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	School Name: Mundy Road

	
	School Goal:  Social Emotional Learning

	
	School Year: 2015-2016



	Goal / Inquiry 
Student learning

	Students will demonstrate an increased awareness of their emotions and strengthen their ability to manage their emotions and behaviour. 
· We will begin by looking at the Social and Emotional Learning Core Competencies, specifically Self Awareness: recognizing one’s emotions and values as well as one’s strengths and challenges and Self Management: managing emotions and behaviours to achieve one’s goal.



	Rationale
1-3 reasons for choosing goal

	· Staff observations, collaboration meetings and Class Reviews identified the need for an increased focus on Social Emotional Learning as our student learning is being significantly impacted by challenges with SEL, in particular self- awareness and self- management 
· As a staff, we recognized the need to establish some common language and common understanding of SEL within our school community 
· Research showing a direct correlation between Social Emotional well-being and student achievement



	References and sources to support actions

	http://www.casel.org/

http://ei.yale.edu/ruler/

http://my43.sd43.bc.ca/departments/staffdev/SR/Pages/Social%20Emotional%20Learning.aspx
http://my43.sd43.bc.ca/departments/studentservices/Pages/Safe%20Schools.aspx

http://www.casel.org/social-and-emotional-learning/core-competencies

http://dalailamacenter.org/programs/heart-mind-index

School wide involvement in Professional Network Series- Integrating S.E.L. into Teaching and Learning (Miriam Miller)

Professional Learning Team (with Aspenwood Elementary) with Miriam Miller focused on SEL

LIF Meetings (3 per year)

SEL Standards and Benchmarks for the Anchorage School District

Zones of Regulation- Michelle Garcia Winner

Participated in Learning Improvement Fund/Education Fund: District-Wide Professional Development (3 sessions)

	Backup Documentation
	



	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	Continuing practices working well (1-3)
· Collaboration amongst grade groups, FRIENDS Program, Friends For Life, Talking Circles, Thumballz, Mood Meter, Superflex, Zones of Regulation, Sharing Circles, Class Meetings, Class Reviews, Mind UP
What we will do differently? (1-3)
· Introduce the use of Kids in the Know in a more wide spread school approach (more often and earlier in the year).
· Look at the use of Class Charters/ Social Contracts.
· School wide assemblies with SEL as a focus.
· Continue to work on our approach to common language.
· Provide opportunities/ resources/ information for students to take home.
How will we provide for staff development and collaboration?
· Join the district Professional Day opportunities for SEL.
· Learning teams.
· Look at incorporating literature (trade books and classroom use).
· Work with Principal to continue a structure that supports collaboration.
How will we involve parents?
· Share resources with community.
· Highlight progress and continued work towards goal at PAC meetings and SPC Meetings.
· Incorporate SEL focused literature during Family Reading times (school) and provide literature suggestions/lists for families to utilize at home.
· Provide activities/ assignments that involve family participation and home/school connection.
How will we involve students?
· FRIENDS Program, Friends For Life, Talking Circles, Thumballz, Mood Meter, Superflex, Zones of Regulation, Sharing Circles, Class Meetings, Mind UP, class discussions/ activities (within and outside of HACE- Health and Career Education), Student Leadership
How will we monitor progress and adjust actions?
· Talking Circles- observation of student participation/ comfort level.
· Observation of problem solving skills.
· Class reviews (3 times per year).
· Investigate others measures such as the Heart and Mind Index and further components of the RULER Approach (including class/school charters)

	Backup Documentation
	






	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	Class Review comparisons (term 1, term 2 and term 3)
· The incorporation of this new framework for class reviews looked at strengths, stretches, goals and needs that allowed us to refine our focus for support to better meet the needs of the students in our school.
· The conversations were able to be summarized school wide to identify keys areas, including self- awareness, self- monitoring and reading at grade 2. We also discussed the coordination of our academic support and SEL support. The link between SEL Core competencies and success at school.

The introduction of a more focused understanding of social emotional learning amongst staff has filtered into common practices in the school
· FRIENDS Program, Friends For Life, Talking Circles, Thumballz, Mood Meter, Superflex, Zones of Regulation, Sharing Circles, Class Meetings, Mind UP and tools for the classroom (Motion Sits, alternate seating, options for work spaces)
· Anecdotal observations from teachers demonstrating a positive impact on student behavior.
· Students willingness to use the vocabulary, practices (restorative conflict resolution) and tools in the daily classroom.


	Backup Documentation
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	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	Our inclusive model of support combined with collaboration opportunities (grade level, school level and district level) have allowed us to:
· develop a shared understanding of SEL and the individual/group needs
· investigate key tools, whether they are book resources or human resources
· begin to look a common language for SEL and work towards common goals 

Continued collaboration has reinforced the fact that we have knowledge and expertise in this school and in other schools that we need to be creative about accessing. This year, our experience on a shared learning team with another school gave us insight and connections that would not have been otherwise known.

At times, some of the SEL strategies/ lessons and tools had unexpected results in the classroom. This highlighted the idea that what is “essential for some is good for all”.

A dynamic vs. static support model, based on student need, has increased our dialogue around student need and has given us focus for our interventions.
 
Increase our connection and relationship with Aboriginal Education support in the district. Our experiences with Talking Circles and the teachings of aboriginal culture have been rich and complement our understanding of SEL.

	Backup Documentation
	


http://my43.sd43.bc.ca/departments/studentservices/Pages/Quality%20Teaching%20LIF.aspx
http://my43.sd43.bc.ca/departments/studentservices/Pages/Self-regulation.aspx
http://my43.sd43.bc.ca/departments/AboriginalEd/default.aspx
http://my43.sd43.bc.ca/departments/studentservices/Pages/Safe%20Schools.aspx
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Class Review Sheet.pdf
Class Review

Strengths

What are the strengths of your class as a whole?
What are the positive things about this group as a whole?

Stretches

In what areas does the class as a whole need to grow?
What are their needs? What do you wonder about?

Goals

What are your main goals this year?
(may be based on strengths, concerns, an area of interest, new grade...)

Needs

What are the individual needs in your classroom?
Learning? Language? Social Emotional? Medical? Other?

Faye Brownlie, Judith King based on “Learning in Safe Schools” 2nd ed. 2011
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Class Review Explanation page 2.pdf
. Speech and language clinicians and district support staff, such as
members of the autism team and Aboriginal Support workers, attend
as they are able, when it is known in advance that the needs of the
class might involve them, or if it is already known that they will be
working with students in the class.

. The review occurs during class time. A teacher-on-call (substitute
teacher) is provided for the classroom teacher. '

. The classroom teacher is given a set of questions before the meeting
that she/he will be asked to respond to at the meeting (see A Frame-
work for Class Review: The Classroom Teacher’s Perspective on page
116). Some teachers choose to record their responses to these ques-
tions in advance, but many simply use the questions to help organize
their thinking. It is an advance organizer for the conversation.

. One of the members of the school-based team facilitates the conversa-
tion, posing the questions in order, clarifying, and seeking examples.
The questions asked in order are:

1. What are the strengths of your class as a whole?

2. What are the needs of your class as a whole?

3. What are your goals for the class as a whole?

. A second member of the school-based team records the conversation
on the form (page 117).

. The classroom teacher is the main speaker, not the facilitator nor the
recorder. Members of the school-based team add any information
they have about individual members of the class (see question 4 in the
Framework for Class Review on page 116) once the classroom teacher
has responded to the three whole-class questions.

. The final question, “What decisions can be made?” is critical. Tenta-
tive decisions might be made after the classroom teacher has described
the classroom strengths and needs, and his/her goals, and once the
individual concerns have been addressed. Many schools choose to
arrange a further meeting (a what’s next meeting) for the classroom
teacher and the spécific resource teacher to build a plan for how they
are going to work together.

It is important to always keep in mind that these meetings are
meant to be action-oriented. The support teachers/principal and/or
vice principal are looking at ways to support the classroom teacher
in meeting the goals for the students in the classroom. For example,
a resource teacher might offer to share some resources at the initial
meeting, or later follow through on suggestions made to address the
classroom teacher’s goals; the principal may agree to set up a meeting
with a parent. In the what’s next meeting, the staff involved meets to
make a more thorough plan. These meetings are scheduled for a week
after class reviews.

10. Class Reviews are not IEP meetings. The focus is on the whole class

— their strengths, their needs, their interactions, and how individual
students can learn and grow within this classroom context.

115
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Class Review Explanation Page 1.pdf
Implementing Class Reviews

With thanks to Donna Webb, Claire
Joyce, Joyce Tait, Shelley Moore,
Catriona Misfeldt, Leyton Schnellert,
and Jeri Jacovac

“I consider the class review process
to be a form of social justice.”

— Dan Kalynchuk, middle school
principal

114

School-based teams play a crucial role in developing safe and inclusive
schools. They make many decisions about children’s lives, and their lan-
guage influences teachers, parents, and students. If school-based teams
have tunnel vision, speak categorically, or use judgmental language, then
everyone in the school is affected in subtle or nonsubtle ways.

Most school-based teams set in place processes for dealing with issues,
whether whole-school, classroom, or individual issues. Some of these
processes work better than others in promoting open communication,
collaboration, and a real and optimistic sense of problem-solving.

It is common practice in many schools in the fall of the year to invite
teachers to meet with members of the school-based team and share infor-
mation about their students. We believe this is an important structure.
Over the past years, we have added elements to this structure that sup-
port our vision of inclusive schools. We have found it beneficial to begin
classroom reviews by focusing on the class as a whole (strengths and
needs) and on the teacher’s goals. In this way we gain the big picture of
the classroom, so that when we discuss the individual needs of students,
we can do it in context of the classroom.

The Class Review Structure: Elementary, Middle,
and Secondary

1. Allow 45-60 minutes for each class review.

2. All members of the school-based team attend; this includes princi-
pal and/or vice principal, resource/learning assistance, ESL teach-
ers, counselors, plus the classroom teacher and educational assistant,
if there is one working in the classroom. At the secondary level, the
meeting might include only the class teacher, the resource teacher,
the counselor, and/or the special education assistant or educational
assistant.
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A Framework for Class Review.pdf
A Framework for Class Review:
The Classroom Teacher’s Perspective

1. What are the strengths of the class? What are the positive things about this group as a whole?

2. What are your concerns about the class as a whole? What are their needs? What do you
wonder about?

3. What are your main goals this year?
(These goals may be based on strengths and/or concerns, or on an area of interest, or on a
new grade level or curriculum. Each teacher may have three or four.)

4. What are the individual needs (medical, learning, social-emotional, language, or other
related to individual students) in your classroom?

Pembroke Publishers © 2011 Learning in Safe Schools, revised edition by Faye Brownlie and Judith King ISBN 978-1-55138-266-1 &%

]
116
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2015 Satisfaction Survey Graph.pdf
Survey Statistics Page 1 of 3
Graphed Results for 2015 Student Satisfaction Survey - Grade 4
Unofficial Results (Electronic Only)
[= l\Ddé?r?gt Road Elementary Percentages are based on All of the Time and Many Times responses.
Achievement
89%
. . 83%
9
Are you getting better at reading? i 79%
Are you getting better at writing sentences or stories? i 22:2
. 79%
?
. 49%
At school, are you learning about art? - 40%
At school, are you learning about music? _ g‘l";f;
Healthy Living
At school, are you learning about how to stay healthy? -: 3;32
Do the teachers and staff at your school support healthy i 80%
behaviour? 78%
At school, do you eat or drink less healthy food choices . 9%
(for example, pop, candy, deep-fried foods)? 7%
Human and Social Development
At school, do you respect people who are different from i 94%
you (for example, think, act, or look different)? 91%
At school, are you learning how to do things to care for the - 299
environment (for example: recycling, waste reduction, i 6 o
- 1%
energy, land and water conservation)?
At school, are you being taught about Aboriginal peoples ﬁ 46%
in Canada? 57%
Physical Activity
At school, do you get exercise (for example, physical ‘ 97%
activity or sports)? 87%
At school, do you participate in activities outside of class _: 70%
hours (for example, clubs, dance, sports teams, music)? 54%
Preparation for the Future
At school, do you learn about saving and spending - 21%
money? 18%
Safety
91%
At school, are you bullied, teased, or picked on? L ZZ:
School Environment
— |
Do you like what you are learning at school? T 23:;:
Do adults in the school treat all students fairly? i Z'ﬁj:
Do your teachers help you with your schoolwork when you i 79%
need it? 74%
Do you know how your school expects students to — 97%
behave? | 88%
[ would like to go to a different school. . ?ZZ
86%
https://www.awinfosys.com/survey4/sd43/admin/rptSurveyGraphA.asp?SV SurveyNumber=... 6/2/2015





Survey Statistics Page 2 of 3

Are you a boy or a girl?

54%

air e s

Are you of Aboriginal ancestry (First Nations, Inuit, Métis)?

Yes ? 1222
0,

No —————

In the past 24 hours, how many servings of fruits and vegetables have you eaten (for example, one serving is
equal to 1/2 cup fresh, frozen or canned fruit or vegetables, 1/2 cup fruit or vegetable juice, or one medium
piece of fruit or vegetable)?

0%
3%
3%
7%
12%
10%
21%
14%
15%
14%
18%
16%
18%
9%
9%
8%
0%
4%
3%
3%
3%
11%

0 servings

1 serving

2 servings

3 servings

4 servings

5 servings

6 servings

7 servings

8 servings

9 servings

10 or more servings

T T

Where did you usually do your physical activity? (please check all that apply)

4%
5%
30%
27%
10%
8%
18%
16%
3%
5%
10%
11%
3%
8%

In my regular classroom

In my PE classes

In school teams or clubs

In other activities at school (e.g. at recess
and/or lunch)

At class trips to recreation centres

With clubs or sports teams in the
community

At recreation centres (for example,
classes, fitness facilities, pools)

With other groups or organizations (for

Flrlllﬁ

example, private lessons, church groups, ‘ 3%
Big Brothers, Big Sisters, scouts, cadets, 6%
etc.)

On my own (for example, individual - _—
running, brisk walking, mountainbiking, . 150/2

skateboarding, etc.)
Where did these foods/beverages come from: (check all that apply)

59%
canone e -

Bought at school ' ;ZS

https://www.awinfosys.com/survey4/sd43/admin/rptSurveyGraphA.asp?SVSurveyNumber=... 6/2/2015





Survey Statistics

Bought at nearby store

At a class celebration or school event

How many adults at your school care about you?

None

1 adult

2 adults

3 adults

Hr!rr

4 or more adults

22%
13%
12%
29%

0%
3%
0%
3%
9%
9%
3%
13%
89%
72%

Page 3 of 3

In the last five school days, how many days did you exercise or participate in physical activities for at least 30

minutes during school hours that made you sweat and breathe hard, such as soccer, running, dancing,

swimming, bicycling or similar aerobic activities?"

0 days

1 day

2 days

3 days '

4 days

5 days

https://www.awinfosys.com/survey4/sd43/admin/rptSurveyGraphA.asp?SV SurveyNumber=...

0%
3%
3%
4%
6%
11%
14%
21%
14%
17%
63%
43%

6/2/2015
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2105 Classroom Assessments Based on Teacher Judgement.pdf
SCHOOL
DISTRICT

)43

Classroom Assessments Based on Teacher
Judgment (BC Performance Standards)

Coguitiam

Report for: Mundy Road Elementary School

Kindergarten Oral Language, Shared Reading and Viewing and Writing
2014/2015 - Participation rate: 100%

# at each level

i Begmnmg '1
All Students 3 9 16 1
Female il 3 g 1
Male 2 6 7 @
Aboriginal MSK MSK MSK MSK
EAL 3 3 1 -

n=29; Aboriginal n=1; EAL n=7
Note: All Students includes EAL and Aboriginal students

Kindergarten Oral Language, Shared Reading and Viewing and Writing
2012/2013 - Participation rate: 100%

# at each level

All Students 2 1 19 3
Female 1 4 9 1
Male 1 7 10 2
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=35; Aboriginal n=1; EAL n=9
Note: All Students includes EAL and Aboriginal students





SCHOOL
DISTRICT

B Classroom Assessments Based on Teacher
4 3 Judgment (BC Performance Standards)

Coguitiam

Report for: Mundy Road Elementary School

Grade 1 Reading
2014/2015 - Participation rate: 100%

# at each level

| esing | nmacony | Pl Mt | Excesing
All Students 2 4 16 8
Female 1 2 8 3
Male 1 2 8 5
Aboriginal |  MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=30; Aboriginal n=2; EAL n=1
Note: All Students includes EAL and Aboriginal students

Grade 1 Reading
2012/2013 - Participation rate: 100%

# at each level

All Students‘ 3 6 20 11
Female - 3 6 8
Male 3 3 14 3
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=40; Aboriginal n=0; EAL n=5
Note: All Students includes EAL and Aboriginal students





SCHOOL
DISTRICT

B Classroom Assessments Based on Teacher
4 3 Judgment (BC Performance Standards)

Coguitiam

Report for: Mundy Road Elementary School

Grade 2 Writing
2014/2015 - Participation rate: 100%

# at each level

| NotYet |  Meets |
~ Meeting | (Minimal Level) |
All Students 5 14 13 4
Female 1 7 8 3
Male 4 7 5 1
Aboriginal MSK MSK MSK MSK
EAL 1 2 2 2

n=36; Aboriginal n=1; EAL n=7
Note: All Students includes EAL and Aboriginal students

Grade 2 Writing
2012/2013 - Participation rate: 100%

# at each level

All Students 4 19 18 2
Female 2 6 10 1
Male 2 13 8 1
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=43; Aboriginal n=5; EAL n=9
Note: All Students includes EAL and Aboriginal students





SCHOOL
DISTRICT

B Classroom Assessments Based on Teacher
4 3 Judgment (BC Performance Standards)

Coguitiam

Report for: Mundy Road Elementary School

Grade 3 Reading
2014/2015 - Participation rate: 100%

# at each level

| Mesting | (e ey | Pl Mesting | Exceeting
All Students 1 4 17 10
Female - 1 8 7
Male 1 3 9 3
Aboriginal MSK MSK MSK MSK
EAL 1 1 1 -

n=32; Aboriginal n=0; EAL n=3
Note: All Students includes EAL and Aboriginal students

Grade 3 Reading
2012/2013 - Participation rate: 100%

# at each level

All Students 3 11 10 9
Female 1 7 5 5
Male _ 2 4 5 4
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=33; Aboriginal n=1; EAL n=2
Note: All Students includes EAL and Aboriginal students





SCHOOL
DISTRICT

B Classroom Assessments Based on Teacher
4 3 Judgment (BC Performance Standards)

Coguitiam

Report for: Mundy Road Elementary School

Grade 5 Mathematics
2014/2015 - Participation rate: 97%

# at each level

All Students 3 5 15 8
Female S 2 4 10 2
Male 1 1 5 6
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=31; Aboriginal n=1; EAL n=4
Note: All Students includes EAL and Aboriginal students

Grade 5 Mathematics
2012/2013 - Participation rate: 100%

# at each level

| NotYet |  Meet
| Meeting | "‘;‘(Miii'imaii'.Leyﬁél)z
All Students 2 6 30 9
Female 1 3 13 9
Male 1 3 17 -
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=47; Aboriginal n=5; EAL n=7
Note: All Students includes EAL and Aboriginal students





SCHOOL

DISTRICT

Classroom Assessments Based on Teacher
Judgment (BC Performance Standards)

Report for: Mundy Road Elementary School

Grade 3 Solving Problems in Peaceful Ways
2014/2015 - Participation rate: 100%

# at each level

[ NotYet [ mMeets

| Meeting | (Minimal Level)
All Students 3 3 22 4
Female = 1 11 4
Male 3 2 11 -
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=32; Aboriginal n=0; EAL n=3

Note: All Students includes EAL and Aboriginal students

Grade 3 Solving Problems in Peaceful Ways
2012/2013 - Participation rate: 100%

# at each level

All Students 4 7 17 5
Female - 3 10 4
Male 4 4 7 1
Aboriginal MSK MSK MSK MSK
EAL MSK MSK MSK MSK

n=33; Aboriginal n=1; EAL n=2

Note: All Students includes EAL and Aboriginal students
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SEL CASL Definitions 2015.pdf
Pers ey
2524

Collaborative for Academic, Social, arnd Emgcticnal Learnin

Page 1 of 2

ABOUT WHAT IS SEL? SEL IN ACTION SEL IN POLICY SEL RESEARCH VIDEOS

Recent Research

CASEL Guide Online
Effective Social and
Emotional Learning

Programs

The Missing Piece

A National Teacher
Survey on How Social
and Emotional Learning
Can Empower Children

and Transform Schools

Latest Tweet

Now online: Calendar for
events related to social
and emotional learning.
Submit your own events.
http://t.co/2CLo3iej6L

An hour ago

Follow @CASELorg

EVENTS DONATE

Social and Emotional Learning Core Competencies

CASEL has identified five interrelated
sets of cognitive, affective and
behavioral competencies. The

definitions of the five competency

clusters for students are: ! Social &
Emotional
Py RESPONSIBLE
DECISION-
» <I-[if IsupportLists]-->Self- asiG

awareness: The ability to

accurately recognize one’s

emotions and thoughts and their
influence on behavior. This
includes accurately assessing one’s strengths and limitations and
possessing a well-grounded sense of confidence and optimism.

o <I-[if IsupportLists]-->Self-management: The ability to regulate one’s
emotions, thoughts, and behaviors effectively in different situations. This
includes managing stress, controlling impulses, motivating oneself, and
setting and working toward achieving personal and academic goals.

o <I-[if IsupportLists]-->Social awareness: The ability to take the
perspective of and empathize with others from diverse backgrounds and
cultures, to understand social and ethical norms for behavior, and to
recognize family, school, and community resources and supports.

o <I--[if IsupportLists]-->Relationship skills: The ability to establish and
maintain healthy and rewarding relationships with diverse individuals and

groups. This includes communicating clearly, listening actively,

http://www.casel.org/social-and-emotional-learning/core-competencies 10/23/2014





Page 2 of 2

cooperating, resisting inappropriate social pressure, negotiating conflict

constructively, and seeking and offering help when needed.

+ Responsible decision making: The ability to make constructive and

respectful choices about personal behavior and social interactions based

on consideration of ethical standards, safety concerns, social norms, the

realistic evaluation of consequences of various actions, and the well-being

of self and others.

About CASEL

Leadership, Staff and
Consultants

Research Advisory Group
Funders and Growth
Partners

Zins and O'Brien Awards
CASEL Forum

Contact Us

CASEL: Collaborative for
Academic,

Social, and Emotional
Learning

815 W. Van Buren St. Ste.
210

Chicago, IL 60607-3567

312-226-3770 (main)
312-226-3777 (fax)

000

Join Us

What's Missing?

© 2014 CASEL

CASEL's major funders and strategic growth partners make our work

possible.

1440 Foundation / Buena Vista Foundation / Einhorn Family Charitable Trust /

Institute of Education Sciences / NoVo Foundation / Noyce Foundation / Robert

Wood Johnson Foundation / Spencer Foundation

http://www.casel.org/social-and-emotional-learning/core-competencies

10/23/2014
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