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	School Name:      James Park Elementary

	
	School Goal #2:  Literacy

	
	School Year:  2017-18




	Goal / Inquiry 
Student learning

	To improve student literacy skills at all levels.



	Rationale
1-3 reasons for choosing goal

	· Anecdotal evidence from teachers indicates students struggling with writing – many conversations turn to the low literacy skills for students
· [bookmark: _GoBack]This year, we combined our focus on literacy skills and our recently established core values and beliefs (Safety, Kindness, Respect, Trust, Learning) which tie nicely into BC’s new curriculum Social Responsibility Core Competencies




	References and sources to support actions

	BC’s New Curriculum: https://curriculum.gov.bc.ca/curriculum/
The Collaborative for Academic, Social, and Emotional Learning: https://casel.org/
Social Responsibility Competency: https://curriculum.gov.bc.ca/sites/curriculum.gov.bc.ca/files/pdf/SocialResponsibilityCompetencyProfiles.pdf

	Backup Documentation
	



	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	Continuing Practices:
· in fall of 2018, teachers and admin collaborated to design the first of our writing tasks 
· the second writing task was formulated in the Spring 2018
· for both tasks, several age appropriate books were purchased that covered two of our recently established school wide values and beliefs – Respect and Kindness
· staff was also provided with collaboration time to mark these tasks together (in their grade levels)

Staff Development & Collaboration
· Regular Collaboration Time
· 1 department head assigned to literacy goal
· Staff meeting time to report on progress and discuss further action
We need to do a better job in terms of informing parents through class and school newsletters.
Be sensitive to the needs of individual students in all learning experiences.

	Backup Documentation
	






	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	· Based on the data collected, the percentage of students who initially did not meet expectations went from 24.6% in January 2018 to 18.89% in April 2018
· The percentage of students who were in the ‘Meeting Expectations’ category went from 75.41% to 81.11%!
· There does not appear any significant difference in writing abilities between boys and girls
· The two tasks were different tasks and some teachers pointed out that some students found it difficult to express their strategies and processes in writing; students would have been more successful if they had been able to discuss their thinking

	Backup Documentation
	




	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	· We are pleased with the improvement of our students
· Over 90% of our student population participated
· It must be noted that K students were permitted to respond by drawing  and expressing their responses verbally
· Teachers found the collaboration time spent on assessing this task very valuable (covered all grade levels; allowed them to streamline their assessment of student work)
· The next steps are to continue with this process and highlight all of our core values and beliefs
· We have also made an attempt to reach out to Shelley Moore to work with our staff on lesson design strategies, but chances are slim – we will know more in the Fall of 2018


	Backup Documentation
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[bookmark: _GoBack]Reading Scoring Rubric
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		3

		4



		Snapshot

		Demonstrates limited understanding or misunderstanding of the text(s) and/or task, usually a verbatim recall of information. 

		Demonstrates an understanding of the gist of the text(s) and task. The reader/listener is able to support their thinking in a simplistic way; literal interpretation of main ideas and concepts.

		Demonstrates a clear understanding of the text(s) and task. The reader/listener is able to support their thinking using mostly accurate details closely linked to the central idea of the text(s) and task.

		Demonstrates an in-depth understanding of the text(s) and task. The reader/listener supports their thinking using accurate text based information; may be insightful.



		

		0 Response does not relate to the text(s) or task in any way; response does not have enough information to be scored; response contains very inappropriate language; or all work is erased or crossed out.



		







		

		1

		2

		3

		4



		Comprehension

		• limited understanding of the text(s) and/or task; may be an inaccurate interpretation 

		• some understanding of the text(s) and/or task is evident 

		• understanding of the text(s) and task is clearly evident

		• insightful understanding of the text(s) and task



		

		• may confuse main and supporting information; no elaboration 

• response is incomplete, a rewording of the task; or may be inaccurate

		• some details; minimal relevant elaboration 

• response is partially complete; may be vague, lacks detail

		• includes details with some relevant elaboration 

• response is generally complete and accurate

		• clear, detailed, and elaborated 

• response is complete, clear, accurate and thorough



		

		• has difficulty sequencing information 

• focuses on literal meaning

		• may have difficulty sequencing information 

• makes simple, obvious inferences

		• retells events in correct general sequence 

• makes logical inferences

		• retells events in sequence; explains cause and effect 

• makes inferences; shows insight



		Connect

		• no evidence of interpretation 

• no integration of ideas, information or supporting evidence from the text(s)

		• may include interpretation in a simplistic way 

• little integration of ideas, information or supporting evidence from the text(s)

		• may show some interpretation or insight 

• some integration of ideas, information or supporting evidence from the text(s) in response to the task

		• may show interpretation or insight; makes inferences 

• integrates specific relevant details from text(s) in response to the task



		

		• may offer simple reactions or opinions 

• with support, may be able to make concrete, obvious connections

		• offers simple opinions with minimal support 

• makes concrete connections to own experiences

		• offers reactions and opinions with some support 

• makes some connections; may involve inferences

		• offers reactions and opinions with logical support 

• makes connections to self and/or other selections; often unique or insightful










Writing Scoring Rubric

		

		1
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		3

		4



		Snapshot

		Writing poorly addresses the topic; is brief, unorganized with few relevant details. Simple language with weak sentence structure; ideas are often disjointed or illogical.

		Writing attempts to address the topic; some sense of organization; few relevant details. Generally simple language and little sentence variety; ideas may be unevenly developed or list-like.

		Writing addresses the topic; ideas are organized and developed with relevant supporting details. Shows growing control of written language; attempts sentence variety; may consider audience.

		Writing clearly addresses the topic; ideas are focused, organized, and elaborated. Language flows smoothly with sentence variety; engages the reader with a sense of originality or individuality. Strong sense of audience.



		

		Response does not relate to the task in any way; response does not have enough information to be scored; response contains very inappropriate language; or all work is erased or crossed out.

		







		

		1

		2

		3

		4



		Communicate

		Meaning

Topic

Ideas Details

		• link to topic may be unclear 

• ideas may be copied or unrelated to the topic 

• uses very few relevant details

		• some evidence showing a link to the topic 

• often retells a personal experience with limited description or reaction 

• ideas are partially developed; few relevant details

		• writing shows a clear link to the topic 

• ideas are mostly developed; uses some engaging language 

• some supporting details, reasons, explanations

		• sustains a clear focused link to the topic 

• ideas are fully developed; strong sense of voice; uses engaging language 

• details, reasons, and explanations show a sense of individuality 



		

		Style

Word Choice

Structure

		• basic language with limited vocabulary; may include frequent errors in word choice 

• sentences are poorly constructed, with little variety or control

		• generally basic language; errors may affect clarity 

• relies on simple and compound sentences

		• generally relies on direct language with some variety in vocabulary 

• uses a variety of sentence lengths and patterns

		• language is varied and increasingly precise; often experiments with new words or expressions 

• effectively uses a variety of sentence lengths and patterns



		

		Form

Beginning

Middle

End

		• beginning may be confusing 

• middle has little development; ideas seem unrelated to topic, may be very short 

• overuses a few simple connecting words or omits them entirely

• ending is often missing

		• beginning is somewhat focused; usually identifies the topic 

• middle is often a list of loosely related events; some sequence 

• repeats simple connecting words and beginning words 

• ending may be omitted

		• introduces the topic; generally organized, logically sequenced 

• middle is generally organized and logically sequenced 

• uses a variety of connecting words and beginning words 

• ending may be abrupt or omitted

		• introduces topic, often in an engaging way 

• middle develops topic through relevant, appropriate ideas 

• transitions are smooth; uses a range of transitional words 

• focused ending



		

		Conventions Spelling Capitals Punctuation Grammar

		• frequent errors may make the writing difficult to understand 

		• several errors; may make some sentences difficult to understand

		• some errors; generally do not affect meaning

		• few errors which do not interfere with meaning; usually caused by taking risk with complex language
















https://curriculum.gov.bc.ca/sites/curriculum.gov.bc.ca/files/pdf/SocialResponsibilityCompetencyProfiles.pdf
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1.am aware that other people can be different than | am.

Ican interact with my friends. With some support, | can be part of a group.

In familiar and structured settings, | can interact with others and the environment respectfully.

I can participate in classroom and group activiies to improve the classroom, school, community, or natural world. | can share
my feelings and lsten to others' views. | can solve some problems myself and can identify when to ask for help. With some
direction, | can demonstrate respectful and inclusive behaviour, including online. | can identify when something s unfair to
me or others. | can identify when others need help. | am kind to others, can work or play co-operatively, and can build
relationships with people of my choosing.

I can interact with others and the environment respectfully and thoughtfully.

I contribute to group activties that make my classroom, school, community, or natural world a better place. | can identify small
things | can do that could make a difference. | can consider others' views and express a different opinion in a peaceful way.
Ican identify problems and compare potential problem-solving strategies. I can demonstrate respectful and inclusive behaviour,
including online. | can explain why something is unfair | can identify when others need support and provide it. | can build and
sustain relationships. | show care forelders.

1 can take purposeful action to support others and the environment.

1 can identify how my actions and the actions of others affect my community and the natural environment and can work to
make positive change. | can identify different perspectives on an issue.  can darify problems, consider alternatives, and
evaluate strateges. | respect differences, and demonstrate respectful and inclusive behaviour, ncluding online. | can advocate
forothers. | am aware of how others may feel and take steps to help them feel included. | maintain relationships with people
from different generations.

I can initiate positive, sustainable change for others and the environment.

1 can analyze complex social or environmental issues from multile perspectives. | can take thoughtful actions to influence
postve, sustainable change.  can clarify problems or issues, generate multiple strategies, weigh consequences, compromise
to meet the needs of others, and evaluate actions. | take action to support diversity and defend human rights, and can identify
how diversity is benefical for my community, including online.  build and sustain positive relationships with diverse people,
including people from different generations. | how empathy for others and adiust my behaviour to accommodate their needs.
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Writing Scoring Rubric

Snapshot

Writing poorly addresses
the topic; is brief,
unorganized with few
relevant details. Simple
language with weak
sentence structure; ideas
are often disjointed or

Writing attempis to address
the topic; some sense of
organization; few relevant
details. Generally simple
language and little sentence
variety; ideas may be
unevenly developed or list-

Writing addresses the topic;
ideas are organized and
developed with relevant
supporting details. Shows
growing control of written
language; attempts
sentence variety; may

Writing clearly addresses
the topic; ideas are focused,
organized, and elaborated.
Language flows smoothly
with sentence variety;
engages the reader with a
sense of originality or

illogical. like. consider audience. individuality. Strong sense
of audience.
Response does not relate to the task in any way; response does not have enough
information to be scored; response contains very inappropriate language; or all work is
erased or crossed out.
1 2 3 4
Meaning e link to topic may be e some evidence showing a o writing shows a clear link » sustains a clear focused
Topic unclear link to the topic to the topic link to the topic
Ideas Details o ideas may be copied or = often retells a personal o ideas are mostly o ideas are fully developed;
unrelated to the topic experience with limited developed; uses some strong sense of voice; uses
o uses very few relevant description or reaction engaging language engaging language
details e ideas are partially e some supporting details, e details, reasons, and
developed; few relevant reasons, explanations explanations show a sense
details of individuality
Style e basic language with e generally basic language; e generally relies on direct e language is varied and
Word Choice limited vocabulary; may errors may affect clarity language with some variety | increasingly precise; often
Structure include frequent errors in o relies on simple and in vocabulary experiments with new
@ word choice compound sentences e yses a variety of sentence | words or expressions
% e sentences are poorly lengths and patterns = effectively uses a variety
@ constructed, with little of sentence lengths and
o variety or control patterns
g Forrﬁ ' e beginning may be e beginning is somewhat e introduces the topic; s introduces topic, often in
= Be_l(%j'gln'"g confusing focused; usually identifies generally organized, an engaging way
o II;/ri:d € o middle has little the topic logically sequenced » middle develops topic
&J development; ideas seem e middle is often a list of e middle is generally through relevant,
unrelated to topic, may be loosely related events; organized and logically appropriate ideas
very short some sequence sequenced e transitions are smooth;
o overuses a few simple e repeats simple connecting | e uses a variety of uses a range of transitional
connecting words or omits words and beginning words | connecting words and words
them entirely e ending may be omitted beginning words e focused ending
e ending is often missing e ending may be abrupt or
omitted
Conventions o frequent errors may make | e several errors; may make e some errors; generally do | e few errors which do not
Spelling the writing difficult to some sentences difficult to not affect meaning interfere with meaning;
Capitals understand understand usually caused by taking
Punctuation risk with complex language
Grammar
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Book Titles for School Wide Writes.docx
Book Titles for School Wide Writes

Respect

I'm thinking 3 copies of each book.

Be Bigger

What if everybody did that?

The Recess Queen

Red - A Crayon's story

Stand Tall Molly Lou Melon

The Sandwich Swap



Kindness

The potato chip champ 

The Jelly Donut difference 

Each kindness

Invisible boy

What do you do with a chance?

After the Fall

[bookmark: _GoBack]My Secret Bully (intermediate)

The Hundred Dresses






image5.emf
School Wide Write  Data Analysis 2018.xlsx


School Wide Write Data Analysis 2018.xlsx
Sheet1

		Respect School Wide Write January 2018

		Scale		0				1				2				3				4

		Gender		G		B		G		B		G		B		G		B		G		B

		K		1		2		3		3		4		1		20		11		1		1

		1				3		4		2		4		7		3		5		3		1

		2		2		4		6		9		9		12		7		6		4		1

		3				1		8		10		9		12		8		9

		4						1		10		14		13		6		2		5		4

		5						1		6		10		7		9		13		6		6				TOTAL

		Sub Total		3		10		23		40		50		52		53		46		19		13				309

		Total		13				63				102				99				32

		%		4.21%				20.39%				33.01%				32.04%				10.36%

		Kindness School Wide Write April 2018

		Scale		0				1				2				3				4

		Gender		G		B		G		B		G		B		G		B		G		B

		K		1		1		4		3		6		3		13		9		4		4

		1						3		3		4		9		5		12		3

		2								3		8		16		11		10				3

		3		3		1		5		9		17		14		4		2				1

		4				3		1		10		18		7		8		6		3		2

		5						4		4		6		12		8		11		4		6

		Sub Total		4		5		17		32		59		61		49		50		14		16				TOTAL

		Total		9				49				120				99				30						307

		%		2.93%				15.96%				39.09%				32.25%				9.77%






