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	School Name:      Coquitlam River Elementary

	
	School Goal:  Social Emotional Learning

	
	School Year: 2015-16




	Goal / Inquiry 
Student learning

	To improve student learning by acquiring and teaching physical and emotional self-regulation.



	Rationale
1-3 reasons for choosing goal

	· Students can moderate their behaviors and demonstrate self-control
· Students can persist when faced with difficult problems
· Students will become aware of personal strategies they can use as coping mechanisms in times of high stress or boredom.



	References and sources to support actions

	· Mind-Up – Marna McMillian
· Self-Regulation – Linda Swain and Ana Lenarchuk
· Brenda Whittam-Neary presentation (twice)
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	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	Our school goal for 2015-16 will be to continue to investigate how teaching and practicing self-regulation techniques can improve learning through increased student engagement. We want our students to experience what “just right” is and to learn and how they can get there if they are not yet ready. In addition, we are also investigating how healthy living initiatives can help with physical self-regulation.

Here are some new and continuing initiatives to help meet our goal:
NEW:
 Active Morning Club 8:15-8:45 AM run by Parent volunteers using the BOKS program to see how movement and nutrition affects self-regulation.
 20 minute circuit training 8:55-9:15 AM (optional)
 20 minute whole school activity every Friday from 12:50-1:10 PM
 CRE will be a part of the Healthy Schools Network 
 Promoting “5-2-1-0”healthy living mantra
 Parent education evenings using students in grades 4-5 as presenters
· Intramural program at lunch
· Litterless lunch promotion – healthier eating choices for PAC Hot Lunches
· Gymnastics program with qualified instructors (October)
· Cycling BC initiative to bring cycling and safety to primary children (April)
· Partnership with Roots of PocoSports After-School Programs

CONTINUING:
 Self-regulation display board in the foyer to promote class activities/education
 Changing classroom environments to be more calming (carpets, chairs, mats, lighting, plants, wall colours, etc.)
 Adding furniture like stand up desks and alternative working environments like “zen dens” to investigate proprioceptive (body positioning in space) sensory modality to provide all learners the ability get “just right” in the classroom.
  Purchasing self-regulation tools for classrooms (balance boards, exercise bikes, exercise bands, Hobermann spheres, wiggle seats, fidget rings, etc.)
· Friday Night floor hockey (Sept- March)
· teaching the Mind UP program in classrooms
· school wide mindful breathing exercises before assemblies/presentations
· field trips to Save-On foods with a registered dietician
· Km Club, Como Lake Relays and Track & Field involvement. 
· Partnership with Beyond the Bell 
· School wide dance instruction (January)

We will continue to use our teacher based assessments to measure emotional self-regulation in the Fall and again in the Spring. In addition, we will use the Healthy Living Performance Standards quick scales to gather evidence on nutrition, sleep, exercise and relationship to better understand the relationship between healthy living and physical self-regualtion.
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	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	· By May 2015, all teaching staff at CRE has had Mind-up training. Together, all students were ready to practice Mindful breathing at a school assembly.

· Emotional self-regulation assessment tool done by all divisions in the FALL & SPRING. A qualitative analysis was undertaken by CRE teachers to compare the data that was collected in the FALL to what they have assessed in the SPRING. Here is a synopsis:

Kindergarten – Grade 1: students are beginning to learn how to identify the different emotions and to know how they are feeling. By the spring, most students can point to a mood meter and associate their feelings with a colour (yellow, green, blue or red).
Grade 2-3: are becoming more self-aware and generally exceeding expectations, while a small number are co-regulating with the help of staff. By the end of the school year, most students in grades 2-3 were kinder, gentler and were able to better deal with powerful emotions.
Grade 4-5: the data shows that our grades 4’s have made progress in leaps and bounds. Some teachers believed they were ahead of the curve compared to our grade 5’s. However, having said that our grade 5’s have come a long way in their elementary journey. Our grade 5’s can articulate self-monitoring strategies and are now able to resolve conflicts more peacefully.
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	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	After 3 years of having a socio-emotional school goal, we are at the stage that we need to focus in on specific zones of self-regulation. Although all zones are important (academic, social, behavioral, physical and emotional), we believe that by focusing on the physical, and then the emotional we can make the greatest gains with our students, especially at the grade 3 level for next year. Parents who volunteered in the Good Morning Club were noticing that the students who attended the program needed movement and exercise. As a result, we have already moved the Good Morning Club to the gym and re-branded it the “Active Morning Club.” In September, we will be welcoming the BOKS program (Reebok Foundation) to supply us with free equipment and curriculum to run our before school program.  Here we will also be able to teach our students about proper nutrition and give them a healthy snack before they start learning.
With the help of a teacher champion, CRE has joined in with other SD 43 elementary and middle schools to form a Healthy Schools Network. This was seen as an important step because what surprised me was the number of students whose basic needs are not being met (sleep, nutrition, exercise). Maslow’s Hierarchy of Needs is  in the shape of a pyramid and if the basic needs are not being met at the bottom, it is impossible for a child to reach their full potential without adequate sleep, nutrition and exercise. Hearing that students were getting 6-7 hours of screen time a day, going to bed at midnight or later, and only exercising at school, motivated us to take action with the help of our community and staff.
Data from the Data Synthesis Draft (attached below) indicates that less than 50% of students participate in activities outside of school hours. Furthermore, the Coquitlam River area MDI report for grade 4 shows that we are lagging behind in adult relationship assets. This means that only 79% of students feel they are connected to an adult in the community or at school. By working closely with our partner groups and United Way’s Avenues of Change, we can work together to find ways to make more of our youth connected to a caring adult (other than a parent).
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(Delete this section if Literacy is your main goal)
	Literacy Data
Attach the following :
· Classroom Assessment 
· School Assessment
· FSA results
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Indicators - APL version.xlsx
Whole School

		Surname		Preferred Name		Grade		Homeroom

		Bingham		Max		4		1

		Champagne		Anna		4		1

		Chen		Max		5		1

		Chohan		Nayha		5		1

		Colcer		Jonathan		5		1

		Cooper		Alex		4		1

		Cowley		Aiden		5		1

		Cowley		Ellie		5		1

		Da Silva		Michaela		5		1

		Fisher		Ty		5		1

		Higgins		Emma		4		1

		Hing		Adam		4		1

		Hnatiuk		Logan		4		1

		Jago		Dalton		5		1

		Kornitsky		Morgan		4		1

		Lebrecht		Tankiso		5		1

		Marino Horvath		Raquel		4		1

		Maxfield		Alexander		4		1

		McIlroy-Carter		Alexa		4		1

		McKave		Brooklyn		5		1

		Mutka		Jack		4		1

		Newson		Carter		5		1

		Ricci		Emily		5		1

		Sammy		Kyle		5		1

		Smid		Klara		5		1

		Smith		Delaney		5		1

		Tabernero		John		4		1

		Van Essen		Aiden		5		1

		Won		Lucy		5		1

		Yang		Emily		5		1

		Adams		Matthew		5		2

		Angarita		Nichole		4		2

		Bautista		Eugene		5		2

		Bell		Aidan		5		2

		Bhullar		Jaylon		5		2

		Champagne		Lauren		5		2

		Chen		Jordan		5		2

		Cifuentes		Sophia		4		2

		Faria		Eliza		5		2

		Garcia		Annalid		5		2

		Gooselaw		Bronte		4		2

		Goulding		Brandon		5		2

		Hampton		Alisha		5		2

		Heinrich-Duddy		Trenton		5		2

		Marshall Parker		Mya		5		2

		Misku		Emma		5		2

		Murphy		Vanessa		5		2

		Singh		Mrigaj		4		2

		Tepes-Billa		Rebecca		4		2

		Ungureanu		Alex		4		2

		Wiseman		Ryder		4		2

		Xu		Justin		4		2

		Yang		Jordan		5		2

		Yoo		Rachel		4		2

		Yule		Brianna		4		2

		Zervas		George		4		2

		Beg		Alina		4		3

		Campesato		Matteo		4		3

		Chiu		Caitlyn		4		3

		Clark		Liam		5		3

		Csabai		Adam		4		3

		Glowinkowski		Megan		4		3

		Golding		Sarah		4		3

		Grewal		Jasmun		5		3

		Gribbon		Sophia		5		3

		Hajimohammadi		Behrad		5		3

		Hnatiuk		Kailey		5		3

		Hoffman		Hunter		5		3

		Kazoleas		Dimitri		5		3

		Kennett		Cole		4		3

		Keresztes		Izabell		5		3

		Litwinski		Sabrina		4		3

		Mikkelson		Coen		5		3

		Morrison		Abby		5		3

		Olano		Denise		5		3

		Ottavainen		Eli		4		3

		Salazar		Marc		5		3

		Solberg		Aiden		4		3

		Sutherland		Duncan		5		3

		Thiessen		Noah		5		3

		Wagar		Paige		4		3

		Wilkins		Kaleena		4		3

		Bell		Jax		3		4

		Bell-Holman		Madelyn		3		4

		Chen		Angus		3		4

		Cosman		Adrian		3		4

		Culbert		Ian		3		4

		Cupit		Jordan		3		4

		Da Silva		Tao		3		4

		Giesbrecht		Sophie		3		4

		Gordon		Jenna		3		4

		Haggith		Erik		3		4

		Hamilton		Brooke		3		4

		Holford		Sage		3		4

		Huang		Geoff		3		4

		Kalman		Lucas		3		4

		Krause		Jordan		3		4

		Lemon		Katelyn		3		4

		MacIntyre		Kelly		3		4

		McKave		Trey		3		4

		Powell		Hannah		3		4

		Santelli		Dylan		3		4

		Saxena		Rounika		3		4

		Snow		Terrell		3		4

		Tisseur		Nicholas		3		4

		Toolsee		Madison		3		4

		Archibald		Ty		3		5

		Barnes		Makenna		3		5

		Bell		Dominic		2		5

		Betker		Brian		3		5

		Colcer		Sarah		3		5

		Cooper		Drew		3		5

		Dass		Alisha		2		5

		Gagnon		Abbie		2		5

		Gibson		Jack		3		5

		Gill		Manroop		3		5

		Jago		Rory		2		5

		Kalman		Alexis		2		5

		Kwon		Ryan		3		5

		Lal		Vincent		2		5

		Misku		Cody		2		5

		Northorp		Sara		3		5

		Qin		Jason		3		5

		Reyes		Helena		2		5

		Snow		Theryn		2		5

		Svejkovsky		Christina		2		5

		Tong		Calvin		2		5

		Tressel		Logan		2		5

		Weckwert		Tina		3		5

		Woodward		Taye		2		5

		Barnes		Kayden		2		6

		Birch		Hudson		2		6

		Cuttell		Alisa		1		6

		Endisch		Luka		1		6

		Galanos		Avery		2		6

		Gordon-Hawkins		Kaden		1		6

		Hajimohammadi		Dorna		2		6

		Hajimohammadi		Dorsa		2		6

		Higgins		Ryder		2		6

		Hing		Hailey		1		6

		Hoshino		Kana		1		6

		Liu		Nathan		1		6

		McConnell		Jordan		1		6

		McConnell		Joshua		1		6

		McInneny		Grace		1		6

		Moore		Kale		2		6

		Olsen		Brody		2		6

		Song		Helena		2		6

		Sutherland		Dean		1		6

		Sviatko		Ariel		1		6

		Vincenzi		Kiran		1		6

		Wannop		Bruce		2		6

		Woodward		Nyara		1		6

		Bell		Sophia		1		7

		Brandon		Katelyn		2		7

		Camarda		Luca		2		7

		Causton		Dyson		1		7

		Clark		Brynn		1		7

		Csabai		Jolie		2		7

		Culbert		Logan		1		7

		Firth		Dane		2		7

		Firth		Garrett		2		7

		Hnatiuk		Jonah		2		7

		Ina		Hunter		1		7

		Kent		Ryan		1		7

		MacNeil		Rylan		1		7

		MacNeil		Sophie		1		7

		Martorana		Stefano		1		7

		McClelland		Kylie		1		7

		Mikkelson		Maxine		2		7

		Morales		Santiago		2		7

		Mutka		Alexis		2		7

		Newson		Kyle		1		7

		Okagami		Leo		1		7

		Ricci		Anthony		2		7

		Trewella		Soleil		2		7

		Wiseman		Jamie		2		7

		Anderson		Jordanna		KF		8

		Baum		Noah		KF		8

		Baum		Christopher		KF		8

		Betker		Angelina		KF		8

		Cabrera Skidmore		Arlasia		KF		8

		Chahal		Kismet		KF		8

		Colcer		Jacob		KF		8

		Elith		Niamh		1		8

		Gill		Manbir		1		8

		Haggith		Lily		1		8

		Huang		Olivia		KF		8

		Johansson		Nolan		KF		8

		Krause		Kennedy		1		8

		Mikkelson		Aaron		KF		8

		Moore		Daylen		KF		8

		Northorp		Branden		KF		8

		Pearson		Kegan		KF		8

		Tisseur		Hayley		1		8

		Toolsee		Mikayla		KF		8

		Trewella		Joey		KF		8

		Wagar		Matthew		KF		8

		Zervas		Leo		KF		8

		Beall		Max		KF		9

		Birch		Gibson		KF		9

		Casson		Leonardo		KF		9

		Chaurasia		Shaurya		KF		9

		Corrick		Ella		KF		9

		Cosman		Brayden		KF		9

		Cupit		Tanner		KF		9

		Dass		Sariah		KF		9

		Hamilton		Reese		KF		9

		Lemon		Benjamin		KF		9

		Lloyd-Jones		Carter		KF		9

		Lockwood VI		Liam		KF		9

		Maidana		Zephyr		KF		9

		Muir		Aurora		KF		9

		Pesonen		Sateen		KF		9

		Ravenhill		Sebastian		KF		9

		Sammy		Hannah		KF		9

		Shu		Sophia		KF		9

		Stivalet		Ollivier		KF		9

		Tsoukalas		Quinn		KF		9

		Tsoukalas		Lexia		KF		9

		Van Essen		Addyson		KF		9





Div 2

		Emotional Self-Regulation Assessment Tool - Spring 2015

		Surname		Preferred Name		Grade		Div		Gr. 4/5:  Distinguish among intensity levels of their emotions ("I can identify my emotions.”)		Gr. 4/5:  Describe how they physically respond to emotion (“I can explain how my body shows a certain feeling.”)		Gr. 4/5:  Recognize and label different emotions and discuss how they are linked to different behavior (“I can explain why I am feeling a certain way.”)		Gr. 4/5:  Use self-monitoring strategies (self-talk) to regulate emotions (“I use strategies to calm myself before I ‘flip my lid’.”)		Gr. 4/5:   Demonstrate an ability to present their own perspective (“I” messages) (“I use ‘I statements’ to describe how I see things.”)

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						4		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

						5		2

		The indicators above include the kid-friendly language (in italics).  Although this is not a student self-assessment this language may clarify what the indicators mean.

		N		Not yet within Expectations								student not able to do this, even with teacher support

		M		Meets Expectations (Minimal/Satisfactory Level)								student sometimes does this with teacher support (inconsistent)

		FM		Fully Meets Expectations								student consistently does this with minimal teacher support

		E		Exceeds Expectations								Student does this without teacher support (independent)

		?		Cannot assess								Teacher does not have enough knowledge of child to assess 





Div 4

		Emotional Self-Regulation Assessment Tool - Spring 2015

		Surname		Preferred Name		Grade		Div		Gr. 3:  Recognize and label emotions/feelings.  (“I can tell how I feel.”)		Gr. 3:   Describe their emotions and the situations that cause them (triggers).  (“I know why I feel the way I do.”)		Gr. 3:   Demonstrate constructive ways to deal with emotions.  (“I use strategies to manage my feelings.”)

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

						3		4

		The indicators above include the kid-friendly language (in italics).  Although this is not a student self-assessment this language may clarify what the indicators mean.

		For 3s

		N		Not yet meeting Expectations						student not able to do this, even with teacher support

		A		Approaching Expectations						student sometimes does this with teacher support (inconsistent)

		M		Meeting Expectations						student consistently does this with teacher support

		E		Exceeding Expectations						Student does this without teacher support (independent)

		?		Cannot assess						Teacher does not have enough knowledge of child to assess 





Div 6

		Emotional Self-Regulation Assessment Tool - Spring 2015

		Surname		Preferred Name		Grade		Div		Gr 2:  Recognize and label emotions/feelings.  (“I can tell how I feel.”)

Gr 1:  Recognize and label some emotions/feelings.  (“I can tell how I feel.”)		Gr 1/2:  Describe their emotions and the situations that cause them (triggers).  (“I know why I feel the way I do.”)		Gr 2:  Demonstrate constructive ways to deal with emotions.  (“I use strategies to manage my feelings.”)

Gr 1:  Demonstrate constructive ways to deal with emotions.  (“I use a strategy to manage a feeling.”)

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						1		6

						2		6

						2		6

						2		6

						2		6

						2		6

						2		6

						2		6

						2		6

						2		6

						2		6

						2		6

		The indicators above include the kid-friendly language (in italics).  Although this is not a student self-assessment this language may clarify what the indicators mean.

		For 1s & 2s

		N		Not yet meeting Expectations						student not able to do this, even with teacher support

		A		Approaching Expectations						student sometimes does this with teacher support (inconsistent)

		M		Meeting Expectations						student consistently does this with teacher support

		E		Exceeding Expectations						Student does this without teacher support (independent)

		?		Cannot assess						Teacher does not have enough knowledge of child to assess 





Div 9

		Emotional Self-Regulation Assessment Tool - Spring 2015

		Surname		Preferred Name		Grade		Div		Gr K:  Recognize and label some emotions/feelings.  (“I can tell how I feel.”)		Gr K:   Describe their emotions and the situations that cause them (triggers).  (“I know why I feel the way I do.”)		Gr K:   Demonstrate constructive ways to deal with emotions.  (“I can use a strategy  to manage a feeling.”)

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9

						KF		9



		The indicators above include the kid-friendly language (in italics).  Although this is not a student self-assessment this language may clarify what the indicators mean.

		A		Approaching Expectations						student sometimes does this with teacher support (inconsistent)

		M		Meeting Expectations						student consistently does this with teacher support

		E		Exceeding Expectations						Student does this without teacher support (independent)

		?		Cannot assess						Teacher does not have enough knowledge of child to assess 
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HLPS quick scales.pdf
Gather Evidence

HLPS Quick Scales

Quick Scale Healthy Living: Grades K to 3

The Healthy Living Performance Standards Quick Scales can be used to evaluate where students are at in their healthy
living knowledge and skills and align with curriculum. For the Elaborated Scales, or more information on the history or
how to use these tables, see http://www.bced.gov.bc.ca/perf stands/healthy living/

k Healthy
Eating

Active
Living

Healthy

Healthy
Practices

identifies.some healthy
food choices
demonstrates a limited
understanding of healthy
eating as fuel for physical
activity

+ identifies healthy food '
‘choices using C@mudd’

- Food Guide. ;
‘understands the-.

importance of healthy

eating as fuel for physical: :
activity and‘ overall health

identifies healthy food
choices and makes the
healthy choice when given
the opportunity
understands the
importance of healthy
eating as fuel for physical
activity and overall health
accesses water regularly

understands some ofthe
benefits of physical activity

:-and can identify some of

the opportunities to.be
active at school:
with-occasional . .
encouragement participates
in-physical activity for a
minimum of 30 minutes
daily {15 minutes for K}
requires.sorrie asfsistance to
set goals to improve fitness
and/or develop a:new
physical activity skill
identifies some body
changes while involved in
physical activity

: L’m;derstian the benefits -

of physical activity and
identifies opportunities to

. be active at school
“= consistently participates in
- physical activity for a :

- minimum of 30 minutes
. daily {15 minutes for K)

= sets goals to improve
fitness and/or developa

new physical activity skill
recognizes different levels

of exertion

understands the benefits
of physical activity and
accesses a variety of
opportunities to be active
at school

enthusiastically
participates in physical
activity for a minimum of
30 minutes daily (15
minutes for K)

sets and works towards
goals to improve fitness
and/or develop a new
physical activity skiil
recognizes and adjusts
levels of exertion

Relationships |

identifies some forms.of
bullying behaviour
describes some effects of
bullying for.ail involved
inconsistently

“‘demonstrates skills for
-building and:maintaining

positive relationships
uses limited strategies for
dealing with conflicts .

idehﬁﬁes many forms of.
bullying behaviour . *
describes the effects of

building and maintaining

positive relationships = =

Cwith conﬂicts

identifies bullying
behaviour and ways to
avoid or solve bullying
problems

describes short and long
term effects of bullying for
all involved

demonstrates skills and
advocates for building and
maintaining positive
relationships

uses a variety of strategies
for dealing with conflicts

understands safety rules
and expectations.of .-
classroom and school
identifies sormne road safety
practices

sametimes ‘participates in
health habits that prevent
the spread of diseases * -
inconsisteritly
demonistrates ways of
refusing or avoiding
harmful or unknown
situations

understands some of the
benefits of positive health
habits §

= understands and follows =
- safety rules and. -
expectations.of classroom

and school .
understands road safety

" practices
‘participates in health

habits that prevent the

““spread of diseases - :
demonstrates ways of .

refusing or-avoiding
harmful.or:.unknown

* situations = .
understands.many of the -

benefits of positive health

~habits

understands and promotes
safety rules and
expectations of classroom
and school

practices road safety
participates in and
advocates for health habits
that prevent the spread of
diseases

demonstrates ways of
refusing or avoiding
harmful or unknown
situations, and helps
others to do the same
understands the benefits
of positive health habits
and helps others to do the
same

14






Quick Scale Healthy Living: Grades 4 to 6

The Healthy Living Performance Standards Quick Scales can be used to evaluate where students are at in their healthy
living knowledge and skills and align with curriculum. For the Elaborated Scales, or more information on the history or
how to use these tables, see http://www.bced.gov.bc.ca/perf stands/healthy living/

Aspect

Healthy
Eating

Active
Living

Healthy

Healthy
Practices

Relationships |

Gather Evidence

3 sets poals for attaining and

. balanced fifestyle

describes some choices
students can make for
healthy eating

has a basic understanding of
the importance of food and
water as fuel for physical
activity

demonstrates anawareness |

of influences on eating
habits

describes choices

students can make for

“healthy eating using
| Canada’s Foad Guide

understands the
- “importance of food and
-water as fuel for, physncal ;
activity.: and overalt health

understands mﬂuences

Lon eatmg habtts

describes and demonstrates
choices students can make for
healthy eating

understands the importance
of food and water as fuel for
physical activity and overall
health; accesses water and
healthy snacks regularly
analyzes influences on eating
habits

describes some -health '
benefits of regular physical
activity and identifies

opportunities to be active in | e

the school

with occasional
encouragement.participates
daily in physical activity for.
30 minutes

with some assistance, sets
goals toimprove fithess
and/or develop a new
physical activity skill

requires some assistance to

monitor exertion levels

- descnbes hea!th beneﬁts

of regular physncal
activity and identifies
opportunities to be active

[inthe school and

commumty

consistently. par‘nc«pates 0
“ dailyin physxcal achvnty
for30 mmutes

sets goals t |mprove
fitness and/or develop a
new physicalac

* monitors exertion levels

describes health benefits of
regular physical activity and
accesses opportunities to be
active in the school and
community

enthusiastically participates
daily in physical activity for 30
minutes

sets goals, develops a plan,
and works towards improving
fitness and/or developing a
new physical activity skill
monitors and adjusts exertion
levels

describes some forms of
bullying and sometimes
responds appropriately
whenin negative situations

demonstrates limited skills
for building and maintaining
positive relationships
sometimes respects roles,
rights, and responsibilities
for all individuals
understands that others
have an-influence on
individual attitudes and
behaviours

descrlbes various forms
of bu!!ymg and responds

‘approprlately when'in

negative sttuatlons E

demonstrates skills for

‘building and maintaining

‘positive relanonshlps :

7respects roles. rights, and

responsmrlmes for al!
individuals

assesses the mﬂuence of

others on individual

. attitudes and behaviours

describes various forms of
bullying, responds
appropriately when in
negative situations, and helps
others

demonstrates skills and
advocates for building and
maintaining positive
relationships

advocates for the roles, rights,
and responsibilities of all
individuals

assesses the influence of
others on individual attitudes
and behaviours and makes
positive choices

‘sometimes practices road
-safety

inconsistently demonstrates
awareness of and practices
safe behaviours in all -
settings

needs occasional reminders
to participate in health
habits that prevent.the
spread of diseases:
demonstrates a limited
understanding of the
negative consequences of
substance abuse

sets goals for attaining and
maintaining a healthy
balanced lifestyle (may be ..
unrealistic) :

practices rééd‘safety

. demonstrates awareness

of and practices safe
behaviours'i inall sethngs
partmpates in health
habits that prevent the
spread of diseases. .
describes negative

- consequences of
substance abuse.

sets achievable goals for
attaining and maintaining

. a'healthy balanced
o lifestyle

practices and promotes road
safety

demonstrates awareness of
and practices safe behaviours
in all settings and encourages
others

participates in and advocates
for health habits that prevent
the spread of diseases
describes negative
consequences of substance
abuse and practices
behaviours that reduce risks
sets achievable goals and
develops a plan for attaining
and maintaining a healthy
balanced lifestyle

15
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Overview

This report summarizes recent research conducted in the Coquitlam School District that
supports the key principles of the Safe Schools Framework. Specifically, we have
compiled results from 5 studies (from 2011-2013) and grouped results according to the 5
Core Beliefs of the framework: Health Relationships, Social and Emotional Learning,
Safe Caring Learning Environment, School and Community Involvement, and High
Quality Teaching. This report is intended as an executive summary of some of the main
research findings. To access the full report from each study, please see the Research,

References, and Resources section at the end of this report.





Sources of Data: Research Studies in SD 43

Early Learning Development Instrument (EDI 5; 2011/12-2012/13)
Human Early Learning Partnership

Sampled from 42 schools in 13 neighbourhoods

A total of 1883 kindergarten children participated

Student Satisfaction Survey (SSS 2012/2013)
BC Ministry of Education

Grade 3/4 Students Grade 7 Students  Grade 10 Students Grade 12 Students

1714 2009 1493 1191

Middle Years Development Instrument (MDI Grade4, 2012-2013)
Human Early Learning Partnership

District total sample Participation rate

1774 86

Middle Years Development Instrument (MDI Grade7, 2013-2014)
Human Early Learning Partnership

District total sample Participation rate

2,032 83%

[ McCreary Centre Society - BC Adolescent Health Survey - Coquitlam, 2013

¢ total number of students e Grade 10: 242 students

surveyed: 1,397 e Grade 11: 281 students

* Grade 7:179 students e Grade 12: 262 students

e Grade 8: 234 students

e Grade 9: 199 students





“To create a safe, caring, inclusive culture of learning in all school settings; where
relationships form the foundation to allow all individuals to become successful learners,
developing socially, emotionally, and intellectually to their full potential, while acquiring
the attributes that exemplify compassionate, responsible citizenship.”

Intellectual

-t






Healthy Relationships

e Build attachment and trust between all adults and students

e Value all individuals
e Create opportunities for thoughtful dialogue
e Understand and support family systems

Healthy relationships are the foundation of safe, caring, learning environments.
Research has shown that children who report connections and quality relationships with
key individuals across multiple contexts — family, peers, school, and community — are
higher on almost all dimensions of well-being than children who report a lack of such
relationships (Schonert-Reichl, 2011).The following results were selected from studies
conducted in SD 43, which pertain specifically to students’ healthy relationships, inside
and out of school.

100%
80%
60%

4,0%

% OF STUDENTS

20%

0%

100

80

60

40

% OF STUDENTS

20

Do adults in the school treat all students fairly?

81%

Grade 3/4 Students

[0 Students Reporting "Many Times" or "All of the Time"

How many adults at school care about you?

91%

Grade 3/4 Students

66%
52% 52%

Grade 7 Students Grade 10 Students Grade 12 Students

(SSS 2012/2013)

91%

J5% 80%
0

Grade 7 Students Grade 10 Students Grade 12 Students

[ Percentage responding 2 adults or more (SSS 2012/2013)






# OF IMPORTANT AD

mt

ULTS AT CHOOL

"Human beings of all ages
are happiest and able to
deploy their talents to best
advantage when they
experience trusted others as
standing behind them."
(Bowlby, 1973, p. 25,
retrieved from Schonert-
Reichl, 2011).

-----3‘“

76% 9% 14%

2 or more One None

(MDI Grad

CONNECTEDNESS TO ADULTS & PEERS

Adults at School

73

Adults in the Neighbourhood 59

25

Adults at Home

90

Peer Belonging 71

Friendship Intimacy

74

A “high” score on the MDI is

considered an average

response of 4/5 or greater.

A “low” score was
considered an average
response lower than 3

MDI Sub-scale % High

% Medium % Low

20 10

e 4, 2012/2013)

23 3
16
91

16 10

(MDI Grade 4, 2012/2013)
Connectedness to Adults & Peers
No Yes Don't Know

4. Are there places in your neighbourhood/community that provide 596 73% 1%
programs for kids your age, like sports and other clubs and activities?
5. Are there safe places in your neighbourhood/community where you
feel comfortable to hang out with friends, like playgrounds, parks, or 6% 76% 18%
community centres?

(MDI Grade 4, 2012/2013)






Have an adult in neighbourhood/community who really
cares about you?
40% 36%
30%
20%
10%
0%
Not at all Very Little Pretty much true Very much true
[ Percentage of students
(McCreary, 2013)
Number of close friends in your school or neighbourhood
0,
Zg"//: 39%
35%
30%
0,
25% 21% 23A)
20%
15% 10%
10%
5% 3% 3%
oo [ —
o 1 2 3-5 6-9 10 or more
[ Percentage of students
(McCreary, 2013)
Friends would be upset if you...
" 100% 81% 75% 86% 82% 88%
E 8o0%
& 60%
'S 40%
v 20%
o %
EN Got arrested Beat Were Got pregnant Dropped out  Got drunk Used
someone up involved in or got of school marijuana
gang activity someone
pregnant
D No HYes (McCreary, 2013)






e’ Adult Relationship
Assets
MDI Grade 4

One of the key findings of the MDI is that
children's health and well-being is directly
related to the presence of the following
assets they perceive in their lives:

Westwood
Plateau
(78%),

Supportive relationships with adults
Supportive relationships with peers
Enriching activities

Proper nutrition and sleep

Positive school experiences

va W=

Presence of Adult Relationship Assets

Epitn : 90-100%
North (91%),

Hillcrest (75%) =
) Dowintown Port %:) F 80-89%
Coguitiam: &
(77%), B 70-79%
L
futh @y [ <o
Ho;ne(a;:%) I:l Data Suppressed
(<35 students) . . .
Dot b ny i o v Relationships matter. Children
the geographic school district boundary . .
For More Information Contact who report connections with
MDI Project Coordinator .
Human Early Learning Partnership parents, friends, school-related

mdi@help.ubc.ca

adults, and neighbours have
more positive adjustment than
those children who do not
report such positive
relationships

" Peer Relationship

B Assets
MDI Grade 4

One of the key findings of the MDl is that
children’s health and well-being is directly
related to the presence of the following
assets they perceive in their lives:

Westwood
Plateau
(78%),

Supportive relationships with adults
Supportive relationships with peers
Enriching activities

Proper nutrition and sleep

Positive school experiences

G w N

Presence of Peer Relationship Assets

(2ot
Coquitlam) i 90-100%

E 80-89%
E’F’ 70-79%
m:, <70%

Data Suppressed
(<35 students)

*Data include only children who lived within
the geographic school district boundary

Hillcrest: North (88%)
(876),

Caquitlam)

% of Students

For More Information Contact
MDI Project Coordinator
Human Early Learning Partnership
mdi@help.ubc.ca

(MDI Grade 7, 2012/2013)

Healthy
Relationships






@i Coquitlam (SD43), Grade 7, 2013-2014

Peer Relationship

e Assets

One of the key findings of the MDI is
that children’s health and well-being are
directly related to the presence of assets

they perceive in their lives.

uitiam
North’

Percentage of children
reporting the presence of peer
relationship assets*

Il 50-100%
I s0-89%

[ 70-79%

[ J<r0%

Data Suppressed
(<35 students)

*Data include children who live within the
‘geographic school district boundary

For more information contact
MDiI Project Coordinator
Human Early Learning Partnership
mdi@help.ubc.ca

Coquitlam (SD43), Grade 7, 2013-2014

i’ Adult Relationship
: Assets

One of the key findings of the MDI is
that children’s health and well-being are
directly related to the presence of assets

they perceive in their lives.

Percentage of children
reporting the presence of adult
relationship assets*

Il s0-100%
I s0-89%
[ 70-79%

[ J<r0%

Data Suppressed
2 (<35 students)

*Data include children who live within the
geographic school district boundary

For more information contact
MDI Project Coordinator
Human Early Learning Partnership
mdi@help.ubc.ca

(MDI Grade 7, 2012/2013)

Healthy

Relationship






WHAT MAKES AN ADULT IMPORTANT TO YOU?

At At
School Home # OF IMPORTANT ADULTS AT SCHOOL

This person teaches me how to do things that | don't know. 75% 74% ‘
| can share personal things and private feelings with this person. 27% | 70% ; '
This person likes me the way | am. 56% 79% E :: :
This person encourages me to pursue my goals and future plans. 57% 75% o o " 0
| get to do a lot of fun things with this person or because of this 219 19 0 A) 12 A) 8 A)
person. 6 | 1% 2 or more One None
The person is like who | want to be when | am an adult. 19% 46%
The person is always fair to me and others. 58% @ 66%

: (MDI Grade 7, 2012/2013)
The person stands up for me and others when we need it. 33% | 64%
The person lets me make decisions for myself. 49% | 68%

Adults at School 67 28 5

Adults in the Neighbourhood 52 30 17
A “high” score on the MDI is Adults at Home 84 13 3
considered an average Peer Belonging 73 19 8
response of 4/5 or greater.
. Friendship Intimacy 77 14 9

A “low” score was considered
an average response lower _
than 3 MDI Sub-scale = 9% High % Medium % Low

Connectedness to Adults & Peers (MDI Grade 7, 2012/2013)

No Yes  Don't Know

4. Are there places in your neighbourhood/community that provide programs

v 0 0
for kids your age, like sports and other clubs and activities? o 9% B

5. Are there safe places in your neighbourhood/community where you feel
comfortable to hang out with friends, like playgrounds, parks, or community 5% 85% 10%
centres?

(MDI Grade 7, 2012/2013)

Healthy
Relationship






Social Emotional Learning

Evidence-based practices and programs to teach the 5 core social emotional
learning competencies of:

Social,
Emotional
Learning

¢ Self-management

e Self-awareness

e Social awareness

e Relationship skills

e Responsible decision making

Strong social and emotional health is linked to overall child well-being and provides a
foundation for positive transitions, for instance, through adolescence or the move to
secondary school. For example, research has shown that happy people, those that have a
hopeful and/or optimistic view of the future, have better relationships and life outcomes
(Schonert-Reichl, 2011). The following results are from studies conducted in SD 43,
and are related to students’ social and emotional development.

SOCIAL & EMOTIONAL DEVELOPMENT

Optimism 69 22 9
Empathy 82 15 g
Prosocial Behaviour 50 32 ‘ 18
Self-Esteem 87 10 E
Happiness 68 23 ‘ 10
Absence of Sadness 66 22 12
Absence of Worries 48 24 ‘ 28

(MDI Grade 7, 2012/2013)
MDI Sub-scale % High % Medium

Perseverance 48 35 17
Assertiveness 68 28 B
Responsible Decision-making 76 20 ﬁ
Self-Awareness 55 35 9
Self Regulation (Long Term) 59 33 \77
Self Regulation (Short Term) 53 35 l

A “high” score on the MDI is considered an average response of 4/5 or greater. (MDI Grade 4, 2012/2013)

A “low” score was considered an average response lower than 3






45%
40%
35%
30%
25%
20%
15%
10%

5%

0%

88%

86%

84%

82%

80%

78%

76%

Self-rated mental health status

41%

39%

15%

4%
Poor Fair Good Excellent
O Percentage (McCreary, 2013)
Self Esteem
87%
80%
I usually feel good about myself I'am able to do things as well as most other people

McCreary, 201
[ Students who reported Mostly agree or Agree ( i 3)






Stress & Despair

60% 56%
50%
4,0% 37%
30%
20%
10%
0%
Felt stress in the past month Felt despair in the past month

[ Students who reported "some", "enough to bother me", "quite a bit", "extremely so", or "to the point that |
couldn't do my work or deal W|th things"

(McCreary, 2013)

Calm & at Peace & Happy

78%

77%

77%

76%

75%

74%

73%

72%

71%

71%

70%

69%

68%
Calm and at peace in the last month Happy in the past month

[ Students who reported "most of the time" or "Some of the time"
(McCreary, 2013)






“Empathy and perspective-taking are
building blocks of compassion and
prosocial behaviour, and help both

children and adults to maintain
positive relationships with others”
(Schonert-Reichl, 2011, p. 28).

At school, do you respect people who are different from
you (for example, think, act, or look different)?

0,
93% 92%

92%

0,
91% 90% 90%

90%
89%
88% 87%
87%
86%
85%
84%

Grade 4/5 Grade 7 Grade 10 Grade 12

[ Students Reporting "Many Times" or "All of the Time"

(SSS 2012/2013)

MDI WELL-BEING INDEX MDI WELL-BEING INDEX

27%

21%

O Thriving [ Mediumto HE Low Well-Being
@ Thriving [J Medium to High [@ Low Well-Being High
Well-Being Well-Being

(MDI Grade 4, 2012/2013) (MDI Grade 7, 2012/2013)

A “high” score on the MDI is considered an average response of 4/5
or greater.

A “low” score was considered an average response lower than 3

Social,
Emotional
Learning






Safe, Caring, Learning Environment

e Create a culture of autonomy, belonging, and competency
e Recognize and integrate diversity
e Implement evidence-based group learning practices

A caring school community has been linked to several positive outcomes for students,
such as increased school liking and engagement, as well as greater trust and respect for
teachers (Battistich, 1997). An environment that celebrates diversity and fosters
autonomy, belong, and competence, tends to experience greater well-being of its
students (Schonert-Reichl, 2011). The following results are from studies conducted in
SD 43, and are related to fostering safe, caring, learning environments.

Do you feel welcome at school?

100%

0,
82% 77%

80% 68% 67%
60%
40%
20%
0%
Grade 3/4 Gradey Grade 10 Grade 12
[ Students Reporting "Many Times" or "All of the Time" (SSS 2012/2013)

Do you feel safe at school?

0,
85% 84%
84%

0,
83% 82%

0,
82% 81%

0,
81% 80%
80%
79%
78%

Grade 3/4 Grade 7 Grade 10 Grade 12

[ Students Reporting "Many Times" or "All of the Time" (SSS 2012/2013)






Communities have been defined
as places where there is safety,
mutual trust, willingness to

intervene for the common good,
Feel safe at school and social support for
ot childrearing (Sampson, 1999,
50% cited in Schonert-Reichl, 2011)
50%
4,0%
30%
20% 18%
10% % 3%
0%
Strongly disagree Disagree Neither agree nor Agree Strongly agree
disagree
% of students (McCreary, 2013)
Happy to be at school
60%
50%
50%
40%
30%
20%
10%
0%
Strongly disagree Disagree Neither agree nor Agree Strongly Agree
disagree
0% of students (McCreary, 2013)
Feel safe at school by location
100% 96% 97%
95%
90% 91%
90% 89% 89%
86% 86%
80%
In your Inthe Inthe Inthe  Inthelibrary  Inthe Outsideon  Getting
classroom washrooms changing hallways and cafeteria school to/from
rooms stairwells grounds school
[ Students reporting "Usually" or "Always" (McCreary, 2013)






A “high” score on the MDI is
considered an average response of
4/5 or greater.

A “low” score was considered an

aneraae resnnnece lmner than 2

SCHOOL EXPERIENCES

Academic Self-Concept ‘ 84 1 2]
School Climate ‘ 75 19

6
School Belonging ‘ 75 14 -

(MDI Grade 4, 2012/2013)

SCHOOL EXPERIENCES

Academic Seif-Concept || 12
School Climate 26 -

School Belonging ({166 T 22
MDI Sub-scale . 9% High % Medium _ Grade 7, 2012/2013)

School Experiences
: . Don't
Disagree Disagree Agree a
alot a little jgree of little GEEDe
Isagree
6. | feel like | belong in this school. 3% 5% 1% 29% 52%
‘ 7. When | grow up, | have goals and plans for the future. ‘ 2% ‘ 3% ‘ 8% ‘ 23% ‘ 64% ‘

(MDI Grade 4, 2012/2013)

School Experiences
: : Don't
Disagree Disagree Agree a .
alot  alitle 5T igle Asreealot
isagree
6.1 feel like | belong in this school. 3% 5% 1% 29% 52%
7. When | grow up, | have goals and plans for the future. 2% 3% 8% 23% 64%

(MDI Grade 7, 2012/2013)






School and Community Involvement

e Identify and understand needs and resources
e Build and maintain meaningful partnerships with community and government
agencies to promote school safety

e Partner with three cities and two villages to support children and families through
SD43

Children who engage in structured activities after-school (e.g., sports teams, arts clubs,
youth organizations) tend to feel more optimistic, more satisfied with life, and better
about themselves than children who do not engage in these activities (Schonert-Reichl,
2011). The following results are from studies conducted in SD 43, and are related to
school and community involvement.

Feel like part of your community

45%

40%
35%
30%

25%
20%
15%

10%
o [

0%

Not at all Very little Somewhat Quite a bit Very much

% of students (McCreary, 2013)

At school, do you participate in activites outside of
class hours (clubs, dance, sports teams, music)?

60% » 54%
50%

50% 42% 43%

40%
30%
20%

10%

0%
Grade 3/4 Grade 7 Grade 10 Grade 12

0% of students (SSS 2012/2013)






Out of school activities

80% 3% 76%
70%
60%
50%
40%
%

o 2% 18%
20%

o [— [

Are there places in your neighbourhood/community Are there safe places in your
that provide programs for kids your age, like sports neighbourhood/community where you feel
and other clubs and activities? comfortable to hang out with friends, like
playgrounds, parks, or community centres?
CONo BEYes EDon't Know
(MDI Grade 4, 2012/2013)
Use of after-school time
The activities in which children
100% participate during the after-school
hours provide unique and
90% 86% important opportunities for
o promoting children‘s development
80% (Bronfenbrenner, 1979, cited in
71% Schonert-Reichl, 2011).
0% ]
o 63%
60% ] 5
%
54_0 51%

50% o

40%

30% 24%

1.9%
20% % . 17%

4 3% 4%
% % o % %
10% 7% 3 7% 7o 770 c05506
l3%2%4& 2%404,3% 2961041%1% I .3%4A’ l5 >

Educational lessons Art or music lessons Youth organizations Individual sports with Team sports with a
or activities a coach orinstructor coach or instructor

ONever BEOnceaweek BETwiceaweek B3 timesaweek B4 timesaweek BE5timesaweek

(MDI Grade 4, 2012/2013)






Use of After-School Time

Oncea Twicea 3times 4 times 5times

e week week aweek aweek aweek
9. During last week AFTER SCHOOL (3:00pm to 6:00pm), how many days did you participate in:
9a. Educational lessons or activities (e.g., tutoring) 68% 15% 7% 3% 2% 4%
9b. Art or music lessons 64% 19% 9% 3% 2% 2%
9c. Youth organizations 84% 1% 3% 1% 0% 1%
9d. Individual sports with a coach or instructor 59% 14% 10% 7% 4% 5%
9e. Team sports with a coach or instructor 45% 9% 16% 13% 10% 7%

(MDI Grade 4, 2012/2013)
WHERE CHILDREN GO AFTER SCHOOL

How often do you go to these places Never Once or Three or more
after school (from 3pm-6pm)? twice aweek days a week
Home 2% 8% 90%
Stay at school for an activity 55% 34% 1%
After-school program or child care 79% 1% 10%
Friend's house 32% 56% 12%
Park/playground/community centre 53% 35% 12%

The mall or stores 58% 36% 5%

PERCEIVED BARRIERS TO PARTICIPATING IN DESIRED
AFTER-SCHOOL ACTIVITIES

| have to go straight home after school N3 2 %/,
| am too busy NG 2%
It costs too much NG 7 %
The schedule does not fit the times | can attend NI 4%
My parents do not approve Il 3%
| don't know what's available NG 9%,
| need to take care of siblings or do things at home [IIEEEE10%
It is too difficult to get there 1 6%
MNone of my friends are interested or want to go [ 8%
The activity that | want is not offered |INEGE1 3%

| have too much homework to do IR 4%,
| am afraid | will not be good enough in that activity [IEEEE12%

It is not safe for me to go |G 9%
10 Other pum—12% (MDI Grade 4, 2012/2013)






Use of After-School Time

Oncea Twicea 3times 4 times 5times

o week week aweek aweek aweek

9. During last week AFTER SCHOOL (3:00pm to 6:00pm), how many days did you participate in:

9a. Educational lessons or activities (e.g., tutoring) 71% 14% 7% 3% 2% 4%
9b. Art or music lessons 63% | 24% 7% 2% 1% 3%
9¢. Youth organizations 86% 10% 2% 1% 1% 1%
9d. Individual sports with a coach or instructor 54% | 19% | 13% 7% 3% 4%
9e. Team sports with a coach or instructor 51% 17% 14% 7% 5% 5%

WHERE CHILDREN GO AFTER SCHOOL

(MDI Grade 7, 2012/2013)

How often do you go to these places Never l.IJnce or Three or more
after school (from 3pm-6pm)? twice aweek days a week
Home 7% 6% 7%
Stay at school for an activity 71% 20% 9%
After-school program or child care 62% 16% 22%
Friend's house 38% 52% 10%
Park/playground /fcommunity centre 50% 36% 14%

The mall or stores 63% 29% 7%

PERCEIVED BARRIERS TO PARTICIPATING IN DESIRED

(MDI Grade 7, 2012/2013)

AFTER-SCHOOL ACTIVITIES

| have to go straight home after school

| am too busy

It costs too much

The schedule does not fit the times | can attend
My parents do not approve

| don't know what's available

| need to take care of siblings or do things at home
It is too difficult to get there

None of my friends are interested or want to go
The activity that | want is not offered

I have too much homework to do

| am afraid | will not be good enough in that activity
It is not safe for me to go

Other

—38%
2%

—18%
—30%
7%
——29%
—16%
—4%
3%

2%
2%
T %
5%

I 18% (MDI Grade 7, 2012/2013)






High Quality Teaching

High
m e Implement evidence-based instruction and assessment practices
m e Engage and challenge all learners to succeed

¢ Communicate clear and high expectations
e Participate in on-going professional development

Decades of research have found that higher quality teaching, defined by qualities such as
wider range of pedagogical strategies, flexible interaction styles, and teacher clarity and
enthusiasm, is positively related to student achievement (Darling-Hammond, 1999). The
following results are from studies conducted in SD 43, and pertain to high quality
teaching, and its possible effects.

Do you try your best at school?

100% 92% 87%
75% 70%
50%
0%
Grade 3/4 Grade 7 Grade 10 Grade 12

[ Students reporting "Many times" or "All of the time"
(5SS 2012/2013)

Do your teachers help you with your schoolwork
when you need it?

100% 82%

74% 68% 67%
50%
0%
Grade 3/4 Grade 7y Grade 10 Grade 12
[ Students Reporting "Many Times" or "All of the Time (SSS 2012/2013)

At school, do you have opportunities to work on things
you are interested in as a part of your coursework?

38% 37%
0.4 32%
0.3
0.2
0.1
)
o)
Grade 3/4 Gradey Grade 10 Grade 12

[0 Students Reporting "Many Times" or "All of the Time"
. J / (5SS 2012/2013)

Quality






Research, References, and Resources

Research Reports

BC Ministry of Education (2013). Student Satisfaction Annual Survey-
School District 43 - Coquitlam. Retrieved from
http://www.bced.gov.bc.ca/reporting/province.php

Human Early Learning Partnership (2013). Community Summary- EDI
Wave 5 - School District 43 Coquitlam. Retrieved from
http://earlylearning.ubc.ca/maps/edi/nh/sd43/

Human Early Learning Partnership (2013) School District & Community
Data - Coquitlam (SD43) - MDI Grade 4 Report. Retrieved from
http://earlylearning.ubc.ca/maps/mdi/nh/sd43/

Human Early Learning Partnership (2013) School District & Community
Data - Coquitlam (SD43) - MDI Grade 7 Report. Retrieved from

http://earlylearning.ube.ca/maps/mdi/nh/sd43/

McCreary Centre Society, the findings for Coquitlam are from the 2013 BC

Adolescent Health Survey. More info can be found

at:|http://www.mcs.bc.ca/ahs




http://earlylearning.ubc.ca/maps/mdi/nh/sd43/

http://www.mcs.bc.ca/ahs



Other References

Battistich, V., Solomon, D., Watson, M., & Schaps, E. (1997). Caring school

communities. Educational Psychologist, 32(3), 137-151.

Darling-Hammond, L. (1999). Teacher quality and student achievement: A
review of state policy evidence. Seattle, WA: Center for the Study of
Teaching and Policy, University of Washington.

Schonert-Reichl, K. A. (2011). Middle childhood inside and out: The
psychological and social worlds of Canadian children ages 9-12, Full
Report. Report for the United Way of the Lower Mainland.

Vancouver: University of British Columbia






Resources

BC Ministry of Education- Student Satisfaction Survey:

http://www.bced.gov.bc.ca/sat _survey/

Human Early Learning Partnership: http://earlylearning.ubc.ca/

McCreary Centre Society:|http://www.mcs.bc.ca/

Safe, Caring, and Orderly Schools:
http://bced.gov.bc.ca/sco/resources.htm




http://www.bced.gov.bc.ca/sat_survey/

http://earlylearning.ubc.ca/

http://www.mcs.bc.ca/

http://bced.gov.bc.ca/sco/resources.htm



Contact Information

Julie Pearce, Assistant Superintendent, Safe Schools Steering Committee

Chair,|jpearce@sd43.be.ca

Marna Macmillan, Learning Support Coordinator, Safe Schools Focus -

mmacmillan@sd43.bc.ca

Miriam Miller, SD43 Educational Consultant,

miller.miriam.e@gmail.com




mailto:jpearce@sd43.bc.ca

mailto:mmacmillan@sd43.bc.ca

mailto:miller.miriam.e@gmail.com
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                            Classroom Assessments Based on Teacher          


                            Judgment (BC Performance Standards)



Report for: Coquitlam River Elementary School

Kindergarten Oral Language, Shared Reading and Viewing and Writing

2014/2015 - Participation rate: 100%

 # at each level


		

		Beginning

		Emerging

		Developing

		Applying



		All Students

		3

		22

		12

		2



		Female

		-

		10

		6

		2



		Male

		3

		12

		6

		-



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		-

		7

		2

		-





  n=39; Aboriginal n=0; ESL n=9

  Note: All Students includes ESL and Aboriginal students

Kindergarten Oral Language, Shared Reading and Viewing and Writing

2012/2013 - Participation rate: 100%

 # at each level


		

		Beginning

		Emerging

		Developing

		Applying



		All Students

		1

		12

		21

		3



		Female

		-

		7

		8

		-



		Male

		1

		5

		13

		3



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		MSK

		MSK

		MSK

		MSK





  n=37; Aboriginal n=2; ESL n=7

  Note: All Students includes ESL and Aboriginal students

Report for: Coquitlam River Elementary School

 Grade 1 Reading

2014/2015 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		5

		12

		12

		3



		Female

		1

		9

		6

		2



		Male

		4

		3

		6

		1



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		1

		5

		-

		-





  n=32; Aboriginal n=0; ESL n=6

  Note: All Students includes ESL and Aboriginal students

Grade 1 Reading

2012/2013 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		5

		7

		9

		10



		Female

		1

		6

		5

		3



		Male

		4

		1

		4

		7



		Aboriginal

		-

		-

		-

		-



		ESL

		MSK

		MSK

		MSK

		MSK





  n=31; Aboriginal n=0; ESL n=3

  Note: All Students includes ESL and Aboriginal students

Report for: Coquitlam River Elementary School

Grade 2 Writing

2014/2015 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		4

		17

		11

		2



		Female

		1

		5

		6

		1



		Male

		3

		12

		5

		1



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		2

		1

		2

		-





  n=34; Aboriginal n=2; ESL n=5

  Note: All Students includes ESL and Aboriginal students

Grade 2 Writing

2012/2013 - Participation rate: 97%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		3

		12

		18

		4



		Female

		1

		4

		9

		2



		Male

		2

		8

		9

		2



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		MSK

		MSK

		MSK

		MSK





  n=37; Aboriginal n=3; ESL n=9

  Note: All Students includes ESL and Aboriginal students

Report for: Coquitlam River Elementary School

Grade 3 Reading

2014/2015 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		5

		9

		12

		8



		Female

		2

		6

		6

		2



		Male

		3

		3

		6

		6



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		1

		-

		3

		1





  n=34; Aboriginal n=1; ESL n=5

  Note: All Students includes ESL and Aboriginal students

Grade 3 Reading

2012/2013 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		3

		8

		31

		4



		Female

		-

		3

		15

		3



		Male

		3

		5

		16

		1



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		-

		4

		7

		1





  n=46; Aboriginal n=2; ESL n=12

  Note: All Students includes ESL and Aboriginal students

Report for: Coquitlam River Elementary School

Grade 3 Solving Problems in Peaceful Ways

2014/2015 - Participation rate: 29%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		1

		4

		3

		2



		Female

		-

		3

		1

		1



		Male

		1

		1

		2

		1



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		MSK

		MSK

		MSK

		MSK





  n=10; Aboriginal n=0; ESL n=3

  Note: All Students includes ESL and Aboriginal students

Grade 3 Solving Problems in Peaceful Ways

2012/2013 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		2

		18

		17

		9



		Female

		1

		7

		7

		6



		Male

		1

		11

		10

		3



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		-

		4

		6

		3





  n=46; Aboriginal n=2; ESL n=13

  Note: All Students includes ESL and Aboriginal students

Report for: Coquitlam River Elementary School

Grade 5 Mathematics

2014/2015 - Participation rate: 100%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		7

		15

		21

		2



		Female

		3

		4

		14

		-



		Male

		4

		11

		7

		2



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		-

		5

		5

		-





  n=45; Aboriginal n=3; ESL n=10

  Note: All Students includes ESL and Aboriginal students

Grade 5 Mathematics

2012/2013 - Participation rate: 98%

 # at each level


		

		Not Yet Meeting

		Meets (Minimal Level)

		Fully Meeting

		Exceeding



		All Students

		3

		19

		22

		3



		Female

		2

		8

		11

		1



		Male

		1

		11

		11

		2



		Aboriginal

		MSK

		MSK

		MSK

		MSK



		ESL

		MSK

		MSK

		MSK

		MSK





  n=47; Aboriginal n=3; ESL n=5

  Note: All Students includes ESL and Aboriginal students

School District No 43 (Coquitlam)
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GraphData

				pg1 - Grade 04

				Pie Chart Data

				20		20		52		9		RE

				22		0		72		7		WR

				22		24		48		7		NU





						Chart Data

						2007/2008		2008/2009		2009/2010		2010/2011		2011/2012		2012/2013		2013/2014

						Yr 1 - 2008		Yr 2 - 2009		Yr 3 - 2010		Yr 4 - 2011		Yr 5 - 2012		Yr 6 - 2013		Yr 7 - 2014		Yr 8 - 2015		Yr 9 - 2016		Yr 10 - 2017

				Reading 		453.00		476.00		498.00		485.00		480.00		480.00		478.00

				Numeracy		462.00		462.00		452.00		467.00		482.00		473.00		464.00

				Writing		7.00		7.00		7.00		8.00		7.00		6.00		7.00





				pg2 - Grade 07



				Pie Chart Data

				0		0		0		0		RE

				0		0		0		0		WR

				0		0		0		0		NU





						Chart Data

						2007/2008		2008/2009		2009/2010		2010/2011		2011/2012		2012/2013		2013/2014

						Yr 1 - 2008		Yr 2 - 2009		Yr 3 - 2010		Yr 4 - 2011		Yr 5 - 2012		Yr 6 - 2013		Yr 7 - 2014		Yr 8 - 2015		Yr 9 - 2016		Yr 10 - 2017

				Reading 		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

				Numeracy		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A

				Writing		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A		ERROR:#N/A











&"Arial"&8-For more information, please visit the FSA website at www.bced.gov.bc.ca/assessment/fsa/	




pg1

				FSA Grade 4, February 2014																						04343013 - Coquitlam River Elementary

				Number of Grade 4 students based on February enrolment (may vary from the numbers shown below): 46

				Reading 								Performance 
Level Unknown				Not Yet      Meeting				Meeting				Exceeding



												#		%		#		%		#		%		#		%

										All Students		9		20		9		20		24		52		4		9

										Male		5		20		6		24		11		44		3		12

										Female		4		19		3		14		13		62		1		5

										Aboriginal		Msk		Msk		Msk		Msk		Msk		Msk		Msk		Msk

										ELL		2		17		4		33		6		50		0		0

										Special Needs*		Msk		Msk		Msk		Msk		Msk		Msk		Msk		Msk



				Writing								Performance 
Level Unknown				Not Yet      Meeting				Meeting				Exceeding



												#		%		#		%		#		%		#		%

										All Students		10		22		0		0		33		72		3		7

										Male		5		20		0		0		19		76		1		4

										Female		5		24		0		0		14		67		2		10

										Aboriginal		Msk		Msk		Msk		Msk		Msk		Msk		Msk		Msk

										ELL		2		17		0		0		10		83		0		0

										Special Needs*		Msk		Msk		Msk		Msk		Msk		Msk		Msk		Msk



				Numeracy								Performance 
Level Unknown				Not Yet      Meeting				Meeting				Exceeding



												#		%		#		%		#		%		#		%

										All Students		10		22		11		24		22		48		3		7

										Male		5		20		4		16		14		56		2		8

										Female		5		24		7		33		8		38		1		5

										Aboriginal		Msk		Msk		Msk		Msk		Msk		Msk		Msk		Msk

										ELL		2		17		3		25		6		50		1		8

										Special Needs*		Msk		Msk		Msk		Msk		Msk		Msk		Msk		Msk

						Performance Level Unknown						Not Yet Meeting						 Meeting				 Exceeding

				   Note: Special Needs includes Sensory Disabilities, Learning Disabilities and Behaviour Disabilities.



















																						 





















&"Arial"&8-For more information, please visit the FSA website at www.bced.gov.bc.ca/assessment/fsa/	&"Arial,Bold"&8 


20	20	52	9	

Average FSA Scaled Score - Grade 4 Reading

Reading 	Yr 1 - 2008	Yr 2 - 2009	Yr 3 - 2010	Yr 4 - 2011	Yr 5 - 2012	Yr 6 - 2013	Yr 7 - 2014	Yr 8 - 2015	Yr 9 - 2016	Yr 10 - 2017	453	476	498	485	480	480	478	





22	24	48	7	

22	1E-3	72	7	

Average FSA Score - Grade 4 Writing

Writing	Yr 1 - 2008	Yr 2 - 2009	Yr 3 - 2010	Yr 4 - 2011	Yr 5 - 2012	Yr 6 - 2013	Yr 7 - 2014	Yr 8 - 2015	Yr 9 - 2016	Yr 10 - 2017	7	7	7	8	7	6	7	





Average FSA Scaled Score - Grade 4 Numeracy

Numeracy	Yr 1 - 2008	Yr 2 - 2009	Yr 3 - 2010	Yr 4 - 2011	Yr 5 - 2012	Yr 6 - 2013	Yr 7 - 2014	Yr 8 - 2015	Yr 9 - 2016	Yr 10 - 2017	462	462	452	467	482	473	464	
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School Name: Coquitlam River Elementary | School Goal: Social Emotional Learning School Year: 2015-16

Submitted by School Planning Council:
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P
Principal Ross Jacobsen M@ W
/
Vv

Parent Laura Woodward 7£¥ 2

Parent Susan Wickham m/\___’_

Parent Andrea Gretchev M

Recommended by Assistant Superintendent:

Assistant Superintendent Gerald Shong

| ﬁoard and Superintendent Approval:

Board Chair Judy Shirra

Superintendent Patricia Gartland
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