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	School Name:  Moody Elementary School

	
	School Goal:  Literacy

	
	School Year: 2018-2019




	Goal #1 / Inquiry 
Student learning

	To increase the percentage of students who are meeting expectations in reading in order to build student self-confidence and set students up for success.



	Rationale
1-3 reasons for choosing goal

	· Reading fluency and comprehension has been a concern for over a decade, as evidenced by earlier Action Plans for Learning.
· 47% of our students were not yet meeting expectations in reading as of September 2017.  Just under half of these students continue to require daily literacy interventions as of May 2018.
· 38% of our students are learning English as an additional language.  19% of these students require extensive daily literacy interventions.  
· 31% of our Grade 4 students report never reading for fun outside of school.


	References and sources to support actions
	2017-18 School Reading Data, September 2017 and May 2018
MDI Grade 4 – Moody Elementary 2017/2018 School Report

	Backup Documentation
	



	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	Continuing Practices:
1) Daily 5 / CAFE: we will continue the voluntary implementation of these         reading instructional approaches in classrooms.
2) Technology and learning resources: RazKids/Headsprout have been provided through PAC support for use by whole classes separately and as part of Daily 5.  iPads are available in most classrooms and we have available Surface Pros.  Levelled readers and library materials are available for use.  
3) Targeted support: we will continue to provide early intervention and literacy learning support through a combination of support models.  
4) Tier 3 daily intervention in Grade 3-5 (school-based T&E Centre): we are entering into year 4 of the development of a school-based T&E Centre program.  
5) Professional learning and collaboration: opportunities continue to be available for teachers (learning team, PD Days, staff meeting time, etc.).
6) Whole-school literacy activities: we will continue to collaborate with public library staff on programs and promotion to foster student reading engagement.

What will we do differently?
1) Add additional Daily 5 resources through expansion of our levelled reader collection and improved organization of other print materials.
2) Begin planning for the implementation of the competency-based IEP system to better support student-centered and strengths-based planning and assessment.

How will we monitor progress and adjust actions?
1) DRA/PM Benchmark levels to adjust programs for individual students.
2) Teacher judgment.


	Backup Documentation
	FastForward and Reading Assistant: https://www.scilearn.com/products/fast-forword
RazKids/Headsprout: https://www.raz-kids.com/

	
	

	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?
	In the 2017-18 school year, reading continued to be an intense focus.  11 teachers collaborated on a BCTF Teacher Inquiry Program inquiry project, co-sponsored by SD43, on the implementation of Daily 5 and CAFE.  Daily 5 is a framework for structuring literacy instruction with an emphasis on differentiation and self-regulated learning.  CAFE is an acronym for Comprehension, Accuracy, Fluency, and Expand Vocabulary and is a system of strategies and goal setting.  This inquiry led to increased collaboration and the infusion of the Daily 5 and CAFE frameworks throughout the school.  The classroom structure was supported by tiered and targeted intervention and support, and the continued use of online programs and assistive technology.  Ongoing formative assessment was a trend throughout all aspects.  2017/18 Results: By May 2018, 71% of our students were meeting expectations in reading.  This represents an 18% increase in the number of students meeting expectations as compared to September 2017 and provides a baseline for continued work.  100% of our Grade 4 students reported that they feel they are getting better at reading (60% strongly agree; 40% agree).

	Backup Documentation
	Daily 5/CAFE professional inquiry reflection video: https://youtu.be/dU2dQ_Wh8Mw
2017-18 School Reading Data, September 2017 and May 2018
Ministry Grade 4 Student Learning Survey Results – Moody Elementary





	Goal #2 / Inquiry 
Student learning

	To grow students’ self-awareness and personal management reinforcing self-regulation skills and ensuring all students thrive at school.

	


	Rationale
1-3 reasons for choosing goal

	· Developing self-regulation skills will enhance student achievement and reduce barriers to learning.
· Fostering student voice in the classroom builds self-awareness and strengthens readiness to learn.
· Building capacity as self-reflective learners enhances students’ ability to reach individual potential.
· Student self-assessment and teacher observation highlights both growth and the need to continue developing self-regulation skills in our school.


	References and sources to support actions
	Staff Self-Regulation learning team collaborations and professional readings
Calm Classroom Framework


	Backup Documentation
	



	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	Continuing Practices:
1) SD43 Self-Regulated Learning Initiative: we will continue our involvement in the pilot school project (year 4). 
2) Daily school wide program (Zones of Regulation, Calm Classrooms, Executive Functioning) and breathing/exercise/sound/calm classrooms: we will continue our “Daily Calm” announcement every morning and a silent reading program after lunch break to help students be “ready to work”.   
3) Zones of Regulation and Executive Functioning (Sarah Ward) tools and language: we will continue to develop tools, e.g. “Get Ready, Do, Done”, and teach language in the emotional and behavioural domain.  We will continue to work with Anna Lenarczyk and Lynda Swain with a focus on whole body listening, focus, attention, and organization.
4) Classroom design and seating: we will continue re-working classroom spaces to include a variety of seating and table sizes/arrangements, e.g. family-style seating, moveable white board tables (Student Services room).  
5) Learning space self-regulation options: we will continue to provide a sensory room along with sensory options and tools (e.g. Lego Wall, stepper, etc.) and a chart for student self-selection of supports in every formal learning space.
6) Hallway sensory installations: we will continue to provide soft, interesting and/or moveable materials and fabrics in hallways for calming and/or engaging touch.
7) Student voice and leadership: we will continue to develop student voice and involvement (student leadership group).
8) Communication: we will continue to include a self-regulation information piece for parents in our monthly newsletters.

What will we do differently?
1) Develop a dedicated outdoor classroom.

How will we monitor progress and adjust actions?
1) Ministry Grade 4 Student Learning Survey and MDI
2) Observational data: office referrals, student voice at leadership group

	Backup Documentation
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	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	Our continuing practice in the domain of self-regulation is supported by the progress staff has again noticed from the past year’s practice.  We have worked to encourage student problem-solving and reflection, and to scaffold the use of environment, tools     and language in the school environment both at work and play.  This year, we again continued to make environmental changes and to provide sensory tools along with language and choice associated with the tools.  We also added structures and tools for executive functioning, using some of the work by Sarah Ward with the support of Learning Services and our partners in the Self-Regulated Learning Initiative.  2017-18 Results: When Grade 4 students were asked to self-assess their own skill level in a variety of areas, 96% reported having high- or medium-level skills associated with self regulation (long term) and 97% reported the same for self regulation (short term).  Further, 100% of our Grade 4 students reported that they are learning how to solve problems in peaceful ways (68% all the time; 29% most of the time; 4% sometimes).

	Backup Documentation
	MDI Grade 4 – Moody Elementary 2017/2018 School Report
Ministry Grade 4 Student Learning Survey Results – Moody Elementary




	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.
	For evidence of change in 2017-18, see the Reflection Highlights under each goal.

Planned Documentation for 2018-19:

1) Beginning and end-of-session data collection using the DRA or PM Benchmarks (September 2018 and May 2019)

2) Ministry of Education Grade 4 Student Learning Survey

3) Middle Years Development Instrument (MDI)



	Backup Documentation
	

	School Community Engagement Process
· How did you engage parents, teachers, students & support staff in developing your APL?
· How did you share your APL goals with parents, teachers, students & support staff?
	We will share our APL with our school communities as follows:

· Staff engagement:  staff meetings, email communication, Pro-D
· Parent engagement: Newsletter, PAC meeting, web page
· Student engagement: class discussions, reflection, assessment

	Backup Documentation
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INTRODUCTION TO THE MDI


WHY THE MIDDLE YEARS MATTER
Experiences in the middle years, ages 6 to 12, have critical and long lasting effects. They are powerful predictors of 
adolescent adjustment and future success. During this time, children are experiencing significant cognitive, social 
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The 
overall health and well-being of children in their middle years affects their ability to concentrate and learn, develop 
and maintain friendships, and make thoughtful decisions.


Early adolescent children have an increased awareness of themselves and others. During middle childhood they 
are developing ideas about how they may or may not "fit in" to their social and academic environments (Rubin et 
al., 2006). These ideas have the power to either promote health and academic achievement or lead to negative 
outcomes such as depression and anxiety in adulthood (Jacobs et al., 2008). Although middle childhood is a time of 
risk, it is also a time of opportunity. There is mounting evidence to suggest that positive relationships to adults and 
peers during this critical time act to increase a child's resiliency and success.


WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?
The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and 
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and 
comprehensive tool that helps us gain a deeper understanding of how children are doing at this stage in their 
lives. Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about 
children's social-emotional health and well-being. In addition the MDI is being used across sectors and to support 
collaboration and inform policy and practice.


The MDI uses a strengths-based approach to assess five areas of development that are strongly linked to well-
being, health and academic achievement. In addition, it focuses on highlighting the protective factors and assets 
that are known to support and optimize development in middle childhood. These areas are: Social and Emotional 
Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School Experiences. 
Each of these dimensions is made up of several measures. Each measure is made up of one or more individual 
questions. The navigation map below illustrates the relationship between MDI dimensions, measures and 
questions.


5 DIMENSIONS OF THE MDI


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


Optimism
Empathy
Prosocial Behaviour
Self-Esteem
Happiness
Absence of Sadness


Absense of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making
*Self-Awareness
*Perseverance


*Assertiveness
*Citizenship/Social 
Responsibility
* Grade 7 only


PHYSICAL HEALTH AND WELL-BEING
Measures


General Health
Eating Breakfast


Meals with Adults at Home
Frequency of Good Sleep


Body Image


Page 3 of 22Moody Elementary - Grade: 4 MDI Report


2018-02-22https://mdi.ubc.ca/reports/2017/164/school/3506/4/







CONNECTEDNESS
Measures


Adults at School
Adults in the Neighbourhood


Adults at Home
Peer Belonging


Friendship Intimacy
Important Adults


USE OF AFTER-SCHOOL TIME
Measures


Organized Activities
◦ Educational Lessons or 


Activities


◦ Youth Organizations
◦ Sports
◦ Music or Arts


How Children Spend their 
Time
After-school People/Places
Children's Wishes and Barriers


SCHOOL EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying


ABOUT THE DATA
This report includes data reported by children in your school who participated in the MDI.It provides MDI data for 
your school and includes comparisons to your school district averages.


Considerations when reviewing MDI data in this report


• The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.
• Many questions on the MDI allow children to provide multiple responses. Percentage totals for these 


questions will often exceed 100%.
• Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children 


cannot be identified.
• Results are also suppressed for School Districts with fewer than 35 participating children.


The data in this report focus on children's self-reported well-being. Most of the data are represented by 3 
categories of Well-Being: High, Medium and Low.


High Well-Being (Thriving)
Children who are reporting 
positive responses.


Medium to High Well-Being
Children who are reporting 
neither positive nor negative 
responses.


Low Well-Being
Children who are reporting 
negative responses.


UNDERSTANDING MDI DATA
The 'MDI Technical Guide' provides information on all of the measures, including 
questions, response options and scoring, for the MDI results found in this report. The 
guide is available to download here (http://www.discovermdi.ca/wp-


content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf) .
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The 'MDI 101' resource helps to answer frequently asked questions including: Why 
the MDI was created; how a population survey differs from individual assessments; 
and How MDI questionnaires are collected and stored. Access this resource here
(http://www.discovermdi.ca/making-sense/mdi-101) .
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2017/2018 RESULTS FOR MOODY 
ELEMENTARY


DEMOGRAPHICS FOR YOUR SCHOOL


School Population Breakdown


School Total Sample 27 School District Total Sample 1885


Languages Spoken at Home


Aboriginal 0% Cantonese 4%


English 81% French 4%


Hindi 0% Japanese 0%


Korean 11% Mandarin 0%


Other 22% Punjabi 0%


Spanish 15% Tagalog 0%


Vietnamese 0%


School Total Sample: Refers to the total number (#) of children represented in this report. Children are included 
in the school sample if they complete a question and the data are reported.


Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this 
question is not reported at the school-level, but can be found in the school district reports. 


Languages at Home: Children are able to select more than one language spoken at home.


Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to 
identify, if possible, the specific language. Aboriginal Language data are not publicly available.


Other: A limited selection of languages is offered on the MDI questionnaire. The "Other" category gives children an 
opportunity to enter their own response(s). For a list of common responses given for "other" languages, please 
contact us: mdi@help.ubc.ca
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SOCIAL & EMOTIONAL DEVELOPMENT


The development of social and emotional skills, including empathy, optimism and self-esteem, are important for 
supporting positive mental health during middle childhood and at all ages to follow. These skills help children 
understand and manage their emotions, build and maintain positive relationships, and regulate their own 
behaviour. Opportunities to develop social and emotional skills can be created in many supportive environments: 
at school with teachers and peers, in the home with elders, family or caregivers, and during after-school programs 
with community members.


Detailed information on the MDI survey questions and response scales for Social and Emotional Development are 
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development) .


RESULTS FOR MOODY ELEMENTARY


| School District Average


OPTIMISM
Optimism refers to the mindset of having positive expectations 
for the future. e.g. "I have more good times than bad times."


EMPATHY
Empathy is the experience of understanding and sharing the 
feelings of others. e.g. "I care about the feelings of others."


PROSOCIAL BEHAVIOUR
Prosocial behaviour refers to actions that benefit others. e.g. "I 
helped someone who was hurt."


SELF-ESTEEM
Self-esteem refers to a person's sense of self-worth. e.g. "A lot of 
things about me are good."


HAPPINESS
Happiness refers to how content or satisfied children are with 
their lives. e.g. "I am happy with my life."


ABSENCE OF SADNESS
Sadness measures the beginning symptoms of depression. e.g. "I 
feel unhappy a lot of the time."
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ABSENCE OF WORRIES
Worries measure the beginning symptoms of anxiety. e.g. "I 
worry a lot that other people might not like me."


SELF REGULATION (LONG-TERM)
Long-term self-regulation requires adapting present behaviour to 
achieve a goal in the future. e.g. "If something isn't going 
according to my plans, I change my actions to try and reach my 
goal."


SELF REGULATION (SHORT-TERM)
Short-term self-regulation is about impulse control. It requires 
adapting behaviour or emotions to meet an immediate goal. e.g. 
"I can calm myself down when I'm excited or upset."
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PHYSICAL HEALTH & WELL-BEING


Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life. 
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with 
their teachers, and are less likely to be bullied or bully others. Children benefit from guidance and opportunities 
that support the development of healthy habits, which they can carry forward into adolescence and adulthood. 
These habits include regular physical activity, quality sleep and healthy, social meals.


Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are 
available in the MDI Field Guide (http://discovermdi.ca/making-sense/physical-health-and-well-being) .


RESULTS FOR MOODY ELEMENTARY


| School District Average


GENERAL HEALTH
Children are asked, "In general, how would you describe your 
health?"


EATING BREAKFAST
Children are asked, "How often do you eat breakfast?"


MEALS WITH ADULTS AT HOME
Children are asked, "How often do your parents or other adult 
family members eat meals with you?"


FREQUENCY OF GOOD SLEEP
Children are asked, "How often do you get a good night's sleep?"


HOW OFTEN DO YOU LIKE THE WAY YOU LOOK? HOW WOULD YOU RATE YOUR BODYWEIGHT?
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WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?


27%
Before 9:00pm


46%
9:00pm to 
10:00pm


12%
10:00pm to 


11:00pm


12%
11:00pm to 


12:00am


4%
After 12:00am


HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?


24%
Never-Once/week


44%
2-4 times/week


32%
5+ times/week


Do you have a physical or health condition that keeps you from doing some things other kids your age do? For 
example, school activities, sports, or getting together with friends. (Children can select all of the options that 
apply.)


No health condition 80%


Yes, a physical disability 4%


Yes, a long-term illness 0%


Yes, overweight 8%


Yes, something else 12%


Page 10 of 22Moody Elementary - Grade: 4 MDI Report


2018-02-22https://mdi.ubc.ca/reports/2017/164/school/3506/4/







CONNECTEDNESS
Strong and supportive social connections play an important role in children’s healthy development. Close 
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can 
promote positive mental health and minimize risks that may be present in children’s lives.


Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and 
believes in them can make a powerful difference in a child’s life. For children, connectedness to extended family, 
community, as well as land, language, and culture also play an important role in encouraging a strong and healthy 
sense of identity.


Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI 
Field Guide (http://discovermdi.ca/making-sense/connectedness) .


CONNECTEDNESS WITH ADULTS


RESULTS FOR MOODY ELEMENTARY


| School District Average


ADULTS AT SCHOOL
Assesses the quality of relationships children have with the 
adults they interact with at school. e.g. "At my school there is an 
adult who believes I will be a success."


ADULTS IN THE NEIGHBOURHOOD/COMMUNITY
Assesses the quality of relationships children have with the 
adults they interact with in their neighbourhood or community. 
e.g. "In my neighbourhood/community there is an adult who 
really cares about me."


ADULTS AT HOME
Assesses the quality of relationships children have with the 
adults in their home. e.g. "In my home there is a parent or other 
adult who listens to me when I have something to say."
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CONNECTEDNESS WITH PEERS


NUMBER OF IMPORTANT ADULTS AT SCHOOL


96%
2 or more


0%
One


4%
None


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO
(Percentage of children who responded "very much true")


23%
Really care about me.


28%
Believe that I will be a success.


23%
Listen to me when I have 


something to say.


PEER BELONGING
Measures children's feelings of belonging to a social group. e.g. 
"When I am with other kids my age, I feel I belong."


FRIENDSHIP INTIMACY
Assesses the quality of relationships children have with their 
peers. e.g. "I have a friend I can tell everything to."
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USE OF AFTER-SCHOOL TIME


Participation in activities after school provides important developmental experiences for children in their middle 
years. These activities create a variety of opportunities for children to build relationship skills and gain 
competencies. Research has consistently found that children who are engaged in after-school activities are more 
likely to experience greater academic and social success.


Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in 
the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time) .


AFTER-SCHOOL ACTIVITIES
Children were asked, "During the last week after school (from 3pm-6pm), how many days did you participate in:


RESULTS FOR MOODY ELEMENTARY


| School District Average


ANY ORGANIZED ACTIVITY
Children who participated in any after-school activity that was 
structured and supervised by an adult. (e.g. educational lessons, 
youth organizations, music or art lessons and sports practice)


EDUCATIONAL LESSONS OR ACTIVITIES
For example: Tutoring, attending a math school, foreign language 
lessons, or some other academic related activity.


MUSIC OR ART LESSONS
For example: Drawing or painting classes, musical instrument 
lessons or some other activity related to music or art.


YOUTH ORGANIZATIONS
For example: Scouts, Girl Guides, Boys and Girls Clubs, or some 
other group organization.


INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Swimming, dance, gymnastics, ice skating, tennis or 
another individual sport.


TEAM SPORTS (WITH A COACH OR INSTRUCTOR)
For example: Basketball, hockey, soccer, football, or another 
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HOW CHILDREN SPEND THEIR TIME
Children were asked how they spend their time during the after-school hours of 3pm-6pm:


Percentage of children who reported:


team sport.


TV & COMPUTER USE
VIDEO OR COMPUTER GAMES WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE


SOCIALIZING WITH FRIENDS
HANG OUT WITH FRIENDS USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS


READING & HOMEWORK
READ FOR FUN DO HOMEWORK


MUSIC & ARTS
ARTS & CRAFTS PRACTICE A MUSICAL INSTRUMENT
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SPORTS
PLAY SPORTS OR EXERCISE FOR FUN


WHAT CHILDREN WISH TO BE DOING
Children were asked what 
they want to be doing 
during the after-school 
hours of 3pm-6pm:


I am already doing the 
activities I want to be 
doing


88%
I wish I could do 
additional activities


27%
I am doing some of the 
activities I want, but I 
wish I could do more


15%


PERCEIVED BARRIERS TO 
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES
Children were asked what prevents them from doing 
the activities they wish to be doing after school (3pm-
6pm):


(Number of Students)


I have no barriers 10


I have to go straight home after school 3


I am too busy 4


It costs too much 3


The schedule does not fit the times I can attend 3


My parents do not approve 3


I don't know what's available 1


I need to take care of siblings or do things at 
home


1


It is too difficult to get there 0


None of my friends are interested or want to go 1


The activity that I want is not offered 1


I have too much homework to do 1


I am afraid I will not be good enough in that 
activity


1


It is not safe for me to go 0


Other 4
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AFTER-SCHOOL PEOPLE AND PLACES


WHERE DO YOU GO AFTER SCHOOL? (FROM 3PM-6PM)


Never 1x /week
2x 
+/week


Home 16% 12% 72%


Stay at school for an activity 64% 20% 16%


After-school program or 
child care


50% 12% 38%


Friend's house 50% 35% 15%


Park/playground/community 
centre


42% 8% 50%


The mall or stores 65% 23% 12%


Someplace else 58% 19% 23%


WHO ARE YOU WITH AFTER SCHOOL? (FROM 3PM-
6PM)
(Children can select all of the options that apply)


By myself 4%


Friends about my age 31%


Younger brothers/sisters 12%


Older brothers/sisters 23%


Mother (or stepmother/foster mother) 69%


Father (or stepfather/foster father) 46%


Other adult (such as grandparent, aunt or 
uncle, coach, babysitter)


8%


Other 15%


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE 
SAFE PLACES WHERE YOU FEEL COMFORTABLE 
HANGING OUT WITH FRIENDS:


IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE 
PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR 
AGE:


77%
Yes


8%
No


15%
Don't know


58%
Yes


8%
No


35%
Don't know
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SCHOOL EXPERIENCES


Children's school experiences are important for their personal well-being and academic success. When children 
have positive experiences at school they are more likely to believe they have a valued role in the school, feel more 
engaged in class and achieve higher academic performance. Understanding children’s school experiences 
improves our ability to cultivate school environments that are safe, caring, and supportive.


Detailed information on the MDI survey questions and response scales for School Experiences are available in the 
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences) .


RESULTS FOR MOODY ELEMENTARY


| School District Average


ACADEMIC SELF CONCEPT
Children's beliefs about their academic ability, including their 
perceptions of themselves as students and how interested and 
confident they feel in school. e.g. "I am certain I can learn the 
skills taught in school this year."


SCHOOL CLIMATE
The overall tone of the school environment, including the way 
teachers and students interact and how students treat each 
other. e.g. "People care about each other in this school."


SCHOOL BELONGING
School belonging is the degree to which children feel connected 
and valued at their school. e.g. "I feel like I am important to this 
school."


In your school, children feel it is very important to:


77%
make friends


62%
get good grades


81%
learn new things


Percentage of children who agree a little or agree a lot that:


When I grow up, I 
have goals and plans 


for the future.
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96%


VICTIMIZATION AND BULLYING AT SCHOOL
Children are asked: 'During this school year, how often have you been bullied by other students in the following 
ways?':


CYBER PHYSICAL


SOCIAL VERBAL
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WELL-BEING & ASSETS INDICES


Combining select measures from the MDI helps us paint a fuller picture of children’s overall well-being and the 
assets that contribute to their healthy development. The results for key MDI measures are summarized by two 
indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Click on the 
measures button below each dimension to see which ones contribute to each index.


▪ A measure in the Well-Being 
Index


▪ A measure in the Assets Index


5 DIMENSIONS OF THE MDI


SOCIAL & EMOTIONAL DEVELOPMENT
Measures


• Optimism
Empathy
Prosocial Behaviour


• Self-Esteem
• Happiness
• Absence of Sadness


Absense of Worries
Self-Regulation (Short-Term)
Self-Regulation (Long-Term)
*Responsible Decision-Making
*Self-Awareness
*Perseverance


*Assertiveness
*Citizenship/Social 
Responsibility
* Grade 7 only


PHYSICAL HEALTH AND WELL-BEING
Measures


• General Health
◾ Eating Breakfast


Meals with Adults at Home
Frequency of Good Sleep


Body Image


CONNECTEDNESS
Measures


◾ Adults at School
◾ Adults in the 


Neighbourhood


Adults at Home
Peer Belonging
Friendship Intimacy


Important Adults


USE OF AFTER-SCHOOL TIME
Measures


◾ Organized Activities
◦ Educational Lessons or 


Activities


◦ Youth Organizations
◦ Sports
◦ Music or Arts


How Children Spend their 
Time
After-school People/Places
Children's Wishes and Barriers


SCHOOL EXPERIENCES
Measures


Academic Self-Concept
School Climate


School Belonging
Motivation


Future Goals
Victimization and Bullying
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WELL-BEING INDEX


The Well-Being Index consists of measures relating to children's physical health and social and emotional 
development that are of importance during the middle years: Optimism, Happiness, Self-Esteem, Absence of 
Sadness and General Health.


Scores from these five measures are combined and reported by three categories of well-being, providing a holistic 
summary of children’s mental and physical health.


High Well-Being (Thriving)
Children who are reporting 
positive responses.


Medium to High Well-Being
Children who are reporting 
neither positive nor negative 
responses.


Low Well-Being
Children who are reporting 
negative responses.


MOODY ELEMENTARY COQUITLAM
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ASSET INDEX


The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive 
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s 
lives. Assets are considered actionable, meaning that schools and communities can focus their efforts in these 
areas to create the conditions and contexts where children can thrive.


Note: School Experiences are also considered to be an asset that contributes to children's well-being; however, this 
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or districts. Please 
refer to the School Climate and Bullying and Victimization measures for data related to this asset.


ADULT RELATIONSHIPS PEER RELATIONSHIPS NUTRITION & SLEEP AFTER-SCHOOL ACTIVITIES


ASSETS INDEX FOR MOODY ELEMENTARY


Percentage of children reporting the presence of an asset


<70% 70-79% 80-89% 90%>


60%
Adult 


Relationships


72%
After-School 
Activities


100%
Peer 


Relationships


58%
Nutrition and 
Sleep


Your School


83%
Adult 


Relationships


89%
After-School 
Activities


86%
Peer 


Relationships


68%
Nutrition and 
Sleep


Your District
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MOVING TO ACTION


MDI data can support planning, foster collaboration and inform action across schools, organizations and 
communities. There are many opportunities for working with your MDI results and there are examples of 
successful initiatives from across the province to learn from.


DISCOVER MDI
A Field Guide to Well-Being in Middle Childhood is an 
online resource to help you interpret the MDI reports 
and move forward with action. The MDI Field Guide 
supports your journey from data to action with tools 
for understanding, sharing and making change with 
MDI data. It provides a solid orientation to the MDI, a 
deeper look at the research, and action planning 
suggestions.


For this in-depth resource on moving to action visit 
discovermdi.ca (http://www.discovermdi.ca) or get started 
with key DiscoverMDI resources and tools:


UNDERSTAND YOUR MDI RESULTS
MDI reports provide information with both detail and 
depth into the social and emotional lives of children. 
Approach the results with a lens of curiosity, inquiry 
and appreciation. The MDI Field Guide can help walk 
you through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/) and 
provide background information during your meaning-
making process.


CHOOSING A FOCUS: THINK BIG, START SMALL
It may be overwhelming to consider the many 
opportunities for change presented in the MDI data. 
Where will your focus be? What results do you have 
some control or influence over? How will you make 
change? We suggest narrowing your efforts to one or 
two key focus areas for improvement. The MDI Field 
Guide provides in depth information on the MDI and 
its dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) or 
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start 
this process.


MAKING CHANGE IN SCHOOLS
There are many ways to move from data to action. 
School staff and district leadership will have unique 
ways of learning and working together to make change 
both inside and outside the classroom. The key is to 
begin the conversation by weaving MDI data together 
with the knowledge that exists in schools (and beyond) 
and taking advantage of the skills of educators and 
staff to influence how we support children’s well-being. 
Learn more about our approach to 'Making Change in 
Schools' and access related tools
(http://www.discovermdi.ca/making-change/school/) .


SHARING DATA WITH CHILDREN
Do the results surprise you or raise further questions? 
Conversations with children will help explore and 
clarify results in these areas. Sharing data with children 
will provide them with an opportunity to share their 
perspectives and ideas on how to create environments 
and interactions that help them thrive. If you are 
wondering how to involve children of all ages and their 
families in exploring these results, explore our Tools 
page (http://www.discovermdi.ca/resources/) .


BE INSPIRED AND CONNECT WITH OTHERS
Innovation happens when people build on ideas, rather 
than simply duplicating them. DiscoverMDI provides 
opportunities to connect with seasoned MDI 
Champions (http://www.discovermdi.ca/connect/mdi-


champions/) : Check out their advice and submit your 
burning questions, explore the growing collection of 
MDI examples, stories, and downloadable tools
(http://www.discovermdi.ca/resources/) , and access training 
opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/) . Be 
inspired, edit, adapt or create new!


If you have any additional questions about the MDI 
report itself, or simply want to find out more about the 
MDI, please visit our website at 
earlylearning.ubc.ca/mdi
(http://www.earlylearning.ubc.ca/mdi)  or contact the MDI 
team at mdi@help.ubc.ca.
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EDI SCHOOL REPORT


This EDI School Report provides Early Development Instrument data and demographic information for 
your school for the 2017/2018 academic year. These data provide a common starting point for facilitating 
discussion and inquiry on the status of early child development within schools, districts and with community. 
We encourage school and district administrators to share this information with their teachers, staff, parents 
and community partners at their discretion.


SD43    MOODY ELEMENTARY


2017/2018 EDI SCHOOL REPORT 


PHYSICAL HEALTH AND WELL-BEING


Assesses children’s gross and fine motor skills, 
physical independence and readiness for the school 
day. E.g. Can the child hold a pencil? Is the child able to 
manipulate objects? Is the child on time for school?


SOCIAL COMPETENCE


Assesses children’s overall social competencies, 
capacity for respect and responsibility, approaches to 
learning, and readiness to explore new things. E.g. Is 
the child able to follow class routines? Is the child self-
confident? Is the child eager to read a new book? 


EMOTIONAL MATURITY


Assess children’s prosocial and helping behaviours, as 
well as hyperactivity and inattention, and aggressive, 
anxious and fearful behaviours. E.g. Does the child 
comfort a child who is crying or upset? Does the child help 
clean up a mess?


LANGUAGE AND COGNITIVE


Assesses children’s basic and advanced literacy 
skills, numeracy skills, interest in math and reading, 
and memory. E.g. Is the child interested in reading and 
writing? Can the child count and recognize numbers? Is 
the child able to read simple sentences?


COMMUNICATION SKILLS


Assesses children’s English language skills and 
general knowledge. E.g. Can the child tell a story? Can 
the child communicate with adults and children? Can the 
child take part in imaginative play? 


HOW DOES THE EDI MEASURE 
CHILDHOOD VULNERABILITY? 


Data gathered from the EDI are used to report on 
childhood vulnerability rates. 


Vulnerable children are those who, without 
additional support and care, are more likely 
to experience challenges in their school years 
and beyond. Children whose scores fall below 
the vulnerability cut-off on a particular EDI 
scale are said to be vulnerable in that area of 
development.


REPORTING ON EDI VULNERABILITY


EDI Scale Vulnerability 
Vulnerability on the EDI is measured and 
reported as a vulnerability rate. The vulnerability 
rate is the percentage of children who are 
vulnerable on each of the five scales of the EDI.


Vulnerable on One or More Scales 
Vulnerable on One or More Scales is a 
summary measure that reports the percentage 
of children who are vulnerable on at least one 
or more of the five scales of the EDI. Children 
represented by this measure may be vulnerable 
on only one scale or may be experiencing 
vulnerabilities on two, three, four or all five 
scales of the EDI.


edi@help.ubc.ca 
earlylearning.ubc.ca



mailto:edi%40help.ubc.ca?subject=

http://earlylearning.ubc.ca
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Vulnerable children 
are those who, without 
additional support and 
care, are more likely to 
experience challenges 


in their school years 
and beyond.
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# OF  
VALID EDI


STUDENT 
PARTICIPATION 


RATE


# OF  
PARTICIPATING 


TEACHERS


STUDENT 
MEAN AGE # GIRLS # BOYS # ESL # SPECIAL 


NEEDS


39 97.5% 3 5.61 20 19 16 2


Demographic Summary


NO SCALES 1 SCALE 2 SCALES 3 SCALES 4 SCALES 5 SCALES


24 10 0 3 1 1


Number of Children who are Vulnerable on:


15%


13%


21%


8%


15%


39%


EDI Results Percent VulnerableSchool District Average (2017/18)


SOCIAL COMPETENCE
Cooperation, respect for others, socially appropriate behaviour, 
self-control and self-confidence. 


LANGUAGE & COGNITIVE DEVELOPMENT
Interest in books, reading, language skills, literacy and  
math-related activities. 


EMOTIONAL MATURITY
Tolerance, a focus on helping and the ability to demonstrate  
empathy for others. 


PHYSICAL HEALTH & WELL-BEING
Motor control, energy level, daily preparedness for school and 
washroom independence. 


COMMUNICATION SKILLS & GENERAL KNOWLEDGE
Ability to clearly communicate one’s own needs, participate in 
story-telling, and general interest in the world. 


VULNERABLE ON ONE OR MORE SCALES
Reports on the percentage of children who are vulnerable on  
one or more of the 5 scales of the EDI.


HELP staff are available to answer questions, provide support and assist with the interpretation of your 
results. We also welcome and appreciate feedback on our EDI reports. Please contact us at edi@ubc.ca  
or visit our website: earlylearning.ubc.ca/edi


0% 25% 50% 75% 100%
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