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	School Name: Central Community School

	
	School Goal:  Social Emotional Learning

	
	School Year: 2018/2019




	Goal / Inquiry 
Student learning

	To use strategies and structures of Self-regulated learning to improve student growth in Social/Emotional development



	Rationale
1-3 reasons for choosing goal

	Central has focused on SEL for several years and it has made a positive impact. Our students feel more regulated and focused while at school. They report being able to attend to academics and social situations better as compared to the district averages.



	References and sources to support actions

	· 17/18 MDI report

	Backup Documentation
	




	Planned Actions
Continuing practices working well (1-3)
· What will we do differently? (1-3)
· How will we provide for staff development and collaboration?
· How will we involve parents?
· How will we involve students?
· How will we monitor progress and adjust actions?
	· Continued utilization of Sensory Room which gets used daily and regularly
· Continued use of regulation strategies in classroom, eg. Use of figits, body breaks, and other regulation strategies
· Continued use of Circles as a regulating and restoring strategy
· Use professional development time to foster the understanding of how to better utilize academic success specifically with regulating strategies
· Students will continue to self-assess their zones of regulation and learning how to regulate
· Parents are continually informed regarding SEL – newsletters, teacher interactions, tours of the Sensory Room, etc.

	Backup Documentation
	






	Documentation of learning
Key evidence of change
· How did your actions make a difference? 
· Choose 1-3 pieces of evidence to demonstrate the impact your actions have had on student learning to meet your goal. 
· Documentation could include video, survey results, performance standard data, anecdotal evidence, work samples, etc.

	· Through parent, staff and student feedback Central is a safe place to learn. Often visitors enter the building and comment on the friendly and accepting feeling in the school. There is a community culture at Central.
· Term awards of Citizenship and Effort are always challenging to limit the recipients. 
· Significant on-going management concerns are limited to a few students.
· Self-regulation room has had an immediate impact on several students who have previously struggled with regulation both in class and on playground.
· The best information comes from teacher and EA feedback regarding student’s ability to regulate and handle conflict. 
· Our twice-yearly class reviews also provide information regarding trends in student regulation from one review to the next.
· MDI report also validates our SEL progress

	Backup Documentation
	




	School Community Engagement Process
· How did you engage parents, teachers, students & support staff in developing your APL?
· How did you share your APL goals with parents, teachers, students & support staff?

	· Teachers and support staff are engaged during staff meetings, team leader and collab time meetings, Pro-d days.
· Parents are engaged through regular newsletters and PAC meeting. 
· Often parents seek opportunities to speak with administration regarding the culture of the school and the positive feel the school has.
· Students are involved in daily discussions with teachers, EAs and other staff in the building regarding regulation and practices
· The APL goals are developed through discussions with parents and staff. The finalized APL is posted on the website and sent to staff via email and given in their welcome back package.  

	Backup Documentation
	




	Reflection Highlights
· Where are we now?
· What are some patterns emerging?
· What surprised you?
· What conclusions / inferences might you draw?
· How does this inform potential next steps?

	Central has a clearly defined Matrix and each class creates its own charter. Through these we have been able to have global language to engage in restorative conversations. Every class are utilizing Circle Time for both restorative and communication purposes. Through on-going pro-d, staff are learning both philosophical approaches to regulation as well as simple in-class strategies to self-regulation. We have recently completed our self-regulation room and, as previously mentioned, are seeing the fruits of that labour. We have established a common practice and expectations for both staff and students. Our next step is to explicitly marry our current regulation practices with the core and curricular competencies with students to foster enjoyment in literacy

	Backup Documentation
	








(Delete this section if Literacy is your main goal)
	Literacy Data
Attach the following:
· Classroom Assessment 
· School Assessment
· FSA results
	We have decide to have a second goal: To increase the confidence, competence and enjoyment in literacy. 
This can be measured through survey and interviews with student. We feel students will improve in literacy if they enjoy literacy and are successful. We need to meet them where they are at and make literacy fun. Attached are classroom assessments for all grade levels. 
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INTRODUCTION TO THE MDI

WHY THE MIDDLE YEARS MATTER

Experiences in the middle years, ages 6 to 12, have critical and long lasting effects. They are powerful predictors of
adolescent adjustment and future success. During this time, children are experiencing significant cognitive, social
and emotional changes that establish their lifelong identity and set the stage for adolescence and adulthood. The
overall health and well-being of children in their middle years affects their ability to concentrate and learn, develop
and maintain friendships, and make thoughtful decisions.

Early adolescent children have an increased awareness of themselves and others. During middle childhood they
are developing ideas about how they may or may not "fit in" to their social and academic environments (Rubin et
al., 2006). These ideas have the power to either promote health and academic achievement or lead to negative
outcomes such as depression and anxiety in adulthood (Jacobs et al., 2008). Although middle childhood is a time of
risk, it is also a time of opportunity. There is mounting evidence to suggest that positive relationships to adults and
peers during this critical time act to increase a child's resiliency and success.

WHAT IS THE MIDDLE YEARS DEVELOPMENT INSTRUMENT?

The Middle Years Development Instrument (MDI) is a self-report questionnaire that asks children in Grade 4 and
Grade 7 about their thoughts, feelings and experiences in school and in the community. It is a unique and
comprehensive tool that helps us gain a deeper understanding of how children are doing at this stage in their lives.
Researchers working at the Human Early Learning Partnership (HELP) are using results to learn more about
children's social-emotional health and well-being. In addition the MDI is being used across sectors and to support
collaboration and inform policy and practice.

The MDI uses a strengths-based approach to assess five areas of development that are strongly linked to well-
being, health and academic achievement. In addition, it focuses on highlighting the protective factors and assets
that are known to support and optimize development in middle childhood. These areas are: Social and Emotional
Development, Physical Health and Well-Being, Connectedness, Use of After-School Time and School Experiences.
Each of these dimensions is made up of several measures. Each measure is made up of one or more individual
questions. The navigation map below illustrates the relationship between MDI dimensions, measures and
questions.

5 DIMENSIONS OF THE MDI

SOCIAL & EMOTIONAL DEVELOPMENT

Measures

Optimism Absense of Worries *Assertiveness
Empathy Self-Regulation (Short-Term)  *Citizenship/Social
Prosocial Behaviour Self-Regulation (Long-Term) Responsibility
Self-Esteem *Responsible Decision-Making ™ Grade 7 only
Happiness *Self-Awareness

Absence of Sadness *Perseverance

PHYSICAL HEALTH AND WELL-BEING
Measures

N
N

N

General Health Meals with Adults at Home Body Image
Eating Breakfast Frequency of Good Sleep





CONNECTEDNESS

Measures
Adults at School Adults at Home Friendship Intimacy
Adults in the Neighbourhood  Peer Belonging Important Adults

USE OF AFTER-SCHOOL TIME

@ Measures

Organized Activities o Sports After-school People/Places

o Educational Lessons or o Music or Arts Children's Wishes and Barriers
Activities How Children Spend their
o Youth Organizations Time
@ SCHOOL EXPERIENCES
O O Measures
Academic Self-Concept School Belonging Future Goals
School Climate Motivation Victimization and Bullying

ABOUT THE DATA

This report includes data reported by children in your school who participated in the MDI.It provides MDI data for
your school and includes comparisons to your school district averages.

Considerations when reviewing MDI data in this report

e The data in this report have been rounded. Percentage totals for MDI measures may not equal 100%.

e Many questions on the MDI allow children to provide multiple responses. Percentage totals for these
questions will often exceed 100%.

e Where schools contain fewer than 5 children, the results are suppressed to ensure that individual children
cannot be identified.

e Results are also suppressed for School Districts with fewer than 35 participating children.

The data in this report focus on children's self-reported well-being. Most of the data are represented by 3
categories of Well-Being: High, Medium and Low.

High Well-Being (Thriving) Medium to High Well-Being Low Well-Being
Children who are reporting Children who are reporting Children who are reporting
positive responses. neither positive nor negative negative responses.
responses.
UNDERSTANDING MDI DATA @ e

The 'MDI Technical Guide' provides information on all of the measures, including
questions, response options and scoring, for the MDI results found in this report. The

guide is available to download here (http://www.discovermdi.ca/wp- THEMIDOLE VEASS DEVELOPMENT STV
TECHNICAL GUIDE

content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf)..

The 'MDI 101" resource helps to answer frequently asked questions including: Why
the MDI was created; how a population survey differs from individual assessments;
and How MDI questionnaires are collected and stored. Access this resource here

(http://www.discovermdi.ca/making-sense/mdi-101)..




http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf

http://www.discovermdi.ca/making-sense/mdi-101

http://www.discovermdi.ca/wp-content/uploads/2017/02/MDI-Technical-Guide-20170207.pdf



2017/2018 RESULTS FOR CENTRAL
ELEMENTARY

DEMOGRAPHICS

School Population Breakdown

School Total Sample 30 School District Total Sample 1885

Languages Spoken at Home

Aboriginal 0% Cantonese 0%
English 85% French 7%
Hindi 0% Japanese 0%
Korean 4% Mandarin 0%
Other 33% Punjabi 0%
Spanish 7% Tagalog 7%
Vietnamese 0%

School Total Sample: Refers to the total number (#) of children represented in this report. Children are included
in the sample if they complete a question and the data are reported.

Gender Identity: Children are asked to describe themselves as "Boy," "Girl" or "In another way." Data from this
question is not reported at the school-level, but can be found in the school district reports.

Languages at Home: Children are able to select more than one language spoken at home.

Aboriginal Languages: If a child selects "Aboriginal" as a language spoken in the home, they are then asked to
identify, if possible, the specific language. Aboriginal Language data are not publicly available.

Other: A limited selection of languages is offered on the MDI questionnaire. The "Other" category gives children an
opportunity to enter their own response(s).





SOCIAL & EMOTIONAL DEVELOPMENT

The development of social and emotional skills, including empathy, optimism and self-esteem, are important for
supporting positive mental health during middle childhood and at all ages to follow. These skills help children
understand and manage their emotions, build and maintain positive relationships, and regulate their own
behaviour. Opportunities to develop social and emotional skills can be created in many supportive environments:
at school with teachers and peers, in the home with elders, family or caregivers, and during after-school programs
with community members.

Detailed information on the MDI survey questions and response scales for Social and Emotional Development are
available in the MDI Field Guide (http://discovermdi.ca/making-sense/social-emotional-development)..

RESULTS FOR CENTRAL ELEMENTARY

| School District Average

OPTIMISM 0% 25% 50% 75% 100%
| IS I E—
Optimism refers to the mindset of having positive expectations High 67% -

for the future. e.g. "l have more good times than bad times."
Medium  27% |

Low 7%I|

EMPATHY 0% 25% 50% 75% 100%

e

Empathy is the experience of understanding and sharing the High 86% _

feelings of others. e.g. "l care about the feelings of others."
Medium  14% |

Low 0% |
PROSOCIAL BEHAVIOUR 0% 25% 50% 75% 100%
| I S —
Prosocial behaviour refers to actions that benefit others. e.g. "l High 67% -

helped someone who was hurt."
Medium 27% |

ow 7% |
SELF-ESTEEM 0% 25% 50% 75% 100%
Self-esteem refers to a person's sense of self-worth. e.g. "A lot of High 87% _
things about me are good."

Medium 7% |

Low 7% I
HAPPINESS 0% 25% 50% 75% 100%
Happiness refers to how content or satisfied children are with High 67% -

their lives. e.g. "l am ha with my life."
2 = b Medium  23% |

Low 10% I|
ABSENCE OF SADNESS 0% 25% 50% 75% 100%
Sadness measures the beginning symptoms of depression. e.g. " High 54% - |

feel unha a lot of the time."
PRy Medium 25% |

Low 21% .



http://discovermdi.ca/making-sense/social-emotional-development



ABSENCE OF WORRIES

Worries measure the beginning symptoms of anxiety. e.g. "l
worry a lot that other people might not like me."

SELF REGULATION (LONG-TERM)

Long-term self-regulation requires adapting present behaviour to
achieve a goal in the future. e.g. "If something isn't going
according to my plans, | change my actions to try and reach my
goal."

SELF REGULATION (SHORT-TERM)

Short-term self-regulation is about impulse control. It requires
adapting behaviour or emotions to meet an immediate goal. e.g.
"l can calm myself down when I'm excited or upset."

High
Medium

Low

High
Medium

Low

High
Medium

Low

0% 25% 50% 75% 100%
I E—

21% [ |

27% |

0% 25% 50% 75% 100%
e S S|

21% |
% |

0% 25% 50% 75% 100%
-

21% |

7%I|





zzz PHYSICAL HEALTH & WELL-BEING

Promoting children’s physical health and well-being in the middle years lays the foundation for a healthy life.
Children who report feeling healthy are more likely to be engaged in school, have a feeling of connectedness with
their teachers, and are less likely to be bullied or bully others. Children benefit from guidance and opportunities
that support the development of healthy habits, which they can carry forward into adolescence and adulthood.
These habits include regular physical activity, quality sleep and healthy, social meals.

Detailed information on the MDI survey questions and response scales for Physical Health and Well-Being are

available in the MDI Field Guide (http://discovermdi.ca/making-sense/physical-health-and-well-being)..

RESULTS FOR CENTRAL ELEMENTARY

GENERAL HEALTH

Children are asked, "In general, how would you describe your
health?"

EATING BREAKFAST

Children are asked, "How often do you eat breakfast?"

MEALS WITH ADULTS AT HOME

Children are asked, "How often do your parents or other adult
family members eat meals with you?"

FREQUENCY OF GOOD SLEEP

Children are asked, "How often do you get a good night's sleep?"

HOW OFTEN DO YOU LIKE THE WAY YOU LOOK?
50% 75% 100%

0% 25%

Never 0% |
Hardly ever 0% |
Sometimes  14% . |
often 30% [
Always 46% -

Slightly underweight
About the right weight

High
Medium

Low

5+ times a week
3-4 times a week

or fewer times a week

5+ times a week
3-4 times a week

or fewer times a week

5+ times a week
3-4 times a week

or fewer times a week

0%

25%

| School District Average

0% 50% 75% 100%

| IS I E—
s I

52% |
e |

0% 25% 50% 75% 100%
T N T |

0% |

7%'

0%
I E—

11% |

11% [ |

0%

% |

10% [

25%

25% 50% 75% 100%

25% 50% 75% 100%

HOW WOULD YOU RATE YOUR BODYWEIGHT?

50% 75% 100%

Very underweight

1% i
219% [

1a% [}

0% |

Slight overweight

Very overweight

sooo [N |



http://discovermdi.ca/making-sense/physical-health-and-well-being



WHAT TIME DO YOU USUALLY GO TO BED DURING THE WEEKDAYS?

e L L8
© O ® o
e f)
41% 26% 26% 4% 4%
Before 9:00pm 9:00pm to 10:00pm to 11:00pm to After 12:00am
10:00pm 11:00pm 12:00am

HOW OFTEN DO YOU EAT FOOD LIKE POP, CANDY, POTATO CHIPS, OR SOMETHING ELSE?

= M

37% 37% 26%

Never-Once/week 2-4 times/week 5+ times/week

Do you have a physical or health condition that keeps you from doing some things other kids your age do? For
example, school activities, sports, or getting together with friends. (Children can select all of the options that

apply.)

No health condition 74%
Yes, a physical disability 15%
Yes, a long-term illness 4%
Yes, overweight 4%

Yes, something else 7%





CONNECTEDNESS

Strong and supportive social connections play an important role in children’s healthy development. Close
relationships and a sense of belonging with adults and peers at home, in school, and in the community, can
promote positive mental health and minimize risks that may be present in children’s lives.

Having one adult, such as a parent or auntie, an elder or a coach, who cares about them, listens to them and
believes in them can make a powerful difference in a child’s life. For children, connectedness to extended family,
community, as well as land, language, and culture also play an important role in encouraging a strong and healthy
sense of identity.

Detailed information on the MDI survey questions and response scales for Connectedness is available in the MDI
Field Guide (http://discovermdi.ca/making-sense/connectedness)..

RESULTS FOR CENTRAL ELEMENTARY

| School District Average

CONNECTEDNESS WITH ADULTS

ADULTS AT SCHOOL 0% 25% 50% 75% 100%
Assesses the quality of relationships children have with the High 80% _

adults they interact with at school. e.g. "At my school there is an

. . i 0,
adult who believes | will be a success." Medium  13% |

Low 7%l]
ADULTS IN THE NEIGHBOURHOOD/COMMUNITY 0% 25% 50% 75% 100%
Assesses the quality of relationships children have with the High 76% _

adults they interact with in their neighbourhood or community.

e.g. "In my neighbourhood/community there is an adult who Medium  24% |

really cares about me." Low 0% |

ADUI.TS AT HOME 0% 25% 50% 75% 100%
| I S

Assesses the quality of relationships children have with the High 87% _

adults in their home. e.g. "In my home there is a parent or other

i 0,
adult who listens to me when | have something to say." Medium 13% |

Low 0% |

NUMBER OF IMPORTANT ADULTS AT SCHOOL

.......

3
====32
'
R

2 or more One None

83% 3% 14%
District Average 76% 8% 1 5%



http://discovermdi.ca/making-sense/connectedness



IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE ADULTS WHO
(Percentage of children who responded "very much true")

M

66% 55%

Really care about me. Believe that | will be a success.

CONNECTEDNESS WITH PEERS
PEER BELONGING

Measures children's feelings of belonging to a social group. e.g.
"When | am with other kids my age, | feel | belong."

FRIENDSHIP INTIMACY

Assesses the quality of relationships children have with their
peers. e.g. "l have a friend | can tell everything to."

@
M
59%

Listen to me when | have
something to say.

0% 25% 50% 75% 100%

—_

Medium 7% |

Low 3%| |

0% 25% 50% 75% 100%
T T |

Medium 20% |

Low 7% I|





)

USE OF AFTER-SCHOOL TIME

Participation in activities after school provides important developmental experiences for children in their middle
years. These activities create a variety of opportunities for children to build relationship skills and gain
competencies. Research has consistently found that children who are engaged in after-school activities are more

likely to experience greater academic and social success.

Detailed information on the MDI survey questions and response scales for Use of After-School Time is available in

the MDI Field Guide (http://discovermdi.ca/making-sense/after-school-time)..

RESULTS FOR CENTRAL ELEMENTARY

AFTER-SCHOOL ACTIVITIES

| School District Average

Children were asked, "During the last week after school (from 3pm-6pm), how many days did you participate in":

ANY ORGANIZED ACTIVITY

Children who participated in any after-school activity that was
structured and supervised by an adult. (e.g. educational lessons,
youth organizations, music or art lessons and sports practice)

Twice or more a week
Once a week

Never

0% 25% 50% 75% 100%
-

ros I
7% I|

19% |

EDUCATIONAL LESSONS OR ACTIVITIES

For example: Tutoring, attending a math school, foreign language
lessons, or some other academic related activity.

MUSIC OR ART LESSONS

For example: Drawing or painting classes, musical instrument
lessons or some other activity related to music or art.

YOUTH ORGANIZATIONS

For example: Scouts, Girl Guides, Boys and Girls Clubs, or some
other group organization.

INDIVIDUAL SPORTS (WITH A COACH OR INSTRUCTOR)

For example: Swimming, dance, gymnastics, ice skating, tennis or
another individual sport.

TEAM SPORTS (WITH A COACH OR INSTRUCTOR)

For example: Basketball, hockey, soccer, football, or another
team sport.

Twice or more a week
Once a week

Never

Twice or more a week
Once a week

Never

Twice or more a week
Once a week

Never

Twice or more a week
Once a week

Never

Twice or more a week
Once a week

Never

0% 25% 50% 75% 100%
-

7%' |

38% |

0% 25% 50% 75% 100%
I E—

31% [l
aa% ]|

34% |

0% 25% 50% 75% 100%

18% [
18% 1]

64% |

0% 25% 50% 75% 100%

320 [ |
14%. |

54% |

0% 25% 50% 75% 100%

319 [ |
10% 1 |

59% |
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HOW CHILDREN SPEND THEIR TIME

Children were asked how they spend their time during the after-school hours of 3pm-6pm:

Percentage of children who reported:

TV & COMPUTER USE

VIDEO OR COMPUTER GAMES
0% 25% 50% 75% 100%

2 or more hrs  29% -
12trs 21% [
30minto1hr 219 [

Less than 30min  18% |

Never 11% |

SOCIALIZING WITH FRIENDS

HANG OUT WITH FRIENDS
0% 25% 50% 75% 100%

2 ormore hrs  21% -
12hrs 14% [

3omintohr 319% [0

Less than 30min  17% |

Never 17% |

READING & HOMEWORK

READ FOR FUN
0% 25% 50% 75% 100%

2 ormore hrs  10% l |
12hrs 17% [l
30minto 1hr  17% . |
Less than 30min  38% |
Never 17% |

MUSIC & ARTS

ARTS & CRAFTS
0% 25% 50% 75% 100%

2 ormore hrs  14% .
12hrs 0% |
30minto1hr 28% [N
Less than 30min  28% |

Never 31% |

SPORTS

PLAY SPORTS OR EXERCISE FOR FUN
0% 25% 50% 75% 100%

2 ormore hrs  28% -
12hrs 17% [

3omintohr 179% [ |
Less than 30min  17% |

Never 21% |

WATCH TV, NETFLIX, YOUTUBE OR SOMETHING ELSE
0% 25% 50% 75% 100%

2 ormore hrs  39%

L
12trs 21% [
30minto1hr 119% [

Less than 30min  18% |

Never 11%

USE A PHONE OR INTERNET TO TEXT OR CHAT WITH FRIENDS

0% 25% 50% 75% 100%

2 ormore hrs  10% l
12hs 7% ]
30minto1hr 10% [
Less than 30min  24% |
Never 48% |

DO HOMEWORK
0% 25% 50% 75% 100%

2 ormore hrs 4% II

12hrs 18% [
30minto1hr 399% [

Less than 30min  25% |
Never 14% |

PRACTICE A MUSICAL INSTRUMENT
0% 25% 50% 75% 100%

2ormorehrs 7% I
1-2hrs 0% |
30minto1hr 28% [0
Less than 30min  17% |

Never 48% |





WHAT CHILDREN WISH TO BE DOING

Ve

/,

// 79%

| wish | could do

additional activities

29%

I am doing some of the
activities | want, but |
wish | could do more

7%

Children were asked what
they want to be doing
during the after-school
hours of 3pm-6pm:

| am already doing the

activities | want to be
doing

PERCEIVED BARRIERS TO
PARTICIPATING IN DESIRED AFTER-
SCHOOL ACTIVITIES

Children were asked what prevents them from doing
the activities they wish to be doing after school (3pm-

6pm):

(Number of Students)

I have no barriers

I have to go straight home after school

| am too busy

It costs too much

The schedule does not fit the times | can attend
My parents do not approve

I don't know what's available

I need to take care of siblings or do things at home
It is too difficult to get there

None of my friends are interested or want to go
The activity that | want is not offered

I have too much homework to do

I am afraid | will not be good enough in that activity
It is not safe for me to go

Other

16





AFTER-SCHOOL PEOPLE AND PLACES
WHERE DO YOU GO AFTER SCHOOL? (FROM 3PM-6PM)

Never 1x /week 2x +/week

Home 4% 0% 96%
Stay at school for an activity 46% 21% 32%
After-school program or child care 59% 22% 19%
Friend's house 48% 22% 30%
Park/playground/community centre 36% 29% 36%
The mall or stores 36% 18% 46%
Someplace else 21% 39% 39%

WHO ARE YOU WITH AFTER SCHOOL? (FROM 3PM-6PM)

(Children can select all of the options that apply)
By myself 21%
Friends about my age 43%
Younger brothers/sisters 25%
Older brothers/sisters 32%
Mother (or stepmother/foster mother) 54%
Father (or stepfather/foster father) 39%
Other adult (such as grandparent, aunt or uncle, coach, babysitter) 11%
Other 4%

HOME  VISITOR

Lo

—

A==

IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE IN YOUR NEIGHBOURHOOD/COMMUNITY THERE ARE

SAFE PLACES WHERE YOU FEEL COMFORTABLE PLACES THAT PROVIDE PROGRAMS FOR KIDS YOUR
HANGING OUT WITH FRIENDS: AGE:
76% 10% 14% 41% 17% 41%

Yes No Don't know Yes No Don't know





n@n SCHOOL EXPERIENCES

Children's school experiences are important for their personal well-being and academic success. When children
have positive experiences at school they are more likely to believe they have a valued role in the school, feel more
engaged in class and achieve higher academic performance. Understanding children’s school experiences
improves our ability to cultivate school environments that are safe, caring, and supportive.

Detailed information on the MDI survey questions and response scales for School Experiences are available in the
MDI Field Guide (http://discovermdi.ca/making-sense/school-experiences)..

RESULTS FOR CENTRAL ELEMENTARY

| School District Average

ACADEMIC SELF CONCEPT 0% 25% 50% 75% 100%
Children's beliefs about their academic ability, including their High 90% _

perceptions of themselves as students and how interested and

i 0,
confident they feel in school. e.g. "l am certain | can learn the Medium 0% |

skills taught in school this year." Low 0% |

SCHOOL CLIMATE 0% 25% 50% 75% 100%
| I S

The overall tone of the school environment, including the way High 77% _

teachers and students interact and how students treat each

other. e.g. "People care about each other in this school." Medium  17% |

Low 7%'
SCHOOL BELONGING 0% 25% 50% 75% 100%
| I S —
School belonging is the degree to which children feel connected High 75% _
and valued at their school. e.g. "l feel like | am important to this
school." Medium 14% |

Low 11% [

In your school, children feel it is very important to:

N s
,/@\,
g
76% 73% 89%
make friends get good grades learn new things

Percentage of children who agree a little or agree a lot that:

When | grow up, |

have goals and plans
for the future.

80%



http://discovermdi.ca/making-sense/school-experiences



VICTIMIZATION AND BULLYING AT SCHOOL

Children are asked: "During this school year, how often have you been bullied by other students in the following

ways?":

CYBER

Not at all this year
Once or a few times
About every month
About every week

Many times a week

SOCIAL

Not at all this year
Once or a few times
About every month
About every week

Many times a week

0% 25% 50% 75% 100%

rro,

19% |

0% |
0% |
aw ||

0% 25% 50% 75% 100%

s [ |

52% |

4% |

7% |

|

PHYSICAL

Not at all this year
Once or a few times
About every month
About every week

Many times a week

VERBAL

Not at all this year
Once or a few times
About every month
About every week

Many times a week

54%

36%

0%

25%

50%

75% 100%

4% |
4% |

a ||

52%
26%
7%
7%

%

0%

25%

50%

75% 100%






. WELL-BEING & ASSETS INDICES

Combining select measures from the MDI helps us paint a fuller picture of children’s overall well-being and the
assets that contribute to their healthy development. The results for key MDI measures are summarized by two
indices. This section of the report focuses on results for the Well-Being Index and the Assets Index. Click on the
measures button below each dimension to see which ones contribute to each index.

= A measure in the Well-Being = A measure in the Assets Index
Index

5 DIMENSIONS OF THE MDI

SOCIAL & EMOTIONAL DEVELOPMENT

Measures

e Optimism Absense of Worries *Assertiveness
Empathy Self-Regulation (Short-Term)  *Citizenship/Social
Prosocial Behaviour Self-Regulation (Long-Term) Responsibility

o Self-Esteem *Responsible Decision-Making ™ Grade 7 only

¢ Happiness *Self-Awareness

¢ Absence of Sadness *Perseverance

PHYSICAL HEALTH AND WELL-BEING
ZZ Measures

z
¢ General Health Meals with Adults at Home Body Image
= Eating Breakfast Frequency of Good Sleep
CONNECTEDNESS
Measures
= Adults at School Adults at Home Important Adults
= Adults in the Peer Belonging
Neighbourhood Friendship Intimacy

USE OF AFTER-SCHOOL TIME

@ Measures

= Organized Activities o Sports After-school People/Places
o Educational Lessons or o Music or Arts Children's Wishes and Barriers
Activities How Children Spend their
o Youth Organizations Time
@ SCHOOL EXPERIENCES
0O O Measures
Academic Self-Concept School Belonging Future Goals

School Climate Motivation Victimization and Bullying





WELL-BEING INDEX

The Well-Being Index consists of measures relating to children's physical health and social and emotional

development that are of importance during the middle years: Optimism, Happiness, Self-Esteem, Absence of
Sadness and General Health.

Scores from these five measures are combined and reported by three categories of well-being, providing a holistic
summary of children’s mental and physical health.

High Well-Being (Thriving) Medium to High Well-Being Low Well-Being
Children who are reporting Children who are reporting Children who are reporting
positive responses. neither positive nor negative negative responses.
responses.
32% Low
- 36% Low
39% Thriving 40% Thriving
30 1885
Children Children
25% Medium 28% Medium

CENTRAL ELEMENTARY COQUITLAM





ASSET INDEX

The Assets Index combines MDI measures that highlight four key assets that help to promote children’s positive
development and well-being. Assets are positive experiences, relationships or behaviours present in children’s
lives. Assets are considered actionable, meaning that schools and communities can focus their efforts in these
areas to create the conditions and contexts where children can thrive.

Note: School Experiences are also considered to be an asset that contributes to children's well-being; however, this
asset is not reported as part of the Assets Index to prevent the ranking of individual schools or sites. Please refer
to the School Climate and Bullying and Victimization measures for data related to this asset.

ADULT RELATIONSHIPS PEER RELATIONSHIPS NUTRITION & SLEEP AFTER-SCHOOL ACTIVITIES

ASSETS INDEX CENTRAL ELEMENTARY
Percentage of children reporting the presence of an asset

<70% 70-79%  80-89%  90%>

93% 82% 83% 89%
Adult After-School Adult After-School
Relationships Activities Relationships Activities
90% 74% 86% 68%
Peer Nutrition and Peer Nutrition and
Relationships Sleep Relationships Sleep

Your School Coquitlam





MOVING TO ACTION

MDI data can support planning, foster collaboration and inform action across schools, organizations and
communities. There are many opportunities for working with your MDI results and there are examples of
successful initiatives from across the province to learn from.

We encourage you to take time to visit Discover MDI: A Field Guide to Well-Being in Middle Childhood at
discovermdi.ca, an online resource where you can access information and research on the many aspects of well-
being in middle childhood, resources and tools for understanding and sharing MDI data, and to connect with MDI
Champions who are working on similar issues in their schools and communities. Here are some key resources and

tools to get you started:

UNDERSTAND YOUR MDI RESULTS

MDI reports provide information with both detail and
depth into the social and emotional lives of children.
Approach the results with a lens of curiosity, inquiry
and appreciation. The MDI Field Guide can help walk
you through how to read the results
(http://www.discovermdi.ca/understanding-the-mdi/mdi-data/).and
provide background information during your meaning-
making process.

CHOOSING A FOCUS: THINK BIG, START SMALL

It may be overwhelming to consider the many
opportunities for change presented in the MDI data.
Where will your focus be? What results do you have
some control or influence over? How will you make
change? We suggest narrowing your efforts to one or
two key focus areas for improvement. The MDI Field
Guide provides in depth information on the MDI and
its dimensions and measures
(http://www.discovermdi.ca/understanding-the-mdi/mdi-101/) .Or
access a full list of research publications
(http://www.discovermdi.ca/mdi-references/) to help you start
this process.

ENGAGING OTHERS

Increasing local dialogue on the importance of child
well-being in the middle years is an excellent way to
start improving outcomes for children. Once you are
ready, review your MDI report with multiple audiences:
children, parents and elders, caregivers and teachers,
school administrators, after-school programmers, local
early/middle childhood committees, local government
and other community stakeholders. Visit the MDI Field
Guide for tips and tools to widen the

conversation and to think critically about the data
t_ogether (http://www.discovermdi.ca/making-change/sharing/)..

MAKING CHANGE

The MDI provides opportunities to weave together data
and local knowledge to create a change process that
reflects the unique context of your school, district or
community. The Field Guide’s ‘Making Change
Workshops' support school
(http://www.discovermdi.ca/making-change/school/).and
community change-makers
(htto://www.discovermdi.ca/makinz—change/community_/)_through
the process of facilitating exploration of MDI data,
creating action teams, and turning ideas into concrete
plans. There are full facilitation guides for each
workshop, paired with worksheets and companion

slide decks. Explore Approaches to Making Change
(http://www.discovermdi.ca/making-change)

SHARING DATA WITH CHILDREN

Do the results surprise you or raise further questions?
Conversations with children will help explore and
clarify results in these areas. Sharing data with children
will provide them with an opportunity to share their
perspectives and ideas on how to create environments
and interactions that help them thrive. If you are
wondering how to involve children of all ages and their
families in exploring these results, explore our Tools
page (http://www.discovermdi.ca/resources/)..

BE INSPIRED AND CONNECT WITH OTHERS

Innovation happens when people build on ideas, rather
than simply duplicating them. Discover MDI provides
opportunities to connect with seasoned MDI
Champions (http://www.discovermdi.ca/connect/mdi-
champions/).: Check out their advice and submit your
burning questions, explore the growing collection of
MDI examples, stories, and downloadable tools
(http://www.discovermdi.ca/resources/), and access training
opportunities and webinars
(http://www.discovermdi.ca/connect/events-training/).. Be
inspired, edit, adapt or create new!

If you have any additional questions about the MDI
project, please visit our website at
earlylearning.ubc.ca/mdi or contact the MDI team at
mdi@help.ubc.ca.




http://www.discovermdi.ca/

http://www.discovermdi.ca/understanding-the-mdi/mdi-data/

http://www.discovermdi.ca/understanding-the-mdi/mdi-101/

http://www.discovermdi.ca/mdi-references/

http://www.discovermdi.ca/making-change/sharing/

http://www.discovermdi.ca/making-change/school/

http://www.discovermdi.ca/making-change/community/

http://www.discovermdi.ca/making-change

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/mdi-champions/

http://www.discovermdi.ca/resources/

http://www.discovermdi.ca/connect/events-training/

http://www.earlylearning.ubc.ca/mdi

mailto:mdi@help.ubc.ca
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Classroom Assessments.pdf
BC Homeroom List with Grid

Central Elementary

Page1 of15 25/06/2018 8.03 AM
Homeroom: 001

Huston, M

Pupil # |Usual Name Grade

1496716 |Afshar, Parmida 04

1309494 |Aguirre, Brent 05 g/
606839 |Antonovs, Parker 05 : v

1397014 |Barnes, Caleb 04

1189262 |Brown, London 05 v’
1310539 |Choi, Eun-Sae 05 v
1364310 |Estrella, Joey 04

2107084 |Fenyo, Anna 05 v~
997747 |Hoggard, Mateo 05 Ve
1407293 |Hollinger, Caleb . 04

1323522 |Johnson, Glayden 05 v

1233443 |Kang, David 05

1340811 |Khoja, Nazenin 05 v~
1309488 |Lloyd-Jones, Aidan 05 v

1344889 |Luminarias, Arianne 05 v

1325746 |Matic, lonaiyn 05 \/
1338802 |Muradi-Haji, Safeen 05 \/
1328152 |Palani, Zhieno 05 v
2026251 |Paraoan, Kate 04

1300603 |Peake, Dylan 05 v

1183156 |Peterson, Samuel 04

2141484 |Rate, Hadia 04

1349061 |Ross, Benjamin 04

1309566 |Weaver-Ezirim, Makenna 05 \/

1398376 |Wilson, Brayden 04






BC Homeroom List with Grid

Central Elementary

Page2 of15 25/06/2018 8.03 AM
Homeroom: 002

Exley, R

Pupil # [Usual Name Grade

2116903 |Abdalla, Madina 04

891204 |Aldous, Micah 05

1309518 |Ali, Tia 05

1388782 |Baker, Lily-Marie 04

606612 |Barry, Samantha 05 V/Z
1304296 |Brown-Richardson, Sylas 05 i\

1397047 {Deluna, Adrian 04

1277792 |Honardoust, Adib 04

1323475 |Johnson, Jannai 05 \/‘/
973121 |Kalantari, Arian 05 |

1323528 |Konradi, Daniel 05 v
1176265 |Kratschmer, Esther 05 |

1391021 |Lennox, Sierra 04

1181035 |Lo, Eva 05 i

1433680 |Miguel, Francesca Madison 04

1195315 |Nagy, Max 05 v
1292212 |Oke, Jordan 04

1427784 {Robles, Mathias 04

1397181 |Rothwell, Andrew 04

2128116 |Saboury, Asal 05 v
1397104 | Sakell, Christian 04

1307793 | Skorka, Adrina 05 v
1204465 |Taylor, Chase 05

1338708 |Villamin, Dominique 05 \/
1255557 |Wong, Nathan 05

KF | o1 | 02

03

04

05

06

07

08

09

10

11

12

Total

10

15

25






BC Homeroom List with Grid

Central Elementary

Page3 of 15 25/06/2018 8.03 AM
Homeroom: 003

Kehler, C

Pupil # |Usual Name Grade |

2115202 {Al Amouri, Yousef 05

974326 |Ansari, Sarah 05 i~
1397411 |Baker, Zachary 04

1339948 |Barnes, Kymani 05 V/

1355488 |Bennett, Kayden 05 |7

1387982 |Brown-Richardson, Harlan 04

890830 |Eastcott, Nathan 05 M/
1355834 |Greenwood, Ailah 05 V’/

1342962 |Jones, Abi 05 v
1256324 |Kwon, Tae Hoon 04

1079373 |Lotfi, Aram 04

1366576 |MacDowell, Isabella 04

891939 [Milligan, Chase 05 M
1327823 |Palani, Aveen 05 v
2026297 |Paraoan, Kaye 04

2034421 |Ralph, Chay 05 |

1398675 |Rashad, Aeeham 04

1297560 |Salman, Jumana 05 v
1397969 |Schultz, Kaitlyn 04

1224577 |Shariff, Maryam 05 V/’
1318763 |Sun, Tina 05 v
1322434 | Turner, Moiya 04

1179412 |Weber, Sam 04

1309601 |Werner, Mathew 05 v

1126278 |Wilson, Alexander 05 W

1369214 |Wolf, Celis 05 |

KF | 01

02

03

04

05

06

08

09

10

11

12

Total

10

16

26






BC Homeroom List with Grid

Central Elementary

Page4 of 15 25/06/2018 8.03 AM
Homeroom: 004

Nickason, E

Pupil # |Usual Name Grade

1312031 {Agha Gul, Imran 05

1335865 |Asad, Zohaib 05

1405681 |Bahlak, Omar 05

1279413 |Balladolid, Luisa 05

1309476 |Bhandol, Hashraj 05

1189265 |Brown, Teaghan 04

2082432 | Dogan, Aren s |

1364073 |Girond, Alaina 04

1339025 |Hawkins, Dayton 5 | v

891148 |Herrera Peirano, Katalina 05 w
2107112 |Laforteza, Jerwin 05 v

1370495 |Lee, JooYeon 05 e
1314602 |Mawani, Shyla 05 v
1183150 |Peterson, Josh 05 /
1309637 |Quilapio, Anne 05 V]

993988 |Russell, Madison 04

1437419 | Salehi, Sammy 04

1456940 |Salman, Yousif 04

1478782 | Sami, Hayfaa 05 J
1402077 | Sawchuk, Caitlyn 04

892597 |Smith, Natalie 04

1091133 |Sorensen, William 05 /
1204470 | Taylor, Rylan 04

1398644 |Zanaj, lisi 04

1435049 | Zaric, Frane 04

KF | 01

02

03

04

05 06 07 08 03 10

11

12

Total

10

15

25






Page 6

of 15

BC Homeroom List with Grid

Homeroom: 006

Weger, V

7%

Pupil # |Usual Name Grade | | {";/
1473136 |Allain, Ryan 03

909936 |Anderson, lan 03

2025030 |Barakhoeva, Malika 03

1001542 |Clark, Aiden 03

1507051 | Domingo, Jacob 03

1522053 |Han, Emma 03 e
1373648 |Helmer, Chase 03 Ny
1474187 |Karantais, Lucas 03 |~/

1382514 | Lavigna, Matias 03 |~
1473301 |McGregor, Aaron 03 v

1275261 |McKenzie, Jaden 03
2025609 |MclLaughlin, Carson 03

2217064 |Mehralian, Yasaman 03

1425720 |Mesay, Bethel 03

1472349 {Mudzingwa, Tavonga 03

895002 |Murayama, Alisa 03

1473290 |Ojaroodi, Alivia 03

1490678 |Palani, Zana 03

1332209 | Steel, Owen 03

1382615 |Suarez, Andres 03

2116941 | Tichman, Maia 03

1275472 | Torres-Zelaya, Magdalena 03

KF 01

02

03

04

05

06

07

08

09

10

11

12

Total

22

22

Central Elementary
25/06/2018 8.03 AM






BC Homeroom List with Grid

Central Elementary

Page7 of 15 25/06/2018 8.03 AM
Homeroom: 007

Qun, C <

Pupil # |Usual Name Grade |

2138883 |Abdi, Jalal 03

1478300 |Agha Gul, Tina 03 /S
2005657 |Al-Bayate, Layal 03 //
1464705 | Bahlak, Reda 03 S
1456397 |Belitckii, Nikita 03 Vi /
1503348 |Boyd, Logan 03 /
1452201 |Chareza, Zachary 03 /
1511895 | Cordova Benicta, Abigail 03 / /
1478619 | Deimos, Ronan 03 ‘ f/ /
1475569 | Diaz, Amy Noelifo b i3 | 7

1474032 |Emanuele, Maddox 03 ,M,/

1407224 |Fahandezh Saadi, Layla 03 A

1494044 |Fernandez, Regina 03 v/ /
1474522 |Henson, Collin 03 | / /
2093035 |Karpovski, Megi 03 4

1179637 | Kumar, Arjun 03 4

1489906 |Lampa, Maja 03 J/

1475030 |Nabi, Haaris 03

1289133 |Puscasu, David 03 /

1179796 |Rahimi, Radin 03 /

2127285 |Sabbagh, Basem 03 J

1473130 | Werner, Jessica 03 J S

KF






Page8 of 15

BC Homeroom List with Grid

Central Elementary
25/06/2018 8.03 AM

Homeroom: 008
Burton, L

Usual Name

Pupil # ]

1504038 |Amiri, Irfan 03 v K

2203533 |Balladolid, Luis 03 £ v
2054206 |Brown, Ashley 03 ﬁ v
906349 |Catterall, Colton 03 V4 2. W
2009341 |Chant, Moses 02 v W —_—
1176874 |Good, Sophie 03 v | R Y
2008666 |Greig, Hailey 02 V4 i

1256329 |Kwon, El Na 02 . B —
1219725 |Lada, Arriane 03 o RV

2107118 |Laforteza, Jairus 02 %f

1407235 |Lebedow, Cloe 02 v/

2010319 |Lever, Meghan 02 V4

1474566 |Mackenzie, Liam 03 v ‘*
1513884 |McLeod, Harmony 03 Vi
2010325 |Mowatt, Leif 02 | v

1471711 |Muradi-Haji, Diyar 03 v W
1313705 |Park, lan 03 Ny
2008681 |Sarris, Brianna 02

2050703 |Seng, Phallika 02 - -
2009336 |Tay, Luis 02

1511628 |Yip, Chloe 03 v v

KF

01

02

03 04 05 06 07 08 09 10

11

12

Total

10

11

21






Page 9 of15

Central Elementary
25/06/2018 8.03 AM

Homeroom: 009
LaFond, C; Heuchert, C

Pupil # |Usual Name

2116899 |Abdalla, Jamila

1464703 |Bahlak, Masa 03
2034204 |De Castro, Richel 03 e
1537871 |Debreczeni, Mark 02 4

2082484 |Dogan, Aven 02 L

1360034 |Garcia, Alberto 03
1477216 |Hasani, Rejep 03

2009344 | Jeannotte, Porter 02 y

1174783 |Kerr, Aiden 03

1344887 |Luminarias, Alleyna 03 v
2018312 {Mohammad Ashraf, Arian 02

2009338 |Munroe, Jayden 02

1281555 |Owen, Emma 02

2034655 |Ralph, Ricky 02 v

2141507 |Rate, Baset 02

1339849 | Shaker, Nadin 02 1

1361636 |Tang, Ashley 02 "

1515229 | Tanner, Kegan 02

889256 |Walker, Riley 03 o v
2203588 |Zhao, Flora 03

KF 01

02

03

04

05

06

07

08

09

10

11

12

Total

12

20






Page 10 of 15

BC Homeroom List with Grid

Central Elementary

25/06/2018 8.03 AM

Homeroom: 010,
Miner, M

Pupil # |Usual Name Grade

2068010 |Abdullah, Heba 01

2017176 |Al-Salim, Fatema 02

2018890 |Alhendawi, Maryam 02

2085502 |Barakhoeva, Laila 01 s
1524710 |Choudhury, Deen 01 v
2006841 |Fattahi, Mohammad 01 v
1558551 |Filiatrault, Ethan 01

2068847 |Greig, Sidney 01 W
2008603 |Hebrahim, Alisha 02 v
1307995 |Hoggard, Niko 02 1
2010318 |Ivanov, Michael 02 v
2067970 |Lumaoig, Gervin o1 Vv
2111347 |Magomedova, Kamila 01

2068825 |Mawani, Alyana 01 i
2111343 | Molla-Nejad, Poorya 01 v’
2127167 {Omer, Poshkin 01 v
2004824 |Pak, Jason 02 (v
1224579 | Shariff, Yousuf 02 1V
2121492 | Tata-Rahimi, Mehdi 01 1
2016799 | Truong, Krystal 02 v






Page 11 of 15

BC Homeroom List with Grid

Central Elementary

25/06/2018 8.03 AM

Homeroom: 011

i
Reese, V
Pupii # |Usual Name Grade
2061302 |Alhendawi, Rama 01

1528077 {Armstrong, Jayda

2’(?1 0320 |Buczynski, Michal

1/41 1423 |Chen, Isaac

= 537079 Domingo, Jeremiah

1526026 |Etropolski, Liam

1368238 |Jeong, Joshua

2118288 |Jesso, Enoch

2054014 |Krsmanovic, Todor

1395823 |Mangosing, Lovely

1475818 |Maule, Ainsley

2009335 |Morin Masse, Joseph

1371943 |Narayan, Ezekiel

1527336 |Park, Ji Yun

2005484 |Piol, Gemerald

2069268 |Roque-Munro, Andrina

2038296 | Traverse, Kashtin

2067940 |Zampieri Mendes, Pedro

2203573 |Zhao, Regina

KF

02

03

04

05

08

09

10

11

12

Total

13

19






Page 12 of 15

BC Homeroom List with Grid

Central Elementary
25/06/2018 8.03 AM

Homeroom: 012

Canhill, C

Pupil # |Usual Name Grade |/

2138810 |Abdi, Ibrahim 01

2066999 |Agha Gul, Erfan 01 v
1227102 | Cherevko, Dasha 02 &
2116413 |Chouinard, Deven 01 )
2011631 |Hamilton, Jahmeel 02 v
2118808 |Hassen, Aissa 01 v
2069116 | Jeannotte, Eric 01 v’
2025196 | Kamalifar, Glara 02 v
1233449 |Kang, Evan 02 v’
1388789 | Kim, Jane 02 v
2115157 |Nabi, Muskaan 01 v
1372018 |[Narayan, Abi 01

2006649 |Olenik, Tyson 01 z,//
1420982 |Rahimi, Daveen 01 Ve )
2121951 |Schellenberg, Jaycee 02 8
1360698 | Steele, Dylan 01

1275467 | Taylor, Hayden 02 v
2009340 | Wright, Lashonna 02 x/
2068123 |Zanaj, Bora 01 ve
1289162 |Zhang, William 02 v







