	Action Plan for Learning

	[image: ]
	School Name: Meadowbrook

	
	School Goals:  Literacy and
  Social Emotional Learning     (Concentric Rings of Care)

	
	School Year: 2020- 2021




	Goal / Inquiry 
Student learning

	1. Literacy: To enrich Literacy opportunities for all students
a. Daily “Reading Power” for students needing a more focused approach (Phonics, word families, choral reading, independent reading)
b. Ensure Literacy is visible in every classroom – alphabets, letter/word/reading activities
c. Focused and enriched literacy opportunities for students
d. Lexia Core 5 (online reading program)

2. Concentric Rings of Care: Will the continued focus of on explicitly teaching the CRC and embedding the language of care into our daily routines support our learners in building mindfulness of self and support relationships and connections to others and the world around them? Further – Does the CRC support the child to be strong, capable and resilient in a relationship driven environment? (Reggio Inspired)
a.  increase the understanding and use of the model of the concentric rings of care as a way of strengthening learners’ capacity to regulate in different learning environments.
b. increase opportunities for learners to discuss and reflect on the aspects of the concentric rings of care so as to move our learners to a maturing view of what it means to care in each domain, and how they relate to the core competencies.

	
	



	Rationale
1-3 reasons for choosing goal

	1. Literacy: Central Academic Focus
a. Staff and Parents have noticed many students are struggling with aspects of Literacy 
b. Some of our creative and critical thinkers are struggling with sharing their ideas in writing
c. Students want to see themselves as successful reader, writers and speakers
2. Concentric Rings of Care: 
a. We believe we have found a theory and construct that is helping our learners develop their capacity to regulate which indicates social emotional wellness.  We believe that it is vital to continue this journey to facilitate our learners continued development of self and others.  Data indicates that learners are beginning to internalize what it means to care and we feel having this as our focus for another year will further imbed the concept in our practice and our daily life. 
b. Teachers have indicated that they have a desire to learn how best to support learners with trauma and we believe the APL goal will support this, and through the connection to the core competencies.




	References and sources to support actions

	1. Ministry of Education – Literacy K-5
2. Faye Brownlie
3. Nel Noddings – Educating Moral People
Downey, L.  (2007).  Calmer classrooms: A guide to working with traumatised children.
Office of the Child Safety Commissioner, Melbourne, Victoria, Australia.
www.ocsc.vic.gov.au.
Barr, D.  (2018).  Childhood trauma: When trauma hinders learning.  Phi Delta Kappan International, March (4), kappanonline.org.
Watson, M.  (2003).  Learning to trust.  San Francisco, CA:  Jossey-Bass. 
Reeves, Jocelyn **
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	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	Literacy
Continuing Practices
· Reggio Alphabets in Every Classroom
· Kn Reading Assessments – twice per year PAR
· Gr 1 Reading Assessments (same as Kn) – PAR and PM Benchmarks
· Assessments of Struggling Learners
· “Reading Power” Literacy Groups – 6 weeks x 5 days per week
· Lexia Core 5 online Reading Program
What we will do differently
· Literacy Focus Pro D – Faye Brownlie
· Story Workshop Focus Workshops
Staff Development and Collaboration
· Common ProD opportunities with Faye Brownlie
Parent Involvement
· Noisy Reading with primary students
Student Involvement
· DEAR Day (Drop Everything and Read)
· School-Wide Reading
· Buddy Reading
· Parent supported Noisy Reading
Monitor and Adjust
· Literacy Testing
· Literacy Conversations, Students, Teachers, Parents

Concentric Rings of Care
Continuing Practices
· PA Announcements – Student Voice – CRC – Mindful Morning Memo
· Continuing to use the office reflection sheet for infractions Restorative practices approach to discipline
· Continuing to facilitate the use of calming tools (circles, places and objects)
· Taking advantage of school wide opportunities when they present themselves to explicitly attend to the concentric rings 
· School-wide Assemblies – Purposeful (Welcome Back, Recycling, Remembrance Day, Care and Heart, Earth Day, Pink Shirt)
· School-wide Themes with common provocations the first week for all students (teachers rotate through all students) and Bulletin Boards
· Adopt a Street

What we will do differently? 
· Ensure whole staff is together when discussing the APL (beginning, middle and end of year) 
· Invite Indigenous Education teachers in to support teacher and student – Medicine Wheel (Mind, Body, Heart and Spirit)
· Pictures books will be available for each of the rings

Staff development and Collaboration
· Staff meetings will explicitly focus on an element of care modelling, dialogue, practice or confirmation) so teachers can see what we are doing interfaces with the APL in a tangible way and supports their classroom practice.  Deconstruct concept 
Children Community
· Students help write the CRC announcements
· Students will be involved in documentation of CRC
Parent Community
· We will share our model of care with the PAC at a fall PAC meeting and communicate updates in newsletters and student led conferences.   We will look at infusing the language into our student led conferences.
Monitoring
· We will use a portion of every staff meeting to reflect and discuss our goal and how we can further imbed it into our daily practice
· We will develop protocol to be used by classroom teachers and learners to gauge the impact of our practices on learners and the community as a whole. 
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	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	Concentric Rings of Care: 
a. Teachers who were able to deepen their understanding of the concentric rings and infused their daily practice with the language of the concentric rings did influence their children in taking a stronger position in these areas. 
b. Office documentation – became a true opportunity to dialogue. In previous years learners would fill out a reflection sheet and have parents sign with occasional follow up by admin or counsellor.  This year the documentation reflected the rings of care.  See attached.  Now when a learner is struggling to show their best self we start a dialogue with the learner using the format attached.  The dialogue included a chance to reflect on the areas of harm based on the concentric rings and how to repair harm and move forward.  Usually the parent was part of the dialogue for the purpose of learning.  Admin or counsellor supported the learner and parent in the conversation and how to move forward so that the learner could show their best self.  Often this happened over the course of several days or weeks, so it became a more fluid and thoughtful process that truly attended to promoting social emotional well-being. 
c. School Wide Practices – Morning Announcements, Back Pack Buddies, Adopt a Street 
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MDI 2020 A= Meadowbrook, B= District 

READING POWER 2018-2019: 
Reading Power Groups: 36 Learners 
4 times per week –45 minutes – rotating through three stations –  24/36 made an increase of 2 PM benchmark levels or more, with 16 of those of the 24 making significant increases over 3 PM benchmarks 
Reading Power 2019- 2020: 18 Learners
Reading Power Groups – Group A: 45 minutes/5 days per week 8/11 increase of 2 PM bench marks or more;
Group B: 45 minutes/3 days per week 6/7 increase of 3 PM Bench Marks or more




	School Community Engagement Process
· How did you engage parents, teachers, students & support staff in developing your APL?
· How did you share your APL goals with parents, teachers, students & support staff?

	Literacy
· This has been an on-going conversation at PAC meetings – how to help the students be/feel more successful as readers and writers
· Teachers and Support Staff have been discussing this all year – working together to create a program to support our struggling readers
· Teachers, EAs and Admin, work together to build the “Reading Power” program and create the learning opportunities
Concentric Rings of Care
· School Events – ie fundraising, special days – reflect language and thoughts with CRC in mind
· Staff meeting – all staff (EAs included) in CRC discussions
·  2 by 20 – focus on one learner for 2 minutes a day for 20 days
· Weekly – Week at a Glance
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	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	Literacy
· All our struggling readers Grs 1-5 have been assessed and reassessed (pre and post Reading Power)
· We had had 2 rounds of “Reading Power”  with 17 students participating – with excitement and enthusiasm (2018-2019 – 36 students)
· All Grades/Classes  have had one reading assessment
· Lexia Core 5 –    14 students participated
CRC
· Concentric Rings of Care in Every Classroom
· Teachers have infused the language into our community
· A collection of Read Alouds and novels to support the Concentric Rings
· Some teachers have classroom reflection sheets for students based on the CRC
· Teachers have linked the Core Competencies and the CRC to weekly activities, guest speakers, assemblies and world events
· People are connecting their daily practice with the concentric rings.  It is becoming organic with opportunities to explicitly use the language emerging.  
· Report card comments used by a few teachers infused the language of the rings 
· Autonomy, Belonging and Competence – needed to feel well by all (adults and children) – this is what we focused on. 
Next year – way you apply care theory is modeling, dialogue, practice and confirmation.  Focusing on that in an explicit way rather than using the language of ABC.  It is all about believing that there is a best -self sitting inside ourselves.  Focusing on teachers understanding that confirmation is important for learners to feel. This maintains a sense of hopefulness for teachers, students and parents.  
· School based pro d days – need to be thoughtful about the pro d days so we utilize them for best practice. 
· Library books for care theory – offering teachers material so they can apply the theory.  

	
	· Reporting – Communicating Student Learning comments








	Data
Attach the following:
· Classroom Assessment 
· School Assessment
· FSA results
· Satisfaction Survey
· MDI Data
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Literacy Proficiency Ratings as found in MyED for 2018-2019 and 2019-2020
PM Benchmark for “Reading Power Group” 2019 – 2020 – see above
PAR for 2018-2019 and 2019-2020
[bookmark: _GoBack]MDI – Gr 4 – Wellness Assessment 2020
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Mindful Morning Memo Script 
 
 


1. This month we are learning about how our brain works. 


 


With dedicated practice and effort, humans can make incredible, long-


lasting changes to our brains. 


 


We are learning about how our brain works - Neuroplasticity is a big 


word and it means that our brains can change and grow throughout our 


whole lives. Brains can rewire themselves to adapt to difference 


situations. That is Neuroplasticity – Neuro – plas – ticity. Learning a new 


word like “Neuroplasticity” makes your brain grow. It’s a good thing! 
 


 


2. Think of your brain like a muscle.  


 


Lifting weights and exercising muscles makes them stronger. In the 


same way, exercising our brains makes them stronger – when we learn 


new things, or brains actually become denser and heavier. 


 


Meet your brain – over the next couple of weeks we are going to 


introduce you to parts of your brain and what they do. 


  







 
      


 


3. Today – Meet the Cerebrum –  


 


Quick what is 2+2?  


If you answered the question you were using your cerebrum. It is the 


biggest part of our brain, all the wrinkly surfaces. It’s the part you use 


for thinking, solving problems, drawing pictures, playing games – even 


your memories are stored here. 


 


Put your hands on top of your head. Underneath you skull is your 


Cerebrum. 
 


 


 


4. Today we going to meet another part of the brain and learn 


what it does.   


 


Raise your hand. Guess what. You couldn’t raise your hand without help 


from a small part of the brain, called the Cerebellum. (sara bell um) 


 


It is located at the back of the brain and it has a very important job – it 


controls our muscles. Our muscles help us run, jump and dance and 


move in all sorts of ways, but they can’t do it without the help of the 


cerebellum. 


 


The cerebellum a little region of the brain with a big job. 


 







 
      


5. Here’s a little more information about a small but important 


part of our brains – our cerebellum. When we do Brain-boosting 


Activities – moving our bodies to music or in a thinking way – we 


are re-energizing our Cerebellum.  Exercise results in more 


oxygen to the brain and the neurons fire more rapidly in an 


oxygen rich environment. Activities that get us moving help our 


brains grow! 
 


 


6. Today we are going to introduce you to your Prefrontal 


Cortex – give your forehead a little tap. Under the skin and bone 


on your forehead is the prefrontal cortex. This part of your brain 


is in charge of making decisions. Bad or good, the choices you 


make come from your prefrontal cortex. When you think about 


the pros and cons, compare and contrast, or consider different 


options, choices or outcomes – you’re using your prefrontal 


cortex. 


  







 
      


 


7. Good morning. Thinking about how we think has a special 


name – it is know as “metacognition”.  When we think about 


own learning and how we best learn, we make our brains 


stronger. We can improve our metacognition skills and deepen 


our thinking by: 


 


- asking good questions 


- wondering about things around us,  


- and making connections between things we are learning and things 


we already know. 
 


 


 


8. Today, we want to introduce you to the Hippocampus – a tiny 


seahorse shaped part of our brain. Cup your fingers around your 


ears. 


Behind your ears, deep in your brain, you will find the hippocampus. 


 


How do you know your way to the playground? When we find our way 


to a certain place, like the playground, we are using our hippocampus.  


  







 
      


 


9. Here’s some more cool information about the hippocampus. 


The hippocampus turns our experiences into long-term memories 


and stores those memories so we can use them whenever we 


need them.  


 


But – there is a little trick we need to remember – the hippocampus only 


works when we are calm.  When we get scared or anxious – we can’t 


access those memories. So when you are trying to remember something 


really important, calm yourself down with some deep breathing 


exercises and let your hippocampus do it’s job. 


 


 


10. Today we are going to meet the Amygdala. How are you 


feeling today? No matter how you feel, your emotions are all 


coming from the same place – your amygdala.  


 


The amygdala is a group of neurons deep inside our brains, about the 


size of an almond, and it regulates our emotional state by acting as the 


brain’s security guard – protecting us from perceived threats.   


 


When we are in a positive, growth mindset, the amygdala sends 


incoming information to our conscious, thinking, reasoning brain. In this 


state we can learn and interact with others. This is how we want to be 


when we are at school. So stay calm and let your Amygdala do it’s job. 


 







 
      


 


11. Here’s more information about our Amygdala. When we 


are in a negative emotional state, stressed, fearful or in our fixed 


mindset, the amygdala takes over. The amygdala starts an 


automatic response, you may have heard of it before - fight, flight 


or freeze. When this happens our thinking brain can’t do its job 


and we can’t learn.  


 


There are lots of things we can do to help our Amygdala stay calm. 


Taking 5 slow deep breaths is one of the best ways to get our brains 


back to the place where they are calm and ready to learn. So stay calm 


and have a great learning day. 


  


12. Today we are going to tell you about your Brain Stem – 


Have you every wondered how our bodies know how to breathe 


while we are sleeping?  


 


You can thank the brainstem for that. In addition, to helping send 


messages from the brain to other parts of our body, the brain stem is 


responsible for our involuntary functions – things that the body does all 


on its own without help – like breathing, heartbeat, body temperature, 


digesting food or sneezing.  


 


So you can see that the brainstem is a pretty important part of our brain 


– and protecting it – with a helmet when we skate, ski or ride a bike – 


well – we all know that is a pretty good idea! 







 
      


 


 


13. Today we are going to learn about MindFULness vs 


MindLESSness 


 


Mindfulness is - the moment to moment - non-judgmental awareness  - 


of what is happening around us. 


 


Mind-less-ness – is not paying attention to the present moment – act 


before thinking – behaving in a certain way without realizing it.  


 


Take a breathe – listen carefully – what is happening around your right 


now? 


Have a mindful day! 


 


  







 
      


 


14. Today we have more information for you on 


mindfulness. When we are not aware, we miss out on paying 


attention to what is happening around us. 


 


When we act without thinking we may activate our Amygdala and we 


know what can happen then – worry, anger, sadness – flight, fight or 


freeze. 


 


By being more aware of our thoughts and feelings we have greater 


control over our responses – we keep our prefrontal cortex happy and 


doing its job. 


 


So    . . .   by being mindful, we are able to make better choices for 


ourselves and our learning. 


 


Have a mindful day 







 
      


 


15. Today we are here to share more ways to be mindful.  


 


An important part of learning is mindful listening.   


 


Huh? What did you say?  


 


Mindful listening is being present in the moment and listening with full 


attention to the speaker. 


 


How do we keep our brain engaged and listening?  


 


We actually need to focus on two things  -  


one – what we hear around us;  


and two – our thoughts inside our brains. 


 


Stop and Listen? What do you hear right now? (count to 5) Can you 


identify more than three sounds happening around you right now? If so, 


you are being a mindful listener. 


  







 
      


 


16. We are here with more information on mindfulness.  


Our emotions can get in the way of mindful listening – when we are 


stressed, angry or sad our prefrontal cortex is unable to listen 


mindfully. Yup – our amygdala has taken over again.  


 


But we know what to do – we calm ourselves down by breathing, 


thinking positive thoughts, and smiling – and then it’s easy to get back to 


mindful listening. 


 


Thank you for listening and have a magnificent, mindful, morning. 


 


 


17. The brain’s ability to change is called “plasticity”. Inside 


our brains there are billions of nerve cells called neurons. The 


more you learn, the more pathways between neurons you create. 


When a pathway is traveled often, it gets stronger. Lots of strong 


pathways in the brain mean neurons can send more and faster 


signals to one another. “Neurons that fire together, wire together” 


 


Taking on new challenges, outside our comfort zones, causes the biggest 


changes in our brains.   


 


Try a challenge, make mistakes and learn and your brain is growing and 


getting stronger.  


 







 
      


18. For people with a growth mindset, the act of making a 


mistake results in lots of brain growth. Here are some ways to 


help grow our brains in the classroom: 


 


a. Think about what we already know and then make 


connections to our new learning. 


b. Use Thinking Stems – 


i.  I wonder,  


ii. I’m thinking,  


iii. I’m seeing,  


iv. I’m feeling,  


v. I’m figuring out,  


vi. This reminds me of,  


vii. I just learned 


 


19. Here are some more ways to grow your brain: 


a. Keep a Journal of your learning – some students in our 


building keep a Mermal – which is a fun way of saying  


“math journal” 


b. Think and Talk about your learning – that is called 


Metacognition 


c. Use notations – write about your learning, take notes, draw 


pictures 


 


The more ways we use our brains, the stronger they get! Go ahead – give 


that brain of yours a workout today! 







 
      


Students with a growth mindset believe that they can improve their learning and 
skills by working hard and learning from their mistakes. 
 
When you have a growth mindset, you try to challenge yourself, by doing trying new 
learning because challenges are a way to learn. 
 
 
Students with a growth mindset believe that they can improve their learning and 
skills by working hard and learning from their mistakes. 
 
Show perseverance – don’t give up when you make a mistake or if learning new 
things is hard. If a first you don’t succeed, try, try, again. 
 
 
 
Students with a growth mindset believe that they can improve their learning and 
skills by working hard and learning from their mistakes. 
 
Working hard and putting effort into your learning paves the way to your 
achievement and success. 
 
 
 
Students with a growth mindset believe that they can improve their learning and 
skills by working hard and learning from their mistakes. 
 
When you have a growth mindset, you welcome feedback on your learning because 
feedback  helps us get better. 
 
 
 
Students with a growth mindset believe that they can improve their learning and 
skills by working hard and learning from their mistakes. 
 
When others are successful, we are inspired, and happy for them, and we can learn 
from their success.  
 
Your growth mindset is something you can develop by trying, learning from your 
mistakes, and learning from others. Something that can help us improve is to make a 
SMART Goal.  
Pick something you want to get better at and write a goal that is S M A R T 
 S – specific – say exactly what you want to learn and/or get better at, 
 M- measurable – how are you going check how you are doing, 
A- actionable  - what are the steps you can take to help you meet your goal,  
R- realistic – make sure the goal is something you can do, who can help you?,  







 
      


T- Timely – write a deadline to check back and check in with how you are doing 
with your goal. 


 
 
Mistakes are how our brains learn and grow. When you make a mistake, learn from 
it and remind yourself that your brain is growing. Your brain grows when it is 
challenged. When we try hard, we learn and our brain is growing. 


 
 
 
We want to be engaged, curious, confident learners. As learners, we have to put 
effort into our learning, use our problem-solving strategies, and learn from others. 
At school, we have lots of people we can learn from and who are here to help us 
learn. This is a learning place, where we should feel safe to make mistakes and learn 
from our mistakes. Mistakes are how our brains learn and grow. 


 
 
 
When we are using our Growth Mindset think in a way that helps our brains grow. 
 
I like to try things that are hard. 
 
I don’t mind making mistakes. They help me learn. 
 
Anyone can learn something if they work hard at it. 
 
Doing my best makes me proud, even if it is not perfect. 
 
When I work hard to understand something, and I start to get it – I feel proud of me! 
 
When I don’t understand something, I say to myself – I don’t get it – yet. 
 
A good attitude is important to learning. 


 
Today I will use my Growth Mindset . . .  
 
I will have a good learning attitude. 
I will be an active learner and grow my brain. 
I will be a mindful problem-solver. 


 
 
 
How can you be a mindful problem-solver? 
 
 







 
      


Each of us has a job to be our best learner and to help those around us do the same. 
We do this by sharing our mistakes and strategies with each other, seeking help  
from peers, and using our growth mindsets. 
 


1. Do you know two adults who believe in you, and encourage you to 


do your best? When adults, and even other students, bug us to try 


our hardest, learn from our mistakes, and constantly encourage us 


to improve our work – what they are really telling us is that they 


believe in us. We are worth their time. At Meadowbrook, all the 


staff are working hard to ensure that all students know that the 


staff care about us and our progress. In a successful learning 


community, everyone keeps growing, learning and improving. 


Tomorrow’s best self is going to be even better than our best self - 


today. We got this! 


 


2. In a growth – oriented school, students know that mistakes are 


learning opportunities, followed by second and third chances. 


Teachers encourage students to challenge themselves and provide 


opportunities for students. Teachers know that with effort and 


practice, every student can make progress. And most importantly, 


students think about their own learning and take risks to grow 


and learn even more. Remember – you are a valued member of 


this learning community. Each of us has the power to make this 


the best learning community for everyone – through kindness, 


care and a commitment to be our best selves. 
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Concentric Rings of Care at Meadowbrook 
 


AT 
Meadowbrook 


I WILL…… 
 


CLASSROOMS, 
Library and 


Atelier 


HALLS AND 
ENTRANCES 


BATHROOMS 
 
 


OUTSIDE ASSEMBLIES GYM EATING 
TIMES 


CARE for Self 
At Meadowbrook, 


I will show care for Self by . 


. . 
 


 
- following directions 
- participating 
- keeping my hands and 


feet to myself 
- believing in myself 
- challenging myself 
- being ready and open 


to learning 
- having my supplies 


ready 
- staying on task 
- staying organized 
- never giving up 
- listening to others 
- showing self-control 
- avoiding interrupting 


the speaker 
- understanding 


mistakes are 
opportunities to learn 
and grow our brains 
 


 


 
- using hallway 


etiquette 
- walking calmly 
- respecting line-


up rules 
- waiting for my 


turn at the water 
fountain 


- being in control 
of my body 


- focusing on 
where I am 
going 


- keeping my 
hands to myself 


- being calm and 
quiet 


- facing the 
direction I am 
walking 


- avoiding 
distracting other 
through the 
windows and 
doorways 


 
 


 
 
 


 


 
- washing my 


hands with soap 
- using paper towel 


to dry my hands 
- flushing the toilet 


after use 
- respecting the 


privacy of others 
  
 


 
- keeping my 


hands and feet 
to myself 


- being safe and 
making good 
choices 


- wearing 
appropriate 
clothing for 
weather 


- using 
appropriate 
school language 


- playing fairly 
- using kind 


words 
- sharing 
- taking turns 
- problem solving 
- accepting 


responsibility 
- respecting 


boundaries 
 


 
- keeping my eyes 


on the speaker 
- sitting with 


people with 
which I can work  


- keeping my 
hands to self 


- entering quietly 
- clapping 


appropriately 
- participating 


when asked 
- sitting on my 


bottom so others 
behind me can 
see 


- using the 
washroom 
beforehand 


 
- displaying good 


sportsmanship 
- wearing 


appropriate 
gym shoes 


- following 
directions and 
the rules of each 
game 


- keeping my 
head up 


- using a gentle 
touch in games 
like tag 


- keeping my 
eyes on the 
speaker 


- participating 
- being fair 
- being safe 
- being inclusive 
- trying my best 
 


 
- remaining 


seated at my 
space 


- washing my 
hands 


- eating healthy 
foods first 


- recycling 
appropriately 


- bringing litter-
less lunches 


- chewing before 
talking 


- taking extra 
food home 


- eating my own 
food, not that 
of others 







 


Show Care for 


Family and Friends 


 
At Meadowbrook, 


I will show care for Family 


and Friends by . . . 


- encouraging and 
helping others 


- not distracting others 
- respecting others and 


their opinions 
- being inclusive 
- helping others clean up 
- giving compliments 
- respecting diversity 
- problem solving with 


friends 
- respecting property 


and personal space 
- speaking in a kind way 
- including others 
- stacking/tucking in 


chairs 
- being considerate of 


the work of our 
caretakers 


- taking on classroom 
duties  


- cleaning up work areas 
-  
 


- holding the door 
for others 


- using polite 
manners  


- greeting others 
- using my inside 


voice 
- limiting time at 


fountain 
- wiping shoes if 


muddy 
- being respectful 


of others 
- no “budging” 
- respecting 


people’s 
property 


- keeping the halls 
clean and safe 


- hanging 
personal items 


- respecting 
bulletin board 
displays 


- respecting 
school property 


-  


- respecting 
privacy 


- returning to the 
classroom 
immediately after 
I am done  


- cleaning up  
- flushing the toilet 
- respecting stalls 
- washing my 


hands to avoid 
the spread of 
germs 


- using paper towel 
sparingly 


- being mindful of 
others 


- leaving door 
unlocked when 
finished 


- keeping my feet 
on the floor 


- helping injured 
students get 
First Aid 


- being respectful 
of others 
playing 


- displaying good 
sportsmanship 
in outdoor 
sports 


- including others 
- thinking before 


I act 
- respecting my 


friends 
- thinking of the 


feelings of 
others  


- playing 
peacefully 


- following 
playground and 
equipment rules 


- cleaning up 
- using 


appropriate 
language 


- returning 
equipment to 
school 


- returning items 
to lost and 
found 


- informing staff 
of any safety 
concerns 


- keeping 
playground 
equipment 
away from 
windows 
 


- listening quietly 
- keeping my 


hands and feet to 
myself 


- keeping others 
focussed  


- respecting 
performers and 
presenters 


- clapping 
appropriately 


- standing and 
singing O’Canada 
respectfully 


- encouraging 
participation 


- wiping shoes 
before entering 


- being mindful of 
AV equipment 


- respecting gym 
murals 


-  


- helping clean up 
- playing fairly 
- listening to 


instructions 
- displaying good 


sportsmanship 
- respecting 


personal space 
- respecting 


safety 
guidelines 


- encouraging 
participation 


- including 
everyone in 
team play 


- wearing clean 
footwear 


- using 
equipment for 
intended 
purpose 


- returning 
equipment 


- entering 
equipment 
room with 
supervision 


-  


- using manners 
- considering 


allergies 
- respecting 


student/adult 
monitors 


- pushing in 
chairs 


- cleaning up 
area 


- using inside 
voices 


- chewing with 
my mouth 
closed 







CARE for 


Strangers and 


Distant Others 
At Meadowbrook, 


I will show care for Strangers 


and Distant Others by . . . 


 


 
- welcoming new people 


into our building 
- holding doors 
- being kind 
- inviting other so share 


our space 
- using materials 


appropriately to avoid 
waste 


- showing respect for 
different beliefs and 
cultures 


 
- displaying 


evidence of my 
learning 


 
- disposing paper 


towel 
appropriately 


- using the 
washroom for 
intended purpose 


- conserving tap 
water 


-  


 
- keeping 


grounds clean 
and litter free 


- respecting 
living things 


- disposing of 
garbage 
appropriately 


- keeping outside 
drains clear of  
debris 


 
- welcoming 


presenters 
politely  


- applauding 
appropriately 


- listening 
respectfully to 
presenters 


- being a kind and 
respectful 
audience member 


 
- ensuring all 


equipment is 
put back in its 
proper location 


- benches are 
placed safely 
against the 
walls 


 
- Recycling and 


composting 
- cleaning up 


after myself 
- cleaning up 


messes and 
spills 


- being 
respectful of 
lunch monitors 


CARE for 


Animals, Plants and 


the Earth 
At Meadowbrook, 


I will show care for Animals, 


Plants and the Earth by . . . 


 
- using materials 


appropriately to avoid 
waste 


- respecting living things 
- showing kindness and 


respect for living things 
and their environments 


 


 
-  


 
- disposing of used 


materials 
appropriately 


- using washroom 
for intended 
purpose 


- conserving tap 
water 


-  


 
- keeping 


grounds clean 
and litter free 


- respecting 
living things 
and their 
habitat 


- disposing of 
garbage 
appropriately 


- keeping outside 
drains clear of 
debris 


 
-  


 
-  


 
- Recycling and 


composting 
- cleaning up 


after myself 
- cleaning up 


messes and 
spills 


 







 


CARE for 


The Human Made 


World 
At Meadowbrook, 


I will show care for the 


Human made world by . . . 


 
- use materials 


appropriately to avoid 
waste 


- unplugging technology 
once charged 
 


 


 
- wiping shoes if 


muddy 
- respecting 


people’s 
property 


- keeping the halls 
clean and safe 


- hanging 
personal items 


- respecting 
bulletin board 
displays 


- respecting 
school property 


 


 
- disposing of used 


materials 
appropriately 


- using the 
washroom for 
intended purpose 


- conserving tap 
water 


 


 
- keeping the 


school grounds 
clean and litter 
free 


- respecting the 
outdoor play 
equipment and 
building 


- dispose of 
garbage 
appropriately 


- keeping outside 
drains clear of 
debris 


- keeping 
pathways clear 


 
 


 
 


 
- recycling and 


composting 
- clean up after 


myself 
- clean up 


messes and 
spills 


- using reusable 
containers and 
water bottles 


 


CARE for 


IDEAS 


 
At Meadowbrook, 


I will show care for Ideas by 


. . . 


 
- listening respectfully to 


the ideas of others  
- collaborating with 


others 
- using my creativity to 


expand and grow ideas 
- learning from my 


mistakes and the 
mistakes of others 


- understanding that 
making mistakes are 
how we learn and grow 


 


 
- respecting the 


work and ideas 
of others 
displayed in the 
hallways and 
entrances 


 
 


 
- respecting 


structures and 
projects created 
by others 
 


 


 
- listening 


respectfully to 
presenters 


- asking questions 
that are 
respectful and 
expand on the 
ideas of the 
presenter 


 
- listening and 


participating 
respectfully 


- using good 
sportsmanship 
and fair play 
while in 
working with 
others 


 
- recycling and 


composting 
- listening 


respectfully to 
others 


 







Meadowbrook Concentric Rings of Care 
 


1. ASSEMBLIES 
 


At Meadowbrook, during an assembly - I show care for myself and others by  . . .  
- entering quietly  
- standing and singing O’Canada respectfully 
- sitting on my bottom so others behind me can see 


 
- respecting performers and presenters by staying focused and listening quietly 
- keeping my eyes on the speaker 
- keeping my hands and feet to myself 
- clapping appropriately 


 


 
2. CLASSROOMS, Library and Atelier 


 
At Meadowbrook, in the classroom, and around the school - I show care for myself by  . . . 
 


- following directions 
- participating 
- keeping my hands and feet to myself 


 
- believing in myself 
- challenging myself 
- being ready and open to learning 
- having my supplies ready and staying organized 


 
- staying on task 
- listening to others 
- using my self-regulation skills 


 
- avoiding interrupting the speaker 
- never giving up and understanding mistakes are opportunities to learn and grow our brains 


 
 
 







 


Meadowbrook Concentric Rings of Care 


 
3. At Meadowbrook, in the classroom, and around the school - I show care for friends and family by  . . . 


 
- encouraging and helping others 
- not distracting others 
- respecting others and their opinions 


 
- being inclusive 
- helping others clean up 
- giving compliments 
- respecting diversity 


 
- problem solving with friends 
- respecting property and personal space 
- speaking in a kind way 
- including others 


 
- stacking/tucking in chairs 
- being considerate of the work of our caretakers 
- taking on classroom duties  
- cleaning up work areas 


 
 


 
4. At Meadowbrook, in the classroom, and around the school - I show care for strangers and distant others by  . . . 


 
- welcoming new people into our building 
- being helpful to our teachers on call 
- holding doors 
- being kind 


 
- inviting others to share our space 
- using materials appropriately to avoid waste 
- being respectful of new adults in our building 
- showing respect for different beliefs and cultures 


 







 
5. At Meadowbrook, in the classroom, and around the school - I show care for animals, plants and the Earth by  . . . 


 
- using materials appropriately to avoid waste 
- conserving tap water and paper towels 
- showing kindness and respect for living things and their environments 
- using the compost for organic waste 
- putting snack wrappers in the garbage 


 
 


 
6. At Meadowbrook, in the classroom, and around the school - I show care for ideas by  . . . 


 
- listening respectfully to the ideas of others  
- collaborating with others 
- using my creativity to expand and grow ideas 
- learning from my mistakes and the mistakes of others 
- understanding that making mistakes are how we learn and grow 
- respecting the work and ideas of others displayed in the hallways and entrances 
- asking questions that are respectful and expand on the ideas of the presenter 
-  


 
 







 


 
7. At Meadowbrook, in the classroom, while I’m eating - I show care myself and others by  . . . 


 
- Staying seated at my space 
- washing my hands 
- eating healthy foods first 
- recycling appropriately 
- bringing litter-less lunches 
- chewing before talking 
-  
- taking extra food home 
- eating my own food, not that of others 
- using manners 
- considering the others and their food allergies 
- respecting student/adult monitors 
- pushing in chairs 
-  
- cleaning up area 
- using inside my inside voice 
- recycling and composting 
- clean up messes and spills 
- using reusable containers and water bottles 
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Hello Meadowbrook Families !

My name is Leila Harrison and I am your P.A.C. Vice President and the new coordinator
of our school’s movie nights. With the next Movie Night happening December 15t in
the gym, 1 wanted to reach out and let you all know what to expect at this always-
enjoyable event.

Movie Nights are a wonderful fundraising opportunity for our school. They are also an
excellent occasion to extend the values of our Reggio Emilia philosophy into our school
community events, building upon the work our exceptional teachers at Meadowbrook
are doing during the day.

As you may know, this year’s Action Plan for Learning at Meadowbrook revolves
around the Concentric Rings of Care. Some of the components of this initiative include
care for Self, Family and Friends, Strangers and Distant Others, and the Human Made
World. These concepts go hand in hand with our movie nights, as well as the other
exciting events held at Meadowbrook. In Reggio, the environment is the third teacher,
so we are going to try and ensure that the intention of the space is clear for all who
attend.

This month’s movie will be “Arthur Christmas”. The doors will open at 6:00pm, at
which point families can pick up their meals and refreshments. Order forms for pizza,
popcorn and drinks came home with your learners this week. They are due back to the
school by December 11th. The gym will be set up with tables and chairs so that parents
and learners can enjoy their meals together as a family before the movie begins at
6:45pm. There will also be mats and chairs set up in the middle of the gym where
everyone can find a comfortable seat to enjoy the movie. This will establish to the
learners that the gym has been transformed from the place where they normally run
and play into the Meadowbrook Family Movie Theatre!

While the movie is showing, for the sake of safety, it is essential that children remain
in their seats during the course of the show. This is also a great opportunity to teach
our little ones how to be good audience members.

Our goal is that all our school events be entertaining and enjoyable, and a positive
reflection of our school and community. We hope you can all join us on December 15!

Sincerely,
Leila Harrison
Meadowbrook P.A.C.
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CRC APL question for staff 2019 2020.pdf


Concentric Rings of Care at Meadowbrook 


APL 2019-2020 


  


  


As you begin a new school year, how do you anticipate 


the Concentric Rings of Care and the fundamental 


components of Care Theory, (modelling, dialogue, 


practise, and confirmation that there is a “best self” 


inside all children), will influence your teaching and 


how you interact with children?   


Please feel free to give examples or ideas about how you may approach this in 


your daily teaching practise.  


_____________________________________________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________ 


 


Also, do you anticipate challenges in applying Care Theory and the Concentric Rings of Care in your teaching? Can you 


elaborate on what those challenges might be and what would support you in dealing with them?  


 


_____________________________________________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________


____________________________________________________________ 
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FSA results 2018.pdf


Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 4 - 2016/17


# % # % # % # %


Writers Only 14 64 9 64 4 29 1 7


Female 3 38 2 67 1 33 0 0


Male 11 79 7 64 3 27 1 9


Aboriginal 0 - 0 - 0 - 0 -


ELL 6 67 5 83 1 17 0 0


Special Needs* 0 0 0 - 0 - 0 -


# % # % # % # %


Writers Only 15 68 4 27 11 73 0 0


Female 4 50 3 75 1 25 0 0


Male 11 79 1 9 10 91 0 0


Aboriginal 0 - 0 - 0 - 0 -


ELL 7 78 3 43 4 57 0 0


Special Needs* 0 0 0 - 0 - 0 -


# % # % # % # %


Writers Only 14 64 8 57 5 36 1 7


Female 3 38 3 100 0 0 0 0


Male 11 79 5 45 5 45 1 9


Aboriginal 0 - 0 - 0 - 0 -


ELL 6 67 3 50 3 50 0 0


Special Needs* 0 0 0 - 0 - 0 -


 Not Yet Meeting Meeting Exceeding


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Reading Not Yet      


Meeting
Meeting Exceeding


Participation


Rate


Writing Not Yet      


Meeting
Meeting Exceeding


Numeracy Not Yet      


Meeting
Meeting Exceeding


Participation


Rate


Participation


Rate


June 2017 Page 1 of 9 Medium Sensitive, Personal - Unmasked Data *Not for Public Release*







Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 4 Reading


# % # % # % # %


Writers Only 2012/13 8 47 1 13 5 63 2 25


2013/14 20 83 8 40 12 60 0 0


2014/15 7 54 2 29 4 57 1 14


2015/16 15 63 2 13 11 73 2 13


2016/17 14 64 9 64 4 29 1 7


Female 2012/13 5 71 0 0 3 60 2 40


2013/14 13 100 4 31 9 69 0 0


2014/15 5 83 2 40 3 60 0 0


2015/16 6 60 0 0 4 67 2 33


2016/17 3 38 2 67 1 33 0 0


Male 2012/13 3 30 1 33 2 67 0 0


2013/14 7 64 4 57 3 43 0 0


2014/15 2 29 0 0 1 50 1 50


2015/16 9 64 2 22 7 78 0 0


2016/17 11 79 7 64 3 27 1 9


Aboriginal 2012/13 0 0 0 - 0 - 0 -


2013/14 2 100 2 100 0 0 0 0


2014/15 0 - 0 - 0 - 0 -


2015/16 0 0 0 - 0 - 0 -


2016/17 0 - 0 - 0 - 0 -


English Language 2012/13 2 40 1 50 0 0 1 50


Learner (ELL) 2013/14 3 60 2 67 1 33 0 0


2014/15 2 40 1 50 1 50 0 0


2015/16 7 88 2 29 4 57 1 14


2016/17 6 67 5 83 1 17 0 0


Special Needs* 2012/13 0 0 0 - 0 - 0 -


2013/14 3 75 3 100 0 0 0 0


2014/15 0 0 0 - 0 - 0 -


2015/16 1 20 0 0 1 100 0 0


2016/17 0 0 0 - 0 - 0 -


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Participation Not Yet
Meeting Exceeding


School


Year


Rate Meeting


200


300


400


500


600


700


800


Yr 1 - 2008 Yr 2 - 2009 Yr 3 - 2010 Yr 4 - 2011 Yr 5 - 2012 Yr 6 - 2013 Yr 7 - 2014 Yr 8 - 2015 Yr 9 - 2016 Yr 10 - 2017


Average FSA Scaled Score - Grade 4 Reading 
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Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 4 Writing


# % # % # % # %


Writers Only 2012/13 8 47 0 0 6 75 2 25


2013/14 18 75 2 11 16 89 0 0


2014/15 7 54 1 14 6 86 0 0


2015/16 14 58 4 29 10 71 0 0


2016/17 15 68 4 27 11 73 0 0


Female 2012/13 5 71 0 0 3 60 2 40


2013/14 11 85 1 9 10 91 0 0


2014/15 5 83 1 20 4 80 0 0


2015/16 6 60 1 17 5 83 0 0


2016/17 4 50 3 75 1 25 0 0


Male 2012/13 3 30 0 0 3 100 0 0


2013/14 7 64 1 14 6 86 0 0


2014/15 2 29 0 0 2 100 0 0


2015/16 8 57 3 38 5 63 0 0


2016/17 11 79 1 9 10 91 0 0


Aboriginal 2012/13 0 0 0 - 0 - 0 -


2013/14 1 50 0 0 1 100 0 0


2014/15 0 - 0 - 0 - 0 -


2015/16 0 0 0 - 0 - 0 -


2016/17 0 - 0 - 0 - 0 -


English Language 2012/13 2 40 0 0 2 100 0 0


Learner (ELL) 2013/14 3 60 1 33 2 67 0 0


2014/15 2 40 1 50 1 50 0 0


2015/16 7 88 2 29 5 71 0 0


2016/17 7 78 3 43 4 57 0 0


Special Needs* 2012/13 0 0 0 - 0 - 0 -


2013/14 2 50 1 50 1 50 0 0


2014/15 0 0 0 - 0 - 0 -


2015/16 0 0 0 - 0 - 0 -


2016/17 0 0 0 - 0 - 0 -


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Participation Not Yet
Meeting Exceeding


School


Year


Rate Meeting


0


2


4


6


8


10


12


Yr 1 - 2008 Yr 2 - 2009 Yr 3 - 2010 Yr 4 - 2011 Yr 5 - 2012 Yr 6 - 2013 Yr 7 - 2014 Yr 8 - 2015 Yr 9 - 2016 Yr 10 - 2017


Average FSA Score - Grade 4 Writing 
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Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 4 Numeracy


# % # % # % # %


Writers Only 2012/13 8 47 0 0 8 100 0 0


2013/14 16 67 6 38 10 63 0 0


2014/15 6 46 2 33 3 50 1 17


2015/16 13 54 4 31 7 54 2 15


2016/17 14 64 8 57 5 36 1 7


Female 2012/13 5 71 0 0 5 100 0 0


2013/14 9 69 2 22 7 78 0 0


2014/15 4 67 1 25 3 75 0 0


2015/16 6 60 1 17 4 67 1 17


2016/17 3 38 3 100 0 0 0 0


Male 2012/13 3 30 0 0 3 100 0 0


2013/14 7 64 4 57 3 43 0 0


2014/15 2 29 1 50 0 0 1 50


2015/16 7 50 3 43 3 43 1 14


2016/17 11 79 5 45 5 45 1 9


Aboriginal 2012/13 0 0 0 - 0 - 0 -


2013/14 1 50 0 0 1 100 0 0


2014/15 0 - 0 - 0 - 0 -


2015/16 0 0 0 - 0 - 0 -


2016/17 0 - 0 - 0 - 0 -


English Language 2012/13 2 40 0 0 2 100 0 0


Learner (ELL) 2013/14 3 60 2 67 1 33 0 0


2014/15 1 20 0 0 1 100 0 0


2015/16 6 75 2 33 3 50 1 17


2016/17 6 67 3 50 3 50 0 0


Special Needs* 2012/13 0 0 0 - 0 - 0 -


2013/14 2 50 2 100 0 0 0 0


2014/15 0 0 0 - 0 - 0 -


2015/16 0 0 0 - 0 - 0 -


2016/17 0 0 0 - 0 - 0 -


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Participation Not Yet
Meeting Exceeding


School


Year


Rate Meeting


200


300


400


500


600


700


800


Yr 1 - 2008 Yr 2 - 2009 Yr 3 - 2010 Yr 4 - 2011 Yr 5 - 2012 Yr 6 - 2013 Yr 7 - 2014 Yr 8 - 2015 Yr 9 - 2016 Yr 10 - 2017


Average FSA Scaled Score - Grade 4 Numeracy 
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Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 7 - 2016/17


# % # % # % # %


Writers Only - - - - - - - -


Female - - - - - - - -


Male - - - - - - - -


Aboriginal - - - - - - - -


ELL - - - - - - - -


Special Needs* - - - - - - - -


# % # % # % # %


Writers Only - - - - - - - -


Female - - - - - - - -


Male - - - - - - - -


Aboriginal - - - - - - - -


ELL - - - - - - - -


Special Needs* - - - - - - - -


# % # % # % # %


Writers Only - - - - - - - -


Female - - - - - - - -


Male - - - - - - - -


Aboriginal - - - - - - - -


ELL - - - - - - - -


Special Needs* - - - - - - - -


 Not Yet Meeting Meeting Exceeding


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Reading Not Yet      


Meeting
Meeting Exceeding


Participation


Rate


Writing Not Yet      


Meeting
Meeting Exceeding


Numeracy Not Yet      


Meeting
Meeting Exceeding


Participation


Rate


Participation


Rate


June 2017 Page 5 of 9 Medium Sensitive, Personal - Unmasked Data *Not for Public Release*







Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 7 Reading


# % # % # % # %


Writers Only 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Female 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Male 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Aboriginal 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


English Language 2012/13 - - - - - - - -


Learner (ELL) 2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Special Needs* 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Participation Not Yet
Meeting Exceeding


School


Year


Rate Meeting


200


300


400


500


600


700


800


Yr 1 - 2008 Yr 2 - 2009 Yr 3 - 2010 Yr 4 - 2011 Yr 5 - 2012 Yr 6 - 2013 Yr 7 - 2014 Yr 8 - 2015 Yr 9 - 2016 Yr 10 - 2017


Average FSA Scaled Score - Grade 7 Reading 
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Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 7 Writing


# % # % # % # %


Writers Only 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Female 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Male 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Aboriginal 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


English Language 2012/13 - - - - - - - -


Learner (ELL) 2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Special Needs* 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Participation Not Yet
Meeting Exceeding


School


Year


Rate Meeting
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Average FSA Score - Grade 7 Writing 
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Foundation Skills Assessment - 2016/17


04343037 - Meadowbrook Elementary - Writers Only


Grade 7 Numeracy


# % # % # % # %


Writers Only 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Female 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Male 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Aboriginal 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


English Language 2012/13 - - - - - - - -


Learner (ELL) 2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


Special Needs* 2012/13 - - - - - - - -


2013/14 - - - - - - - -


2014/15 - - - - - - - -


2015/16 - - - - - - - -


2016/17 - - - - - - - -


*Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.


Participation Not Yet
Meeting Exceeding


School


Year


Rate Meeting


200


300


400


500


600


700


800


Yr 1 - 2008 Yr 2 - 2009 Yr 3 - 2010 Yr 4 - 2011 Yr 5 - 2012 Yr 6 - 2013 Yr 7 - 2014 Yr 8 - 2015 Yr 9 - 2016 Yr 10 - 2017


Average FSA Scaled Score - Grade 7 Numeracy 
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04343037 - Meadowbrook Elementary - Writers Only


Term Definition / Notes


Aboriginal Student A student who has self-identified as being of Aboriginal ancestry (First Nations: status and non-


status, Métis and Inuit). Aboriginal ancestry and Status Indian living on reserve is indicated on the 


Student Data Collection Form 1701. For data collection purposes a student identified as 


Aboriginal will be considered Aboriginal from the 2003/2004 school year forward. Status Indians 


are Aboriginal people who meet the requirements of the Indian Act  and who are registered under 


the Act .


English Language 


Learning (ELL)


A program provided to students whose English language proficiency is assessed as being 


sufficiently different from standard English that they are identified as requiring specialized 


services to develop intellectually, to develop as a citizen and to achieve the expected learning 


outcomes of the provincial curriculum. This program was known as English as a Second 


Language (ESL) prior to January 2012.


Exceeding The student's performance exceeded the expectations for his/her grade.


Grade The assigned grade level for each student. For the purpose of the Foundation Skills Assessment, 


since 2003/2004 each student's grade level and school of authority has been based on their 


February 1 enrolment data.


Meeting The student's performance met the expectations for his/her grade.


Msk Abbreviation for Mask. When reporting data, the number or percentage must be suppressed (or 


"masked") if they are elements of a population that is one through nine. For example, 8 students 


in a school write the Japanese 12 exam. The results for these students are masked. However, if 


15 students write the exam in the school, with 8 achieving a letter grade of C, the results are not 


masked (as the total population is greater than nine). 


Historical note: prior to October 2009, masking was applied to populations of one through four. 


For more information refer to


http://www2.gov.bc.ca/gov/topic.page?id=25CF215B1E9C47479E0FE72D3823D973 


Not Yet Meeting The student's performance did not meet the expectations for his/her grade.


Participation Rate The percentage of those expected to write the assessment who did write the assessment.


Scaled Score A scaled score takes the raw score of a student on a test and converts it to a standardized scale 


that is consistent from one year to next. If two students obtain the same scaled score on two 


different tests, it means they have demonstrated the same attainment. Therefore, it is a more 


useful measure of comparison across populations and years than a raw score.


Special Needs When the Ministry of Education reports on the performance of students with special needs, only 


these three groupings are included:


• Sensory Disabilities (Categories E and F)


• Learning Disabilities (Category Q)


• Behaviour Disabilities (Categories H and R)


These groupings reflect those students who are working towards a Certificate of Graduation and 


for whom the Ministry’s student achievement measures are most meaningful.


For a full list of reporting definitions, please visit the Analysis and Reporting Unit’s online Glossary of Terms:


http://www.bced.gov.bc.ca/reporting/glossary.php


June 2017 Page 9 of 9 Medium Sensitive, Personal - Unmasked Data *Not for Public Release*



http://www.bced.gov.bc.ca/reporting/glossary.php




image14.emf
CRC Office 

Incidents.pdf


CRC Office Incidents.pdf


Concentric Rings of Care Meadowbrook Office Referrals 


School Year 2018-2019 Number of 
Students  


2019-2020 Number of 
Students 


Months 7 Months  7 Months  


Total to date 
Incidents 


48 60 26 39 


Months 10 Months    


Total Incidents 12      (12+48=60) 17 (17+60=77) 16  
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FSA 
Reading Comprehension by School Year for Meadowbrook Elementary 


 


Notes: More students extending 2019/2020. Larger number of students didn’t write at parent request.  


 


FSA 


Filtered by FSA Skill (is Reading Comprehension), School Year (is 2019/2020) 


 


 


 


FSA 


Filtered by FSA Skill (is Reading Comprehension), School Year (is 2018/2019) 
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NUMBER OF IMPORTANT ADULTS AT SCHOOL

"

2ormore One None
82% 6% 12%
School District Average 70% 10% 20%

1In 2018-2019, the ‘Number of Important Adults at School’ question appeared differently on the online questionnaire as compared to previous years and the
current reports (2019-2020). We caution direct comparisons of the 2018-2019 ‘Number of Important Adults at School’ question to previous years and to this
report. We recommend you read our Data Highlights and Trends 2019-2020 report for more information as you interpret the ‘Number of Important Adults at

School’ data this year.
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RESULTS FOR MEADOWBROOK ELEMENTARY

ACADEMIC SELF CONCEPT

Children'’s beliefs about their academic ability, including their perceptions
of themselves as students and how interested and confident they feel in
school. e.g., "I am certain | can learn the skills taught in school this year”

SCHOOL CLIMATE

The overall tone of the school environment, including the way teachers
and students interact and how students treat each other. e.g., "People care
about each other in this school."

SCHOOL BELONGING

School belonging is the degree to which children feel connected and
valued at their school. e.g., "I feel like | am important to this school."

Percentage of children who feel it is very important to:
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