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Shape of the Evening: Agenda

PART 1: Introduction to social and emotional learning
(SEL) and resiliency: Why now? What now?

PART 2: The science behind the need for promoting
SEL and resiliency in children and youth.

PART 3: Practical strategies for parents/guardians.



An experiment



**Write down something that happened
to you this past week for which you are
grateful.

**If you wish to do so, share with another
person nearby.



Practicing gratitude
promotes happiness




Happiness Influences Learning

*We learn more and retain more information
when we are in a positive mood state.

*Happiness is contagious.



* Practicing gratitude
* Practicing mindfulness

* Performing acts of
kindness

* Imagining your best
possible self

* Recalling an intensely
positive experience




“Educating the mind without educating

the heart is no education at :-.J..

— Aristotle
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Educating the Heart
Video



https://www.youtube.com/watch?v=SOYOa4FIj-Y

Heart-Mind Online

Home

»

Educating
the Heart

Find Resources

Search all Heart-Mind resources
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About FAQ Contact

We now know that for children to flourish
socially and emotionally, we need to
educate both the heart and the mind.

http://www.heartmindonline.org
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Changes and Challenges: Risk Factors
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Stress and Mental lliness
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Stress and Learning

Early stress may impair the
development of self-regulation

Interferes with learning

Over time may cause learning
and behavior problems

Especially for children at-risk

Adult support may be

protective
Blair & Raver, 2012)



CONTAGION .

Milkie & Warner, 2011, Classroom learning environments and the ment
health of first grade children Journal of Health and Social Behavior.

Oberle & Schonert-Reichl, 2016, Stress contagion in the cIassroom?‘The lir

between classroom teachers’ burnout and morning cortisol in ele
school students. Social Science & Medicine.
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The Culture of Affluence:
The Psychological Costs of

Material Wealth |

affluence: Psychological costs of material wealth. Child
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Improve Child Well-Being in the
Middle Years:
The Middle Years Development
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PHYSICAL HEALTH

MDI Dimensions . "

Measures areas of @ %D

development CONNECTEDNESS
. SOCIAL & EMOTIONAL

strongly linked to DEVELOPMENT MDI

well-being, health

and academic

achievement @® 1:1@:1[

USE OF SCHOOL EXPERIENCES
AFTER-SCHOOL TIME
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Measures in the Well-Being Index
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Optimism
Self-Esteem
Happiness

Absence of Sadness

General Health

WELL-BEING INDEX
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Grade 7: Well-Being, 2017-2018

Coquitlam (SD43) All Participating Districts

34%

37% 35% 38%

1,950

children

12,945

children

28% 27%



Social and Emotional Well-being

HAPPINESS

Happiness refers to how content or satisfied children
are with their lives. e.g. "1 am happy with my life.”

ABSENCE OF SADNESS

Sadness measures the beginning symptoms of
depression. e.g. "l feel unhappy a lot of the time."

ABSENCE OF WORRIES

Worries measure the beginning symptoms of anxiety.
e.g. "l worry a lot that other people might not like me.”













Analytical intelligence (IQ)
accounts foronly 10% to ¢
15% of job success and %
other real-world outcomes. #&
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Defining Social and Emotional Learning (SEL)

= Social and emotional learning, or SEL, involves the
processes through which individuals acquire and
effectively apply the knowledge, attitudes, and skills
necessary to

* understand and manage their emotions,

= feel and show empathy for others,

= establish and achieve positive goals,

=  develop and maintain positive relationships, and
" make responsible decisions



SOCIAL
AND
EMOTIONAL

LEARNING RESPONSIBLE

DECISION-
MAKING

© CASEL 2017
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Well-Being 2030
Compassion Individual & Societal
Empathy
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BRITISH COLUMBIA, CANADA

New Education Curriculum

Core Competencies

Thinking Competency
Critical thinking
Creative thinking

Communication Competency

Personal and Social Competency
Positive personal and cultural identity
Personal awareness and responsibility
Social responsibility
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esilience refers t: of phg
good outcomes in sp serious
threats to adaptation or development ”
(Masten, 2001).
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Protective Factors

Werner (1989) clustered protective factors into three major categories:

Personal attributes
of the
individual

External support in
the school and
community

Warm ties and
support within
the family



The Science Behind Social & Emotional
Learning: Top Findings from Recent Research




Finding #1: Social and Emotional Skills
Predict Important Adult Outcomes



“Children with strong social skills in kindergarten

more likely to thrive as adults.”
(Jones, Greenberg, & Crowley, 2015)



The Study

Key Research Findings:

« Children with high prosocial skills in kindergarten were more likely
to:

» Graduate from high school
= Complete a college degree
= Obtain a full time job

e Children with low prosocial skills in kindergarten were more likely
to:

= Have spent time in juvenile detention
» Been arrested by early adulthood

» Have a higher rate of recent binge drinking and 82% higher rate of recent
marijuana usage; and

» Higher chance of being in or on a waiting list for public housing.



A growing body of empirical research shows
that social and emotional skills rival 1Q In
predicting educational attainment, labour market
success, health, and criminality.

Both 1Q and non-cognitive skills predict scores
on achievement tests but non-cognitive skills
predict outcomes above and beyond their
effects In predicting scores on achievement
tests (Heckman & Kautz, 2014).
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Finding #3: dolscence IS én
important transitional period
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A key task of adolescence is developing
a sense of purpose ity




DANIEL L SIEGEL .




Finding #4: We have underestimated
children’s capacities for being good
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It's not su rV|vaI of the fittest; it's survival of
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Altruistic Helping in Human Infants
and Young Chimpanzees

Felix Warneken® and Michael Tomasello

Human beings routinely help others to achieve their goals, even when the helper receives no
immediate benefit and the person helped is a stranger. Such altruistic behaviors (toward non-kin)
are extremely rare evolutionarily, with some theorists even proposing that they are uniquely human.
Here we show that human children as young as 18 months of age (prelinguistic or just-linguistic)
quite readily help others to achieve their goals in a variety of different situations. This requires
both an understanding of others’ goals and an altruistic motivation to help. In addition, we
demonstrate similar though less robust skills and motivations in three young chimpanzees.

elping is an extremely interesting phe-
H nomenon both cognitively and motiva-

tionally. Cognitively, to help someone
solve a problem. one must know something
about the goal the other is attempting to
achieve as well as the cumrent obstacles to that
goal. Motivationally, exerting effort to help
another person—with no immediate benefit to
oneself—is costly, and such aliruism (toward
non-kin) is extremely rare ewvolutionarly. In-
deed, some rescarchers hawve claimed that

uations fell into four categories: out-of-reach
objects, access thwarted by a physical obstacle,
achieving a wrong (correctable) result, and
using a wrong (correctable) means (Table 1)
(mowvies S1 to 54). For each task, there was a
corresponding control task in which the same
basic situation was present but with no in-
dication that this was a problem for the adult
({4). This ensured that the infant’s motivation
was not just to reinstate the original situation
or to hawve the adult repeat the action, but

Altruistic Helping in Human Infants and Young
Chimpanzees

Felix Warneken, et al.
Science 311, 1301 (2006);
DOI: 10.1126/science.1121448

REPORTS

each category (Fig. 1). They handed him sewveral
out-of-reach objects (but not if he had discarded
them deliberately); they completed his stacking
of books after his failed attempt (but not if his
placement of the books appeared to meet his
goal); they opened the door of a cabinet for him
when his hands were full (but not if he
struggled toward the top of the cabinet); and
they retrieved an inaccessible object for him by
opening a box using a means he was unaware
of (but not if he had thrown the object inside
the box on purpose). Analyzed by individual,
22 of the 24 infants helped in at least one of the
tasks. It 1s noteworthy that they did so in almost
all cases immediately (average latency = 5.2 s),
before the adult either looked to them or
verbalized his problem (84% of helping acts
within the initial 10-s phase). Thus, the exper-
imenter never verbally asked for help, and for
the wvast majority of helping acts, eye contact
(as a subtle means of soliciting help) was also
UNNecessary.

Expermmental studies on altruistic behaviors
in nonhuman primates are scarce. There are
anccdotal reports of possible instances of
helping ({5—77) and some experniments dem-
onstrating empathic intervention by wanous

on September 24, 2008
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TRATEGY# 1. WHAT NOT TO DO
ewards!




Extrinsic Rewards and Altruism

Developmental Psychology
2008, Vol. 44, No. 6, 1TBS5-1T88

Copyright 2008 by the American Psychological Association
DO12-164908 31200 DOI: 10 1037/a0013860

Extrinsic Rewards Undermine Altruistic Tendencies in 20-Month-Olds

Felix Warneken and Michael Tomasello
Max Planck Institute for Evolutionary Anthropology

The current study investigated the influence of rewards on very young children’s helping behavior. After
20-month-old infants received a material reward during a treatment phase, they subsequently were less
likely to engage in further helping during a test phase as compared with infants who had previously
received social praise or no reward at all. This so-called overjustification effect suggests that even the
earliest helping behaviors of young children are intrinsically motivated and that socialization practices
involving extrinsic rewards can undermine this tendency.

Keyvweords: altruism, helping, intrinsic motivation, socialization, overjustification effect

Supplemental marerials: http//dx.doi.org/10.1037/20013860.supp

Since at least the time of Rousseau and Locke, there has been
debate about the nature of human altruism. Do people go out of
their way to help others because they are inherently altruistic or
because they are shaped by their social environments to be that

o a Fad . - - -

behaviors only because they are externally rewarded for doing so
(Bar-Tal, 1982; Cialdini, Baumann, & Kenrick, 1981; Dovidio,
Piliavin, Schroeder, & Penner, 2006). Rather, these findings sug-
gest that very early in development humans might have an intrinsic



PROMOTE POSITIVE

STRATEGY #2

RELATIONSHIPS
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Human beings of all ages are happiest
and able to deploy their talents to best

advantage" when they experience trusted

others as "standing behind them." (Bowlby,
1973, p. 25)



“EVERY CHILD WHO ENDS UP DOING WELL
HAS HAD AT LEAST ONE STABLE AND
COMMITTED RELATIONSHIP WITH A
SUPPORTIVE ADULT.”

Center on the Developing Child & HARVARD UNIVERSITY



CONNECTEDNESS WITH ADULTS

ADULTS AT SCHOOL

Assesses the quality of relationships children have with
the adults they interact with at school. e.g. "At my school
there is an adult who believes | will be a success.”

ADULTS IN THE NEIGHBOURHOOD/
COMMUNITY

Assesses the guality of relationships children have with
the adults they interact with in their neighbourhood or
community. e.g. “In my neighbourhood,/community there
is an adult who really cares about me.”

ADULTS AT HOME

Assesses the quality of relationships children have

with the adults in their home. e.g. "In my home there is
a parent or other adult who listens to me when | have
something to say.”

0% 25% 50% 75% 100%

cvs [N

14%
4% ||




WHAT MAKES AN ADULT IMPORTANT TO YOU?

Children can select all of the statements they agree with

At School

This person teaches me how to do things that | don't know. 76%
| can share personal things and private feelings with this person. 30%
This person likes me the way | am. 56%
This person encourages me to pursue my goals and future plans. 57%
| get to do a lot of fun things with this person or because of this 1%
person.

The person is like who | want to be when | am an adult. 272%
The person is always fair to me and others. 599%
The person stands up for me and others when we need it. 349%
The person lets me make decisions for myself. 549%
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STRATEGY #3: Help develop a caring and kind
identity through encouraging your child to
perform acts of kindness and volunteer



Recognize the capacity children and youth have for
empathy and sympathy.






Research finding: Being kind promotes
happiness and emotional and physical
well-being
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OPEN ) ACCESS Freely available online :@'-PLQS | one

Kindness Counts: Prompting Prosocial Behavior in
Preadolescents Boosts Peer Acceptance and Well-Being

Kristin Layous', S. Katherine Nelson’, Eva Oberle? Kimberly A. Schonert-Reichl®, Sonja Lyubomirsky’

1 Departmeent of Paydhol ogy, Unhersity of Califormia, Riverside Callformia, United States of America, 2 Deparmment of Educational and Counssling Paydhol oegy amnd Spescial
Education, Univerdty of British Columbila, Vancounssrs, British Columbia, Canada

Abstract

At the top of parents’ mamy wishes is for their children to be happy, to be good, and to be welkHliked. Our findings suggest
that these goals may not only be compatible but also reciprocal. In a longitudinal experiment conducted in 19 dassrooms in
Vancouwer, 9- to 11-year olds were instructed to perform three acts of kindness (versus visit three places) per week over the
course of 4 weeks. Students in both conditions improved in well-being, but students who performed kind acts experenced
significantly bigger increases in peer acceptance (or sociometric popularity) than students who wvisited places. Increasing
peer acceptance is a critical goal, as it is related to a variety of important academic and social outcomes, including reduced
likelihood of being bullied. Teachers and interventionists can bwild on this study by introducing intentional prosocial
activities into classrooms and recommending that such activities be performned regularly and purposefully.

Ceatlorn: Layous K. NHelson SK, Oberle E, Schonert-Reichl KA, Lyubomdrsky S (2012 Eindness Cownts: Prompting Prosodal Behavior in Pread olescents Boosts Peer
Acceptance and WelHBeing. FLoS ONE 7(13): 51380, dok10.1 37 ] ouwmnal jpaorme 0057 380

Editor: Frank Krueeger, Geonge Mason Unbeer sitwir asnow instibute for Advanced Stedy, United States of Amernica
Recebred August 12, 2012 Accepted MHovember & 2012 Published December 26, 20132

Copyright: & 2012 Layows et al This B an open-access article distributed under the tems of the Creative Commons Attribution Uoense whikch  penmits
wn restriicted wse, distribution, and reproduectlon in amy medium, provided the orginal awthor and sownce ane onedited.

Funding: These authors hawve no support or funding to report
Competing interests: The authors hawve declared that mo competing interests adst.
* E-nnall: ayo 00N @wuor.edu

Introduction benefits beyond personal happmess, as prosocial behavior predhicts
academic achievwement and socal acceptance m adolescent= [ 16].
The dearth of work on enhancmg happmess and proscciality 1m
wvouth ., coupled with evidence of ther maoy benehits, nghhehits the

At the wp of parents” mamy wishes = for ther children o be
happy, to be good, and to have positnee relationships with others



ACT OF KINDNESS
* Gave a friend a nice shack
* Hugged Vanessa

*| listened to people who have
trouble

* Moving a piano

* | gave a shack away without
anyone knowing

*Holding the door open
* Helping my little brother
*Cleaning toilets

WHEREABOUTS

* Grandpa’s

*Library

20t & Dunbar

* Swings

* My friend’s apartment
* Fraser River

* Classroom

*Bus

* My house’s garden
* Children’s festival



Helping others Is also good for

your health!
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ONLINE FIRST

ARTICLE

Effect of Volunteering on Risk Factors
for Cardiovascular Disease in Adolescents

A Randomized Controlled Trial

Hannah M. C. Schreier, PhD; Kimberly A. Schonert-Reichl, PhD; Edith Chen, PhD

Importance: The idea that individuals who help oth-
ers incur health benefits themselves suggests a novel ap-
proach to improving health while simultaneously pro-
moting greater civic orientation in our society. The present
study is the first experimental trial, to our knowledge,
of whether regular volunteering can reduce cardiovas-
cular risk factors in adolescents.

Objective: To test a novel intervention that assigned ado-
lescents to volunteer with elementary school-aged chil-
dren as a means of improving adolescents’ cardiovascu-
lar risk profiles.

Design: Randomized controlled trial, with measurements
taken at baseline and 4 months later (postintervention).

Reswlts: No statistically significant group differences
were [ound at baseline. Postintervention, adolescents in
the intervention group showed significantly lower in-
terleukin 6 levels (log,; mean difference, 0.13; 95% CI,
0.004 to 0.251), cholesterol levels (log,o mean differ-
ence, 0.03; 95% CI, 0.003 to 0.059), and body mass in-
dex {mean difference, 0.39; 959% CI, 0.07 to 0.71) com-
pared with adolescents in the control group. Effects for
C-reactive protein level were marginal (log,, mean dif-
ference, 0.13; 95% CI, —0.011 to 0.275). Preliminary
analyses within the intervention group suggest that
those who increased the most in empathy and altruistic
behaviors, and who decreased the most in negative
mood, also showed the greatest decreases in cardiovas-
cular risk over time.



Encourage your children to find ways to promote

their own SEL
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Strategy #4: Promote Social- Emotlonal
Learning and Reduce Stress through/*
Mmdfulness




Mindfulness Defined

“*Mindfulness is considered to be a state of being
aware of and attentive to the present moment.

**In addition, mindfulness has been described as a
state of consciousness with a core characteristic of
being open, receptive and non-judgmental.

(Brown & Ryan, 2003, Kabat-Zinn 1990)
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Gettmgto Knowand Love

Your Brain
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: Apps @ Apple 53 News £ Popular £ Imported From Safari n (46) Facebook

Mindful for T i
I n u neSS Or eens Discovering Your Inner Strength

Mindfulness for Teens Home What is Mindfulness, Anyway? - Youth Voices Guided Meditations Blog Resources v The Mindful Teen Book ~

About Dr. Dzung Vo - Q

Why Mindfulness?

In this 3-minute video, teens share how mindfulness helps them to handle
stress by living more in the present moment!

Watch "Mindfulness: Youth Voices"
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mindfulness skills to help
you deal with stress

¥ how stress affects you in
ooth good ways and bad

* find balance
N your life

% leam simple
ana effective
relaxation skills

PATRICIA C. BRODERICK, PHD
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Children’s | Mental
Hospital | Health

An agency of the

Provineal Hesith Services Authorlty Resource Centre Q Sea

A

Mental Health « Healthy Living Challenges & Disorders Substance Use Medications Resource Library Events Blog

Kelty Mental Health
Resource Centre

A provincial source of mental health and substance use informati*?n))es, and peer

support for children, youth and families.

Learn More

SEND FEEDBACK




STRATEGY #b: Self-Care first
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