit, students are caring people.

		Q8 At Summit students have trouble getting along with each other

		Q9 At Summit,  I feel that usually fit in with other students around me.

		Q10 At Summit, I am accepted by many different student groups.

		Q11 At Summit, I don't feel like people want to be with me.

		Q12 At Summit, there is an adult (for example: teacher, principal, vice principal, counsellor, youth worker, secretary, custodian, etc.) who really cares about me.

		Q13 At Summit, there is an adult (for example: teacher, principal, vice principal, counsellor, youth worker, secretary, custodian, etc.) who listens when I have something to say.

		Q14 At Summit, there is an adult (for example: teacher, principal, vice principal, counsellor, youth worker, secretary, custodian, etc.) who is not available if I need to discuss a problem.

		Q15 I volunteer somewhere in the community

		Q16 If I need help, I know where to look in my community for extra support.
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